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Supporting pupil progress: a detailed analysis of one child’s holistic development with justification for the next steps in learning

School X is set in an urban city centre location. It has approximately 500 pupils and a yellow Support Category. It has a three year average of 23.3% free school meals entitlement and an annual attendance average of 92.5%. School X has over 90% pupils who are classified as having english as an additional language (EAL) with over 40 different home languages. The school claim to promote and celebrate diversity in cultures and have a strong wellbeing ethos across the whole school and teaching body. (www.maindeeprimaryschool.co.uk) 

I have been attending School X for the second teaching placement in the PGCE course. For the purpose of this assignment I have chosen one target child who will be referred to as Child A. Child A attends a year 2 class at School X and is 6 years old. Through the collection of focused and detailed data, a holistic analysis was made of Child A’s development throughout the duration of the placement. This information was then used to influence recommendations and next steps in terms of Child A’s educational development, for which justifications are provided.  Child A is currently attaining Outcome 5 in literacy and numeracy.

An awareness of ethical issues was taken into consideration for the purpose of this assignment. Flewitt (2005) refers to the fact that, although ethical issues arise in all research projects, they are particularly salient when conducting research with vulnerable members of society, such as children.
Price (1996) emphasises the importance of ensuring participant anonymity during research. As per the guidelines set out in BERA 2018, I will ensure that all participants in this study remain anonymous and that all work carried out is confidential. “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”(BERA, 2018:21).
Article 12 of the United Nations Convention on Rights of the Child (1989) states that children have a right to express their views on matters that affect them. Therefore, assent was obtained from Child A to confirm their wishes to be involved in this data collection process. This was completed in the form of informal discussion between myself and Child A. Prior to the interview with Child A I informed them of their right to end the discussion at any point and also advised them of their anonymity. Consent was also obtained from the Class Teacher in respect their views being shared anonymously in the assignment (Appendix 2).

The data collection method adopted for this assignment was the Mosaic Approach (Clark and Moss 2011). Literature by Clark (2007) explores how the Mosaic Approach can be used as a framework to gather children’s views and perspectives in relation to their learning. There has been recent emphasis younger children’s rights to be involved in the decisions that ultimately shape their education and learning experiences (James and Prout, 1997). Clark and Moss (2011) suggests that abilities demonstrated by a child is dependant on the degree to which the adult agrees with the following concepts. Firstly, whether a child’s views are considered to be important in order to ensure the discussions are centred around children’s perspectives (Langsted, 1994). It is not necessary to ignore the views of the child, but instead focus on children’s perceptions and priorities. Secondly, allowing the child to use a range of visual and verbal means of communication, providing various opportunities for a child to express themselves (Edwards, Gandini and Forman, 1998). Thirdly, children are encouraged to play an active role in the research process, promoting Article 12 of the U.N Convention on the Rights of the Child, which stipulates that children have the right to express themselves on matters that effects them. Fourthly, allowing children to be actively engaged in research with an interpretivist approach, acknowledging that a children’s perspective needs to be understood in order to understand their actions (MacNaughton, 2003).  Clark (2004) also advocates the combination of using adults for the more traditional methods of research, such as observation and interviews,  and allowing children age appropriate tools such as a cameras for identifying areas of preferred learning. Research by Botosoglou et al (2019) used a multi faced method to increase children’s active involvement in relation to the improvements made to their school’s physical environment. The results of these interventions were encouraging and resulted in the inclusion of the childs voice whilst using a child-centred technique.
The Mosaic Approach was also one of the methods used in research conducted by Kelly Baird (2013) to study young children’s experiences of participation in their childhood centre and home environments. Baird (2013) found that, although other data collections told were not successful, the Mosaic Approach was favourable as it proved to be “effective, adaptable and child focussed” (Baird, 2013). Greenfield (2011) conducted a study to gather children’s views in relation to the time they spend outdoors. The Mosaic Approach (Clark and Moss, 2005, 2008)  was deemed suitable as this method takes into account the views of children themselves through the use of various research tools such as observation of the child, photography by the child and semi -formal interviews. Greenfield (2011) suggests that the child’s perspective is better understood when the research spends time in the setting with the participant. In the case of this assignment, there was a four week period of time so spent in the setting where I was able to obverse Child A in the setting and be aware of all of the various aspects of the classroom and outdoor learning environment that may influence their views and feelings.
 The qualitative data collection methods of data collection I used for this assignment were: 
Observation- this is an essential tool used in order to understand the needs of the children in question and helps to develop a complete picture. Child observation is advantageous as it allows the practitioner to become familiar with the individual child’s strengths and needs. It is used to identity a progression plan for a child, highlights the child’s abilities across all areas of learning, identifies children who progress in certain areas is not adequate, allows practitioners to inform children of their achievements and enables the child, staff and partners to receive information about next steps for leaning (welsh assembly government, 2008). Classroom observation has been utilised by researches over many years, such as Piaget, who identified this as a key tool used to understand children’s cognitive processes and development (Ginn, 2003).

