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Abstract
This report aims to critically analyse how a case study school, School X, is attempting to close the educational attainment gap for those at the school who are deemed ‘educationally disadvantaged. School X is unique in Wales as it contains a high level of N2E and Roma learners. This report has used an analytical methodology to explore the current debates in Wales surrounding educational disadvantage. Through a review of contemporary literature, this report has concluded that that there is no ‘quick fix’ or ‘magic bullet’ that can solve this national issue. In Wales, there is currently an attainment gap between learners who are e-FSM and n-FSM.  Using the methodology of interviews and document analysis, this report had reached finding on how School X, with its unique cohort, has deployed resources through its PDG funding associated with its high level of e-FSM learners. However, it has been noted that the e-FSM indicator is not a one-size fits all solution to measuring educational disadvantage. On a case by case basis, this report has used current educational research and best practice to create recommendations on how School X may consider reviewing the impact of its resource deployment. This report has taken into consideration the financial constrains that school in Wales currently face.
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Introduction
This report aims to critically examine and engage with the current evidence and debates relating to socio-economic disadvantage in Wales and its impact on educational achievement. During the course of this report, an examination of the current evidence and literature will develop an understanding of educational disadvantage nationally in Wales; however, it will also critically draw upon evidence of how poverty, socio-economic and cultural issues effect students experiences. This report will aim to draw upon the current literature and research whilst also pairing this with the reflective practice of its author. To do this, this report will examine how a specific school is tackling educational disadvantage with an aim to close the educational attainment gap. For the purposes of this report, and to protect the identity of the school, the school (and all those interviewed for this report) will remain anonymous and will be identified by pseudonyms; the school in question shall be known as School X in line with BERA guidelines (British Educational Research Association BERA, 2011).

This report will outline the current debates, as relevant to the context of school X, surrounding educational disadvantage in Wales. It will then go on to examine the strategies School X is using to overcome educational disadvantage whilst critically analysing the impact of these strategies and interventions. Finally, this report will give recommendations for School X to consider to enable them in their journey on closing the gap in attainment.    

School Context
School X is located in south east Wales in the county of Newport. It is an 11-18 co-educational comprehensive school serving an area of Newport with high levels of socio-economic deprivation. As of 2018, the school has a Free School Meals population of just over 30%; this is substantially higher than the welsh national average. Many of the current learners are children of those who have previously attended the school. The school has a tight knit community, in the sense that it is seen as the natural choice of school for those who live in the community or had parents attend the school. The school is currently undersubscribed and due to educational funding arrangements, shares some of its sixth form facilities and courses with other Newport providers. The school is unique, not only in Wales, but within the UK, for its cohort. Within School X’s cluster of schools, 28% of all pupils have English as an additional language WAG stages A and B. This shows the high level of learners who are considered very new to English and this brings the school challenges. What makes School X so different is the proportion of these learners who are of Roma heritage. This brings the school the unique challenge of a transient role. During the 2016-17 academic year, the school experienced a pupil mobility rate of 17%. Having a pupil mobility rate affects how the school receives funding and allocates resources as the makeup of the cohort will not be the same as reported in the previous January in the Pupil Level Annual School Census (PLASC).

Within the context of this report, it is very important to understand what makes the definition of educational disadvantage. In Wales, it is very common to understand the terms of educational disadvantage as being on par, if the not the same, as those learners who are entitled to FSM. However, within the context of this report, it should be noted that the term ‘educationally disadvantaged’ will take on a broader term than those who are deemed to be disadvantaged ion the education system because of their socio-economic background. Because of the uniqueness of the School X, the subject of this report, the term ‘educationally disadvantaged’ will take on the definition of any learner who is at risk of not fulfilling their full potential because of socio-economic, cultural or language barriers which prevent access to the curriculum. This will include, but not be limited to, those learners who are e-FSM, of Roma heritage and those who are New to English.

