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I am looking at the meaning of social inclusion, the concepts and interventions and theory behind them. “Social inclusion is the process of improving the terms on which individuals and groups take part in society – improving the ability, opportunity, and dignity of those disadvantaged on the basis of their identity” (The World Bank, 2017, p. 1). Factors that can put groups and individuals at risk of being excluded in an educational setting are Poverty, ACES, Mental Health and Well-being, Additional Learning Needs as well as Specific Learning Difficulties, Rights not being met, Parents, School Relationships and Language. At one's own school we have some interventions to help with social inclusion such as free school meals and breakfast club, nurture group, ELSA, afterschool activities, hands on literacy and extra skills teachers as well as parent engagement activities. I am looking at theorists such as Levitas, Vygotsky, Bronfenbrenner, Bernstein, Rogers and Maslow.
Frederickson and Cline, (2015) notes Inclusion is often a journey or movement away from segregation, instead of putting children perceived to be similar together. Inclusive education is a process to transfer schools and learning centres to cater for all children regardless to whether they are girls, boys, minorities, rural populations, disabilities and learning difficulties, and provide learning opportunities to all and eliminate exclusions from negative attitudes and a lack of response to diversity.
35% children in Wales are in households of relative income poverty. 200,000 children. Half are in working families (Welsh Government, 2019).  Welsh Government defines poverty as: “a long term state of not having sufficient resources to afford food, reasonable living condition or amenities to participate in activities (such as access to attractive neighbourhood and open spaces) that are taken for granted by others in society” (Welsh Government, 2019, p. 1). Poverty is a factor that can put groups at risk of exclusion, for the area they live in, poor hygiene and clothing, other children may look down and not want to play. Children may feel like they do not belong, teachers may make comments or stay away, and they may not teach to the best of the child’s abilities so are not meeting their needs from UNCRC rights of the child “you have the right to be the best you can be. Education must help you develop your skills and talents to the full” (Children’s Commissioner for Wales, 2019, p.1). Also linking to Maslow Hierarchy of Needs as you cannot reach your full potential if basic shelter, food, clothing and heat needs are not met (Bates, 2019). Under the rights of the child UNCRC you can get support from the government if you have not got enough money to live on and the right to a house, food and clothing and the government must help families who cannot afford this (Children’s Commissioner for Wales, 2019).
Poverty can also link to attainment, children are hungry and cannot concentrate in school they may not get food at home or have a hot cooked meal this links to Maslow's Hierarchy of Needs that food, shelter are the basic needs before children can fully move up the chain to full potential “Response to learning is dominated at any given moment by whichever need has priority” (Bates, 2019, p. 66). In ones setting we have breakfast club so children can have cereal and toast, this is free and available to all children but that is not to say the children who need this the most use it. Children who qualify for free school meals get one meal a day to try to promote a hot cooked meal, but children can buy chocolate, cakes, bacon, chips which is not necessarily healthy or filling. We could teach children long term by growing and making your own food or by learning about healthy food and teaching them skills about cooking at a young age rather than short term. Health is affected by poverty because of lack of exercise and poor diet, healthy food is more expensive and there may also be lack of knowledge like sugar in foods so again by learning to cook healthy food at school we could help children learn and empower them with knowledge for life “higher prevalence of behavioural and emotional problems among disadvantaged children can be accounted for by differences in maternal psychological well-being and parental education” (Bride and Chowdry, 2017, p. 1). Parental education can link to food as well as reading, it can be linked to Vygotsky Zone of Proximal Development where we must teach parents till they can do it for themselves (Bates, 2019). School has reading and family engagement sessions where parents are invited into the school to show parents how to communicate with their child through story map sessions. According to Welsh Government (2015) If parents have consistent parenting, rules and available parents it will promote outcome in schools even with low income.
 Labour party, led by Tony Blair brought in benefits “Where many will benefit and we will have a society where people are included rather than excluded” (Levitas, 2005, p. 20). As Levitas comments:
  Redistributionist Discourse (RED), social exclusion to normal activities of society is linked with poverty and having no money. Moral Underclass Discourse (MUD) underclass, morals and behaviour of the social excluded. Social Integrationist Discourse (SID), inclusion from having paid work, and ignoring unpaid work (Levitas, 2005, p.20). So according to Levitas, RED is social exclusion from activities because of not having a house in a nice neighbourhood or a garden and includes giving to the poor from the rich such as taxation and redistribution, universal credits and pupil development grant which link to Maslow's Hierarchy of Needs where basic needs like shelter and food need to be met to reach your full potential (Bates, 2019). 
