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Part one: The portfolio

Introduction/Rationale
Being a private music teacher in the UK, teaching solo and group lessons with students working towards auditions, exams and learning repertoire; my teaching methods have aligned with many queries and questions I would like to research. I teach a mixture of students who take it as a hobby and students who further their vocal academic studies partaking in auditions and exams.  The main age group I have always taught is teenagers and children, which is where I certainly have more passion for seeing them grow and strive. The aim of my MA in voice pedagogy is to further my knowledge to support these students. As well as wanting to achieve a stronger singing voice, succeed in high music exam grades and a create a sense of achievement through concerts and competitions; these students are also going through physiological and psychologic problems with the erratic transition from childhood to adulthood (Phillips, 2012). Following my previous research project for my Module 3 ‘What emotions do teenagers experience in preparation for music exams’, I explored the emotions students faced whilst taking part in music examinations. Results showed that students value a teacher in which they feel they can communicate with, which eases their emotions making them feel calmer. To ensure and continue to be valued as their trusted teacher, I must ensure I have the knowledge of how provide a positive studio space, in which I have no prior expertise in as I have not had training within this category and to then later, communicate my findings with other music teachers. The literature review will critically analyse methods into creating positive surroundings. 
There is already a vast amount of research on the comparing the positivity benefits within students in standard school education surroundings (Beshkar, 2021; Brunila, 2021; Shoshtarirezvani, 2021) but not much correlation between positivity for music students and the benefits that creating a positive environment will create, encourage and inspire; and how to achieve this. Whilst there is a growing amount of research within the benefits to singing and well-being (Clift et al, 2001) with evidence that it reduces anxiety and depression, I am researching how we can further increase this to ensure as teachers, we are providing all the tools to achieve this for students. 
Aims and outcomes 
My aim as a teacher is to certainly ensure I am knowledgeable enough to provide this space for my students. 
Aims
· Conduct a literature review relevant to understanding positivity with a precise focus of understanding the strategies of creating a positive music student space. These will be ordered them into relevant themes throughout the literature review;
· Build my knowledge of positive psychology in the concept of teaching voice;
· Rigorously critique existing methods of policies within education, specifically music teaching however expanding slightly into education as a whole;
· Explore research literature to see if any studies that explore the relevant aspects of positive psychology and/or recommend or evaluate practical strategies to my topic;
· Conclude with research that I can benefit my own practise and share my knowledge with other teachers in the sector of music education. 
· Gain an understanding of different literature review methodologies whilst planning what would suit my literature review best

Literature research outcomes
· Remain reflective to enhance my skills in reflective writing 
· Create a strategy or tool to benefit students based on my literature review, this could give other teachers a tool to create a positive space within their own studio, with the findings;
· To improve my literature review writing academic skills;
· Extrapolate some recommendations for further research and practise from my literature review. 
Personal learning outcomes
· Dedicate my teaching to improve students wellbeing; 
· Increasing my understanding to ensure my practise has a knowledgeable singing teacher, using coaching and techniques best suited to my clientele;
· Remain reflective and a life long learner, with a commitment to my professional job role.
· Be at the forefront of research within the links between positivity, mental health and singing. 

Timescale (GANNT chart): 
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	Literature review planned and written
	
	
	
	
	
	

	Literature analysis conducted 
	
	
	
	
	
	

	Reflection process 
	
	
	
	
	
	

	Draft submitted
	
	
	
	
	
	

	Re writes and submit
	
	
	
	
	
	




Literature review process
I will be using existing literature, instead of generating my own primary research. I have chosen to create a narrative literature review, organising it into key themes. Doyle (2003) states the key to a traditional narrative literature review is to engage in ‘a progressive linking to form a chain of reasoning’, which is what I aim to do in providing an outcome of logical theories. Dixon-Woods et al. (2006) and Onwuegbuzie (2018) recognize the importance of a narrative literature review is, starting that is holds a capacity to inform, narrow a topic, provide a new lens and to make connections with the subject. Whilst writing my analysis, I will not assume the audience has a wide knowledge of the topic, in which I feel a narrative review serves well. It is an appropriate method for exploring new topics on which the researcher has little pre-existing evidence-based knowledge.
To define my research topic, I have formulated several research questions for my literature review to keep focus on what I am researching (Randolph, 2009):
· What defines ‘positivity’? (Psychologically)
· What evidence is there already, to suggest that creating a positive environment has benefits? 
· What might ‘positivity’ look like in the music studio
· What kinds of pedagogical practices promote positivity within the studio?
· What can a positive space create to mitigate problems relevant to the music studio, such as Music performance anxiety or low self-esteem?
· What sources and courses are there already, that can prepare teachers to help create a positive space?
· Creating a portfolio of ways to ensure teachers know techniques to have a positive music studio.
If I do not find enough literature to answer these questions in the context of the music student, I will be widening my search to find research on these topics in other related contexts. 
From creating these research questions, I can see that my primary focus is clear of wanting to know what, why and how (Verschuren, 2010). Booth et al. (2016) suggests valuing the acronym RETREAT whilst creating a qualitative literature review. 
Review question
Epistemology
Time
Resources
Expertise
Audience and purpose
Type of data
For carrying out this literature review I will be following this structure, to create and have a clear view for my portfolio and preparation.
Review question 
‘Explore the literature on the benefits of a positive surrounding in a music studio for students and how music teachers can create this’


