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Curriculum Vitae Old
Tracy Colmer | Primary Learning Support Officer
Location: Bridgend
Telephone: 07495967699
Email: tracy.colmer@outlook.com
Professional profile
I have 19 years’ experience working in education in a range of settings and age groups. Since 2006, I have worked as a teaching assistant in primary schools in England and Wales. 

[bookmark: _Hlk38032436]Education and qualifications 
[bookmark: _Hlk38032461]September 2016 - June 2019, Foundation Degree Learning Support (Merit)
September 2006 - July 2007, NVQ level 2 in Teaching Assistants.
September 2004 - July 2006, Diploma level 3 in Playwork (A) 
September 1991 - July 1994, BTech Level 3 Electrical Engineering 
July 1990 – GCSE English Lit (B), English Lang (C), Maths (C), Science (D)

Career summary
September 2014 – Present 		Brackla Primary School, Bridgend
				            Learning Support Officer

Working as part of whole school team to deliver targeted support to ALN children as well as working within the year 6 team to facilitate learning and transition to secondary education.

Key responsibilities
· Delivering phonic, reading, number and Nurture interventions to targeted pupils throughout all primary age groups. 
· PPA cover throughout primary age groups.
· Carrying out reading assessments for pupils within Foundation phase, collating data, tracking progress and identifying pupils needing additional support
· Class based support in year 6 class 

Continuous Professional Development
· Safeguarding training
· Fire Safety
· First Aid at work

October 2006 – August 2014	Harefield Primary School, Southampton
				            Teaching Assistant

Supporting learning individually and as part of a team for pupils. Support varied depending on the needs of the pupils within the school on a year by year basis. 

Key responsibilities
· class based support in key stage 1
· one to on support for pupils with SPLD
· PPA cover
· Delivering a number-based intervention to pupils 
· Creating engaging displays to scaffold learning and showcase pupil work. 

Continuous Professional development
· Catch Up Numeracy training. 

October 2002 – March 2011	                Children’s services, Southampton City Council
				                Playworker

Open access play provision for children and young people aged 5 to 14.  Working as part of a team to provide safe and secure play opportunities for all children and young people after school, as well as school holidays. 


September 2001 – November 2003	     Noah’s Ark Pre-School. Southampton.
				                 Play Leader 

Key responsibilities were to provide engaging strategies and initiatives to encourage children to learn and prepare them for starting school. Monitor, assess and complete learning profiles for key children. Liaise with parents and provide structured feedback on their child’s progress. 

April 2000 – September 2001              Debenhams Restaurant, Southampton
                                                               Food Services Technician

Set up restaurant ready for customers. Prepare, cook and serve food to customers in the restaurant. Taking payment from customers. Engage with customers in the restaurant, cleaning tables to ensure restaurant clean and tidy for all customers.

[bookmark: _Hlk38032375]October 1995- April 2000	                Career break to look after my children

September 1990 – October 1995         Ford Motor Company, Southampton
                                                               Technical Trainee electrical Control Specialist

Complete an electrical apprenticeship in dedicated training centres in Southampton and Dagenham as well as in plant training in Southampton.  Complete studies for a BTECH level 3 in Electrical Engineering. 
References available on request


