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	Targets from ECAD6014
	How I have worked on these?

	‘Aim to synthesise information from a variety of sources’ 

	To work on this target I have tried to take information from a variety of sources instead of being overly reliant on just one source. With the information, I have attempted to synthesise it into who agrees, who disagrees and give a conclusion based on my reading. 

	‘Proof read your work carefully to ensure minor spelling mistakes are corrected prior to submission’ 

	To work on this target I have ensured to proof read my work after completing each paragraph. I have also used the read aloud fearture on word to listen to my work and identify errors. 


The Role of the ALNCo:  A Reflective Journal

Introduction and Theory
Throughout the new Curriculum for Wales, a great emphasis has been placed on the importance of inclusion, and its vital role in ensuring each child displays progression and has the opportunity to achieve, regardless of their academic ability (Education Wales, 2024). To aid in this, The Welsh Government have implemented a statutory duty in which all maintained schools, pupil referral units (PRUs) and further education institutions must designate an individual to be known as an Additional Learning Needs Co-ordinator (ALNCo). 
The ALNCo is responsible for co-ordinating provision for pupils with Additional Learning Needs (ALN) whilst presenting as a strategic leader in long-term planning, who creates frameworks that guide a schools overall direction (Welsh Government, 2022). This aligns with the Additional Learning Needs and Tribunal Act Wales (2018), which states that the ALNCo is responsible for coordinating provisions and ensuring that the needs of children with ALN are met holistically and in a person-centred manor (Welsh Government, 2021). 
This reflective journal aims to assess and evaluate the responsibilities of the ALNCo, following a professional conversation and observation with an ALNCo in a primary school in West Wales, where the percentage of pupils with ALN stands at 10. 4% (Estyn, 2023). Through this reflection, I aim to critically evaluate my experiences, challenges, insights and current literature in order to display my developing understanding of the role of an ALNCo, and linking this to my own professional development in regards to the QTS Professional Teaching Standards. 
[image: ][image: ]      
(Pembrokeshire County Council, 2022). 

The Roles and Responsibilities of an ALNCo 
The Additional Learning Needs and Education Tribunal Wales Act (2018) states how an ALNCo is tasked with various roles and responsibilities. Strategic leadership is a vital part of the role, with the ALNCo leading a schools ALN provisions whilst also shaping policy and practice (Welsh Government, 2018). Not only this, but they are also responsible (in collaboration with class teachers) for early identification and the assessment process. Once a class teacher has concerns surrounding a child, the ALNCo is informed and action is then required. This can be done in the form of extra  intervention and ensuring equity is maintained, to allow the child to thrive. 
Once a child is identified to have ALN, the ALNCo is solely responsible for creating one page profiles or an Individual Development Plan (IDP). An IDP is a legal document which describes an individuals (age 0-25) additional learning needs, states the support they require and includes the intended outcomes hoping to be achieved (SNAP Cymru, 2025).  
When on placement and observing an ALNCo, I was unable to see an IDP due to the sensitive nature and confidential information included in them. However, through conversing with the ALNCo I was able to gain a deeper understanding on the purpose of them and how they are formatted. I was also introduced to person centred reviews, where the ALNCo meets with the child, their parent/carer and possible outside agencies in order to gain a holistic understanding and create tailored goals. 
[image: ][image: ]Whilst on placement, I was also fortunate enough to observe an ALNCo conversing with a concerned parent at the end of the school day. This allowed me to view Bronfenbrenner’s Ecological Systems theory in practice and reinforced the view that a child’s development is influenced by multiple systems (Bronfenbrenner, 1994). 
 (Recite Me, 2025). 
Watching the ALNCo having a professional yet empathetic approach allowed me to deepen my knowledge and gain professional development when it comes to interacting with families. Peter Clough and Jenny Corbett (2000) emphasise that an inclusive education should be seen as an ethical process, where both empathy and understanding are essential when responding to the diverse needs of learners. This is most definitely an approach  I will adopt throughout my career. 
 Reflection: 
Although there are statutory obligations in place that an ALNCo must fulfil, it can be argued that the role is much more than the legislation and policies that are in place. Alongside the Curriculum for Wales, and Florian and Black-Hawkins (2011)  inclusive pedagogy framework, it can be suggested that ALNCo’s are now given more freedom and creativity when creating and promoting inclusive learning environments.
During placement It was evident how the policies in place are the foundations for inclusion, however, the role and responsibilities of the ALNCo are the real drivers for change within a school setting. The transformation conducted in 2018, which changed the original Special Educational Needs (SEN) to Additional Learning Needs (ALN) places the rights of a child at the heart of everything (Pembrokeshire County Council, 2021), in order for every child to be given equal opportunities and have the right to an inclusive education (Unicef UK, 2025).