Epistemology
Epistemology attempts to define and explain, how can I know reality? This will be achieved by using the tools of how we know and what we know (Scott, 2023). It was described by Kivunja (2017) as being important because the researcher establishes the faith you have put into your data, meaning the researcher could possibly extend their knowledge and deepen their understanding within research. I will be reviewing a large amount of qualitative literature, in which Randolf (2009) suggests that a qualitative literature review will work well. I will be following a pragmatic paradigm, as this focuses on the ‘what’ and the ‘how’ of the research problem (Crewell, 2003, p.11). In my previous research papers, I have always followed the pragmatic paradigm, as this gives the researcher the best of both worlds attitude situating the research, approaching it professionally and personally. I plan to acknowledge information of previous research and explore further findings. 
Time
Over a five month period, following my GANNT chart I created (see above p.2), to be accountable for using the time I have available wisely and most effectively. GANNT charts create and promote simplicity and ease to the timescale (Wilson, 2003). This was created for a systematic approach, with disciplined organisation. The beginning of the project will be dedicated to reading literature to broaden my knowledge before I start, however I appreciate the timescale I have proposed may differ slightly if I want to start writing earlier. The final part of the project will be returning back to part one, the portfolio so I can reflect through the process. I will certainly be reflecting on if my timescale is adequate, to potentially use for later modules and research papers.
Resources
The research project will be solely my own work and research for this small-scaled project, I will be using the online library of UWTSD, as well as Google Scholar for journals, articles, textbooks and reports. Using these information sources will filter out and non-academic articles. Searching strategies will be using keywords within these databases, words such as ‘positivity’ ‘music education benefits’ and ‘singing benefits’. For instance, using the university library at UWTSD I searched ‘’positivity’’, this created 120,485 results. Filtering this down to only peer reviewed and full articles this obtained a 95,733 results. This can be further filtered down choosing to include publications after a certain date. I selected 2015 to keep it relevant and recent, this led to 56,393. This was a large number of articles that would have been impossible to read through, leading me to add into the search bar ‘positivity in music teaching’; still with the relevant filters, which led to 39 results.  I then read the titles of all the results and when starting my literature review,  I will decide what is relevant to the topics. Using my resource systems like this ensured my work was to a high standard with credible and appropriate references. A lot of quantitative studies and systematic reviews demonstrate use inclusion and exclusion criteria, and often present them in the form of a table to ensure the search process is served correctly and logically (Meline, 2006). 
	Inclusion Criteria
	Exclusion Criteria

	· Publications within the last 5 years
· Positivity searches within the Education sector
· Peer reviewed articles
· Include articles and research about any age group of students

	· Keep research to school education and music education, do not include broad subjects such as positivity within sporting
· Grey literature