Curriculum Vitae New
Tracy Colmer | Primary Learning Support Officer
Location: Bridgend
Telephone: 07495967699
Email: tracy.colmer@outlook.com
Professional profile
I have an excellent work ethic and flexible approach to the way I support learning.  I am equally focused on working independently and working as part of a team. I have 19 years’ experience working in education in a range of settings and age groups, 14 of which has been spent in primary schools in England and Wales. I have the appropriate qualifications for my role as a learning support officer. Moving from Southampton to Wales has given me an insight into the curriculum from an English and Welsh perspective. Part of my experience was gained while working as a playworker for Children’s Services in Southampton from 2003 until 2011.  It was here that I studied for my playworker qualification. The skills I gained gave me an insight into how children play and interact with each other, and how to approach play based learning.  I have been able to transfer these skills in assisting children in Wales to develop their learning in the play-based approach of the Foundation Phase curriculum.   Currently, I am studying for a BA in Inclusive Education, due to graduate in July 2020. 	Comment by Tracy Colmer: Completing a Foundation degree in Learning Support in 2019 inspired me to study for a BA in inclusive Education. What Works Centre for Wellbeing (2017) suggest the reason for the inspiration is the sense of achievement, satisfaction, appreciation and pride I felt in my increased knowledge.  According to the Big Five Personality Model, my desire and drive to achieve my goals through self-discipline, control and determination are what psychologists refer to as a conscientiousness personality trait (Truity, 2020) 
Education and qualifications 
BA Inclusive Education. Due to graduate summer 2020
Modules studied

· Classroom Management
· Exploring Literacy Barriers
· Exploring the ‘Hidden Curriculum’
· Global Perspectives on Education
· Learning in Practice
· Skills for Life: Employability and Future Pathways 

September 2016 - June 2019, Foundation Degree Learning Support (Merit)
Modules studied

· Principles and Practice of Learning Support
· Understanding Learning difficulties and disabilities
· Language, Literacy and Numeracy
· Academic and Professional Development parts 1 and 2
· Planning Observation Assessment and Recording
· Professional Practice, part 1
· Learners with Specific Learning Difficulties
· Researching Learning Support in The Institutional Context
· Learning Support in The Institutional Context
· Childhood and Adolescent Mental Health
· Autistic spectrum and communication difficulties
· Professional Practice Part 2

September 2006 - July 2007, NVQ teaching Assistants, level 2 
September 2004 - July 2006, Diploma in Playwork, Level 3 (A) 
September 1991 - July 1994, BTech Level 3 Electrical Engineering 
July 1990 – GCSE English Lit (B), English Lang (C), Maths (C), Science (D)

Career summary

September 2014 – Present 		Brackla Primary School, Bridgend
				            Learning Support Officer
My role as a Learning Support Officer varies according to the needs of the school.  I have worked under the direction of class teachers and the additional learning needs co-ordinator to undertake agreed learning activities.  I have assessed and monitored the reading progress of pupils within the foundation phase using a diagnostic screening tool and provided detailed feedback to teachers and the ALNCO.   The role has also required me to deliver interventions and monitor and record progress in line with pupils IEP’s. I have used the skills I learned during the training for the interventions to support learning activities as part of class-based support.  I use a prescriptive programme to deliver PE sessions within the class I support where I monitor and record pupil progress.   The flexible nature of my role has given me the opportunity to work with pupils across the age range both in class and on the playground during lunch and playtimes. 	Comment by Tracy Colmer: Using the knowledge gained from the CPD courses gave me the skills to support struggling learners.  Grigg (2015) suggests that by acting on the CPD, I can help the children improve their rate of progress by as much as double.

Key responsibilities 
· Supervise pupils during and between lessons providing specific care to those pupils with special / additional needs - ensuring pupil safety and access to learning activities.
· Undertake structured and agreed learning activities, adapting or modifying to enable pupil access to learning.
· Contribute to the planning and evaluation of learning programmes.
· Create and maintain a purposeful, orderly and supportive environment.
· Monitor pupils’ responses to learning and provide feedback to teachers on achievement, progress, problems etc.
· Assist with the supervision of pupils out of lesson times to include lunchtime and playtime.
· Promote inclusion and acceptance of all pupils.
(Bridgend County Borough Council, 2019)

Continuous Professional Development
· 1st class @ number 1 and 2 
· Success @ arithmetic 
· Safeguarding training	Comment by Tracy Colmer: Working in schools has inspired me to protect children.  Regular Safeguarding training allows me to be up to date with the latest information and reporting procedures. Psychologists refer to the way in which we react to situations as a neuroticism personality trait.  It is thought of as an alarm system when we experience negative emotions (Truity, 2020). By maintaining safeguarding awareness, I am knowledgeable of current recording and reporting procedures in place to protect vulnerable children rather than acting on my emotions. 
· Fire Safety
· First Aid at work

