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Targets from my previous assignment

	Target
	How I have addressed it in this work

	Avoid using contractions in academic work.


	I have not used any contractions in this piece of work.

	Please check your use of Harvard referencing - only some minor errors such as italics for et al.

	I have corrected these mistakes in my referencing.







Using your experiences of teaching 7–11-year-old learners, write a proposal for a school community project.

Introduction 
Community is widely understood as a network of social relationships built around shared interests, identity and belonging (Scott, 2014, p.103). This links closely to cynefin, a key part of the curriculum for Wales, which reflects a sense of familiarity and connection individuals feel. Supporting all learners to explore their cynefin and communities is essential to help develop their own sense of self, recognise identities of others and form meaningful connections with others both within and outside of their local area. Schools who work in partnership with their communities can support this by offering opportunities that reflect learners' lives, cultures and environments (Welsh Goverment, 2022b).
The school chosen for this community project will be referred to as school X throughout to maintain confidentiality in line with the BERA (2024) guidelines. School X is a large community focused primary school in Wales with approximately 556.5 pupils. Of these, 6% have additional learning needs, 0.67% hold statements of special educational needs and 4.36% speak English as an additional language. The school is based in an area described as ‘economically disadvantaged’, where many families experience challenges linked to poverty and limited access to community services (School website, 2024). In line with the schools' visions of promoting rights, equality and pride within the local area (School website, n.d.), this proposal introduces a school-based community garden where staff, parents and learners work collaboratively to plant and grow flowers and veg to strengthen their sense of cynefin and belonging. The rational for choosing a community garden, who it aims to support and a SWOT analysis evaluating its potential will be discussed throughout, alongside relevant literature and policies.



Literature review 
[bookmark: _Int_29SU3Wwe]This school community project is relevant in today's society as communities are becoming increasingly diverse in terms of race, religion, culture and socioeconomic background (Bruntwood Works, 2020). The Welsh Government (2021, p. 20) acknowledges this in their report, recognising Wales as a multicultural nation made up of many ethnicities, languages and religions. Therefore, it is essential for schools and their surrounding communities to create an environment where all individuals feel welcomed, respected, supported and valued. However, not all members of the community experience this inclusion equally. Research by the British Red Cross (2017, p. 4) highlights that individuals who are from BAME (Black, Asian and minority ethnic) backgrounds are at greater risk of feeling disconnected from their communities, often due to experiences of discrimination and a lack of belonging. This connects with findings by Lardier et al. (2019) who explains that the feeling of not belonging can be heightened when individuals don't have access to opportunities or community resources, leading to greater feelings of isolation. 
This disconnection can also be seen in educational settings, where some children from ethnic minority backgrounds may struggle to engage with education as they may have experiences of discrimination, or lack of cultural representation and relevance in the curriculum, leading them to feel that their identity is undervalued. As a result, these children may find it harder to access the learning and are at greater risk of underachievement (Knowles and Lander, 2001, p. 8). Similarly, Smith (2012, p. 81) argues that cultural differences and experiences of racism can contribute to lower academic outcomes for children from minority ethnic backgrounds. In response, the Welsh Government (2016, p. 2) emphasises in its inclusion and pupil support guidelines that schools and local authorities should adapt their policies and practices to ensure every child is included. Furthermore, the Welsh Government's (2024a) anti racist action plan made it mandatory to teach black, Asian and minority ethnic histories and experiences within the curriculum for Wales. This also aligns with article 29 of the children's rights which state that education should respect the cultures of all children, their families and the environment they live in (UNICEF, 2017). Culturally responsive teaching plays a key role in building a sense of belonging and supporting academic achievement by recognising and valuing learners' diverse identities (James, 2025). Ultimately, belonging is essential, as it empowers BAME individuals to engage, succeed and reach their full potential. This vision will be reflected in the community garden, which will follow the principles of cynefin, ensuring every individual feels connected and their place in the school and community is recognised and respected.
[bookmark: _Int_lTRoSdBf]Cynefin, meaning ‘habitat’ in English, describes a place where individuals feel they belong, and where their surroundings are familiar. However, it is not simply a physical place, but rather the ‘historic, cultural and social place which has shaped and continues to shape the community which inhabits it’ (Welsh Government, 2022b). Griffiths (2025) described cynefin as something that unites individuals by recognising their community and acknowledging the wider communities' others come from. This aligns with the NDNA (n.d.), who state that cynefin builds knowledge of different cultures and histories. This is further supported by Davies and Conn (2024), who describe it as a way of participating with others and engaging with the world around us. This feeling of cynefin could connect to Maslow's hierarchy of needs theory, which suggests that, in order to thrive, individuals must feel a sense of belonging, whether this is through community, friendship, trust or acceptance (McLeod, 2025). The community garden project may encourage this sense of cynefin and belonging by creating a shared space where different backgrounds are valued and accepted, helping individuals feel connected to one another.
Research highlights that parental involvement plays an important role in shaping a child's sense of belonging (Evans, 2024). The Welsh Goverment (2023, p. 18) also acknowledges that one of the most effective ways to help learners feel connected to their school community is by ensuring that parents and carers feel valued, included and respected. This includes clear communication, meaningful engagement and developing strong, trusting relationships with families. However, for many BAEM families, there are added barriers that can make engagement difficult. Yanghee Kim (2009, cited in Humphrey-Taylor, 2015) notes that cultural differences in parenting styles, language difficulties and limited social networks can discourage involvement in education. Similarly, Smith (2018, cited in Antony-Newman, 2024) suggests that some families may feel hesitant to communicate openly with schools because of past negative experiences within the education system. The Welsh Government (2022a) recognise these challenges and underlines the need for inclusive practices that respond to the diverse needs of families and young people. The project responds to these challenges by creating a space where parents, especially those from BAEM backgrounds, feel they belong. It encourages conversations between staff and families, helping to build trust and ensure that parents voices and experiences are heard, valued and reflected within the school community.

