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Analyse how the playful pedagogical approach of Foundation Learning with its emphasis on outdoor learning lays foundations for children’s physical literacy.  
 
 
 
Play has been expressed to have many contributions to a young child's body and mind development (Storli, R and Beate Hansen Sandseter, E, 2019). Therefore, a play-based approach has been incorporated into the curriculum for wales (Mclnnes et al. 2009; Foundation Phase Framework, 2015). In Wales the foundation learning is designed for children aged between three and seven. Where it is believed a play-based approach that allows children to play in a natural environment, will provide the child with the best learning experience to reach their true potential (Welsh Council for Outdoor Learning, 2018). Curriculum for Wales, (2015) based this playful pedagogy style for learning through evidence gathered from different countries. This has shown that play in an outside environment to be beneficial for the child's early development stage. Research will be conducted to show what the benefits are from playing in the natural environment, also how affordances can support the child's learning development (Kytta, 2002). Curriculum for Wales, (2015) has also indicated that physical body movement is supported through play. Whitehead, (2010) believes that physical literacy will support the child to become active participants in physical activities, which will then be beneficial to a child’s health and wellbeing (Whitehead, 2010; Wainwright et al, 2019; Wainwright et al, 2018; Dowling, 2013). 

Outdoor play has been recognised to be an important part of a young child's early development, where it encourages the freedom to play and make their own choices which sparks the child's imagination to grow (Kristen et al, 2016; Blythe, 2004). Additionally, a child who is independent to make choices has been seen to improve problem solving tasks more effectively (Knight, 2013; Maynard et al, 2011). This has also shown that children who make their own decisions has had a positive effect on a child’s social development skills, which will support them in later life (Wainwright et al, 2018; Mclnnes et al, 2009). Allowing children to play freely and make choices without outlined learning aims, has had a positive impact on a young child's body movement, motor skills and cognitive development (Herrington and Bussoni, 2015). This has also shown that children who are playing in a natural outdoor environment are more visually aware of their surroundings, which educates them to take more controlled risks, where they logically think about their actions before taking them (Wainwright et al, 2018). However, educators argue with allowing children to play freely in outdoor environments with no adult intervention, could potentially put the child in danger. Therefore, health and safety requirements are enforced to protect the child, which has taken the natural opportunities for the child to investigate and explore independently away (Leggett and Newman, 2017; Rosiek, 2022). 

Wells (2000, cited in Yildirim and Ozyilmaz, 2017)) states the natural environment gives the child real situations to experience themselves which are not forced by adult intervention. Daily absorption from the natural world has the ability to enhance a young child's cognitive development (Wells, 2000, cited in Yildirim and Ozyilmaz, 2017). Additional evidence has also supported that, the natural outdoor environment promotes the child's physical movement. This has shown the child's ability to concentrate better which supports the cognitive development within a child suffering from attention deficit hyperactivity disorder (ADHD) (Vitatro et al, 2017). 

Furthermore, Singer (2016, cited in Mclnnes et al, 2009) has expressed play to have a positive outcome for a child’s social and emotional development which is viewed to be an important factor to a child's early learning development (Mclnnes et al. 2009). Waters – Davies, (2022) also explains that playing can simulate a child's feelings, such as interest or excitement. This has shown to have a positive effect on a child’s self-esteem which is important for a healthy, happy child (Waters-Davies, 2022; Storli and Sandseter, 2019). Also, playing in a natural outdoor environment, especially with children having access to vegetation, has shown children to be less aggressive. This supports a positive stable environment for a child's emotional well-being (Kristen et al, 2016). 

Playing is an important part of a young child's development which is promoted in the natural outdoors, where children can take part and see natural phenomena happening (Kristen et al, 2016). The outdoors captures the different seasons where children can experience first-hand the autumnal atmosphere with the leaves changing colour, to the vibrant colours of the flowers in the summer. In the winter the ground is covered in snow, where children can express creativity and make objects out of the snow (Knight, 2013). Isaacs (1954, cited in Murray, 2021) has indicated that a range of play through different environments should be child led. This child-led pedagogy should be promoted through indoor and outdoor playing spaces. This will provide the necessary freedom for the child to explore and investigate, which encourages the child to be interested in learning and will then become an active learner (Murray, 2021).   