Literature Review
Closing the attainment gap between those learners who come from different socio-economic groups has been, and is currently, a major priority for the Welsh Assembly Government (BBC News, 2017). Across Wales nationally, those learners who are in receipt of Free School Meals (FSM) have lower rates of attainment at GCSE than their peers who are not in receipt of FSM. There has been wide spread agreement that socio-economic backgrounds and attainment are linked; however, there is still no consensus on the explanation as to why. A review of this topic by the Joseph Rowntree Foundation stated that the literature and research surrounding this topic can be broken down into the following areas: the individual (micro level); the immediate social context, which might be located in the families, communities, schools and peer groups (the meso level); and social structures (the macro level) (Joesph Rowntree Foundation, 2007). Although no consensus had been reached amongst teachers, policy makers and educationalist, there is clear agreement that the relationship between poverty and educational attainment is very complex. Because of this, there is an extensive field of literature which focuses on this issue. However, it must be understood that one of the key findings portrayed in most of the research is that there is not a ‘magic bullet’ that can solve this problem. 

In a report on social inequality in schools, BERA states that schools have a vital role in the process of closing the gap in educational attainment (BERA, 2010). However, this must be fulfilled in line with the structures outlined by the Wales Centre for Equity in Education: the school, policy and the home (Wales Centre for Equity in Eduation, 2014). Kerr and West, in their report, state that it is a proven fact that children from the poorest and most disadvantaged homes are most likely to attend the lowest performing schools and achieve the poorest academic outcomes (BERA, 2010). This notion is important for understanding what true educational disadvantage looks like. Within the sphere of education in Wales, the only used indictor for measuring levels of disadvantage in education is the attainment of learners who are eligible to FSM (e-FSM) compared to their peers who are not (n-FSM). Although this is a measurable indictor of levels of disadvantage linked to the socio-economic background of learners, this indictor does have disadvantages. Learners may fall into the category of educational disadvantaged but do not qualify for the (e-FSM) category. For example, there is little attainment data available to reveal links for those learners who are of particular groups of children who are at risk of underachieving in schools. On the meso level, identified by the JRF, closing the gap for traveller children has often been overlooked as they, on a national level, comprise such a small majority of the learner population. This has brought about the controversial question ‘will narrowing the gap for travellers help them to achieve anything they value or enhance their live chance?’ (BERA, 2010). This controversial question, which goes against the current grain of thought in education policy, does raise some interesting issues. Does our current system of education and qualifications at Level 2 give learners the opportunity to succeed in line with their communities, cultures and backgrounds? This question, however, does bring about the issue of settling for a system in which we may deny the system of social inequality and, hence, end our current drive for social mobility. The recent development of the Donaldson Report in Wales has tried to address this question of closing the educational gap but also creating well rounded learners. One of the four purposes of the new curriculum in Wales is to develop ‘ambitious capable learners who are ready to learn their whole lives (Donaldson, 2015).

The immediate social context is a factor that affects the educational opportunities available to learners. In the UK, there has been a history of trying to attain educational equality for everyone since the since the 1944 Education Act. This legal framework for equality in education has since been strengthened by subsequent legislation, such as Race Relation (Amendments) Act 2000, The Human Rights Act 1999 and The Equalities Act 2010 (Foster & Norton, 2012). Although this legal framework exists, many within the field of education have often stated, and shown with quantitative data, that those in certain ethic groups often experience unequal standards of education and as such, suffer from educational disadvantage compared to their peers. One group which is often the highlighted in this category is Gypsy, Roma and Traveller children (GRT). Learners from GRT backgrounds suffer disproportionately unequal outcomes. The ethnic status of Roma in Britain had been established in 1988 during a ruling by the Commission for Racial Equality that stated the term Gypsy could not wholly encompass a group of people who have such different heritages and cultures. From this point forward, Roma were deemed a distinct ethic group and, as such, entitled to the specific protections granted by the aforementioned legislation.  Foster and Norton (2012) have studied the educational disadvantage of GRT pupils across the United Kingdom and have found that there is compelling evidence to suggest reasons behind why GRT learners experience educational disadvantage. They state that GRT learners may have:
a) Disrupted educational experiences;
b) Different educational experiences;
c) Educational disadvantage of their parents;
d) Social and economic reasons;
e) Health reasons;
f) Cultural reasons;
g) Dispersed extended family demands;
h) Lack of cultural diversity within the education system;
i) Racism in employment sector;
j) Lack of role models
k) English as an additional language issues;
l) Accommodation issues; and 
m) Refugee and asylum seeker issues.
Foster and Norton make it very clear that although these issues are not unique to the GRT community, most families experience a number of them which often undermines the ability of GRT learners to fulfil their potential in the current education system. 

