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ECEY6008 Leadership and Management for Systems and Quality


Quality in an early years provision is about working in partnership with stakeholders such as inspectors, parents, carers, education and health professionals   to ensure that the children who use the setting are provided with the highest learning and developmental experiences which will have a long lasting impact on their outcomes (Reed, 2009).    
Standards of quality are often based on individual needs and a person’s definition of a good quality practice will inevitably differ from family to family, therefore it is important for practitioners to  acknowledge that there are numerous aspects of an early years setting which should be evaluated before it can be deemed good quality according to Moss (2016). However when quality is measured by professionals, Trodd & Dickerson (2019) suggests that the interactive capabilities of the practitioners within the setting should provide enriching experiences in order for the setting to have an impact on the care, development and outcomes of the children who use the setting and should offer opportunities to promote  the mental, emotional, physical and social wellbeing of children, which  is also supported by Oxfordshire.Gov. (no date).  Similarly, Ang (2012) suggests that effective leadership with managers who have the ability to engage in changing the dynamics of the environment and communicate their innovations with staff members is a contributing factor to the quality of settings which are graded highly.  Tovey (no date) suggests that early years settings should be viewed and structured from a child’s perspective as well as an adult’s, creating outdoor areas which allow for physical activities to promote growth and development. Obrien (2009) suggests repetitive experiences to strengthen brain connections which should be supported with opportunities and resources for children to explore with little or no adult interaction  over a period of time to  stimulate thought process. (Duffy, 2013)
Price & Tayler (2015) indicate that human development and growth is at it’s most rapid during the first eight years of life and Allen (2011) also recognises that positive experiences will help to create a bond between themselves and the main carer enabling them to feel safe and secure in their early years which will generate  a resilience to adversities and help children to cope effectively with negative experiences as they grow and develop into adulthood according to Rolfe (2020).   Lipscombe, et al. (2021) suggests that  early attachments will not only promote resilience to adversities providing a foundation for social development, but also suggests that providing babies and young children with a safe and secure bond will  strengthen brain development  which is supported by WHO (2018) and Singh (2014) who  states that when children receive strong emotional support and develop within a caring environment it will have a positive impact on adult friendships and relationships. 
The Welsh Government (2019) proposes that  some children from disadvantaged backgrounds who begin nursery education at the age of three can be as much as a year behind their peers who have attended an early years setting,  and a  high quality early childhood provision can play a vital role in narrowing the development gap. 
A high-quality provision can have a lasting impact on the language and cognitive development of children (Campbell, et al. 2011).  During their early years children learn through play with objects and exploration, however it is their relationship with adults which reinforce what they have learned and help them to make sense of their experiences (Leung, Chan and Ho, 2022). Research shows that children benefit from engaging with responsive and passionate adults and Guha (2013) suggests  that children will be supported in becoming confident learners when they have benefited from good interactions between children, staff and parents and along with settings which  provide children with high quality resources and space promoting development and room to explore their surroundings.   Waters-Davies and MacDonald (no date)  suggest that children will flourish despite the socio-demographic background when given the opportunity to interact through playful engagements with adults who support their thinking and exploration and this is supported by Douglas (2019) who suggests that it is important for practitioners to recognize a child’s capabilities and then to offer opportunities to promote their learning and development and build on  experiences to enable them to reach their  potential.   
Research shows that early childhood experiences and early education environments have an impact on the outcomes of children in later life and a study by Anders et al. (2012) found that a high level of early education can have a substantial impact on language and numeracy skills and scientific thinking in the long term development of children.   


