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Section 1.
Under the United Nations Conventions on the Rights of the Child (2004), every child has the right to play. The convention states parents and carers ensure appropriate time, space and company for play to be possible. According to Playful Childhoods (No date) children being in charge of their play is beneficial to them as they develop; making their own choices on what to play and who they play with can make play more fun for the child. Play allows children to develop their imagination as well as assisting in their physical, emotional and cognitive development. Play also impacts on healthy brain development; through playing at an early age children also develop confidence and resilience for challenges they may come across in the future (Ginsburg, 2007), therefore supporting the stance of Donaldson and the new curriculum, the aim is to support each school in developing their own curriculum; by following the new curriculum practitioners will be supported in following an integrated approach to learning, support will be given to schools to create their own curriculum and arrangement of assessments and children’s progress will be in line with the curriculum of the setting (Welsh Government, 2020). Hollis Montessori School (2018) states self-directed play teaches children problem solving skills, coming up with their own rules to the game they are playing will naturally lead to the child having to solve problems, developing resilience and negotiation as the child will have to come to terms with making mistakes and changing plans they may have made. They also state how self-directed play will allow children to learn at their own pace as they do not have any criteria or benchmarks to meet, their knowledge is progressing each day in ways that work for them.
Montessori discusses the importance of free, individual choice and strongly supports the importance of allowing children choice in order to become creative learners and be able to take in their environment and the world around them. Similarly, Froebel stated ‘play should be used as a vehicle to facilitate a child’s creative expressions’ (Aubrey and Riley, 2019, p.30). However, while Froebel believed children should learn by being creative and imaginative, Montessori discussed how play was the work for the child and children should take part in activities that resemble real life (Aubrey and Riley, 2019). 
One area of play that supports holistic development is role play, it offers children the opportunity to express their imagination and be creative as the play is open ended and has no set outcome, the play can be taken to where the children want it to go with the resources they use and their own imagination according to Scholar Base (2015); by role playing children are encouraged to be cooperative and create friendships with their peers. Through this, children will begin to explore different emotions they may start to feel while in certain situations, according to Erikson (1959) although children’s development will follow the same path their experiences will vary, if children have negative setbacks later in life they will likely have to deal with unresolved crisis; in the early years unstructured play will provide positive reinforcement and extension of life skills (First discoveries, 2020). Children will re-create real life experiences they have observed, by doing this through role playing children are able to safely experience moral issues. As children learn to re-enact different roles, their confidence and self-esteem is developed, children will gain confidence with public speaking (Scholar Base, 2015). Play Scheme (No date) states role playing can take place in differing environments, this means children can make use of an organised area or make their own. It is beneficial for the children to be able to have their experiences outdoors and use their imagination for role play to happen, for example, children may use a bench outside as a stall for a shop and find their own resources and items to sell within it, or turn a push along toy into a bus and pick up and drop off children around the outdoor area (Play Scheme, no date). 
According to Nature-Play (2012) there are a number of things adults can do to support self-directed play. These start with offering a learning environment that is safe and practical for the children. Children will feel at their safest when they are with you, they may want to sit on your lap to begin with and move away when they feel more confident with the environment and be more comfortable with knowing you are there and that they can see you while they are playing. By supporting children without interrupting their play you are giving them the opportunity to expand their play skills while still remaining at a distance where you can offer support to the child when they need it, time also needs to be given for children to discover and be creative without adults jumping in, by doing this adults support play without disrupting the child’s development (Nature-Play, 2012).


Section 2.

