

	ECAD7003
	 Student Number: 1904932





	
	
Target

	
What I have done in this assignment.

	
Target 1

	
To create and synthesise writing for the purpose of each individual piece, using referencing protocols appropriately.

	
New topics were chosen carefully to ensure that no ideas overlapped with previous research.

	
Target 2

	
Make sure you justify points made with reference to evidence

	
Attempted to justify 
my judgements with evidence.

	
Target 3

	
Check sentence structure for 
clarity and accuracy

	
Checked short paragraphs at a time to ensure accuracy of writing. 













How a school develops one aspect of its SIP: 
a report that critically reflects on the 
actions, impact and evidence base.

Introduction
This paper critically reflects on the actions, impact and evidence of one specific aspect of a school improvement plan (SIP). The aspect analysed for this paper is to ‘Develop a wellbeing, health and fitness whole-school strategy to improve pupils’ emotional resilience so that they cope well with complex life issues’. This was chosen as some pupils attended Wellbeing sessions during my lessons, thus I was interested in discovering more about these sessions and the school’s other wellbeing initiatives.
School X is an English Medium, 11-18 school in South Wales with around 1520 pupils. The school is very successful and was heavily oversubscribed this year. In 2019, Estyn noted that leaders had a precise understanding of School X’s strengths and areas for development and a clear strategic vision for improvement.