Key achievement/projects

COVI D-19 Volunteer	Comment by Tracy Colmer: Volunteering to look after the children of NHS workers who attend my school gave me a sense of pride and pleasure.  According to the Big Five Personality Model, the desire to put the needs of other people before my own is linked to what psychologists refer to as an agreeableness personality trait (Truity, 2020).  The pleasure I get from taking care of the children of NHS workers so they can continue to do their jobs inspires me to continue volunteering. 
INVINCBL 10K obstacle course race 

October 2006 – August 2014	 Harefield Primary School, Southampton
				            Teaching Assistant
Supporting learning individually and as part of a team for pupils. Support varied depending on the needs of school.  

Key responsibilities

· To work with individuals or groups of children, as directed by the class teacher and/or SENCo, to support subjects and learning across the whole curriculum (this may include sole charge of a classroom for short periods of time). 
· To establish supportive, caring and secure relationships with the child/children.
· To assist the class teacher/SENCo with the planning, development and delivery of suitable programmes of work for pupils. 
· To support class teachers to design, create and produce learning activities, materials and resources to support aspects of the curriculum. 
· To help encourage independent learning and behaviour and enabling learning targets and outcomes to be achieved.  
· To contribute to monitoring and recording pupils’ progress, maintaining records and providing relevant feedback to teachers.  
· To liaise with outside agencies, where appropriate, in respect of individual children. 
· To assist with general school duties including setting up classrooms, preparing resources and displays, tidying and clearing away.

Continuous Professional Development 

· Catch Up Numeracy training. 

[bookmark: _Hlk38032054]October 2002 – March 2011	 Children’s Services, Southampton City Council
				            Playworker
Open access play provision for children and young people aged 5 to 14.  Creating a safe and welcoming environment for children to develop their resilience and friendship groups outside of a school setting. Organise trips to challenge and develop the confidence of the children. 

January 2002 – November 2003                   Noah’s Ark Pre-School, Southampton
				                         Play Leader 
Key responsibilities were to provide engaging strategies and initiatives to encourage children to learn and prepare them for starting school. Monitor, assess and complete learning profiles for key children. Liaise with parents and provide structured feedback on their child’s progress. 

September 2001 – January 2002               Sinclair Primary School, Southampton
Volunteer
Listened to children read, helped to set up lessons and resources. 

April 2000 – September 2001                     Debenhams Restaurant, Southampton
                                                                     Food Services Technician
Set up restaurant ready for customers. Prepare, cook and serve food to customers in the restaurant. Taking payment from customers. Engage with customers in the restaurant, cleaning tables to ensure restaurant clean and tidy for all customers.

October 1995- April 2000	                           Career break to look after my children

September 1990 – October 1995                   Ford Motor Company, Southampton
                                                      Technical Trainee electrical Control Specialist
Completed an electrical apprenticeship in dedicated training centres in Southampton and Dagenham as well as in plant training in Southampton.  Complete studies for a BTECH level 3 in Electrical Engineering. 
References available on request


Personal Development Plan (PDP)
	Areas for further development
	Why?
	How?
	Who/Where
	When?

	Knowledge:
Science GCSE

	To be accepted onto a PGCE I will need to improve my science GCSE grade form a grade D to the equivalent of a C. 
	Seek advice from PGCE and SCITT providers as to acceptable science GSCE’s. 
	Research local colleges and online courses for a course that best meets my availability.
	Enrol for a September start. For a college or an immediate start for online learning. 