From birth babies are pre-programmed to take risks, starting to crawl, eating new foods and beginning to walk all pose potential risk according to Early-Education (no date), however, they discuss how an ever changing society that is reluctant to risk is creating difficulty for children to experience playful risk taking; children need to be taught how to mange their bodies when they experience different physical situations and what to do when genuine danger is encountered (Early-Education, no date).
The health and safety executive (2012) states ‘The goal is not to eliminate risk, but to weigh up the risks and benefits. No child will learn about risk if they are wrapped in cotton wool.’
Vygotsky believes adults should support children by scaffolding, where children are encouraged to take risks and further their development by being assisted by an older peer or adult to solve problems or complete tasks; the level of assistance is aimed to give a positive outcome, therefore, giving the child the confidence to move forwards to another task without help (Aubrey and Riley, 2019). Vygotsky (1934) states how cognitive development stems from social interactions and how this is important for a child’s development, children will then gain knowledge within the zone of proximal development where they take risks and have new experiences from what they can already achieve confidently to move forward to something that may have been challenging before (McLeod, 2020). Although children need to take risks to further their development, it needs to be done in a way that keeps them safe from harm; an example of this is a baby that is learning to walk, the baby will look for a key person they trust to offer support as they first begin to stand and take steps, the adult may move away slightly to give the baby opportunities to take a few steps on their own, as the child is praised their confidence will grow and they will begin to take more steps independently, by being given the opportunity to explore different textures and rough terrain babies core strength and balance will develop and they will begin to understand their own limitations as well as the difference between what is safe and unsafe for them (Bruce, 2011). 
The Foundation phase (2018) recognises risk taking both through indoor and outdoor play, children are given the opportunity to be involved in Forest School, the children are taught and supervised by a trained teacher who gives the children the opportunity to cook on a campfire as well as teaching the children the importance of safety around fire and the impact it has on various materials; children also learn about their bodies and how they can take risks through den building, collecting materials and exploring the world around them (Welsh Government, 2018).
David and Eppler-Wolff (2009) state risk taking is essential to a child’s development, by being taught good risk-taking skills and being able to practice them will better prepare children to meet the everyday challenges they will come across in the future, previous experiences will have taught them that making mistakes is a part of development and that we can learn from them for the next time the same activity is undertaken. ‘Without the challenge of risk, there is little growth; and without growth, development falters’ (Davis and Eppler-Wolff, 2009). To physically and cognitively challenge themselves children need to be given the opportunity to take risks, according to Rodgers (2018) it is instinct that children want to take risks to test their own strengths and abilities, however, they need to be supported through these risks to further their development; risk taking can further a child’s emotional development by teaching them to overcome fears or come through the feeling of being out of control, climbing higher or jumping further are ways risk taking furthers physical development and cognitively children become familiar with their own boundaries and how to get out of trouble (Rodgers, 2018).  A Child’s development consists of them increasingly trying new tasks, having new experiences and exploring areas outside of their safe zone that are unfamiliar to them; children would never leave from the safety of a primary care giver if they did not take risks, although unreasonable risk taking will result in a negative outcome, children that are successful risk takers will make achievements that may be delayed in a child that is more cautious (Bjorklund and Hernandez Blasi, 2012). Bilton (2010) believes for children to self-regulate their safety they need to face challenges, by doing this they can explore what is and is not safe; they will come across challenges in varied areas of life, the risk does not mean is poses danger to the child. Bilton (2010) also states that the role of the adult is to support children to face the challenge ahead of them. 







Section 3.

According to the Online Schools Report (2021) a valuable observation tool is a running record; the practitioner undertaking the observation must write exactly what they are observing as it is taking place, when the observation is complete the practitioner can take the conclusion to see where the child may need support and what areas the child is more confident in (Online Schools Report, 2021). As a running record happens in the moment following a behaviour sequence of the child, post it or sticky notes can be a favourable way to carry out the observation so concise observations can be undertaken without the child feeling like they are being watched so a natural observation of the child can take place, information can then be added to a child’s profile at a later time with dates and photographs that may have been taken also added to the child’s profile (Bruce et al. 2015). Literacy Pages (2017) discusses a variety of benefits of using a running record to observe a child, by carrying out running records practitioners are able to see if children are continually using the skills that have been taught to them, it also allows practitioners to document a child’s progress over time; by undertaking a running record teachers and practitioners are able to change teaching decisions in that moment if it is noticed within the observation that the way in which something was originally going to be taught may now not be suitable for that child (Literacy Pages, 2017). The Foundation Phase (2008) states learning is most effective for children when it comes from first hand experiences, they should be given opportunities for free play to follow their own ideas coming from what interests them and given time without interruption for them to reach a conclusion they are satisfied with (Welsh Government, 2008). Observing children while they are involved in play within the Foundation Phase will give practitioners the opportunity to find out how children are developing and furthering their skills, as well as the child’s knowledge and understanding and personal preferences they have (Pacey, 2016). Piaget developed his theory by carrying out observations on children, although he was not looking for a right or wrong answer, he believed the spontaneity of the child and their comments provided the adult with an understanding into the way the child is thinking by observing the forms of reasoning and logic used by the child (SK, No date). SlideShare (2016) discusses a differing opinion regarding running records; they state this method of observing may be time consuming, therefore taking an adult out of the classroom; they also state how the way the observation is carried out may cause the child being observed to feel as though they are being watched and that intense observation is needed to ensure appropriate information is recorded. Similarly, Brassard and Boehm (2007) agree that the method of running record observations may not always be feasible in some assessment situations and that the method is labour intensive, however they also state there are advantages to running records such as, giving practitioners an in depth understanding as to why certain behaviours may follow a particular sequence of activities (Brassard and Boehm, 2007).
Running records are described as a detailed observation as what takes place during the observation is exactly what is recorded and by doing this the practitioner will get a lot of detailed information about the child during the observation; running records are recognised as being useful in recording holistic development as it is not focused on any specific area or time, the child’s actions and interests are noted down as they take place (accap, 2015). Fleer (2018) suggests focussing on one child during a running record observation rather than a group of children can give a clearer insight into the child’s development, by carrying out the observation in this way the practitioner can observe a child in a more holistic way, taking detailed notes of their interactions and involvement  in play rather than trying to observe a group of children in one area of development and missing important interactions and involvement from one focus child (Fleer, 2018). Peterson and Elam (2021) also list advantages to carrying out running record observations, however, they also discuss similar disadvantages such as the method being time consuming and taking a practitioner out of the ratio; they also discuss how children may move quickly from one area or activity to another and this may be difficult to follow leading to information being missed, they also state how the child may have differing behaviours on the day of the observation so the practitioner nay not get a true reflection of the child’s development and understanding (Peterson and Elam, 2021).