Literature review
A SIP is the proposal of strategies aimed at strengthening the positive aspects and resolving the weaker aspects of a school from previous self-evaluation. There are several approaches to developing SIPs, though many involve similar cyclical processes of self-evaluation, strategic planning, action, and reviewing impact (Bernhardt and Hebert, 2017; Mintrop, 2016; Pocklington and Weindling, 2017). 
The development process begins with self-evaluation of the school’s strengths and weaknesses against set targets. Schools utilise a range of qualitative and quantitative data to support their planning process. Strategic planning forms the second process of school development where prioritised strategies are decided to achieve realistic, challenging targets. Success criteria should be established against which improvements can be critically assessed. Previous targets should also be addressed, along with professional development, as research has found that the quality of teaching is the most important factor in helping students achieve (Belsito, 2016; Gore et al., 2017). The third stage of the process entails putting the strategic plan into action. Clear details of actions, timescales and responsibilities are essential to support those involved in its implementation. The final stage of the process involves reviewing the impact of strategies based on learner outcomes. Regular monitoring and revising of the SIP should ensure strategies are effective. At this stage, school Governors play a powerful role as a “critical friend” (Brighouse and Woods, 1999, p. 111) before acquiescing the revised SIP. 
Most literature in recent years allude to the benefits of SIPs (Escobar, 2019; Fernandez, 2011; Geoffrey and Lesley, 2014) due to their high correlation with improvements to pupils’ literacy and numeracy. Fernandez (2011) believes that the careful planning required to write a SIP necessitates schools to become introspective and critical of their work. 
Conversely, other academics challenge these benefits, citing that school improvement is not guaranteed just because a SIP is in place (Bell, 2002; O’Day, 2002; Mintzberg, 1994). Some schools see SIPs as merely a requirement for compliance (Mintrop & MacLellan, 2002; O’Day, 2002), but these schools appear to lack a common vision amongst stakeholders, which Edamo and Netshitangani suggest could be the reason these SIPs do not bring about improvements (2018). Another criticism of SIPs is the rigid strategic planning procedure used (Bell, 2002; Mintzberg, 1994). Bell argues that strategic planning as a method of school management is flawed as it is based on assumptions rather than facts. They also argue that strategic planning, used generally for businesses, ignores schools as social organisations, favouring economic efficiency and the control of staff. Ensuring that all stakeholders embrace improvement initiatives, and that plans are flexible enough to accommodate the ever-changing aspects of school life (Suarez-Guerrero and Moreno, 2017; Chapman and Sammons, 2013; Brighouse and Woods, 2013), appear to be important factors in the effectiveness of SIPs.
There is an increasing focus on wellbeing in school policy worldwide, due to the significant number of people suffering with poor physical and mental health, and the associated costly long-term consequences (Thorburn, 2018; Powell and Graham, 2017; Roffrey et al. 2016). The reality that adult behaviours are usually established in childhood stimulate the notion that schools should cultivate wellness practices at an early age (Hulteen et al., 2015; Langford et al., 2015; Lendrum, Humphey and Wigelsworth, 2013).
Physical education (PE) lessons in schools have the potential to improve pupils’ fitness, however there is a mostly ‘one-size-fits-all’ approach focusing on team sports, though the majority of adults exercise solo (Peters, 2014; Schachter, 2011). Some academics believe that team sports can be more motivating than individual exercise and the team-spirit can help people feel included and inspired. (Anderson, Ottesen and Thing, 2019; Herzog, 2018; Pedersen et al., 2017; Nielsen et al., 2014). Others suggest offering more choice of activities to pupils, and developing a habit of aerobic fitness that is more likely to be continued into adulthood (Merkel, 2013; Lovell et al., 2019; Ratey and Hagerman, 2008).
PE lessons have been progressively marginalised in the curriculum as previous governments have prioritised literacy and numeracy (Diamond, 2015; Peters, 2014; Tomporowski et al., 2008). The Curriculum for Wales (2020) has addressed this by establishing a Health and Wellbeing Area of Learning and Experience (AOLE), which is weighted equally to all subjects. 
Current emphasis on the importance of fitness in schools is in line with recent research linking fitness to academic achievement (Alvarez-Bueno et al., 2020; Chaddock-Heyman et al., 2015; Harveson et al., 2019). Exercise has also been linked to improved mood, self-esteem, motivation and behaviour by several academics (Mikkelsen et al., 2017; Ratey and Hagerman, 2008; Medina, 2008). Practising Mindfulness has also been shown to promote wellbeing, particularly emotion regulation (Hayes et al., 2019; Lin, Chadi and Shrier, 2019; Maynard et al., 2017; Zoogman et al., 2015). Currently, some share concerns regarding the sustainability of these health and wellbeing initiatives, when there are financial and time constraints, with no longstanding evidence of success (Peters, 2014; Clark et al., 2018; Tomporowski et al., 2008). However, Welsh schools have been given over five years to prepare and accommodate the new initiatives and have trialled plans in Pioneer Schools. Hopes are high for success in Wales, as although the curriculum was written in Wales, it is based on successful curriculums from around the world.
Anderson and Graham (2016) and DeRoiste et al. (2012) agree that elected school councils encourage pupils to feel valued and heard. However, others suggest that they could have negative effects on wellbeing if staff do not acknowledge the student voice provided or if groups are unrepresentative of marginalised groups (Turkie, 2010; Fitzgerald et al., 2011; Simmons, Graham and Thomas, 2015). 
With pressure on schools to demonstrate they are meeting ever higher standards there may be numerous benefits of incorporating wellbeing strategies into SIPs. 

