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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. Word count: 2255

The aim of the ECAD6009 assignment is to critically reflect upon how a school develops an aspect of its’ School Development Plan (SDP). To do this, one will evaluate the actions, outcomes and evidence collection process used and outlined, to develop this chosen aspect. The school is situated in a sub-urban area of a city in south-west Wales. According to Welsh Index of Multiple Deprivation (WIMD) (2019), almost 12% of the city’s districts are classified within the top 10% of the most deprived areas in Wales, this is arguably reflected in the 44.7% of pupils eligible for free school meals within the school (Welsh Government 2021), above the national average of 19% (Welsh Government, 2020). The school acknowledges this as a potential obstacle to learning, however, strives to decrease the correlation between deprivation and low academic attainment (X Primary School, 2019). The school highlights in its’ SDP, five priority points to develop. For the purposes of this assignment, I will be focussing on priority four; Additional Learning Needs (ALN). The school has a high number of learners identified as ALN, at 45.1% (Welsh Government, 2021). The school states in their SDP that it will develop their ALN provision by introducing a new approach, further embedding policy, responding to the ALN Bill and further supporting the most vulnerable learners, (X Primary School, 2019). 
The Welsh Government (2020), set out in their Curriculum for Wales Guidance that the new curriculum aims to promote high aspirations for all, and individual and national wellbeing. To achieve this, arguably student learning must be prioritised and enhanced. This can be achieved through school improvement (Harris, 2002). School improvement can positively impact whole school development approaches and priority areas (Harris, 2002), as well as demonstrating best practice and raising standards. In order to raise standards and embolden school initiatives many schools follow locally developed or government directed school improvement initiatives (Hopkins, 2001). These improvement strategies can pave the way for sustainable school improvement with a mixture of long-, and short-term planning, in turn raising standards and improving learner outcomes (Welsh Government, 2014). 
The Welsh Government (2014), emphasise that in order to challenge and meet targets when discussing school improvement, a process must be adopted, which they suggest is structured as a School Development Plan. However, some argue that this goal seeking approach may have the opposite effect to that which is desired (MacGilchrist, et al. 1995). To overcome this the school development process must be over seen by designated staff members, and improving the quality of this management can be key to overall school improvement (Leask & Terrell, 1997). The notion that staff are crucial to the school improvement process is further supported by Myers, & MacBeath (2002), who claim that school improvement can only be achieved when teaching staff and practitioners are treated as the solution rather than the problem. 
Successful school improvement can only be achieved through effective school development planning (Welsh Government, 2014). This notion is reflected through the term SDP which emerged following the Education Reform Act (1998). The Act (1998), was implemented to improve education standards in England and Wales. As a result of this, the SDP was thought to enable schools to become more accountable to external organisations, such as ESTYN, who stress that such processes are key to school improvement (2021). This transparency to outside organisations is arguably essential, according to Broadhead, et al. (1996), in order to facilitate budget allocation to school development funding. 
The school have identified the need to develop their provision for ALN learners as a priority matter in the SDP. The SDP states that this will be achieved through the introduction of new approaches and policies, and through preparing for the Welsh Government’s Additional Learning Needs transformation programme (2018). The document aims to transform and enrich educational experiences and opportunities for all children with ALN by creating a system that will improve planning techniques for practitioners, and lesson delivery (Welsh Government, 2018). Adhering to this and through the implementing of a variety of approaches the school aims to develop their ALN pedagogy and promote an inclusive environment. Ainscow (1993) notes that this can be challenging to achieve, however sets the trail for social inclusion in preparation for when young people leave education and become citizens of the working world. This is something which the Welsh Government support, stating that practitioners are responsible for creating inclusive learning environments for all students, particularly those who are affected by low socio-economic backgrounds and/or have additional learning needs (Adamson, et al. 2010). 
Ahmad (2018) states that inclusive education facilitates the opportunity to remove all barriers to learning for all children. The UNCRC (2017), support this, affirming that every child has a right to an education system which supports individual personality, talents, and abilities to their full potential. However, Pivic, et al. (2002), acknowledges that barriers such as lack of support for practitioners and inaccessible environments can negatively impact the process of inclusivity. 
In order to promote inclusivity in the classroom environment and ensure opportunities are accessible to all, the education system must strive to embrace diversity and accept difference (Jenkinson, et al. 2008). Jenkinson, et al. (2008), adds that successful inclusion can be achieved through shared good practice and expertise from practitioners, to develop approaches which focus on learners’ abilities rather limitations. In turn developing practical classroom strategies. Bunning and Horton (2007) support this, stating that learners with ALN benefit from refined classroom initiatives. This is also evident when considering learners with Autistic Spectrum Disorder (ASD), and those who speak English as an Additional Language (EAL).
All learners are different, portray varied learning needs and should be able to reach their full potential regardless of background, needs or experience (Welsh Government, 2021). This should also be the case for learners with ALN (Kameenui & Carnine, 1998). To achieve this emphasis should be made on equity and equality, to ensure every learner is able to reach their potential with the necessary tools and resources they need (Espinoza, 2008). In the classroom, this may look like differentiation to suit a variety of learning needs (Smith & Chesnutt, 2021). However, Taylor (2017) argues that differentiation can be seen as a support mechanism for weaker learners, therefore there can be a danger of isolating and exposing learners. This may be particularly relevant when considering learners with ALN. 