Section 4.

The Welsh Government (No date) states the importance of play for children as not only is it fun for them, it is also the way in which they learn, discover who they are and explore the world around them; playing supports children to become more confident, make friends and develop social skills, learn to talk and communicate and refine the pathways in their brain. They state for children to play they do not need to be provided with lots of expensive toys, allowing them to have time and space along with real experiences to follow their own interests will be seen as play by children (Welsh Government, no date). Family Lives (no date) supports this by stating through playing a child’s sense of adventure is developed and their imagination is nurtured; children develop essential skills such as problem solving and working with others as well as helping them to develop the ability to concentrate. Piaget (1962) believed play was important to the development of a child’s intelligence, his theory argues that the child’s play should encourage their cognitive and language development and that the environment should reflect this as the child matures (Hamid, 2018). A study from Early Childhood Education and Care (no date) found that when children are given complete free choice of what they play or play with they will be more focussed and engage in that play for a longer period of time, they found children’s levels of engagement were not as high when they were given the option of certain toys and lower again when they were given no choice at all. Howard and McInnes (2012) discuss the outcome of experimental studies and that they show the way in which children view an activity as being play is by certain cues, such as adult presence, the activities location and the choices available to them; if an activity is set out at a table with an adult giving instructions this is seen as not play to the children according to the studies. Children are likely to learn when they participate in activities that are catered to their interests, carrying out observations during this time when children are engaged in an activity will give the observing practitioner a clearer insight into the child’s interests and abilities, therefore, being able to create an environment and curriculum that will be beneficial to the child’s development (Louis, 2018). Donaldson (2020) states in the new curriculum for Wales assessments are a fundamental role in ensuring all learners are challenged accordingly with the correct support and should contribute to gaining a holistic view of the learner to view their strengths, areas of development and the ways in which they learn; assessments are on-going and should not be used to make a one off judgement for overall development (Welsh Government, 2020). Howard and McInnes (2012) state children that take part in an activity they see as play are more likely to be engaged and focus on the activity than children who have the same materials but view the activity as not play; they also state the children involved in play seemed happier and moved more freely, from this the practitioner is able to observe not only the child’s development but also their emotional well-being (Howard and McInnes, 2012). Miller et al. (2010) discuss the way in which the adult carries out the observation can impact on the findings and the observation needs to be carried out in such a way that the child does not feel as though they are being watched. The adult needs to consider where they position themselves does not interrupt the child’s play as observing the child during play will give a more reliable conclusion to the observation as the child will be highly engaged in the activity and will have confidence to move the play in the direction they want it to go giving opportunities to observe language and social skills, imagination and problem solving skills (Miller et al. 2012). Play Wales (2021) state for children to create and extend their play they need to have a rich play environment; an environment where the children are free to make their own choices and play on their own terms. This is supported by Sage Publications, they discuss by observing in a purposeful way can offer benefits to practitioners; observations can be a positive way of responding to the needs of the child, carrying out observations should be done in a learning environment that is organised and well planned to the needs and interests of the children, when observations are carried out in such an environment practitioners gain a clearer, more natural view of the child’s abilities and development as opposed to observing children taking part in an activity that has purposefully been set out for the observation and does not follow previous planning of the children’s interests or free play (Sage Publications, No date). 
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