Reggio Emilia pedagogy is focused on early childhood development which encourages individuality and creativity through a rich environment where lessons are delivered outside (Knight, 2013). In this environment children can be seen to draw on walls and find numbers on the ground, instead of sitting at a desk in a traditional classroom setting (Wainwright et al, 2018; Knight, 2013). The curriculum for Wales has gathered evidence from Reggio Emilia based in Italy and Forest schools in Scandinavia and has incorporated this pedagogy into the foundation learning experience for young children (Wainwright et al, 2018; Curriculum for Wales, 2015). Children in Scandinavian schools can be seen to spend most of their time learning in the natural environment in all weather conditions, where play is child-led, and the adults are the facilitators. Therefore, it is the norm to see children taking risks on a regular basis where they climb tall trees and have access to campfires (Knight, 2013; Maynard, 2008). This method of teaching is sustainable and realistic in these countries. However, schools in England and Wales are not familiar with this approach to teaching and therefore would need to take a more realistic approach to incorporate a child-led learning experience in the natural environment (Knight, 2013; Maynard, 2008).     
 
The natural affordances that the outdoor environment provides, allows children to engage with real life situations. This has been recognised to improve a child’s social interaction skills which will aid them in later life (Kytta, 2002). Also, being exposed to natural affordances has shown positive benefits towards a child's sensory and motor development, which is vital for a young child to learn at an early age (Wainwright et al, 2018; Kytta, 2002). This method of teaching has concentrated on the holistic view, where a child's optimal learning development is vital for the child to gain the valuable learning skills they require to support them throughout their life (Wainwright et al, 2018). However, Herrington (2015) argues that affordances should be used in any environment to promote a child's learning development. This indicates that designed affordances can stimulate the child to play and be creative. Whereas natural affordances could potentially be boring to the child, because they may not be familiar with climbing trees and other natural affordances, therefore, the child has little incentive to play (Herrington, 2015; Kytta, 2022). 

Studer (1998 cited in The Effects of Outdoor Learning, 2017) believes a healthy environment for a child to learn should be a natural outdoor environment. This will encourage children to play freely and be able to recognise their own abilities to discover the world around them. Also, enabling them to expand their motor skills through body movement, will help develop coordination and balance which are important skills to obtain in early childhood (Yildirim and Ozyilmaz, 2017). 

Being outdoors has highlighted a child's ability to plan actions to different scenarios, which are encountered from being in an outdoor environment. Furthermore, Burdette and Whitaker (2005, cited in The Effects of Outdoor Learning, 2017) state when being exposed to the natural environment, a child’s social interaction is improved. This has enhanced the child’s ability to solve conflicts appropriately and has also seen a decrease in disruptive behaviour among children (Yildirim and Ozyilmaz, 2017) The evidence supports that the natural environment does provide many benefits for a child's early learning development (Herrington, 2015; Kytta, 2022). However, The Norwegian Framework Plan, (2017) states children should be exposed to both indoor and outdoor play activities. Data gathered from the indoor and outdoor activities showed functional play was higher outdoors, but symbolic play was higher indoors. This indicates both indoor and outdoor play is beneficial for a healthy child’s mind and body development (Storli and Sandseter, 2019). 

Curriculum for Wales, (2015) has recognised that a child's health and well-being should be supported throughout the early learning development years. Physical activities are important for a child to participate in and to learn the fundamental motor skills (FMS), such as throwing, catching and jumping. Learning the (FMS) will support the child's health and wellbeing (Wainwright et al, 2018, 2016, 2019). Whitehead, (2010) describes that physical literacy is the knowledge to understand body movement, which therefore aids the building blocks to maintain a physical, active life that will continue over the child's life course (Whitehead, 2010; Wainwright et al, 2018, 2016, 2019) 

Environmental Research and Public Health (2018), have stated that taking part in physical activity has been seen to lower the risk of childhood obesity. It has also been shown to have a positive impact on the muscular and cardiovascular systems, which will support the health and wellbeing of the child (Roseki, 2022). Maude (2010 cited in The Foundation Phase in Wales, 2016) expresses that high quality body movement is when children are playing in different environments. This will improve (FMS) which shows a better performance with balance and coordination skills. Blythe, (2013) also sates these fundamental skills such as balance and coordination must be developed at an early age or the child's learning process could be affected (Wainwright et al, 2019). 


The findings from this study indicates that play does have an exceptional positive response to a child's foundation learning development. Child-led play provides the building blocks for fine and gross motor skills to be developed through the process of playing and being able to explore freely through the natural environment. This also teaches the child to learn about the environment they are in and how to make controlled, safer actions to taking risks.
Educators who incorporate designed affordances to stimulate a child's creative flair does show positive benefits towards a child's learning development, as well as the natural affordances. However, educators need to be aware if children are not familiar with playing outside, they may need to adapt the learning experience of the natural environment if required. The natural, rich environment that the outdoors does provide has many benefits which supports the child's early learning development. Also, this environment enhances the child’s ability to be physically active which has a positive effect on the child's health and wellbeing which is clearly defined in the curriculum for Wales as being an important part to a child's healthy development. Finally, physical activity supported through being outdoors does stimulate the child's ability to play and be active which captures the vital process of staying active throughout their life course. 
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