As already mentioned, in Wales, the main indicator for socio-economic educational disadvantage in Wales is the eligibility of learners for FSM. This indictor relies of learners who experience socio-financial hardship to be eligible and apply for qualifying benefits. This hurdle can affect those who are just on the threshold or not eligible for them. For example, a household entitled to Child Tax Credits with annual gross income of no more than £16,190 would be entitled and receive FSM. However, a family with a household income of £16,191 would not. This does not truly highlight the socio-economic hardships that these two families face in the same community and, therefore, is not the most accurate of indictors. This is also something that is very prevalent in the GRT community. Due to the transient nature of migrant work, GRT households are often not eligible to supplement self-employed income with FSM eligible benefits (Foster & Norton, 2012). These GRT learners, therefore, get no support towards school uniform costs, footwear, school meals or (in the case of Wales) access to the Pupil Development Grant for the school. Although there is much anecdotal evidence of these experiences, the written policy research is sparse as GRT learners make up such a small minority of learners in England and Wales. This difficulty in accessing funding available for GRT learners, specifically, Roma learners, was highlighted in a report commissioned by OFSTED in 2014. In this report, Head teachers reported that there had been no adverse effects on the achievement of learners already settled at the school but due the sudden increase in Roma learners joining the cohort of schools in Sheffield, the schools struggled with two very important things: accessing funding for new pupils quickly enough; and finding staff that had the relevant experience of, and expertise to provide effective support to, Roma learners (OFSTED, 2014). 
Within Wales, the Welsh Assembly Government (WAG) launched the Pupil Deprivation Grant in 2012. The aim of this grant was to provide extra funding for schools depending on the level of learners who were registered as in receipt of FSM. In 2017, WAG changed the name of the grant to the Pupil Development Grant in recognition of proposed changes to funding. In a report commissioned by the WAG in 2017, they concluded that the PDG now constitutes a significant amount of funding for school with high levels of educational disadvantage and has also raised the profile of schools with unique levels of challenge and disadvantage. However, another key finding of this report was how the profile of disadvantaged schools had risen and there is now an active discussion in the education community of how best to deploy this funding effectively to ensure it is as impactful on closing the educational attainment gap as it can be (Welsh Assembly Government, 2017). Schools only receive the PDG grant funding for learners who are currently registered as e-FSM or who are a looked after child (LAC). In contrast, the approach taken in England differs for a very similar funding called the Pupil Premium (PP). The PP is allocated on the same principle as the PDG in Wales; learners who are from socio-economically disadvantaged backgrounds and are in receipt of FSM allow the school to access extra funding. However, the eligibility is slightly different in England. As opposed to learners having to currently be in receipt of FSM in Wales for the PDG, a rule called Ever 6 applies in England for the PP. This means that learners who been register as entitled for FSM at any time in the previous  6 years will see the school eligible for PP funding. In some cases, this has dramatically increased the source of funding for some schools that serve the most disadvantaged communities (Education Funding Agency, 2016).

Throughout the United Kingdom, there has always been a push to eradicate educational disadvantage especially that associated with socio-economic factors. On a national level, successive governments across the United Kingdom have focused on strategies to raise the bar and close the educational attainment gap. Over the past 20 years, strategies include: Getting it Right in Scotland; Every Child Matters in England; Higher Standards and Better Schools for All in Northern Ireland; and Extending Entitlement of all Learners in Wales. Most of these strategies have come in the form of initiatives to improve the quality and performance of individual schools (BERA, 2010). However, in recent years in Wales there has seen a new development with guidance on how the Pupil Development Fund should be spent. Professor David Egan and his team at the Wales Centre for Equity in Education have highlighted that, although effective learning and teaching is the best approach for low-achieving learners, strategies should be focused on a three-fold approach: whole school approaches that focus on leadership, effective learning and teaching, and pupil wellbeing; engaging parents and families; and strengthening links with their communities, particularly though out-of-hours learning ad mentoring interventions as a way of supporting aspirations (Wales Centre for Equity in Eduation, 2014).