Positivity is a broad psychological subject, and I expect to find much information for my research project. To keep it relevant I will try stay researching positivity within education, specifically for music educators. As mental health and psychological in recent years have been widely researched topics, I intend to keep majority of my references within the last 5 years. Although I know this will differ slightly and I will use older articles occasionally, I would prefer to stay recent and up to date.  
Whilst organising and evaluating my vast volume of information that I will accrue, I will file and organise this using Mendeley, a computer filing system. I intend to code the data to make connections between themes and theories with In Vivo coding. 
Starting my search of peer reviewed articles in journals, I have found NATS journal of Singing, The journal of positive psychology and Journal of Educational issues most relevant to my research and a helpful start to my literature review. However, I look forward to finding more articles that are relevant and recent. 
Expertise
Methodologically, this project sits within action research. Action research has been an attractive option for teachers over the years, as the process of studying the educational situation, improves the quality of the teaching progress (McTaggart, 1997). It actively seeks to improve and query issues that are affecting everyday lives, for everyday people (Hine, 2013). This research is relevant to my daily teaching practice and what I seek to improve for myself and present my findings for other teachers that will benefit from the outcome. Reason (2001) followed the action research process of ‘like, think, act’. With previous modules I certainly was ‘looking’ at the problems and emotions of students, followed by this current study of ‘thinking’ about solutions and strategies. This will then finish with ‘acting’ by creating my own strategy for my music studio. The action research cycle can be completed within this research module. My expertise will be drawn from key authors such as Selligman, Bonneville- Roussy and McPherson, who I know from previous research have many articles around my chosen subject. 
Audience and purpose
The purpose of this research project is to evaluate the literature, relevant concepts and previous research on my topic. This will conclude with discussing any limitations, any research gaps and possible implications of the literature. The findings from the literature may be used to develop ideas within my practice and within voice teaching more widely. This may lead to providing other music teachers with the framework and information to change their current practise. The audience is relevant to music education and may be helpful to teachers in general at those looking into positive psychology. The standard of writing must be to a high academic level, assuming the readers are of equivalent level, however still accessible assuming the audience will be other voice practitioners. This literature review is also for my own benefit, using strategies I learn and research in my own relevant music school practise. 
Type of data
The narrative literature review will follow the framework of Ferrari (2015), discussing and evaluating key concepts with a summary of the relation to the research questions in query.  The structure aims to summarize what has been previously published, avoiding duplications and seeks new areas that have not yet been addressed. The conclusion will highlight the main points and connection to research needs. I will be presenting my analysis into key concepts, which I will uncover in the process. The intended audience for this is to be academic, in which I need to keep high academic standards and expectations (Cooper, 1985).
Critical reflection – the learning process
This paper broadened my knowledge into the benefits and process of creating positivity within the music studio and lessons. Whilst I am experienced teacher and have always sought to ensure I did have a positive space; my techniques have been ‘learnt on the job’ with no former research or training to this. Resonating with Schons ‘Reflection in action’ (1983) whilst reflecting on my teaching philosophy, my own teaching strategies in this area, are informal and have always reflected my teaching methods in action. I have done much ‘’thinking on your feet’’ (Gaye, 1988, p.22) throughout my teaching years which is a term often linked to Schon’s reflection practise, and I am now more knowledgeable in this topic.  
In order to critically review my literature review process, I am drawn towards Bortons model of ‘What, so what, what now’ (1970) shown below in figure 1. This will give me clarity on the writing process and allow me to critically analysis my research process, I also find it a simple method with a wide scope.
[image: What Is Reflective Practice (And How To Get Started)]
Figure 1. Bortons reflective cycle (Rofle, 2001)
What?
Notably, when starting this project, I received my feedback from my previous research project, stating my grammar and sentence structure is confusing and incorrect at times. This feedback encouraged Schons’ reflection on action process (1983), as I attempted to improve on this throughout this module. This was a personal task, for academic growth. To mitigate this, I took a different approach to previous modules, proof reading once purely for grammar and sentence structure and then proof reading again to ensure the knowledgeable information I had included was correct and paragraphs were in correct places and under correct subheadings. I also found on Word Microsoft, the word processor programme I use to write my MA modules, that there is a feature that reads aloud your work. For me, this will be beneficial to physically hear what I have wrote, as I am someone that whilst proof reading, I certainly read what I think I have wrote as opposed to what I have actually wrote.
I am always uneasy picking my research topics, as I worry that I would not find enough literature to support methods and theories, however I soon realised this was not an issue. I found Seligman (2005) a fantastic starting point on positive psychology, which helped me understand the core meaning of positivity. This certainly influenced and inspired me with this assignment. I also found many other practitioners quoting and analysing Seligman’s work throughout the years. 
In all my modules, I have suffered with imposter syndrome, feeling my academic writing isn’t to a good standard. I began to read more articles on Imposter syndrome (Springer, 2018; Mann, 2019) and felt more at ease that is common and a psychological occurrence. I did feel more confident within this module from the start, instead of being critical of myself, I have started to congratulate myself that I have come this far. This already put me in a good mind frame whilst starting.
So what?
Whilst reading literature in the early stages, I certainly rush between journals and articles without fully dissecting all the information. This is impatience from myself, as I rush to concentrate on something too much without allowing myself to enjoy the rest of the articles. I do find myself in slight disorganisation, and very often eventually later in the process re reading the same articles, as I have missed information from them. 
I began my literature review by writing all the sub-headings of critical topics I wanted to research. This was a positive start, as I have often not structured my research properly and paragraphs have become disorganised. However, with my personality being unorganised in general, I found myself bouncing between topics and paragraphs, instead of solely concentrating on one topic solidly at a time. This led to more work on my behalf overall.  
I found that the few existing courses that focus on reducing MPA within student focus mainly on reducing pathological MPA, rather than focusing on positive psychology and enhancing positive functioning (Patson et al,. 2015), so this was slightly more difficult to write about than I anticipated. 
When I started this research journey, one of my questions on I wanted to explore was how to make a positive music studio; visually. Within this paper, there was so much psychological information and so much that I wanted to write, I found myself easily running out of word count with so much to discuss. I did vaguely investigate research on how to make a positive space visually, although I struggled on how to word the question on google scholar and the university library. I was struggling to find the information, and with low on word count I made the decision that I needed to spend this on more vital information, that I could easily access and felt was needed more within my paper. I would certainly like to still research into this, however this would be for my own personal research and not for this paper. There were certainly times that I felt there was so many articles and research under the ‘positivity’ umbrella, that throughout I had to ensure quality over quantity of what I produced.
I proclaimed in my literature review process that I would be using preference of references within five years. Although I did use much newer research, I certainly also used references dating back slightly longer. I felt some older research was interesting and what I felt necessary to mention within my literature review. 
Reflecting back to my research questions I created (p. 4), to ensure I stayed on task and focused (Randolph, 2009), I was pleased that I feel I have answered all my questions that I started this literature review with. Some certainly in more depth than others, although I feel more knowledgeable about all the categories.
What now?
I initially found it difficult to get started on my portfolio, mainly because this is new and unnatural to myself. Now that I have researched different literature reviews and feel more confident on writing methodologies, I will certainly tackle this with more confidence and ease on further papers for my MA in voice pedagogy. Positively, I had much motivation for this paper for part two, the literature review, I do believe this is because I found a subject I am passionate about and thrive off learning information relevant to my practice. My students are my influence and encountering students weekly with traits of MPA, low self-esteem and negative thoughts I am reminded of how knowledgeable I need to be for these students. I intend to always concentrate my research on relevant topics. 
To improve my own music school from this research paper, I have made decisions that I would like to instantly apply to my own teaching methods.
· Ensure students/family members only have my work mobile number. This is to keep a professional distance, and give myself much needed down time, and reflection from work to ensure my own mental health strives.
· Continue to treat each student individually and assess their personality and needs accordingly to this.
· To start asking students for the own positive reflections at the start of their lesson on their previous lesson. ‘What went well last lesson’ (Wiseman, 2008). In which I have trialled already with myself and some students and felt it was beneficial. 
Positively, I found whilst conducting my literature review, I already apply a lot of these teaching methods naturally. Following on from this topic, it would be interesting to follow research on implementing these methods with students and their opinions and reactions, as I have stated many times throughout this module; I do believe that these methods are personality dependant. 
From an academic writing point of view, I certainly am going to start using programmes such as Mendeley with more care. With good intention of starting to use it in the beginning process, I soon get idle and out of habit with staying organised. This is a personal goal to stay organised. I would love to be more inspired by a logical method to record and organise my findings, which I intend research going forward as I have not found one that has stimulated me yet. Since beginning this module, I have discovered there is a high possibility I have dyslexia, in which I am awaiting my assessment. This has been a relief and an answer as to why I struggle with sentence structure and spelling. I look forward to having my assessment and possible diagnosis, to be kinder to myself on why I struggle with this in further modules within my MA.
Approaching Deweys’ method of reflection (1933) I will always reflect on my own teaching methods, whilst developing my teaching practise I will continue to teach with an open mind, where I feel able to adjust for things that may not be working. This method clearly helps me recognize what knowledge I started with, have now learnt and what I can do to continue my research further within this topic. I intend to continually reflection upon my teaching skills, to promote growth within my music school, my students and myself. I am confident and satisfied that I have gained much knowledge which I will continue to develop. I feel inspired to continue my research journey into singing and mental well-being.