To support the assessment of settings, Care inspectorate Wales (2021) requires leaders to carry out a Self Assessment of Service Statement (SASS) Form.  It is a legal requirement for settings under  Wales Regulation 16 of the Child Minding and Day Care (Wales) Regulations 2010, and Section 44 of the Child and Families (Wales) Measure 2010 and the registered persons of all childminding and day care settings  must complete the form and  submit it, on time, through the setting’s online account.  The form is split into sections to help practitioners navigate it more easily and is designed not only to assist CIW with their inspection process but also provides service providers with a guide to reviewing and improving the quality of care within their setting.  (Pacey, 2021)
CIW provides settings with a  template and  guidelines to assist practitioners when they complete their quality of care review.  The SASS form  covers evaluation of the provider’s strengths, areas for improvement, actions that are required in order to improve the setting, details regarding strategies the provider will take to monitor the improvements and how the provider will  measure the ongoing review of the quality of the service. The evaluation is broken down into four categories.  Well being, Care and Development, Environment and leadership and management (PACEY, 2019)
The guidelines are in two parts and it is suggested by CIW that practitioners use two methods to assist them with the evaluation of their settings. To establish a way to measure quality based on the opinions of the people who use the setting, it is suggested by Pacey (2019) and Early Years Careers (2016)  that practitioners develop their own questionnaires or use an online form such as  Survey Monkey (2022).  As part of the Self Assessment of Service Statement form CIW (2022) also expect practitioners to respect the views of the children on the quality of the setting  in line with  UNCRC (2019) Article 12  which states that children’s views, feelings and wishes in all matters affecting them should be respected  and  their views should be considered and taken seriously and also  Article 13 states that children  must be free to express their thoughts and opinions and to access all kinds of information within the law.
The input of other professionals should also be taken into account when recording this data and practitioners are invited to list all quality assurance schemes that the setting is a part of, such as Quality Start, a scheme run by Pacey (2022) which is specifically designed for lone working professionals such as childminders.  Another scheme which practitioners might use is Quality for All which  is an Early Years Wales’ (2022) childcare quality assurance scheme.  Both schemes consider more than national minimum standards, giving childcare providers the opportunity to further the development of the staff and  to gain recognition for the contribution the setting makes to the  childcare service .


After providers have completed all of the sections they must then make a Quality of Care statement which will need to be uploaded onto the SASS.  The Quality of Care statement should include evaluations of everything that is set out in the Quality of Care review guidance and although it is not mandatory for practitioners to use the template, it is recommended by CIW and PACEY  (2019)  and also gives  service providers the opportunity evaluate the setting itself with questions relating to the environment which is advised by the Department of Education, (2017)  including food safety and hygiene, what funding the service has access to and the delivery of curriculums and approaches including whether the setting offers support for Additional Learning Needs (NI Direct, 2021).  
As well as the SASS being a tool for professionals to  use for reflection and evaluation, CIW inspectors also use the forms during their inspection of settings  (CIW, 2018), and by completing a self assessment evaluation it will give practitioners the opportunity to contribute to the standards on which they will be inspected. Ofsted (2010) believe that  Self-evaluation enables practitioners to look at the overall development of the setting and it’s staff and instead of relying on the views and opinions of inspectors and advisers  who may not have the deep knowledge of the context of the individual settings. However, self assessments might not always reflect the true measure of quality, especially if a practitioner over estimates or exaggerates their practice according to Ross (2006)  who argues that self  assessments can  be interpreted differently by staff members, making the system open to subjective views of performance based on what the practitioner believes it to be.


Sustained Shared thinking is a method developed to measure quality in Early years settings and was used in research studies such as Researching Effective Pedagogy in the Early Years and the Effective Provisions of Pre School Education  (Siraj and Taggart, 2004). SST is an analysis of data gained through recorded and observed interactions where adults and children interact to solve problems, expand upon ideas and develop concepts and understanding together.  Adults who are able to engage with children in this way are considered highly skilled according to Siraj, et.al (2019) and will support learning and development through social, linguistic and cognitive development and also will ensure that children feel engaged, stimulated, comfortable and safe. 


