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	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	
Read through to make sure it makes sense to any reader- sometimes there are assumptions that everyone would know what you were discussing. 

	
Proofread work to ensure sentences are expanded on and explained in depth. 
	
Sentences make sense. 

	
Ensure you write the full definition before using acronyms. 

	
Ensured all acronyms are used after the full definition. 
	
The United Nations Conventional Rights if a Child (UNCRC) 

	
Continue to develop your critical tone and synthesise your sources. 

	
Developed a critical tone when assessing afectiveness of inclusive strategies. 
	
Criticality of sensory areas 




My Inclusive Classroom 
Inclusive practice is central to all schools within Wales. Inclusive practice involves recognising and addressing barriers to learning to ensure all individuals have access to the same opportunities. Inclusive practice focuses solely on equity rather than equality, meaning to provide extra provision for individuals that face barriers to learning (Marin Health and Human Services, 2021). Teaching practitioners can use methods such as differentiated instructions, visual timetables and feeling cards to create an inclusive classroom. The Equality Act (2010) ensures that all schools create an inclusive environment for pupils and do not discriminate against gender, race or disability (Department for Education, 2014). An inclusive classroom is essential for children to thrive in their learning and development. The aim of all teaching and learning that occurs is to develop the 4 purposes as stated in the Curriculum for Wales. Inclusivity within the learning environment encourages children to become healthy and confident individuals (Welsh Government, 2022). Inclusivity is a key component within the Well-Being of Future Generations Act Wales (2015) as one of the 7 well-being goals. This goal is ‘A More Equal Wales’ which refers to the ability for individuals to reach their full potential regardless of their background or circumstances (Future Generations Commissioner for Wales, 2025).
The Curriculum for Wales (2022) outlines that schools must use a child-centred approach when assessing and implementing provision for pupils with Additional Learning Needs (ALN) (Welsh Government, 2022). The United Nations Conventional Rights of a Child (UNCRC) states in article 3 that the best interests of a child must be considered in all matters concerning them (UNICEF, 2022). This relates to a child-centred approach favoured by schools in Wales. The Additional Learning Needs and Education Tribunal Act Wales (2018) was introduced to help schools in supporting learners with ALN. The act places importance on collaboration to meet the holistic needs of learners with ALN. This includes collaboration with outside agencies, professionals, families and the individual themselves. Collaboration is also a key element of the Qualified Teaching Standards (QTS) for Wales to ensure effective teaching and learning takes place (Welsh Government, 2017). The Additional Learning Needs and Education Tribunal Act introduced the concept of Individual Development Plans (IDP). Individual Development Plans are created for children with ALN to identify barriers to their learning. The plan then forms the actions needed to achieve positive outcomes within learning for the child. The plans are created alongside the child, the child’s parents and and relevant professionals. Additionally, IDP’s help to create an inclusive classroom due to the tailored support and key resources clearly outlined to be implemented. In alliance with the Act identified is the Additional Learning Needs code (2021) which provides guidance for practitioners in Wales to supporting children with ALN. 

However, there are many barriers to developing an inclusive environment within schools. For example, provision for ALN can often have a high cost associated. When assessing the Additional Learning Needs and Education Tribunal Act, Estyn identified that schools often have difficulty in accessing the required professionals that work with pupils with ALN due to poor funding (Estyn, 2023). 
Visual Timetables
Visual timetables are an example of inclusive practice within the classroom. Visual timetables are an effective provision for pupils as it allows them to make sense of their day. They are schedules that use images or symbols to represent events during the day, such as a picture of food for lunch time (Rutherford et al., 2020). Visual timetables can be beneficial for all children, however, are a particularly useful resource for children with ALN and those who cannot read (Liang et al., 2024). Despite this, visual timetables are not inclusive to those with visual impairments. Visual timetables support transitions during the day which may be difficult for children with ALN. Independence and confidence can be developed through the use of visual timetables by allowing children to understand what they should be doing at a certain time (Bilson, Roberts and Shanks , no date). However, if the timetable is to change slightly, the child may become dysregulated and feel instability within their learning environment (Just One Norfolk, 2025). Additionally, visual timetables are effective in reducing anxiety and improving focus for children as they are not worrying what happens next in their day (National Council for Special Education, 2021). An Estyn case study outlines the use of visual timetables as displaying effective practice in Ysgol Cae’r Gwenyn School. Estyn recognises that visual timetables are effective in aiding communication and understanding for children who are preverbal (Estyn, 2024).
Throughout professional practice, I experienced the use of visual timetables for a child with ALN who is preverbal. The child would often become distressed during transitions and become dysregulated if their daily routine changed. Visual timetables were displayed on the wall for the child and teaching practitioners would often refer to it during transitions such as lunch time. This evidently aided the child in feeling grounded throughout transitions as they became aware of what is happening next. However, the visual timetable was only effective when used prior to transitions rather than when the transition was already underway. 
[image: ] (Yacoub, 2023). 
Sensory area 
A sensory area is an effective method to an inclusive classroom. Sensory areas can be located within the classroom as a quiet space or as an additional room in schools. Sensory areas allow children to have a safe space for comfort and quiet time which can help to regulate their emotions (National Council for Special Education, 2025). Sensory areas typically consist of emotional regulation toys and bean bags. However, can also include toys that aid in physical development (Gordon, 2022). The sensory room being located within the classroom means that children can choose to attend the space themselves if they feel necessary. To add, if the school has a designated room for sensory learning, then children must ask permission to go or have prior scheduled time there. This would require an adult to go with them which may not be possible due to short staffing. Nevertheless, if the sensory area is limited to only children with ALN, other pupils may feel excluded which creates stigmatisation against pupils who can access the facility. Sensory areas can be beneficial for all children to aid in emotional distress and support when feeling overwhelmed (St Jude’s Healthcare Services, 2021). However, are most beneficial for children with ALN and in regulating their emotions and developing their senses. Sensory areas can be beneficial to promote emotional development for children (Gordon, 2022). However, there are high costs associated with sensory stimulation toys and equipment that schools may be unwilling to pay due to school budget cuts across Wales (Pediaplex.net, 2025). Some classrooms may also not have the physical capacity to facilitate a sensory area without feeling overcrowded.
[image: ]During professional practice at a foundation learning class, I experienced the use of a sensory area. School X has a room dedicated to sensory learning, solely for pupils with ALN. However, due to the small room being regularly occupied by other children, it was often crowded which takes away the calming purpose. This may negatively impact the effectiveness of the area as children do not get the intended benefits of the room. To add, the children were often reluctant to attend due to the change of scenery and that it is different from their daily routine. This brought disruption to the learning of the child and other pupils in the class. To aim to avoid this, the children attended the room twice a week to encourage consistency in their routine.

(Ricards Lodge High School, 2023). 
Conclusion 
Throughout professional practice, I have identified the need for inclusion within the classroom and the school setting. This is to ensure that all learners have the opportunity to reach their full potential and maximise development. To ensure inclusivity within the classroom, teaching methods must be adapted to meet the needs of specific learners and remove barriers to their education. This ensures equity rather than equality, meaning learners with ALN gain access to the same opportunities as other pupils. The QTS standards for wales outline that effective teaching and learning ensures that all learners can gain access to the same opportunities and learning outcomes.
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