Aims, objectives and practical considerations 
School X is part of a community shaped by many cultures and languages, with 4.36% of its pupils speaking English as an additional language (School website, 2024). This school community garden project aims to create an inclusive space where all children and their families feel a strong sense of belonging and connection to their environment, supporting the principles of cynefin. Griffiths (2025) explains that when individuals can see their identities and cultures reflected in their surroundings, they are more likely to feel recognised and confident to participate.
Although the garden will be designed with awareness of the specific challenges faced by BAEM learners and families, its purpose is broader, it will be a welcoming space for everyone to enjoy and participate. Creating diverse spaces has many benefits. Haddon (2025) argues that diversity within groups can encourage creativity and innovation. Similarly, Ricee (2023) states that creating inclusivity not only helps reduce discrimination but also strengthens social justice and equity by ensuring that all community members have equal opportunities to thrive.
A key feature of the garden project is encouraging parental involvement, especially among families from BAEM backgrounds as there are barriers such as language and cultural differences (Yanghee Kim, 2009, cited in Humphrey-Taylor, 2015). The Welsh Government (2022a) highlights the importance of inclusive approaches that respect and respond to the diverse needs of families. By inviting families to take part in the gardens development their voices will be valued and their cultural perspectives reflected. This project will also help build trusting relationships between families and staff. Creating a welcoming environment can help parents feel more comfortable approaching staff to express concerns, ask for support or simply feel connected to the school. Estyn (2023) notes that when families feel the school is a safe and respectful space, it encourages collaborative relationships that benefit pupils learning and wellbeing. These relationships can also extend beyond this, offering help with employment advice, further strengthening the school's role within the wider community.
Another benefit of the garden is that is offers learning experiences beyond the traditional classroom. Outdoor learning is particularly important today, as research shows children are spending far less time outside than previous generations. For example, Madsen (2024) reports that unstructured outdoor play has decreased by 50%, and only 27% of children regularly play outside. Providing opportunities to learn outdoors can offer valuable, real-life experiences that feel relevant and engaging to learners. Roberston (2014, pp. 2-7) also stresses that outdoor learning is not only beneficial, but also essential for people's overall wellbeing and development. The community garden can support this by offering and engaging outdoor environment that nurtures growth and connection.
One practical consideration for the success of the community garden is the staff required to maintain it. This could present a challenge, as workload pressures in schools are already high. Nathoo (2023) highlights that many school staff are working up to 12 hours a day, while Busby (2023) reports that teachers work around 54 hours a week with around 13 of those falling outside of school hours. Furthermore, 87% of teachers noted that their workload has increased over the past year. Given that gardens often require regular upkeep, such as daily watering, this additional responsibility may be difficult for school staff to manage alone. A potential solution could be to share the maintenance of the garden with learners and their families. This not only reduces the burden on staff but also encourages a sense of shared ownership and community involvement.
Budgeting is another important consideration. While inflation has started to decrease since 2023, many families in Welsh communities still struggle to maintain a decent standard of living, particularly those of low income (Welsh Government, 2024b). Therefore, it is essential that the garden remains low cost and accessible. Waite (2011, p. 163) notes that gardens can be affordable, as they are not reliant on expensive technology or travel, and they can be adapted to fit a variety of spaces. Locating the garden within School X means it will be accessible to most families without the need for additional travel expenses. To keep costs minimal, existing school resources will be used, and families will be encouraged to contribute any spare materials or tools they are happy to lend or donate.