Part two: Written assignment (4500 words) 
Explore the benefits of a positive surrounding in a music studio for students and how music teachers can create this.
Introduction
This paper will be researching how to create a positive studio space for students, whilst exploring the benefits that this brings. Key themes discussed will be positivity and how it is demonstrated in voice teaching. This will include issues that are rising within students such as Music Performance Anxiety (MPA).
Researchers have also documented the stress and mental health struggles amongst music education for decades (Bernhard, 2023). There is already a large array of evidence and research to show that the wellbeing of people, including their life satisfaction and their job satisfaction positively correlates with their organisations and leaders (Tenney, 2016). Research showed that students partaking in music lessons held a majority view (74.6%) that students appreciate lessons more taking place in a positive atmosphere, making them feel relaxed, stratified and excelling to the best of their ability in class (Sulentriç, 2006).
Research on skills during childhood shows us that teachers can provide a main influence on children’s accomplishments. This alongside parents are their greatest influences in a childs learning journey (Davidson, 1998). The child’s perceptions of the teachers’ characteristics, manners and studio vibe, provide an indication of the likelihood of the child continuing an interest within their music lessons. Problems causing negativity can occur on a students’ music journey such as Music Performance Anxiety (Kenny, 2011), perfectionism (Patson, 2016) and self-doubt (Gonalex, et al, 2017). This becomes the teacher’s obligation to help address the issue (William et al, 2006), which will be addressed throughout this literature review on how we can create a positive environment to guide our students on their musical journey.
There is already a wealth of research on how positive emotions, traits and resources play a vital role in peoples to engage positively throughout life, however there is notable limited research to the development of school-based interventions to create positivity (Gilman et al, 2014), O’Brien (2018) did provide further research on how this has in recent years been lacking within research. More recent research also seems to be powered by more disorders such as depression and anxiety, in which positivity benefits has been slightly neglected (Gable, 2005).
Using various positivity resources that will be discussed, it will create coping strategies and skills when faced with challenges in the studio (Fredrickson, 2006). Bonneville et al., (2020) found within her research that although students want a strong well-being at the core of their music journey, teachers are often ill-prepared with concerns of well-being and must have more training for constructive support and mental health.
What is positivity? 
Young children and students are at risk of not knowing resources to create a positive mindset within the music studio, as they are not inherent in human functioning (Benson, 2007), however it is possible to build these positive resources into strengths and assets to students. Positivity has a long history, dating back to William James writings in 1902, using the term ‘healthy mindedness’ (Gable, 2005). Definitions describing emotions such as positivity, seem to somewhat vary across researchers.
Positivity relies on deployment of personal, cognitive, psychological and social resources (0’Brien, 2018).  Positivity is the study of human actions and activities of those who flourish (O’Brien et al, 2017). Once positive thoughts are generated, the cortisol decreases, and the brain produces serotonins which creates the feeling of well-being. Serotonin can create a person to feel calm, less anxious and stable (Saccia, 2017). A dopamine is a neurotransmitter that rewards the brain and can be creates the feeling of pleasure. The positive emotions serve as flourishing and optimal well-being and can include joy, interest, love and contentment (Fredickson, 2001). Whitaker (2018), a Neuro-Education consultant, found that positive thoughts:
· Increased mental productivity by improving cognition
· Intensified ability to pay attention whilst in ‘focus mode’
· Improves ability to think and analyse new data 
· Improves ability to solve problems and situations quicker with an enhancement in creativity 
Creating a positive space for music lessons would mean psychological growth and improved well-being over time.
Positive emotions include experiencing happy, pleasurable moments and reframing from negative thoughts. (Bernhard, 2021). Fredrickson (2001) said that whilst positive emotions are most relevant to the current moment felt but can ‘broaden and build’ (p. 218) defence systems to help the student develop later in life’s circumstances.
Sheldon and King (2001) have described positive psychology as ‘’nothing more than the scientific study or ordinary human strengths and virtues’’ (p. 216). There can be an unrealistic view of positivity and happiness and is typically found within people who have a high standard for what they believe it is. The emotional state will fall short and have feelings of disappointment if they always want to achieve that mindset, as this is not always possible or realistic to obtain these feelings all the time (Gruber, 2019). Negative feelings will create anger, stress and anxiousness as the brain draws metabolic energy away. The cortex decides the amount of attention we pay based on how we feel and can slow your brain’s ability to function whilst having a negative thought process. When we have these feelings, it’s difficult to think creatively (Whitaker, 2018).
Positive psychology (PP) focuses on strengths, virtues and processes that contribute to well-being and positive functioning (Patson, 2015). The aim is to repair the negatives within the situation whilst extending the positives (Seligman, 2000). This field has grown rapidly within recent years and expanded into the disciplines such as education, which benefits music teachers as the disciplines can be adapted to suit the needs of the student. Seligman (2009) deemed the application of Positive psychology to be termed ‘Positive education’, as it is an approach that incorporates the skills for academic yet also, happiness and wellbeing. 
Relationships