Developing an action point
School X complies with the Welsh Government’s regulations (2014) to write its SIP - a cyclical process of self-evaluation, strategic planning, action, and reviewing impact. In setting out their plan for improvement for the three years ahead, School X has three key overarching improvement priorities comprising several strategies to achieve each priority (Appendix A). To formulate these priorities, the school considers previous SIPs, the views of the school community, Successful Futures Report (Donaldson, 2015), the Estyn Inspection Framework (2017) and previous inspection findings. Welsh Government priorities are also incorporated; to raise the standards of education in relation to literacy and numeracy and reduce the impact of poverty on educational attainment. 
The Health and Wellbeing strategy analysed throughout this paper was new for the school this year, and part of the overarching priority of ‘outstanding care, support provision and guidance’. The Curriculum for Wales 2022 is a driving force for this strategy, as Health and Wellbeing is an AOLE and links to one of the Curriculum’s Four Purposes to develop ‘healthy, confident individuals’ (Welsh Government, 2020).  
To develop this strategy, a Wellbeing Team of staff was formed to begin the process. Firstly, the team established their overall aims, and identified aspects of wellbeing in the school’s unique context. Secondly, an audit of the current provision and resources was completed, identifying existing strengths and areas for improvement. Information was gathered from Governors, staff, parents and pupils through meetings, open evenings and questionnaires. The strategy helped align the vision of all the stakeholders consulted. All aspects of planning were based upon this first-hand evidence and applied reliable, research-proven principles.
A strategic plan for implementation was then created, comprising a list of short-term priorities for the first year, along with several medium-term aims to be implemented over the next three years. Every aspect of the strategy was specifically noted in the SIP, including the actions, resources, leaders, monitoring time, evidence for evaluation and intended outcomes. Prior to implementation of the strategies, staff were repeatedly consulted to ensure clarity of their roles and responsibilities. 
In contrast with Lumby (2007) who believes that the involvement of parents leads to a struggle for control, I believe that there are far more advantages that counteract this negative view. Consulting stakeholders throughout the development process encourages commitment and collective responsibility (Edamo and Netshitangani, 2018; Smith and Goodwin, 2014). It is also believed that consultation helps stakeholders feel that their opinions are valued (Suarez-Guerrero and Moreno, 2017), and fosters trust which Preston believes makes people interact more openly during evaluation (2013). I feel that involving the school community in the planning of the SIP has been beneficial to School X, as continual over-subscription of pupil places leads me to believe that pupils and parents appreciate their involvement. 
As with all other items on the SIP, the strategy is reviewed termly by the Senior Leadership Team, Wellbeing Team and Governors to evaluate progress and measure the value added. Evidence for evaluation comprises of open-ended questionnaires, lesson observations, behaviour logs, meeting minutes, pupils’ attitude to learning reports, and interviews with pupils. After evaluation of the evidence, the SIP is then amended with improvements to begin the cycle again. 
Despite the many methods used to evaluate the strategy, all data collected is qualitative and subjective which may be unreliable. The inclusion of quantitative scale questions in questionnaires, such as the ‘WHO-5’, may improve reliability, as supported by Barrington-Leigh and Escande (2018), Lindert et al. (2015) and Topp et al. (2015). Also, changing from paper to online questionnaires may improve the confidentiality and labour-intensity of data collection (Toepoel, 2016; Roberts and Allen, 2015).
Self-evaluation as a tool for school improvement is supported by Rudd and Davies (2000) and Antoniou, Myburgh-Louw and Gronn (2016), who agree that comprehensive appreciation of all stakeholders and systems leads to more appropriate allocation of resources such as time, money and workload. Regular self-evaluation is also praised as it offers an evolving picture of progress, rather than summative evaluations by inspectors (Chapman and Sammons, 2013), particularly as all schools are unique. At School X, only small incremental changes are made each year so that current work can be easily adapted and alleviate strain on staff. Whilst constant data analysis is extremely time consuming, continual positive updates on results may help stakeholders buy into initiatives.  
In contrast, Faddar, Vanhoof and Maeyer (2018) argue that schools cannot rely on self-evaluation to make valid policy decisions. They feel the data collection and analysis processes may be unreliable due to socially desirable responding and the individual motivation of stakeholders. Also, visions of headteachers and inspectors may be unbalanced (Vanhoof and Petegem, 2010; Day et al. 2000) and some schools have difficulty translating their evaluations into recommendations for improvement (Devos and Verhoeven, 2003).
I feel that School X’s self-evaluation works effectively in producing valid policy decisions that translate into improvements, especially as external evaluators have praised the school in this regard. Specifically, Estyn praised the school’s effective use of data to have a ‘precise understanding’ of its strengths and areas for development, and the ‘strong culture of evaluation and improvement’ (2019, p.8). Additionally, Estyn reported strong leadership and planning at School X which Edamo and Netshitangani (2018) and Marsh (2015) believe are important elements for the successful implementation of SIPs. Furthermore, in 2017, the Welsh Government categorised School X in the best ‘Green Support’ category, which takes into account the school’s self-evaluation and priorities for improvement (Wales Online, 2019). 