	Knowledge:


Develop my use of the Welsh language 
	I have gained some knowledge of the welsh language since moving to Wales in 2014. I would like to develop this further and improve my confidence in using it incidentally in the classroom environment. 	Comment by Tracy Colmer: Research suggests links between learning a new language and cognitive flexibility as well as links between increased empathy and global mindset (Kulka, 2019).  It is worth remembering the Welsh Assembly Government is committed to developing and promoting the Welsh language so that children feel a sense of belonging to Wales.  As such, it is a compulsory subject (Welsh Assembly Government, 2008).    
	[bookmark: _Hlk38551224]Enrol on a short free Welsh beginners’ course https://www.open.edu/openlearn/languages/welsh/croeso-beginners-welsh/content-section-0?active-tab=description-tab (OpenLearn, 2020a)
scrutinise settings Welsh policy and curriculum to identify what I need to learn.
	Apply Welsh the skills I learn on the course in the classroom environment   in accordance to settings policies. 
Greet pupils and colleagues using Welsh.  Use Welsh to complete the class dinner register. Use Welsh phrases 
	The course is short and online.  Enrolling on the course now will allow me time to practice using the skills I learn while working in the Hub school during  

	Skills:
Leadership.

	To be more confident in working as part of a new team and develop leadership skills	Comment by Tracy Colmer: As part of working from home during the Covid-19 lockdown, I was asked to identify CPD that would be of benefit to current job role. OpenLearn (2020) suggest developing my leadership skills will improve pupil learning and development.   For Rost (1991), leadership is the dynamic relationship of a team, where leaders and collaborators work together.  By completing this course, I hope to develop my leadership and teamwork skills and become a better practitioner. 


	Due to the current Covid-19 lockdown, attending training courses will not be possible. 
Research online leadership training courses. 
Participate in weekly conference calls with Foundation Phase Team. 
	Enrolling on E Learning course ‘Early Years teamwork and leadership https://www.open.edu/openlearn/education-development/childhood-youth/early-years-team-work-and-leadership/content-section-0?active-tab=description-tab (OpenLearn, 2020b)
	Enrol to start and complete in April 2020. 



	Skills: Decision Making.
Decide on the route into teaching that is the most appropriate for me

	Currently I am a learning Support Officer in a primary school in Bridgend. I would like to use my new confidence and skills to train to be a teacher.
	Research the different routes into teaching to choose the most appropriate. 	Comment by Tracy Colmer: One route to consider is the assessment only approach to QuaifiedTacher Status  (QTS) as my BA IE will provide me with the necessary degree and I have been working in primary schools for over 14 years I a variety of roles. According to UCAS (2020a), the assessmnet only approach is an option if you have a degree and substantial experience of working in a school.  However, this route is only available in England. 

	Using the government website: 
https://getintoteaching.education.gov.uk/
Using UCAS train to teach guidance
https://www.ucas.com/postgraduate/teacher-training/train-teach-england/routes-teaching-england?filter=
	Apply for a September 2021 start.

	Values.
Collaboration 
	I can often become engrossed in preparing resources needed for my class for the week. I often feel like swamped and playing catchup.   
	Participate in planning meetings, suggest ideas for resources. Share concerns over resourcing all activities own class and suggest sharing the load. 
	Collaborate with colleagues to delegate responsibility for one activity and sourcing equipment and resources for the whole team.
	Team meetings, listening to colleagues, sharing resources	Comment by Tracy Colmer: For Jones and Pound (2008) collaborative working involves everyone working comfortably in a climate of evaluation and reflection. Team meetings provide the opportunity for everyone to reflect and evaluate how successful the collaborative working has been as well as address any concerns. 

	Values.
wellbeing




	As a result of Covid-19, the children and their families are going to need wellbeing support now and in the future.
	Carry out my own research on supporting children who need emotional support. Develop my own awareness of how to spot the signs that children are struggling with their emotional literacy. 
	Make use of the online library services to read journal articles and research papers. 

	Share ideas via weekly video conference calls on how to support children and their families.