 Levitas (2005), Morals, Underclass and behaviour can link to children excluded because of learning difficulties, ADHD or Autism. One’s own setting intervention is ELSA (Emotional Learning Support Assistants). Emotional literacy is about interacting together to build understanding of their own and other’s emotions and using this knowledge to affect their actions (ECPN, 2019). ELSA help children to look at feelings and to express themselves whilst teaching children life skills. “Many schools take a whole-school approach to emotional literacy as well as other core skills in the curriculum” (ECPN, 2019, p. 13). ELSA are learning support assistants already in the school so cost wise is already included but as to time and availability to check in on pupils regularly and on a 1-1 basis can be argued, there is a long waiting list and pupils get 6 weeks ELSA time so not really long enough to build long term relationships with these children. “Attachment is a deep and enduring emotional bond that connects one person to another across time and space” (McLeod, 2017, p.2).
Children could be excluded for being different for example, additional learning needs such as ADHD can often make children become too excited and may not know when to stop so children do not want to play with them, they can be excluded from games or labelled naughty. This can affect children confidence and sense of belonging linking to Carl Rogers (Frederickson and Cline, 2015). “Exclusion appears at boundary of society, rather than a feature of a society with characteristically delivers massive inequalities across the board and chronic deprivation for a large minority” (Levitas, 2005, p33). Children sometimes need to be taught in a way that works for them, one of our interventions is hands on literacy with Mrs Cotterall where children learn at the beach or woods in an outside environment working on their gross motor and fine manipulative skills this links to John Dewey Hand on Learning Flexible Curriculum Theory. “Focused on practical activity centred around projects that the learner found relevant and based on the learner’s interests” (Bates, 2019, p. 276).  Staff sometimes must look at different approaches to different children as people learn in different ways. UNCRC states, “Article 29: you have the right to be the best you can be” (Children’s Commissioner for Wales, 2019, p. 1). We have a minibus for this small group, a teacher and LSA, but of course space is limited as it is designed to be a small group so not all children who need this can access it. 

Aspirations can be an important part of development, if a child is always told they cannot have this or cannot achieve, they will have little confidence in themselves. People who encourage children to be anything can achieve more as they have confidence and self-belief this links to Carl Rogers Facilitation theory being held in high regard and congruence (Bates, 2019). At one’s own school we have a nurture group, showing children nurturing skills in a supportive environment helping children with social, emotional and behaviour difficulties which create a barrier to learning within a mainstream class (Department of Education, 2019). This intervention helps children to learn in a nurturing environment teaching them skills to transfer to the main classroom. We have parent engagement sessions where parents are invited to school and we work alongside parents on fun activities to encourage social and nurturing skills with their children such as pancake races. This links to Vygotsky ZPD where there being shown by their peers (the teachers) how to interact with their child until they can do it for themselves (Bates, 2019).

 Bronfenbrenner theory is human development occurs over time and that we have an active role in helping that person develop over time. “Process- Person- Context-Time-Models (PPCT)” (Cline and Frederickson, 2015, p. 122). The theories core is “especially in early phases” (Frederickson and Cline 2015, p.122). In one's own setting we have early intervention such as flying start, where children are picked up early if they need extra help, we also have Mrs Louise group where they work on gross motor skills, reading and phonics. Another intervention is nurture groups to help really build on the basic skills in a stable loving nurturing environment. “Differences in the home learning environment, particularly at the age of three, have an important role to play in explaining why children from poorer backgrounds have lower test scores than children from better off families” (Gregg and Goodman, 2010, p. 1).  Children need early interventions but also throughout life “interaction between active human organisms and person, objects and symbols in its immediate external environment” (Frederickson and Cline, 2015, p.22). 