‘’Positive relationships are essential for human functioning and flourishing’’ (Bernhard, 2023, p.6). The teacher and student relationship are a crucial factor for students to thrive. It has been interestingly noted in research by Tenney (2016), that typically the size of the relationships to keep strong positivity is between small to moderate (similar to a teacher; student relationship). Interestingly, girls and boys respond differently. Evidence shows us that girls respond best with emotional and caring support (McDonald, 1988), whereas boys’ emphasis and strive in their training through achievements and success (Davidson, 1998), showing that for our practises we may need different goals for our students between males and females.
Goleman (2013), believes that the emotional tone a boss delivers criticism to an employee will have a great effect on the person, then the actual statement. This also applies to teachers and students; the emotional tone of a teacher speaking and delivering feedback to a student will have more effect on the student on how you delivered it, not essentially what you are trying to deliver. It is essential to use a correct tone when speaking to students in a voice teaching practice to create ease and positivity with students, so the criticism comes across structural yet friendly. Singing teachers should imply this whilst talking to students, as this creates a positive relationship between teacher and student.
Bonneville et al., (2011) found that music students who hold an unhealthy obsession passion for music often are the students to see their well-being plumet easily and more drastically, compared to students that have a healthy passion, who have a greater sense of well-being, as they experience their positive emotions greater, and have a general better sense of wellbeing with stronger persistence when learning their chosen instrument. This leads to teachers needing to navigate students to have a healthy passion. Navigating this can include healthy conversations with the students on appropriate practising. 
How is it demonstrated in teaching?
‘’Teach both the skills of well-being and the skills of achievement’’ (Seligman et al, 2009, p.294). Using Positive psychology, schools can be treated equally without compromising either. 
According to Wiseman and Hunt (2008) there are three important questions to teach successfully: Who are the students? What do we want to learn? What do we want to do when they don’t learn to learn? Having high expectations of students in the chosen subject is not a realistic outlook. Teachers must include social skills such as humour, gestures and emphasis on the details of what is important (Sieberer-Nagel, 2016), to stay relatable and positive. 
Positive rapport is vital between teachers and students. Clemmons (2006) found through interviews and observations that trust is a mandatory element between students and teachers to keep a healthy, positive relationship. Clemmons later claimed, ‘relationships grow out of the respect a student feels for a teacher’s knowledge of the instrument and the teacher’s confidence in his or her ability to teach the instrument’ (p. 206). Clear rules are also important for a students education, and work better in environments with this to keep their learning journey consistent (Sieberer-Nagler, 2016). 
Rapport is a personal bond that is made during the teaching process (Frisby, 2010). Teachers can build this by respecting students, giving appropriate feedback, using humour and being gentle whilst holding strong enthusiasm for students. Figure 2 (below), shows the representation of what has been researched so far by XIE (2021) regarding the teacher and student relationship of positive outcomes. This shows all communication that must be considered to become a positive teacher. Some points such as ‘class attendance’ relies on the student attending regularly, however teachers can ensure they still build rapport with ‘willingness to communicate’ and creating immediacy caring about the student’s well-being. Strong communication from a positive teacher will help create the points such as motivation and interest. A positive teacher with these communication points will help ensure and strive towards a positive place within the music studio overall.
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Figure 2: The schematic representation of the role of a positive teacher interpersonal communication Behaviours in positive student-related academic outcomes (Xie, 2021)
How is positivity taught? 
Psychologically, we are programmed to respond stronger to negative stimulation (Ito et al., 1998). This can be known as ‘negativity bias’ and is critical in development in childhood infancy (Vaish et al., 2008). Being surrounded by this negativity can affect the way we find our motivation and make decisions. Whilst we cannot change this psychological predisposition, we can maintain awareness of how negativity bias can impact us. Actions can be taken to overcome this such as reframing the situation, by identifying things that went correctly and building on those actions creating a positive outcome (Moloczink, 2022). The following section will demonstrate different ways and research to create positivity within the education system.
PERMA
Seligman (2011) hypothesized that PERMA; Positive emotion, Engagement, Relationships, Meaning and Accomplishment – are the elements of well-being, in positive psychology. PERMA has been widely researched into if it is beneficial. Seligman (2018) concluded that it was a good start for work in progress to result in an adequate element of well-being, on the contrast, Kashdan (2017) believes PERMA constitutes the elements of well-being and doesn’t form anything new and refreshing. 
The PERMA model, has been used scarcely over musician students over the years in research, with only three studies available (Ascenso et al, 2017; Bonneville et al, 2017; 2020). Ascenso (2017), noted that much is researched on the psychology of the negative aspects of the well-beings of musicians and music students, however little research into how to improve the well-being. Bonneville (2018) concluded that using the PERMA model for the musicians’ sense of growth and mastery provided a clear picture of the areas of well-being. The second component of the PERMA model (E=engagement), has been most widely studied within music research. Students engage in learning greater with a supportive teacher and motivation. (Bonneville et al.,2013; McPherson, 2001; Freer et al., 2018). Bonneville (2020) believes that the PERMA model is a justified model to improve music students’ well-being, that can flourish there passion, open their career choices and investigate there levels of Music Performance Anxiety. 
PERMA workshops have been deemed highly popular as they are available in various companies around the world (Pennnsylvania university, 2024; positive psychology training; Studio111, 2024), which is indicated to demonstrate well-being and optimism. This would be beneficial for music teachers to create a positive place for their students, understanding the positive psychology and their mental wellbeing with PERMA.