Semi formal interview (appendix 1) - Following observations, further qualitative research was conducted in order to gather perceptions, opinions and attitudes of Child A. Cohen (2006) states that semi structured interviews often proceed observation as they provide reliable, comparable qualitative data. He also suggests that the method of preparing questions in advance allows the interviewer to read views expressed through non verbal communication such as facial expression. Likewise, Opdenakker (2006) also identifies that face-to-face interviews enable the interviewer to make reference to social cues such as voice, intonation and body language. McQueen and Knussen (2006) adds that semi structured interviews can be conversational as researchers aim to create natural interaction between the parties. Therefore it was agreed that although questions would be prepared, this would act as a structure rather than a script, allowing Child A to discuss answers in more detail rewording questions if required. In addition to the interview with Child A, the same questions were put to Child A’s mother who shared some of her view on the answers provided. 

Photography - As recommended in the Mosaic Approach, photography can be used as a form of data collection when analysing children’s learning. Literature by Stephenson (2009) explains how this was implemented successfully in a research project located in a learning centre by allowing young children to share their thoughts and experiences about their education setting. Therefore this data collection method will be used for the purpose of this assignment.
 
Annotated samples of work – demonstrating Child A’s current outcome and next steps for the learner to work towards the next level. The annotated work is levelled in terms of the outcomes detailed in the Curriculum for Wales, Foundation Phase Framework (revised 2015).
                           
The holistic view of the learner is reflected in the ASK model developed by Nottingham (2013). This model is developed to take into account the attitudes, skills and knowledge of learners. With the use of this model, goals can be set for the individual learner based on aspects of their attitude, skills or knowledge. Nottingham (2013) identifies the individual characteristic within the model. These characteristics are being intellectual, social, communicative, physical, curiosity, desire to succeed, open mindedness, resilience, facts, figures, concepts, ideas. This model was used when considering suitable next step for Child A.
 
The following annotated pieces of work demonstrate that Child A is currently at an Outcome 5.Partition 2 digit numbers and know the value of each digit 


[image: ][image: ]Outcome 5 - Can perform more difficult additions and subtractions using preferred strategy 




[image: ]Outcome 5 - Describe the properties of regular and irregular 2D shapes 


[image: ]Outcome 5 – read hours and minutes on a clock 

Next steps
Outcome 6 - To calculate durations


[image: ]Outcome 5 -Understand the link between multiplication and division 

Next step
Outcome 6- begin to understand remainders 






[image: ]Can recall 10 more than, 

[image: ]Outcome 5 – can find halves and quarters

Next steps – recognise simple joining of fractions  


[image: ]Outcome 5- Read temperature using a thermometer 

Next steps 
Outcome 6 – read negative numbers on a thermometer 



During the interview with Child A, when asked why they come to school Child A stated that he recognised that it is one of his rights to learn. Burlacu (2012) discusses the rights of the child and recognises that a right to education is one of the most important rights that a child has. As Child A is aware of this right is is therefore evidence that School X consider this to be an important subject to address with students in order to make them aware of their rights and the potential to contribute to the progress of society. This supports the schools claim to be focussed on children’s wellbeing. 