Bronfenbrenner ‘Microsystem’ is the family and ‘Mesosystem’ the school and education settings and how important it is to work together. “It is not just the influence of the parents or the childcare centre on the child but the way the parents and childcare centre staff get on” (Bates, 2019, p.194). One’s own setting promote good parent and school relationships by inviting parents in regularly. There are fun activities with children such as sports games, beach trip, school bingo and springboard craft, there is also Find Out Fridays where parents meet with parent support officer and have started time banking and have made eco bricks for the school designing a stool and table for the children playground. Frederickson and cline (2015) states that developing school and family programs will help promote partnership to help children succeed in school and later in life. “All school levels know that successful students at all ability levels have families who stay informed and involved in their children's education” (Epstein, 2008, p. 9). Family engagement is cheap to run and is great for parents to be included and involved in school activities.
A factor that can affect development and inclusion is language this links to Bernstein Theory (1981 restricted and elaborated code) where the middle class has universal language, longer sentences, adding details and also exposed to elaborated code as well. The working class may use restricted code an informal language, because of the way raised and socialisation process such as slang, simple terms and shorthand (Frederickson and Cline, 2015).  
  “Restricted code - a style of language use associated with informal situation, characterized by linguistic predictability and by its dependence on the external context and on the shared knowledge and experience of the participants for conveying meaning. Elaborated Code- a style of language use associated with formal situations and characterized by explicitness, lack of dependence on the external context, syntactic complexity, and individuality of expression” (Dictionary, 2020, p. 18). 
English as additional language would also link to Bernstein restricted code as children can struggle with words and sentences. This can really disadvantage pupils and one of our interventions is EAL (English additional language) where a teacher works alongside a group of children really repeating language and describing words outside of classroom in a fun relaxed environment linking to Dewey hands on learning in a way to suit the child (Bates, 2019).
Values change for different places and people, what is valued from school can be different values than people believe at home. Some children play video games all day others allow certain amount of time. Parents' value different things and values are passed on to their children. Some parents and families teach their children about culture and arts and this links to Bronfenbrenner Ecologcial system where he believed macrosystem was important for values, customs and attitudes of the cultural group the child belongs to (Bates, 2019). This also links to Bourdieu as he believed “more cultural capital you have the more powerful you are” (Cultural learning alliance, 2019, p. 1). Schools makes children learn their values as they create rules and curriculum, schools' value cultural capital. Ofsted frameworks consider children need cultural capital to succeed and school must help pupils to develop it   “introducing them to the best that has been thought and said and helping to engender an appreciation of human creativity and achievement” (Ofsted, 2019, p. 10).
Children also need to feel they belong and fit in with other children, such as the need for friendships and joining in with activities, bonding, attachment, respect and to be accepted to the school environment linking to Maslow's (1970) Hierarchy of Needs on belonging. “Satisfaction of the need for love and belonging is considered foundational to the activation of the higher motivation, for example desire for knowledge” (Frederickson and Cline, 2015, p.217). Meaning children do not want or are ready to learn without feeling love or a sense of belonging and this links to the UNCRC Rights of the Child to belong to a group under article 15 “You have the right to meet with friends and join groups” (Children’s Commissioner for Wales, 2020, p.1). In one own setting we encourage social inclusion with a buddy bench and by offering afterschool club enrichment activities such as computer club, free running, coding, science and these are open for all children in all years. If to many children want to access the club, we split the club in to two terms to allow more children access over shorter periods.
Another reason of being excluded could be ACES this could be abusive parents, drinking, drugs or neglect. Children may think this is normal behaviour as do not know anything else. Brains may not develop as normal as the brains do not grow and react from learning things and encouragement, they may react extremely with behaviour or be withdrawn and the fight, flight, freeze motion may kick in quickly at any little trigger this links to Maslow Hierarchy of Needs as if the basic safety, food, and sleep needs are not met the child cannot fulfil their full potential (Frederickson and Cline, 2015).
So in conclusion we have lots of interventions such as ELSA who can really help children talk through and understand their feelings, but there is not enough time and staff for this intervention especially with only a 6 week 1-1 time once it is there turn. Another intervention is Mrs Cotterall with her hands on literacy which is invaluable and many children have learned so much from outside of the classroom helping children in the way that they need, although not enough children will access this provision as she only has a small group at a time and it is a big school. Our nurture groups are great to give children nurturing environment and feeling confident and safe, to then return to class and put these new skills to work and can really benefit the children who access it. Our extra skills staff work on skills such as reading, sounds, writing and gross motor and fine manipulative skills as long as children get identified but of course there will always be children who slip through and just miss out on these interventions but still have low attainment.
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