Methodology
The methodology for this piece of research followed in the analytical convention of interpretative methods. The purpose for this method of research was to gain a comprehensive understanding of the phenomena of educational disadvantage in a holistic way. According to the University of Southern California, the benefit of using this method allows the researcher to recognise your connection to the phenomena under investigation (USC, 2018). From the outset, the purpose of this report was to understand the contemporary issues surrounding educational disadvantage in Wales and examining critically how schools, policymakers and the community were trying to close the attainment gap. Because of this, the methodology used would need to incorporate a system of allowing the report’s author to critically reflect on their own practice and the practice of School X – the school being used as a case study in this report.

From the outset, a critical examination of the current literature surrounding educational disadvantage in Wales was undertaken. This ranged from discussions and research on the broad, national issues to the literature that was more specific and concerned the context of School X. The purpose of this was to allow conclusions and recommendations to be based in active and current research and best practice that is specific to the unique context of the school. Following on from this, critical examination was carried out of the documents related to School X’s strategic priorities and the role of funding. Documents examined during this section of investigation included, but were not limited to: School Improvement Plan (SIP); various Team Improvement Plans (TIP); Pastoral Improvement Plans (PIP); PDG Allocation; All Wales Core Data Set; consortium school target report; internal targeting data and tracking; and internal analysis of pupil mobility rates. Following an examination of these documents, qualitative, semi-structured interviews were carried out with members of the Senior Leadership Team (SLT) and Middle Leaders (ML) to clarify and drill down on the reasoning and justification for certain decisions and strategic priorities. Once these interviews had been conducted, an analysis of the data began and conclusion and recommendations were drawn from the findings.

Findings
For this report, findings were drawn from an analysis of data that gave a comprehensive and holistic view of how School X is trying to close the educational attainment gap. One key finding from this investigation was the challenges faced by School X with its very high pupil mobility rate. From the analysis of internal documents related to pupil mobility, it became very apparent that, when planning the schools strategic priorities and resource allocation, the pupils on role, and hence the needs of the cohort at this time, may not always be reflected on the pupils on role come three months’ time (School X, 2018). During the academic year 2017-18, the school had a pupil mobility rate of 17% and as of December 2017, the schools pupil mobility rate stood at 10%. From internal data, it became very clear that the transient nature and culture of some of these pupils was a contributing factor in the high mobility. As already mentioned, School X has a high proportion of Roma learners who, culturally, are transient; this is reflected in learners who come on and off roll. One example discussed with a member of SLT highlights the problem this has for the allocation of school resources to help close the educational attainment gap. A year 9 learners, towards the end of the academic year, was removed from roll as she was returning to Slovakia with her family. This learner, at this stage, was entitled to FSM and as such, the school was in receipt of the PDG funding for her. The next academic year begun and she was not on roll at the school. Following the February Half-Term, and after the submission of PLASC data, this learner returned to the school and was admitted to roll. At this time, she had not be submitted as part of the PLASC data and was not now in receipt of FSM. This meant, due to the restriction of the PDG allocation, the school would not receive any PDG funding for this learner. She is not a lone case for School X; anecdotal and quantitative evidence supports this problem within the school. 