Reflection and Evaluation
The implementation of the Wellbeing strategy commenced with significant investment in staff as supported by Hui and Daigle (2019), Gewertz (2005) and the Welsh Government (2019) as a school development tool. A Health, Fitness and Wellbeing Co-ordinator (HFWC) was hired to be the first point of contact for pupils that need additional support. The HFWC put in place several wellbeing activities including Mindfulness, which is praised by many academics to build emotional resilience and alleviate stress (Hayes et al., 2019: Maynard et al., 2017). Mindfulness has been particularly beneficial to pupils that have encountered Adverse Childhood Experiences (Lin, Chadi and Shrier, 2019; Zoogman et al., 2015). However, as Mindfulness sessions were voluntary at School X, it is questionable whether sessions were attended by the pupils that would most benefit from them. School X may benefit from including mindfulness in the year 7 curriculum to encourage lifelong healthy practices, as other nearby schools have done.
The HFWC also conducts exercise classes in the Gym, which was refurbished in response to pupil surveys. School X also encourages extracurricular sport by exhibiting photographs of successful sporting former pupils. Although significant research proclaims that exercise aids wellbeing (Andersen, Ottesen and Thing, 2019; Young et al., 2018), and improvement of emotional resilience (Bernstein and McNally, 2018; Mikkelsen et al., 2017; Puterman et al., 2017), other academics caution that stress caused by competition and prejudice may be widespread in PE lessons (Merkel, 2013; Breuner, 2012). In light of these concerns, I suggest replacing the team sports currently played during PE lessons at School X with individual fitness lessons, as recommended by Peters (2014) and Merkel (2013). Many benefits of team sports, such as motivation, can now be achieved individually through technology such as wearable fitness trackers (Lewis et al., 2020; Zhu et al., 2017).
The school also invested in their staff through introducing the Professional Development programme ‘Pivotal’. Pivotal strategies promote a positive climate for learning, by encouraging positive reinforcement and ensuring that all students feel respected and valued. These techniques are supported in research by Cook et al. (2018), Roffey (2016), Simonsen and Meyers (2015) and Swinson (2010). 
During the school’s ‘Wellbeing Week’ to promote student health and wellbeing, Personal and Social Education (PSE) lessons were conducted by outside agencies including police officers. Inviting professionals into school is championed by Merle and Craig (2016) and Alebaikan (2016). School X could benefit further from inviting healthcare professionals into school to provide screenings and warn of the dangers of unhealthy lifestyles. As Peters noted in his 2014 research, collaborating healthcare professionals prefer preventing diseases rather than treating them later in life. 
In order to measure the impact of the new strategy, during the school’s Wellbeing Week, pupils completed questionnaires which gave a very positive indication that the strategy was working well. Students mostly expressed that they made conscious healthy lifestyle choices and knew where to access support. Teacher reports also indicated that pupils’ attitudes to learning had mostly been maintained or had improved on the previous year. Regarding the impact of Pivotal, from my observations, disruption was minimal in class, and consequently pupils were able to learn in a calm, orderly environment. Furthermore, in 2019 Estyn judged the care, support and guidance, and wellbeing and attitudes to learning of pupils to be excellent. Also, Estyn made no recommendations to the school which implies trust in the SIP.
A final suggestion for improvement relates to the deterioration of pupils’ wellbeing during transitions in school (Heinsch et al., 2020; Onetti et al. 2019). In order to ease pupils’ transition into the new Curriculum for Wales, developing specific Health and Wellbeing lessons could be a next step for progress to ease the transition for pupils into the AOLE and put additional wellbeing theories into practice. 