Positive organizational behaviour theory 
Positive organizational behaviour (POB) has been described as by Luthans as ‘’the study and application of positively oriented human resource strengths and psychological capacities that can be measured, developed, and effectively managed for performance improvement in today’s workplace’’ (2002, p.59). This definition was further described by Luthans as a scientific discipline characterization by theory and rigor (2002). This describes references to strengths that includes attitudes, outlooks and motivation. Whilst the quote uses the term ‘workplace’ POB can still apply to a music studio, as it strives to create positive experiences. 
Positive instruction in music studios 
Patson (2015) created the Positive instruction in music studios (PIMS) model, suggesting that music studio teaching could be a pedagogy through which Positive psychology (PP) could be infused. This could form a positive student – teacher relationship and promote students’ wellbeing. 
Teachers that follow method-based programmes such as Estill method of vocal instruction can still follow the PIMS model as it can be integrated into the philosophical approach to enhance students learning. It is worth noting the model is not a formula, and each component can be used in any order; not necessarily step by step. The steps are as follows:
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Fig 1: The positive instruction in music studios model (Patson, 2015)
1) Positive priming 
Positive priming suggests that lessons can begin in a positive and affirming way instead of the conventional studio lessons of: Warm up, technical exercises, fixing mistakes within repertoire (Duke et al, 1998). This component gives students a chance to ignite and maintain a positive view of themselves and their music journey throughout the whole lesson. This can begin with the question ‘What went well since out last lesson’. This may include answers such as what they have enjoyed practising, or what they have mastered since there last lesson (Patson, 2015), allowing the conversation to flow freely. Confidence in allowing a student to discuss their broader interests as a person, not just a client or musician will give them the confidence to express their opinion which may raise their self-esteem (Dweck, 2007). Following this, allow the student to play what they enjoy, allowing it to be the students own musical taste, so they feel validated. MchPherson (2005) noted that most pieces students like performing is one that have mastered. It is expected that this will make students lesson anxious for the remainder of the lesson (Kirschenbaum et al, 1982). 
2) Strengths spotting
Not every student may be a high talent, but everyone has an individual character. A student who has a strength of caution, will be dealt differently to a student with humour. Teachers must employ student-specific teaching strategies to maintain their students’ interest (Darling-Hammon 2000). For a student, they will feel as if the teacher has an interest in them as a whole student and person, not just on their musical abilities which differs between everyone. 
3) Positive pause
Music teachers are encouraged under the PIMS model to stop students after they get something right, such as pitch or rhythm. It is common for teachers to only correct and discuss the wrong. This instruction of positive reflection builds confidence and can be an enjoyable part of the learning process (Patson, 2015). This does not replace correcting techniques, however, gives the course more of a positive balance.
4) Process praise 
Generate praise covers phrases such as ‘Well done’ (Kamins, 1999). Using the PIMS model, it is encouraged to use specifically personal praise, concentrating on matters such as a student’s determination, concentration or technical development (Patson, 2015). Several studies have supported that specific praise gives higher motivation to students (Dweck, 2007; Mueller et al, 1998).
The PIMS model seems a great start for research specifically in teaching positivity within the music studio. There is little research of teachers trialling this method, which does question how robust the method is.
How can we bring positivity into music teaching? 
The relationship between a teacher and a student to be successful, is crucial and the elements lie within the learning process, it can be identified through empathy, involvement, respect and trust. Learning involves learning new information and techniques, yet it also requires attention to the social, psychological and emotional interactions (Xie, 2021). This can be deemed as a demanding task for many teachers. It should be noted, strategies to structure a positive learning environment for all their students should be designed on their strengths and needs, teachers are expected to make adjustments accordingly (McPherson, 2016).
Kindness and personality
A personality of a teacher has a large impact on how a student feels within lessons. Kindness, being a main trait that students resonate well with. A study based on how kindness can promote positive teacher showed beneficial results (Krane, 2017). Students highlighted that casual conversations hold high value; these could include private issues or education related. They highlighted the importance of sese of humour, and that teachers showing interest on a personal level made them feel appreciated. Overall is highlighted that small actions of kindness, recognition and interest in your student will promote students to develop a positive mindset and thrive. 
A suggestion by Reis (2005) for this for teachers to keep motivation, is to keep students interested and happy using expressiveness whilst teaching, this can be done with facial expressions, vocal variation and gestures. This also keeps students’ attention for longer, for them to process more information whilst being entertained and absorbing information, opposed to bored and ‘fazed’ out. 
Feedback is information provided by the teacher, regarding the students’ studies and performances. The power of feedback teachers give to their students can be one of the most powerful influences of their learning and achievement journey, however this can either be positive or negative (Hattie, 2007). Feedback can create a new form with added instruction ‘’the process itself takes on the forms of new instruction, rather than information the student solely about correctness’’ (Kulhavy, 1977, p. 212). This process lets the student know information specifically about the task that was undertaken, and what is aimed to be understood in retaking and improving the task. This process can be done by referring to increasing effort, motivation or engagement (Hattie, 2007). 