From looking at the School Improvement Plan and the PDG Allocation Plan, it has become very clear that School X uses a substantial portion of its PDG funding towards staffing costs; these range from in class support to support staff working on areas such as attendance. Firstly, there is consensus that low attendance is an issue that disproportionately effects those who are from lower socio-economic backgrounds. This has been highlighted by the Wales Centre for Equity on Education (Wales Centre for Equity in Eduation, 2014). It is clear that attendance is a huge issue and cannot be overlooked when aiming to close the educational attainment gap. As one member of SLT put it in an interview: “if learners are not in school, how can they learn anything?” One way in which School X has tried to improve the rate of all learners’ attendance is by employing two members of staff (one of which is an Attendance Officer). These roles are paid for annually out of the PDG and cost the school £21,031 and £29,019 respectively (School X, 2017-18). There is clear evidence that learner’s attendance has improved and is being rigorously tackled. In 2016-17, when these two roles were also in place, School X exceeded its attendance target of 93.2% and FSM learners reached 91.0%. This was 1.9% higher than the average for School X family of schools and 0.9% higher than the Welsh national average for FSM learners (see appendix I). The continued rise in attendance has coincided with a rise in outcomes at level 2 for both e-FSM and n-FSM learners. As it stands, it is hard to measure how the improvements in attendance has had an effect on the outcomes at level 2 but it would be hard to discount this as a contributing factor. Attendance, however, is now no longer the domain of support staff; attendance has become one of the main agenda topics for pastoral meetings. With data collated by the attendance officer, those with pastoral roles in the school (Heads of Year and Form Tutors) discuss concerns and strategies to ensure learners are always in school, on time, ready to learn. This approach of a whole school strategy was recommended by Estyn in its 2012 report into tackling poverty and disadvantage in schools (Estyn, 2012).

One of the biggest challenges that School X faces is the level of New to English (N2E) learners at the school. This has meant that the school has placed considerable resources and time into the design and allocation of curriculum to ensure that all learners in the school have access to the curriculum. As already mentioned in this report, educational disadvantage at School X is not as easy as measuring the gap that exist between e-FSM and n-FSM learners. As such, the school has used a portion of its PDG funding to deploy bilingual teaching assistants (BTA) across the school with a priority on ensuring N2E learners have the support required to access the curriculum in the core level 2 subjects (English and Maths). Although the Education Endowment Fund commissioned research states that teaching assistants have a very low estimated impact on learners’ progression whilst having a high cost base, the unique cohort of School X means that this investment in staff with the required language skills is, in anecdotal evidence, an invaluable resource (Education Endownment Fund, 2012). Throughout interview with SLT and informal conversations with members of the teaching staff at School X, it has become very apparent that the contribution that the BTA team have in lessons is deemed by staff as substantial; they not only provide the support for learners to access the curriculum but liaise with teaching staff to ensure that the pedagogy in lesson is suitable for effective differentiation. However, it is difficult to measure the impact of BTAs in a quantitative manner; all evidence that has been collected for the purposes of this report on the effectiveness of BTAs has come from anecdotal or qualitative evidence. To ensure the effectiveness of BTAs in closing the educational attainment gap for those in the disadvantaged Roma community, School X should consider developing a quantitative tracking system of progression in the level 2 subjects supported by BTAs.  

However, quantitative evidence for the effectiveness of BTAs is available for their role in increasing the attendance of N2E learners at School X. Within the SIP, BTAs (who are funded from the PDG) are also tasked with raising the level of attendance amongst N2E learners and engaging parents of communities who have often been sceptical of authority figures and institutions. School X does have internal quantitative data available to measure the impact and effectiveness of this. A Department for Education report commissioned in 2014 stated that GRT families and learners are often those most at risk of falling below attendance targets due to poor community relations, school engagement with families and an historical mistrust of authority (Department for Education, 2014). Over the course of the last 3 years, community outreach amongst Roma families at School X has increased drastically and this has been aided by the use of BTAs. As already mentioned, attendance has become a top priority across the school, from SLT to the pastoral team, however, the contribution of BTAs in facilitating parental and community engagement has been fundamental when communicating with families of those who are N2E. This has been reflected in the three year trend of increased attendance for N2E learners and attendance right across the whole school. As one member of staff put it in an interview conducted for this report, “it is a slow process of engaging families; it is about building trust.” This notion of building trust was reflected in a Department of Education report which highlighted the importance of developing ‘soft outcomes’ with GRT learners and families (Department for Education, 2010). These soft outcomes were defined as having a focus on health and wellbeing; focusing on attitudes, motivation, engagement and emotional literacy. As already noted, it has widely been acknowledged that GRT communities face a range of educational, social, cultural and economic barriers to fulfilling their potential in the current education system. School Xs approach has, with success, not only managed to increase measurable outcomes in attendance and academic outcomes for GRT learners, it has also worked to improve these ‘soft outcomes’ of engagement, trust and a change in attitude towards education. It must be noted that this approach is not without academic backing. Both the Joseph Rowntree Foundation and the Centre for Excellence and Outcomes in Children and Young People’s services have stated that emotional resilience and attitudes towards education has a significant impact on closing the educational attainment gap in schools (Joesph Rowntree Foundation, 2012) (Centre for Excellence and Outcomes in Children and Young People's Services, 2010).