Conclusion 
I believe that School X has made admirable progress thus far, successfully implementing its Health and Wellbeing strategy in numerous ways. Through investment in staff that promote fitness, mindfulness and respect, students have adopted healthy lifestyle practices. However, only time will tell whether this has an impact on pupils’ resilience with complex issues later in life. The successes so far clearly align with the aims which the Wellbeing Team set out to achieve. Moreover, it cannot be forgotten that Estyn also judged the wellbeing and care, support and guidance of School X as excellent. In conclusion, in my future practice, I will continue to research and promote effective whole-school approaches to improve pupil wellbeing and hope that the new Curriculum for Wales’ emphasis on health and wellbeing will be effective for future pupils.
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Key Priority 2: Provide outstanding care, support, provision and guidance

Key Priority 1: Sustain exceptional standards

1. Engage fully with the Pivotal Wellbeing and Behaviour programme, involve all staff in in-
house training. “Instructors’ coach and develop culture, staff strategies and approaches
to secure consistently excellent behaviour (JLG)

1. Improve pupils’ literacy/numeracy skills, specifically low attaining, SA(+), ALN pupils || 2. Develop a wellbeing, health and fitness whole school strategy to improve pupils’
to close the gap in outcomes. Improve L2, L2+ (CCE, RWS) eemotional resilience so that they cope well with complex life issues (DTS/JLG/DGS)

2. Raise aspirations, progress, engagement and attendance of disadvantaged pupils (- || 3. Al students to have lessons with high challenge, leam strategies to cope successfully
fsm/LAC) to secure high outcomes and reduce the current gap in performance (growth mind-set) with failure and become more resilient to dealing with complex
compared to non-eFSM (DGS) situations in line with principles of Successful Futures. Explore draft AoLEs and

3. Improve the performance of pupils in subjects which have 3-year trend of below ‘consider implications (CLs & SLT)
average performance/value added (L2) (DTS/AFS, SLT Link) & Houies oview s Rallats Moy ol provelon pavit placeitor loyabilityg

4. Outcomes at GSCE sustained by embedding new curriculum at Y9, to ensure (el e e ) ) S »

- z g = 5. All subjects to differentiate and cater for low attaining pupils so that provision ensures
all pupils are motivated to learn and achieve ambitious targets o e Laads et e
projections. ALN Act fully implemented (Al CLs, DGS)
6. Develop a whole school strategy to ‘Save the Planet and assist with reducing the impact
of climate change (Student Leadership groups & key staff)
Key Priority 3: Inspirational teaching and leadership
1. Refine even further data analysis so that SER and actions at MLL and SLT level is sharp, swift, maximises action planning time and reduces time on written evaluations (led by SLT for ALL)
2. Ensure all staff over time, participate in Outstanding Teacher Programme - OLEVI. Certified Instructors to lead in directed time to develop, hone and share good/ excellent practice regularly
through observation, collaboration, and developing open door culture -staff leamn from each other regularty (AFS)
3. Further develop teaching 5o that all lessons are consistently good and strive towards regularly being excellent. Joint lesson observations further improve discussion, ensure that feedback to
teachers is supportive, focused and identifies clearly, areas to improve/trial (AFS)
4. Allstaff (led by CLs) identify personalised areas to improve pedagogy by evaluating lessons against the CCS Framework/ research, operating an open door culture to regularty learn from &
observe colleagues (peer) to find efficient ways to teach and leam (All via SLT LINK Depts)
5. Further develop leadership by ensuring all staff and particularly MLL have access to deeper level training and specifically team development
6. All leaders/aspiring leaders participate in Olevi leadership programmes. Accredited leaders develop excellence in leadership skills and practice (Olevi - AFS) (Wider Team development
DTS/SLT)
7. Improve teachers’ skills and practices in the teaching of y/numeracy to further improve outcomes, particularly for low ability pupils (CCE/RWS)
8. Lead ITE as a partner school with Yr Athrofa to train tomorrow’s teachers (JLG/CCE/RWS)
9. Introduce ‘Steering Groups’ at senior level to include a greater number of senior MLL staff so that leadership decisions are distributed and include a greater range of staff (DTS)