When asked what they didn’t like about school child A stated that he was often tired when arriving to school.  During my own time in the School X I have often noticed Child A yawning during lessons. The class teacher also advised me that throughout the year Child A was often late arriving to school in the mornings and would complain of being tired and suffering with headaches. In 2007, research was undertaken to analyse the impact of poor sleep on primary school aged children. Common characteristics were identified amongst the children who did not get the recommended amount of hours sleep for at least one night of the week. The results found that the parents of the children who experienced poor sleep reported their child to be experiencing problems in school. In respect of Child A it could be suggested that poor sleep could be the cause of his tired appearance and struggle to concentrate.
Similarly, a study by Wittenboer (2000) addressed the impact of poor sleep on children in Holland. The results of this study found that there was a clear correlation between quality of sleep and functioning at school. Results also showed that  children who had no difficulty waking up displayed more motivation and and achievement whilst in school.  This can be recognised in characteristics of Child A who often claims that he struggles to concentrate. When working with Child A during a focussed task, I observed that they often began to daydream and would complain of losing their trail of thought. It was also observed that Child A would often become distracted by other pupils, especially pupils who were often verbally disruptive in the classroom. This is evident in research by Meier et al (2010) who recognised the correlation between poor sleep and behaviour problems. 
During the parent interview, Parent A was asked what time child A goes to bed at night. Parent A stated that Child A gets ten hours sleep per night. According to NHS, a child of seven years old requires ten and a half hours sleep per night. This therefore raises doubt regarding the relatability  of  Parent A’s response as it would be expected that adequate time sleeping would have an improved impact on Child A’s appearance and ability to concentrate in school .  This is supported by the data of Jaidin (2018) who suggests that interviews can be unreliable.

To resolve this matter I would ask Child A to position themselves closer to me during input on the carpet, which will aid as a physical reminder for me to check his engagement at intervals throughout the lesson. If these symptoms persist it would be sensible to make a note if each occasion Child A displays tired behaviour. This can be presented to parents as a concern to raise with the GP, however ultimately if this became an escalating problem it would need to be reported to the safeguarding officer. 

During the interview,  Child A stated that they enjoy learning outdoors and felt that there were few opportunities to take part in outdoor learning at school. Knight (2013) advises that outdoor learning plays a vital part of early years education. Bolton (2010) however claims that outdoor learning should be a valuable everyday along side indoor learning as it can cater for children’s cognitive, linguistic, emotional, social and physical needs.
Outdoor activities for all subjects can be implemented to encourage and enthuse those learners who prefer to be outdoors. However a limitation to outdoor learning is that extreme weather conditions can impact on accessibility. Bilton (2010) however states that a very high proportion of children if given the choice, would still prefer to attend out door learning in the rain than not at all.

During my time on placement I became aware that Child A would often seek reassurance from members of staff and would become aggravated if they did not understand an instruction. During the parent interview the parent advised me that Child A also displays this behaviour at home, and can be “a worrier”. They parent advised that they were often required to break down plans into very simple and concise instructions, otherwise Child A would find this overwhelming and suffer with anxiety.
To assist in dealing with anxiety there are many mindfulness techniques that can be used. One particular mindfulness video is included on the dojo website

During my time on placement, I often heard Child A complaining during maths sessions that a task was “too difficult’ and that they were not able to complete it. However, when given some guidance and reassurance Child A was able to complete the task. After witnessing this on a number of occasions, I was concerned that Child A may be suffering with low esteem. To establish if this was the case, wellbeing boxes were introduced. These consisted of 4 boxes displayed clearly in the classroom. One box included a picture of a sad face and the explanation “I don’t understand, I need help”, one box included an indifferent face and the explanation “I’m starting to understand” one box included a happy face and the explanation “I understand” and the last box included a thinking face and the explanation “ I could have tried harder”. At the end of each lessons I would ask the children to post pictures of their faces into the box that they felt was appropriate. On three out of five occasions during maths sessions Child A posted his picture into the “I don’t understand box”, however on checking their work, they had completed this task correctly and independently. This therefore suggested that Child A has low self esteem and underestimates their ability.
Wigfield (1991) states that self esteem is on the whole much better in bottom foundation phase class. During a study, its was discovered that self esteem scores declined as children got old. 
Contradictory to this however, research by Caballero et al (2018) addressed the correlation between age, gender and self-esteem in early years education. Results evidenced that boys in general feel more socially accepted and less sad than girls, however in this instance Child A is male and therefore does not follow this rule of thought.
  As Child A appears to be struggling with self esteem, appropriate actions to take would be to provide appropriate praise. Praise nurtures a child’s self esteem, confidence and sense of self worth (raisingchildren.net.au). Dweck (1999) carried out research that concluded that there was no direct correlation between praise and improving grades. Dweck does however recognise that praise can have a positive impact on the way pupils feel about themselves, although suggests being mindful that excessive praise can cause students to become dependant upon the opinions of others.
 An opportunity to provide plenty of positive praise in maths would be to move Child A to the maths group that is currently working under his current ability. When Child A starts to realise that they are the strongest ability in the group, their self esteem will increase and Child A will be ready to return to their ability level group, with improved confidence and self worth.
  