School X has dedicated a portion of its PDG funding to the development of the three core skills that take priority in the new curriculum for Wales: digital competency, literacy and numeracy (Donaldson, 2015). Statistically, e-FSM learners are likely to have a deficit in these core skills and are more likely to have problems with literacy and numeracy (Wales Centre for Equity in Eduation, 2014). One example of how School X uses its PDG funding to tackle the deficit in these skills is funding and remitted time given for the improvement of numeracy standards for all learners; this involves both tracking and numeracy strategies. Once identified by the Maths team as requiring extra support, a programme of numeracy acceleration is put in place to help target learners who are at risk of falling behind with these essential skills. This programme is tracked through a system of quantitative measures. Learners are tested and given a baseline score at the start of the intervention and then put on an intervention programme of numeracy acceleration and tested afterwards to assess the extent to which progress has been made. This programme of intervention and tracking is embedded within the maths team and the school. However, with the growing importance of digital competency in the new curriculum in Wales, this raises question as to how schools can develop similar strategies for skills that are not as easy to measure as numeracy and literacy. School X has decided to allocate funding from its PDG to investigate methods to measure ICT skills. This is an important step in preparing for the changes coming with the implementation of Successful Futures. It is important to notice that School X has taken the decision to implement these interventions towards a whole school approach. Even though the funding for the interventions come from a specific grant awarded for learners who are e-FSM, School X has taken a whole school approach. In an interview with a member of SLT at School X, the rationale behind this decision was given. It was suggested that the School, in certain interventions, takes the approach that a ‘rising tide carries everyone’. This is very important to note. It has often been argued that when allocating resources to close the educational attainment gap of disadvantaged learners, it must not have a negative impact on ‘advantaged’ learners (BERA, 2010). It has been argued that PDG funding should be targeted solely at those who are the learners who are entitled it, however, this is much easier in theory than in practice. Certain interventions can, and should, be targeted at those who are e-FSM (breakfast clubs etc.). On the other hand, interventions such as in-class support, after school revision and skills acceleration are much harder to target directly at just e-FSM learners. This has brought about an area of research which is currently a field of contention in education and school funding policy. Estyn has stated that schools should be tacking a whole-school strategic approach to eradicating disadvantage, including improving all disadvantaged learner’s literacy and learning skills (Welsh Assembly Government , 2017). This is the approach School X seems to be taking.

In the core subjects, School X has used a portion of its PDG to provide in class support for e-FSM learners in target class. Previously, funding for these three positions had come from a separate grant in which School X was eligible: Schools Challenge Cymru. In 2017, the Welsh Government scrapped this programme (BBC News, 2017). As already mentioned, the Education Endowment Fund research has statistically shown that teaching assistants have one of the highest cost, in the form of financial commitment, for the gain in months of progress for learners. This raised the question, during interviews undertaken for this report, of the rationale behind this decision at a strategic priority level. The key strategic priority for School X is to raise the level 2+ threshold across the school for all learners. Within terms of financing, the cost of the extra support placed into English, Maths and Science was less than hiring a teacher in these departments. In an interview with a member of SLT, it was mentioned that the rationale behind these appointments were made in a cost-benefit analysis. By providing in class support to these subjects, support could be spread around for the least value. Alongside supporting in target classes, these level 3 teaching assistants also provide the intervention programmes for the numeracy and literacy accelerations. It is difficult to pin any progress made by learners specifically on the support given by these teaching assistants in the classes they support as many of these learners will benefit from more than one of the intervention programmes that School X puts in place for learners who are deemed to be at risk of not meeting targets. However, in the climate of financial constraints on schools, it is increasingly difficult for school to match the requirements of the school with the financial resources available to them. Therefore, decisions made must be measured and cost-benefit analysis must show that the benefits of these decisions must outweigh the cost to the school. In this case, the school has made this decision, therefore, this has led to recommendation number 6: ensure a robust programme of professional learning is made available to ensure that the staffing from PDG funding is most impactful and has the best value for money.   