Personal Statement
[bookmark: _Hlk38533982][bookmark: _Hlk38532723]I have 19 years’ experience supporting children’s learning in a range of settings where I gained appropriate qualifications including an NVQ level 2 for Teaching assistants, a Diploma level 3 in playwork and a foundation degree in Learning Support.  I am currently studying for a BA in Inclusive Education, due to graduate in the summer of 2020.
Working in education was not something I had considered when I was younger. However, when I had my children, I was inspired to pursue a career in education, derived from the pleasure in observing them develop and learn.  My experience is  a mixture of voluntary work, play-work and supporting learning in schools. 	Comment by Tracy Colmer: When I left school, I completed an electrical apprenticeship.  I was determined being a girl would not prevent me from having the same job opportunities as boys.  According to the Equality Act 2010 s. 13, it is unlawful to discriminate against another because of a protected characteristic, in this case, sex.  It is worth noting, the same act underpins school policies and the ethos of equality and diversity (Equality Act 2010 p. 6.). I still have the same passion that girls and boys should have equal opportunities as each other.
Volunteering in a primary school  provided me with an insight into how schools run. I believe it taught me the importance of strategies and initiatives used to engage children in learning. It allowed me to observe how teachers and teaching assistants interact with pupils as well as the confidence to apply for a position in a local pre-school. 	Comment by Tracy Colmer: Volunteering can be a route into employment as it offers new skills, develops existing skills and boosts self-esteem and confidence (NCVO, 2020).  It demonstrated my commitment to pursuing a career change after having children. Additionally, volunteering in schools could have the benefit of making me more desirable when applying for future jobs (Reed, 2020)
Working in the preschool developed my teamworking and communication skills. It taught me to use a range of strategies and initiatives to assist children in their learning and prepare them for starting school.  Additionally, I was responsible for ensuring their progress was monitored, recorded and feedback to the parents during parents’ meetings.	Comment by Tracy Colmer: According to careers websites, interpersonal skills are personality traits that enable us to work together as a team. They underpin how we interact with each other through speaking, listening patience, flexibility motivation and leadership (Indeed careers, 2019).
Working as a playworker in an open access playcentre for children and young people aged 5 to 14 developed my knowledge and understanding of child development further. I was able to observe how children play and interact with each other without adult influence. This experience allowed me to learn and understand the importance of child centred play. 	Comment by Tracy Colmer: Lindsay (2015) links the child-centred Reggio Emilia approach to learning to John Dewey’s ideas of democracy and education.    For Dewey, the curriculum should meet the needs of the pupil. While defining child centred play and learning is mainly ill-defined, it is described as purposeful, active engagement, children learn through discovery and creating their own understanding that builds on prior knowledge and reflection (Tangney, 2014).
[bookmark: _Hlk39315175]I was able to manage my time effectively and maintain working in a school setting as well as the open access playcentre.  By doing this, I was able to apply the skills I learned as a playworker in the classroom as well as transferring the behaviour management strategies used in schools to the play centre. 
Working as a teaching assistant in primary schools in England and Wales has allowed me to view the curriculum from the UK and the Welsh perspective. The skills I learned as a playworker have been invaluable in the Welsh approach to learning. I have supported pupils throughout the primary age group.  My areas of expertise in literacy include identifying gaps in phonetical awareness and planning activities to support pupils to plug the gaps to develop reading and spelling skills.  In maths, my areas of expertise include identifying the difficulties learners have in number recognition, formation, and number properties. I am equally confident working as part of a team and using my own initiative when delivering interventions. 
Reflective Account
Situation

The BA Inclusive Education explores the concept of inclusive education from the classroom, the school, society and globally. My initial expectation was that the course was going to be hard work. Still, at the same time, the content offered an alternative notion of what inclusive education looks like.  I am going to be using STARS, an acronym for Situation, Task, Action, Result, Self-reflection, to guide my reflection. Taking the time to self-reflect over my performance will illustrate how much I have developed (Adams, 2009).  