Limitations and Barriers to the Role 
Even though it has been evident that the role of the ALNCo has significantly evolved within Wales, it has also come with a variety of limitations and barriers. More often than not, designated ALNCo’s are also class teachers, meaning they are given the extra task of identifying ALN, co-ordinating provisions and overseeing staff training whilst also being a working practitioner (Welsh Government, 2024). Therefore, their vast array of responsibilities outside of being an ALNCo reduces the time they are able to devote to overseeing the quality of support for pupils with ALN. This is stated in the report as ‘many participating ALNCo’s felt they do not have sufficient time to carry out their role effectively’ (Welsh Government, 2024). A recommendation to improve this would be to allow ALNCo’s designated non-contact time, in order for them to gain the most out of the role. 
Another barrier I discussed with the ALNCo at my placement school was lack of specialist training. Although the Welsh Government have displayed a commitment to providing professional development on ALN, it can be suggested that this is not enough or consistent across schools (HCB Solicitors, 2020). Alongside this, early identification of ALN in children seems to have been missed due to the COVID-19 pandemic, especially those with speech and language difficulties. It was recorded that the figure of children requiring speech and language therapy increased from 197 to 7,334 between [image: ][image: ]October 2020 to October 2021 (RCSLT Cymru, 2023). 
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 Reflection: 
During my time with the ALNCo at my placement school, I was shocked by how much she had to do and the time frames she was given to do so. The ALNCo was also a class teacher, meaning her time was limited to complete her roles and responsibilities to the standard she wanted, with the learners best interests at the centre. I felt a sense of frustration, not at the work load but at the lack of designated time she had to fulfil her duties. 

Professional Learning and Growth
This experience has allowed me to develop my own knowledge around the role of the ALNCo and what their day to day responsibilities look like. Through having a professional conversation with an ALNCo and observing her throughout the day, I was able to gain an insight into many of the QTS Professional Teaching Standards, such as:
🟣 Leadership – I was able to see how the ALNCo took responsibility for her role and the way she controlled inclusivity within the school. I saw her make decisions and advocate for children with ALN effectively. 
🟣 Pedagogy – I  was able to see how to effectively differentiate lessons, resources and equipment for children with ALN, to ensure their needs were met and catered for. 
🟣 Collaboration – Throughout the day I not only collaborated with the ALNCo in a professional conversation, but I also had the opportunity to converse with LSA’s, class teachers and I got to observe the ALNCo meet with a parent at the end of the day. 
🟣 Reflection – I listened to the ALNCo and her responses to my questions. Together, we then discussed pros and cons of the current role and ways we both believe the job of ALNCo could be more fulfilling. 

 Final Reflection:
Overall, the experience allowed me to view how professional learning is continuous and will be embedded into my future practice as a Newly Qualified Teacher (NQT) and throughout my career in education. Observing the ALNCo highlighted Epstein’s model of parental engagement (2017) and the importance this has when aiding in child development, especially children with ALN. I aim to continue my professional understanding of the ALN code through keeping up to date with current research and literature, whilst implementing Schon’s (1983) theory of being a ‘reflective practitioner’ at the heart of my pedagogy (Greenwood, 1993). I aim to be a practitioner that places inclusion at the forefront of my practice, where every child with ALN knows just how valued they are and what their capable of. I am so excited to begin my career, and make a difference to children’s lives. 


Word count – 1464 words 
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