In order to develop support for learners with ALN, the SDP identifies steps that will be taken by the school. The SDP states that the school will be introducing the ‘Thrive’ approach into the school day. The ‘Thrive’ approach aims to promote positive mental health in children and young people by providing response to their differing and sometimes distressing behaviour (Thrive, 2022). The SDP identifies specific staff members which are to undergo training in order to implement the approach, namely the ALN team within the school. The SDP also presents the cost and the intended outcomes. This is further broken down into stages of development of staff training and upskilling. Gibby-Leversuch, et al. (2019) provides an insight into the ‘Thrive’ approach, stating that it emboldens children’s social and emotional well-being by promoting secure relationships with school staff. However, Gibby-Leversuch, et al. (2019) also adds that there is limited evidence of the approach’s effectiveness and impact. Therefore, the data collection process for the SDP will be highly beneficial to the evaluation of the approach. 
The approach and other ALN provision development techniques will be assessed through the schools’ self-evaluation process, which is broken down in the SDP. The evaluation process will be carried out by selected and relevant staff members who have been identified through the different sections. This process will be carried out on a termly basis through a colour coded system shown in the SDP. The progress is monitored through green, yellow, amber and red colours corresponding to very good progress, strong, satisfactory and limited progress. 
Shelley, et al. (1995), argues that also effective, self-evaluation may present challenges to the data collection process through knowledge of previous failure. Shelley, et al. (1995) states that if the self-evaluation team have previously experienced failure or success, they may assume this is the case again, consequently hindering the reliability of the evaluation. However, on the other hand, Sedikides & Strube (1997) claim that the knowledge one will be conducting a self-evaluation, may positively impact the outcome, as the evaluation team will be accountable for the success of the approach or lack of it. Supporting this notion, Taylor (2006) claims that in particular, teachers self-evaluating and sharing outcomes can benefit best practice across the more aspects than just the aspect being evaluated. Taylor (2006) adds that close involvement of practitioners through self-evaluation can positively impact on effectiveness of their own teaching. 
The SDP identifies that the school will also use their Relationships First Policy (2018) to further embed the values of the school. These values embolden responsibility and respect, and are closely linked with the ‘Thrive’ approach, of which the policy is underpinned. The policy is available to all staff, parents, governors, and other key stakeholders, and is embedded within the ethos of the school to all pupils. The policy is reviewed monthly by a select group of staff and is self-evaluated in the same way as the ‘Thrive’ approach. The policy emboldens good emotional health and well-being for pupils and staff alike and is embedded within the school day. Wyn (2000), seems to support this approach, claiming that promoting good mental health and well-being among learners is essential to best practice. This action point will also be evaluated through a self-evaluation process directed by the staff involved. This will be shared with governors and other key stakeholders. 
The external stakeholders of the school have a large concern with the well-being of the students in the school (Kolesnikova, 2022), therefore it is paramount that they have direct access to the SDP and its’ outcomes, particularly when discussing costings. Ensuring stakeholders are directly involved with the school development process is vital to supporting the links between the school and the community. Good community links are vital to supporting the relationships between the school and external organisations. This can provide teachers with the knowledge to be able to understand their pupils’ backgrounds and situations that may impact learning (Wang & Haertel, no date). 
The SDP states that in order to promote inclusion and develop the schools’ approach to ALN, Autistic Spectrum Disorder (ASD) training will be given to staff, pupils, and governors. This should mean that all staff are aware of ASD strategies and have an increased understanding and awareness of how to implement them (SDP). ASD effects children’s social interactions (Lord & McGee, 2001), therefore inclusion can be challenging to achieve. ASD training, particularly for students as well as staff can help to overcome this barrier. If a child’s fellow peers are informed of their differing needs, inclusion may be easier to achieve. The training will be reviewed monthly and evaluated by the ALN team. 
Given the depth of training and possible success from the ASD approach which the school has identified, one may suggest adopting this process to achieve a more inclusive approach with learners who are identified as English as an Additional Language (EAL). Patnaik (2017) notes that learners who are identified as EAL are more likely to experience exclusion than their first language peers. If the school were to use a similar approach by offering training to both pupils and staff, it may help to promote inclusion. This could be reviewed using the same process as identified in the SDP for ASD training or could be assessed externally by outside stakeholders. This may improve the data collection process and eliminate bias. If this method of assessment were to go ahead, precautions would need to be undertaken in order to adhere to ethical guidelines. Participants would need to be informed of the data collection process, anonymised, and informed of their right to withdraw (BERA, 2018).
The SDP does however, state that support for EAL learners will be put in place. The support and/or approaches implemented are not specified, but noticeably the action is highlighted as complete. The SDP affirms that standards of EAL support have been raised, however does not clarify how this was achieved. One would suggest that a display of data collected, or explanation of how the action was achieved be available to the ALN team, as well as governors and key stakeholders. 
During this assignment, a sound foundation of knowledge and understanding has been achieved, regarding the school improvement process and the role of an SDP. The school development process is underpinned by both coherent and basic aims identified by the school and are achieved through planning and identifying action points (Dunaway, et al. 2012). Following this, an evidence base is formed and analysed by relevant staff members and stakeholders involved. From ones’ research, it is clear that this evidence collection should lead to an in-depth evaluation process conducted by relevant personage, particularly internal leadership, and external stakeholders. 
Following what I have learned from this assignment, I feel that both my personal and professional knowledge of the school improvement process has been developed. Clear targets in order to develop priorities within a school can impact both the learner, the school, and the community. The knowledge one has developed through the assignment has linked to some aspects of the Welsh Government’s QTS standards (2018). Ones’ professional practice has been impacted through gaining knowledge of outcomes for learners and the importance of recording and reporting to aid evidence collection. 
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