Conclusion
During the course of this investigation into educational disadvantage, it has become very clear that schools across Wales face ever more increasing challenges when allocating resources in the harsh financial climates that public services find themselves in today. Schools funding has always been at the discretion of the political climate of the time and over the past twenty years, closing the educational attainment gap for those who experience educational disadvantage is a key national priority. Those schools in Wales today who have high levels of e-FSM learners are eligible for extra funding in the form of the PDG. School X – a school which has a unique cohort – is an example of a school which faces these challenges. Most research within the field of closing the educational attainment gap has agreed that for interventions to be value for money, they must be impactful. Interventions must follow this flow:
 
Adapted from (Joesph Rowntree Foundation, 2012)
School X, using its PDG funding, has taken the mixed approach to how it deploys funding. Two schools of thought exist on how funding is deployed: specifically targeting e-FSM learners, or a whole school approach. School X has used a hybrid system in which certain interventions target solely e-FSM learners while other interventions target on a whole-school approach. This is reflective of what educational disadvantage looks like at School X. High pupil mobility rates and cultural factors mean that the deployment of resources, in line with the PLASC statement of learners, is not always reflective of the needs of those who are at risk of suffering the impact of educational disadvantage at the end of the academic year. This has made allocating resources a challenging but an important issue for the SLT at School X. After analysing the way PDG funding has been deployed to close the educational achievement gap, this report gives six recommendations. The first recommendation is on a national level concerning how PDG funding is designated; however, the remaining five recommendations concern how School X may wish to review and measure the impact of its deployment of PDG funding.

Recommendations

R1	The Welsh Assembly Government should consider introducing a system similar to DoE Ever 6 policy to ensure schools with high pupil mobility rates or Just About Managing[footnoteRef:1] families are also eligible for PDG funding. [1:  Just About Managing definition can be found in a report by the Citizens Advise Bureau 
https://www.citizensadvice.org.uk/Global/CitizensAdvice/Work%20Publications/JustAboutManaging-final.pdf 

“In terms of income, the implication is that ‘just managing’ families have lower than average incomes but are not quite the poorest. Among our working clients, at least three quarters and possibly as many as 90% are in the bottom half of the income distribution nationwide. Some are right at the bottom of the distribution, and the reasons for this are often the reasons they come to see us - benefits not paid, wages not paid, hours not given.”] 

R2	School X should continue funding the role of an attendance officer through PDG funding to ensure that all attendance increases, but more specifically, e-FSM attendance continues to rise to match that of n-FSM attendance. 
R3 	Develop a quantitative system of tracking to monitor the effective use of BTAs and their deployment to target classes; ensure that anecdotal evidence of effectiveness of BTAs in supporting N2E learners is supported with quantitative data to ensure best deployment for value for money. 
R4	Develop more positive community links to ensure parental engagement can have a positive impact on learning and can be utilised to close the educational attainment gap for those learners who are at most risk of not achieving their full potential.
R5	Continue to investigate systems for measuring skills related to digital competency and develop a system to identify and track those learners who lack the essential digital skills to fulfil their potential in line with the recommendations outlined in the Digital Competency Framework and Success Futures. 
R6	Ensure that a robust programme of professional learning is made available for all in class support teaching assistants to ensure that their deployment is as impactful on closing the educational attainment gap for e-FSM learners as possible. Develop the culture of collaboration that exists between some language support and in class support assistants to ensure the most value for money and effective use of specialist skills.


Appendices
Appendix I
Graph showing attendance by FSM learners in School X
[image: ]
School X Attendance 2016-17 (All Wales Core Data Set, 2016-17)
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Intervention


Change in aspiration, academic achievement, attitude, belief, behaviour, locus of control or valuing school.


Rise in educational achievement
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