The SSTEW scale endeavours to identify settings which support five contents including Building Trust which deals with  confidence and independence relating to self regulation and social development, encouraging choices, independent play and planning for small group and individual interactions, Social and Emotional wellbeing, Supporting and extending language and communication which encourages children to communicate and listen and supports children’s use of language and responses, Supporting learning and critical thinking which involves  curiosity and problem solving, storytelling, song and rhyme, investigation and exploration and higher order thinking and Assessment of language and learning with a view to extending learning, critical thinking and language development and the scale is to be used in order to best support children’s development. (Meluish et. al 2015),  (Kangas. J, Ojala. M & Venninen, T, 2015).



According to Siraj-Blatchford. Et. al, (2002) Sustained Shared Thinking is a significant tool which can be used to measure quality to enable managers to reassess their strengths, and improve the purposes and means by which they educate the children who use the setting,    and Meluish et. al. (2015) believes  that the method supports practitioners on the reflection of their learning and also encourages leaders to improve the quality of the environment and pedagogy which will enable staff to encourage children to want to learn and explore, encouraging effective communication to enable them to clarify their ideas (Jung and Reifel, 2011). However, Allen & Whalley, (2010) suggests that there is confusion about the meaning of the term and therefore questioned whether practitioners were able to put the method into practice as part of their daily routines.  However, according to Neale and  Pino-Pasternak (2017) not all practitioners understand the concepts of the method and how thinking skills are linked to language and development and how the adult role links to the Zone of Proximal Developments (Zaretsky, 2020)  The ZPD is a term used by  the theorist Vygotsky to describe an area between what a learner can do for themselves and what can be achieved with the help of an adult. (Shabani et al.,  2010)  



 
 






Reflection 


During the module of ECEY6008 I have benefited from looking at the quality of care report and inspection frameworks more indepth and it has inspired me to reflect on my childminding practice and on myself as a practitioner ahead of the Self Assessment which I will be undertaking in August 2022.  Since enrolling in the Early Years Education and Care studies course I have found that some aspects of the administration of the practice has taken a back step.  The shortfall of paperwork is not serious and I always keep on top of the legislation and adhere to minimum standards, however I have fallen behind on my usual planning strategies and opted to plan alongside my own learning as it develops with the course such as, I chose to plan around Awe and Wonder when I was engaged with that module, and I would much prefer to use the strategies which I have previously used, favouring the planning alongside the seasons, festivals and cultural celebrations.  I will definitely revert back to my original planning strategies, but I am now able to take along to the planning a whole new concept of learning with a range of resources which the children are already enjoying.  I will engage the children and encourage them to become actively involved in their own learning.  I have purchased new outdoor equipment over the past year and I have moved a lot of the messy play materials outside where the children can paint, soak, gloop and mess to their hearts content.  Through observing the children during their outdoor play I am sure that they are at their happiest when playing in the garden and they are always content and engaged in whatever they are doing when they are outdoors.  The equipment which has been purchased enables them to enjoy outdoor activities even when it is raining and recently, only a very severe storm which brought high winds prevented us from playing outside.  We took this opportunity to learn some Welsh words relating to the weather.


I have realised the importance of sustained shared thinking and will use my knowledge to provide children with enriching experiences to promote their scientific thinking, numeracy and language skills to support their journey onwards into education.


With regards to my Welsh language, I have decided to undertake a Welsh Language course to support me further and also to help promote the use of the Welsh language within my setting.  I feel that my inability to be able to speak Welsh confidently prevents me from supporting the children with their Welsh language development.  Whilst we enjoy celebrating the cultures and traditions of all communities, I feel that more implementation of Welsh traditions will help the children to develop knowledge of their communities and values.
I have also decided to use an online survey tool to gather parent and children’s feedback.  I intend to engage the children when I prepare the questions in the hope that I can establish more of what is important to them.  I will encourage them to challenge me and tell me what they want to see within the setting and also to take home to their families a broader view of their day beyond the journals, paintings and crafts to not only give their parents feedback but also to enable parents to offer valuable feedback to enhance the quality of the setting.
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