Task

The rationale for enrolling on the BA IE is to progress onto an appropriate teacher training programme. I was initially nervous and at times doubted if I had made the right decision. I had just completed a foundation degree in learning support. However, I worried about producing work of a high enough standard. What motivated me to keep going was my desire to be a teacher. One of the minimum requirements to be accepted for a PGCE is to "hold an undergraduate degree awarded by a UK higher education provider" (UCAS 2020b. s 2).

Action

Part of my nervousness came from my age. Throughout the course, I was aware that this could create a barrier to fulfilling my ambition. When I made the decision to return to studying, I was already in my forties. My CV reveals the level of experience I have in supporting learning, and I wanted to be able to draw on this to complete my studies. My personal development plan highlights my commitment to achieving my ambition. This is demonstrated in the targets I set myself. So that I am in a position to apply for an appropriate teacher training program, I need to research the most relevant science qualification.  

One of the things I found challenging at the start of the FDLS was writing in an academic style. I was unsure how to link theory to practice or how to critique an argument presented by the theory. On reflection, I realise this was in part due to my age, it had been a long time since I had completed any academic work. 

More importantly, there were many aspects of my job that I did without questioning why. If a child was struggling with a piece of work, I offered help and assistance. There were times I needed to explain the task differently so that the child could better understand the expectations placed upon them. It did not occur to me that this practice was underpinned by theoretical pedagogies and research, to me, it was common sense. 

The lack of confidence I had in my ability to link theory to practice meant I struggled to get the tone and delivery accurate for academic writing. Looking back, this is one area in which my age and experience have been a hindrance.  At the time, my role in school was to deliver interventions to struggling pupils. This and the additional factor of being in a primary school had meant I was not required to write in an academic tone for many years.  When I had the results back for my first assignment, I was disappointed in myself. I had passed the module, but I felt that I did not do well. I was given advice during a tutorial on how to improve my writing style by using theory to support the points I made and how to include critical evaluations. 

I feel this illustrates the importance of the work of Lev Vygotsky (1896-1934). Vygotsky believed "the distance between the actual development level as determined by independent problem solving, and the level of potential development, as determined through problem-solving under adult guidance" (Vygotsky, cited in Shabani et al. 2010 p. 238). On reflection, if I did not have the tutorial guidance, I would not have made the overall progress that I have made. Shabini et al. (2010) make the point that the Zone of Proximal Development (ZPD) is of equal importance to my development as it is to the development of children. 

Many of the assignments within the BA IE were areas that were new to me. In all honesty, I felt a little overwhelmed. However, I viewed it as an opportunity to develop my own knowledge and skills. For me, the module that interested me the most was Global Perspectives on Education. My understanding of education systems in developing countries was limited to what I had seen in the media. I found this inspired in-depth research. It taught me that we are very fortunate living in a high-income country. However, many children face barriers to accessing education, they are incomparable to those that children in developing countries face. 

The module that inspired me the most during the foundation degree was carrying out my own research project. I am passionate about encouraging children to read so used this to research the effectiveness of parental support in developing reading skills. My findings mirrored the findings of my study. I realised that although I enjoy reading for pleasure and to acquire new information, many people do not, a fact highlighted in the results of my parent and pupil surveys. My research motivated me to adapt my practice. I now spend time discussing the pupil's favourite part of the book they are reading intending to inspire them to want to read for pleasure. 

Result

My development as a result of the BA IE is evident in my increased confidence, improved academic writing, and researching ability. I have developed my knowledge and understanding of the work of different theorists. I am more comfortable in leading learning for a whole class and during focus tasks. I have a better understanding of how to monitor and record pupil progress concerning the desired learning outcomes. 

Self-reflection

Looking back on my early assignments, I can see I made limited links between theory and practice. I wrote from experience rather than from research-based practice.  Initially.  If I was to start the process again, I would spend more time researching and reading. I would remind myself that experience does not necessarily equal knowledge. This course has taught me to value my self-discipline. The confidence that I have gained by effectively planning and organising my time between work and study has shown me that I have a commitment to achieving my ambition.   
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