Negative feedback can subsequently affect low self-esteemed students, by reacting with less motivation for the subsequent task (Hattie, 2007). However, positive feedback can increase the chance that students will persist in and activity with higher interests (Deci et al., 1999). Broomhead (2012) found that positive priming was a success in junior high school singers, using trigger words before performances such as bold, confident and free.
Praise increases positive affective reactions, including raising self-esteem within the recipients (Meyer, 1992). Reports show that not all students like to be praised in the same way, Sharp (1985) noted that 26% of students like to be praised loudly and publicly, 64% praised quietly and privately and 10% prefer no praise at all. It is dependent on the teacher to understand their students’ preferences. In Hattie’s study (2007), a key theme that became apparent was the importance of keeping feedback targeted for the appropriate level and it is a necessity to consider the nature of the feedback, timing and how the student receives it. 
All these techniques from different practitioners show that kindness, positive feedback and positive large expressions, have a large impact on making the student feel comfortable, appreciated and at ease.
Reflection 
‘’We do not learn from experience, we learn from reflecting on experience’ (Dewey, 1933, p.78).  A characteristic suggested (Brimhall, 2014) it to partake in regular reflection. Reflection for music teachers has been widely explored by researchers (Conway, 2012; Kelly, 2000; Powell, 2016). Partaking in regular reflection as a teacher can make you question if your studio is a positive space, and if there can be any improvements made to ensure this.  
This can be a critical examination to determine overall effectiveness of their teaching skills and approaches, that may affect on the positivity of the studio. Similarly, Butke (2006) found that ‘through reflection, a teacher can find new ways to understand and face the challenges inside the classroom’ (p.57). Certain questions for music teachers can include; Is trust developing? Are students improving?
Reflection for music educators is most valuable to reflect after, not during teaching (Killian, 2023); as opposed to Schóns reflection-in-action (1987), as the teachers’ mind will be occupied with educating. Contrastingly, it has been found in studies not all music educators appreciate the value of reflection, Killian and Dye (2009) found within their study of 322, 43 music teachers rated watching a video reflection of their teaching least valuable within their teaching techniques. One student explained this as ‘I already know what I did; I don’t need to watch it again’’ (p.11), perceiving that reflection does not suit all preferences, and has not been accepted by all as a technique.  
Feedback and praise can be keeping students understanding on how they are personally performing, this can have positive outcomes; ‘Individual feedback that is aimed at constructively correcting errors made during learning positively affects students’ performance and attitude’ (Wiseman et al, 2008, p. 147). A reflective teacher can analyse the student and situation better, creating a more positive space overall. 
Mindfulness and gratitude 
Practising gratitude can keep the music studio a positive environment, encouraging individuals to focus on the present moment (Bernhard, 2023). Benhard (2022) found that music education majors strive off higher levels of gratitude than any other major. As a teacher, writing notes of thank you and encouragement to students and parents may enhance the student’s feelings of wellness and create future positive growth.  
Mindfulness recognises what is happening in the present moment (Germer, 2004), bringing anxious minds to tune with their physical body (rogers, 2012; Srinivasan, 2014), creating the development of positive emotions. Mindfulness-based stress reduction (MBSR) was tested in research by Shapiro et al (1998) with 37 students. The researchers concluded that MBSR can effectively: ‘‘(1)– Reduce self-reports of overall psychological distress including depression, (2) reduce self-reported state and trait anxiety’’ (p. 592). This was similarly studied again by Shapiro et al. years later in 2007, with 64 graduate students. With results concluding that MBSR proves to improve participants self-compassion and positive effects while mitigating anxiety and stress (Bernhard, 2023). The findings from these two studies suggest that MBSR is useful to promoting positive emotions. 
A valuable mindfulness practise suggested by Benard (2022) for music educators involves encouraging the student to carefully listen. As they are rehearsing their pitch, rhythm and volume control, articulation etc., closing the eyes while breathing with purpose and solely concentrating on the sounds produced would likely provide a calm, clearer aural awareness with a positive atmosphere. 
Tasks and goals
Tasks and goals have been suggested by Wiseman and Hunt (2008) as increasing motivation by giving them a learning task. The motivation created gives the student a positive outlook on their lesson. Whilst tutoring a student, they may have a disappointing lesson of not achieving what they wanted to within that lesson. To mitigate these feelings of unreal expectations that high levels of achievement is accomplished to create positivity; reflection is a process in which they can still provide themselves with a positive outlook. For instance, asking questions such as:
What could I change next time? What have I enjoyed from this lesson? 
This also echoes Seligmans (2005) positive priming exercises using the technique ‘What Went Well’ (WWW) and can work alongside students performing a piece they enjoy or believe they are good at already for up most positivity (McPherson, 2005). Patson (2015) proposed to the use of positive priming, spotting strengths using questions such as; What went right as opposed to what went wrong? However, this model is yet to be investigated and used within a research project. Similarly led by Seligan (2000), positive psychologists such as Diener, Peterson and Snyder clustered together to shift the emphasis away from what is wrong with people, to what is right with them. This was done by focusing on strengths instead of weaknesses and changing negatives into positives, achieving enhanced wellness (Luthans, 2002). 
Positivity within MPA