Measuring impact 
Formative assessment will be used throughout the project to continuously monitor its development and ensure it remains inclusive, accessible and meaningful for everyone involved. At School X, formative assessment is a common approach used to measure the success of community-based projects. Dunn (2017, p. 39) highlights that formative assessment helps teachers make informed, daily decisions that lead to ongoing improvements. 
[bookmark: _Int_2nffuruD]Clarke (2008, p. 10) states that formative assessment plays a key role in helping learners take an active role in their own learning. This aligns with Wiliam (2011, p. 46) who emphasise that formative assessment supports pupils in becoming owners of their learning journey. In the context of the community garden, this will be encouraged through the use of a learning journal. Children will document their experiences by writing reflections, drawing or taking pictures on what they have learned while taking part in the project, tracking progress and what they would like to see develop in the garden. Throughout the project, teachers and parents will have access to these journals, allowing them to contribute and provide feedback. Effective feedback helps bridge the gap between what learners currently understand and what they need to achieve (Hattie and Clarke, 2019). It supports progress by clarifying misunderstandings and guiding future learning. When used effectively, feedback strengthens learning and helps move learning forward (EEF, 2021b).
Before writing in their Journals, learners will have the opportunity to share their thoughts and opinions with each other. This peer interaction supports collaborative learning, which has shown to positively impact pupils' outcomes and can be a cost-effective way of raising achievement (EEF, 2021a). A study by the University of Illinois at Urbana-Champaign (2016) found that collaborative learning can help learners make better decisions. That said, successful collaboration is a skill that needs to be taught and practiced (EEF, 2021a). Within the garden project, teachers and parents can support learners by modelling to share their ideas respectfully.  Ultimately, formative assessment will ensure the community garden, will grow with the people using it, adapting to their opinions, cultures and values.