[image: ]When asked to take a picture of their favourite learning area, Child A immediately headed to the creative area and took the below picture.

 Child A explained that he feels relaxed when working in the creative area. Research by Spier (2010) addressed the effectiveness of a group art intervention in a school, used to increase coping skills and decrease stress. The result of using an art intervention improved the children’s ability to anticipate social roles and increased their sense of school belonging. Furthermore evidence suggested that art therapy can decrease negative behaviour and increase coping skills.
Therefore it could be suggested that a specific piece of art work is completed by Child A to focus on building self esteem and self worth. This could be as simple as an activity where Child A makes a drawing including all of their best features and other add to the drawing, including points that they believe are compliments to Child A.

As Child A enjoys being outdoors and completing creative work as it is relaxing, it could be suggested that these elements are implemented into the areas that they are less confident in, such as Maths. For example, ruler skills could include making a picture in the creative area whilst having a list of specific shapes to measure. Or the maths warm up could be completed outdoors with a series of times tables songs and dances. 

In terms of Nottinghams (2013) ASK model, the areas that can be developed in terms of Child A are;
Desire to succeed – as Child A currently appears to be tried quite regularly, his motivation and desire to succeed are poor. This can be addressed by firstly raising this again with parents to clarify if there are any underlying medical issues or simply a requirement for child A to have more sleep.  
Curiosity – Child A is creative which is evidenced through the picture taken of their favourite learning area. This would be an opportunity to develop a creative element to lessons that Child A is less confident in, such as maths. 

In conclusion the main points that can be addressed to help Child A to work to the best of their ability is to firstly focus on their basic needs being met and discussing wellbeing to address low self esteem. This main theoretical premise is Maslows Hierarchy of Needs (1943) which underpins the concept of individual basic needs being met in stages. MacConcville (1943) emphasises the benefit of meeting the needs of a child by including their contributions within the classroom which will ultimately lead to higher academic outcomes. Therefore, using this concept, by including scenarios in the classroom that motivate Child A, this would result in wellbeing and self esteem being addressed as a priority. 
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APPENDIX 1
Child A interview 
Why do you come to school. 
To have one of my rights and to learn 

What do you like best about school
That we can learn about different things. We don’t stay on one thing all the time. 

What don’t you like about school
That I have to get up in the morning. 

Who are your fav ppl
Felix, Jacob z, Fatima, Miss Thomas miss Holmes mr Ford 

What do your teachers do for you
They help me learn and if I’m stuck they help me

What should your teachers do. Nothing else

What do you find difficult in school
Reading a bit maths

What was your best day
Chinese New Year lots of food. Easter had Easter story. Christmas because Santa came to assembly,

How do you feel about maths
Ok. Looked concerned 

How do you feel about literacy.
Happy

Pe 
Excited cos a lot of people shout yes like I do

About the world
Good I liked the fact page and cos I liked drawing. I liked Poland cos Jacobs dad cooked apple pie.

How do you feel about coming to school 
Tired but by the afternoon I’m ok. I enjoy school. I enjoy friends. Pe.
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[RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in school for assignment ‘School Development and Pupil Progress’,
Summer 2019

Dear class/senior mentor,

For the university module named above, trainees are required to identify one learner within the class
in which they are based and, over the course of the Professional Teaching Experience, explore their
learning in detail. The evidence that they need to gather could include:
« observation;
o asking the leaner to identify places/things that help him/her learning;
o discussing what helps the pupil learn and how they fecl about learning with the pupil and/or
teacher;
o collecting samples of work which might show something about the learner’s progress and
development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at
least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the
next steps for the leamer, and indicate how these will be achieved. Trainces are expected to undertake
this work independently whereever possible, and have been given ethical guidelines to follow
(although undertaking the work above would be in line with typical classroom practice). The trainees
have been asked not to reveal the identify of the learner or the school within their assignment
Students have been asked to:
1. Seck permission for this work (by consulting with the class teacher and learner)

2. Provide verification that the work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and that tasks
have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): Kate Holmes

SCHOOL NAME (PLEASE PRINT): Maindee Primary School

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT),

Anna Jones

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

J
If you have any querics regarding this, please contact the module lead, Mr Mathew Jones.

MJones@uwsd.ac.uk

Many thanks in advance
SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT
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