Music performance anxiety (MPA) is a common disorder amongst singers and can affect any person regardless of ‘’music genre, age, gender and years of training’’ (Kenny, 2011, p.2). Common symptoms include negative self-talk, increased heart rate and sweaty palms (Patson, 2015). These symptoms can give students a more negative outlook of their lessons and voice journey. MPA students are more likely to seek advice from their teacher, than speak to a therapist of GP, which becomes the teacher’s obligation to address the issue (William et al,.2006). 
Anxiety affects the cognitive side when one worries and has negative thoughts, such as thinking how badly they are singing. The affective component is where it is experiencing physiological reactions such as a racing heartbeat and sweaty palms. (Sieberer-Nagler, 2015). This may affect the student to lose focus within the lesson and result in loss in their performance. Teachers must understand their students, their personal circumstances and characteristics. Anxiety and MPA can come in different forms for different pupils, and it is important to understand the individual student. 
Sieberer-Nagel (2015) believes that a small amount of anxiety can have a positive balance on selective students by improving their performance with motivating the students, from there positive actions. This is not beneficial to work for all students with severe anxiety or MPA, who struggle to perform. Fredrickson et al. (2000) found that older positive emotions can turn the tide on current negative emotions such as anxiety and MPA and is known as the undoing effect. Reminding students how well they have done in situations such as previous concerts or competitions and there positive feeling after they have performed may be beneficial. 
Providing the student with positive process praise can be beneficial. Instead of only praising your student for the outcome, which may have been unsuccessful due to doubt and low confidence, fill the student with praise of the effort and technique they applied and can continue to apply (Dweck, 2007).
Conclusion
Research evidence has concluded that teachers who provide an emotionally supportive classroom provide a positive surrounding that flourishes students’ enjoyment and improvement. It is apparent with evidence though that trained voice teachers must acknowledge that they are not trained therapists and must stay in their lane of expertise (IVA, 2015).
It was suggested by Patson (2015) that some teachers need their students to want to come back week after week for financial reasons, therefore engagement in the positive movement that has been studied throughout this literature review is critical to ensure teachers can create a healthy music school for a substantial income. The style of teaching that has been discussed throughout can boost on the strengths of students and facilitate a deeper relationship with their students with an appreciative lens. This type of learning within the studio leads to a more positive mindset towards error correction and technical improvement (Patson, 2015).
As O’Brian stated in 2018, there is still a lack of resources on interventions on how to create positivity; yet we have generous amount of research stating how positive surroundings are beneficial. Ascenso also stated in 2017 that we concentrate on negative aspects, instead of trying to create well-being, I still believe this statement to be true, and research does lack on creating positivity, specifically for music teachers. Whilst I found the PIMS model, there is no other adequate specific research for music teachers (Patson, 2015). Further research for myself would potentially be developing more resources and using my own students to trial this (Appendix 1, p19); it would also be beneficial for other teachers to trial this to avoid bias findings within my students. There is a lack of these resources specifically for music teachers in which more is needed as music teachers as positive teachers show beneficial results within students (Krane, 2017), as we do face psychological problems within students such as MPA (Kenny, 2011), low self-esteem (Gonalex et al., 2017) and perfectionism (Patson, 2016) on a weekly basis. 
The paper sought to delve into how to create a positive surrounding in the music studio. Throughout my research important findings that will change teachers’ strategies to ensuring they have a positive environment in their studio are:
· Using techniques from the PIMS structure (Patson, 2015), this does not necessarily have to be all the steps, or within the given order.
· Reflection as teachers using positive priming exercises such as ‘WWW’ (Seligmans, 2005). (See appendix 1, p19)
· Encouragement to students and parents, for students to thrive off gratitude.
· Requesting occasionally students sing with their eyes closed, creating aural awareness and a calm space (Benard, 2022)
· Ensuring the teacher is reminded, that all students are different and what works for one student, may not work for another. 
· Research shows kindness and positive feedback keeps students engaged and enjoying their hobby (Deci et al., 1999; Broomhead (2012).
This paper provides promising evidence indicating that teaches creating a positive space, along with strategies for positives mindsets can create better student teacher relationships, which can generate more successful students. 
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Appendixes 
1. ‘WWW’
A trial of Seligmans’ (2005) ‘What Went Well’ Reflection. These reflections were discussed with the students in question.
Lesson 1
Teacher: Leaving the lesson pleased and confident within their piece for a future college audition. It’s been a fun and relaxed lesson, which is the way to walk into the audition!
Lesson 2 
Teacher: Ended the lesson singing and incredibly hard and tricky song but the student loves the song ‘Show yourself’ from Frozen. Achieved the end note, without going into the lower key. Even though this song was just sung for fun at the end of the lesson, it is great to achieve something out of the students’ comfort zone, for a song they really enjoy. Something to keep working on every few lessons.
Lesson 3 
Teacher: Nearly ready to take their Grade one singing exam. Great confidence today within the aural part of the exam. Lots of confident answers which we love to hear!
Lesson 4 
Teacher: From this paper, we tried the technique of singing with their eyes closed from Bernard (2022). The student stated it was a weird sensation which she wasn’t overly comfortable with for a first time try, but after a while did really enjoy it and will be trying it again at home. Something to try again with this particular student and others.
Lesson 5 
Teacher: Tried with another student the technique of singing with there eyes closed, this is a high achieving student who sings with ease and confidence anyway. She thoroughly enjoyed this technique and said she preferred it!
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