Evaluation 
To evaluate this project, a SWOT analysis (see appendix 1) was conducted to explore the internal strengths and weaknesses, as well as external opportunities and potential threats.
One opportunity the project can offer is allowing families to share plants, recipes or gardening traditions from their own cultural background. This could be facilitated through a Heritage Day, where families are invited to tell stories, practices and experiences linked to gardening within their culture. O'Neill (2025) highlights that gardens provide a meaningful space for intergenerational sharing, where techniques and traditions are passed down and cultural identity is celebrated. Preserving these practices ensures valuable knowledge is not lost and allows families to express and honour their heritage through their contributions to the garden. Medium (2023) further explains that these kinds of activities can help educate the wider community about diverse gardening traditions, while also keeping cultural practice alive by encouraging families to pass these practices on to future generations. This aligns with Welsh Governments (2024a) Anit racist action plan, which emphasises the importance of recognising and valuing lived experiences, which can be achieved by sharing these practices with those involved in the garden. This opportunity to share different practices and lived experiences allows members of the community to learn about the diverse cultures and lived experiences of those around them. ReachOut (2023) explains, developing an understanding of others backgrounds, helps individuals to make more meaningful connections with others by building empathy, respect and appreciation for cultural differences and similarities.
A potential weakness of the garden project is the ongoing maintenance required, such as watering and weeding, which may be difficult to manage during busy school periods or holidays. Yu (2012) found that 38.3% of teachers who took part in their study identified maintaining a garden over the school holidays as one of the biggest challenges to its long-term success. This may be due to the time commitment that is required, as gardens typically need around 6 to 8 hours of care each week (Bates, 2024). Without a plan put in place for looking after the school garden during school holidays, there's a risk that the garden might not be as successful in the long term. 
To address the challenge of maintaining the garden during school holidays, a volunteer rota could be introduced involving parents, staff, students and local community members. This responsibility could be shared across the school holidays to ensure the garden remains cared for and ready for learners when they return (Kids Gardening, n.d.). Similarly, Jacob (2024) suggests that creating a volunteer programme not only supports the garden upkeep but also encourages community involvement and a feeling of shared responsibility. To put this into action, teachers could prepare a holiday care plan, ahead of the holidays, which assigns roles to volunteers, such as parents, staff or community members who are confident in basic garden maintenance or who are eager to learn more about gardening.

Conclusion 
To conclude, this community garden project will offer more than a physical space, it provides an inclusive, meaningful environment that nurtures a strong sense of cynefin. This is particularly important for BAEM individuals, who may be at greater risk of feeling disconnected due to experiences of discrimination (British Red Cross, 2017, p. 4). The garden also promotes parental engagement by addressing barriers to participation and valuing the voices, cultures and lived experiences of all families. This aligns with the Welsh Goverment (2022a) who emphasise the need for inclusive approaches that meet the diverse needs of communities. An added strength to this project is the opportunity for outdoor learning. As Robertson (2014) notes that learning outside supports wellbeing and holistic development. While potential challenges such as costs, staff availability and holiday maintenance exist, these can be addressed through collaboration and community involvement, including volunteers.
As a student teacher, I recognise the importance of continuing to develop my understanding of issues affecting BAEM learners and families. In line with the professional standers for teaching and leadership, I will engage in ongoing professional learning to explore matters effecting BAEM learners to develop understanding and enhance my ability to create an environment where all learners feel valued and supported (Welsh Government, 2019).
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Appendix

Appendix 1: SWOT analysis 

	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
 
· The garden will promote inclusion and belonging by providing a welcoming space where all pupils and families, especially those from diverse backgrounds, feel valued and involved.
· The garden will support the curriculum for Wales by offering real-life, cross curricular learning experiences that align with the four purposes.
· Encourages family and community engagement by involving them in meaningful ways, helping to break down barriers and build trust.
· It will enhance wellbeing by offering access to a green space and outdoor learning opportunities.
 
 
	Weaknesses
 
· Staff workload pressures as teachers already face long work pressures, so maintaining the garden may add to their existing responsibilities.
·  A garden has ongoing maintenance needs such as watering and weeding; this could be difficult to manage during busy seasons or school holidays.
· The initial set up time and the development of the garden may take time to embed into school routines particularly in the early stages when roles, expectations and resources are still being established.
· It may be expensive for the school to buy the material and tools that are needed for the garden.


	EXTERNAL 
(outside the school)
	Opportunities

· Local businesses, garden centres and charities may be willing to donate materials, tools or time helping to reduce the cost and build strong school community relationships.
· Families can share plants, recipes or gardening traditions from their cultural background, supporting multilingualism, identity and inclusive practice.
· The garden will offer ways to actively involve parents and carers, especially those of diverse backgrounds in an informal setting to strengthen home school relationships.
· Community members can benefit from gardening sessions on site, helping to promote social connection.

 
 
 
	Threats

· If the garden is in an exposed area there's a risk of vandalism.
· Outdoor projects can be affected by the weather and seasonal changes which could limit participation or damage plants, impacting engagement and progress.
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