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Section 1
Play based curricula has been influenced over the years by the work of many psychologists, educationalists, researchers, and practitioners (N I Curriculum, no datea).  The Foundation Phase is the statutory curriculum for all three to seven year olds in Wales.  A play-based curriculum allows children to learn the skills they need, it encourages children to be creative, use their imaginations and make learning fun (Early Years Wales, no date).  
UNICEF (2018) further strengthens this by saying a fundamental part of the Foundation Phase is learning through play or playful learning, which is central to quality early years pedagogy and education.  According to Article 31 of The United Nations Convention on the Rights of the Child (UNCRC) (1989) all children have a right to play.  However, Wong, Wang, and Cheng (2011) have argued that in order to promote a play-based curriculum it is crucial for practitioners to understand what play is.  Therefore, it maybe suggested that children are best supported by practitioners who have knowledge on a play-based curriculum and child development to enhance their learning opportunities (Lindon, 2012).  Waters (2016) agrees and says evidence suggests when practitioners are highly educated in the early years, children achieve better outcomes.  Furthermore, Trevarthen, Delafield-Butt and Dunlop (2018) point out that practitioners need to be trained in how to support play.  Their research has suggested that children learned more through play when they were supported by skilled practitioners.  
The Welsh Government (2015a), Government (2017) and Whitebread (2012) place emphasis on the importance of play for children’s intellectual development, it helps them to become self-aware and provides opportunities for children to develop a sense of the world through exploring.  Through children’s concentrated attention, they will learn about perseverance and attention to detail which are characteristics associated with work (Welsh Government, 2015a).  National Improvement Hub (2021) have stated that recent research suggests that a play-based approach to support children’s development is beneficial in enabling them to successfully engage in their learning.  Furthermore, Early Years Matters (no date) have stated that play underpins the Foundation Phase and all aspects of children’s development.  Providing experiences which are high quality for children is an important way for practitioners to support children’s learning and development that is both enjoyable and challenging.  When children play, they are learning at the highest level (Early Years Matters, no date).
In addition to this Whitebread (2012) points out that the value of play is being recognised by researchers and within policies, as more evidence is collated of its relationship with attainment.  Similarly, Cambridge University Press (2019) has indicated that there is a positive relationship between play and children’s learning outcomes, with play-based learning approaches improving children’s outcomes.  Furthermore, Perry (2014) argues that the definition of play is different to everyone, for example, active people view play as being physically active or artists see play as being creative.  Practitioners recognise the cognitive benefits of play, and how it shapes the mind (Perry, 2014).  This could be one of the reasons why in the Foundation Phase Final Report (2015b) there is variation in the delivery of quality as practitioners view a play-based curriculum differently (Welsh Government, 2015b). 
Waters (2016), Spoule, Walsh and McGuinness (2019) and Keung and Cheung (2019) have similar views that the challenges for practitioners when the Foundation Phase was implemented was to identify what is meant by learning through play, Child-initiated play, and practitioner-directed play.  Selmi, Gallagher and Mora-Flores (2015) and Early Years Careers (2016c) believe interactions between children and adults are vital for the children to understand the world around them.  When children are engaged in activities with a practitioner, their use of language is enhanced compared to child-initiated activities.  Although children do obtain language and learning skills through their interactions with peers, the learning that happens with practitioner-led interactions appears to be more robust (Selmi, Gallagher and Mora-Flores, 2015).  Robson and Rowe (2012) agree practitioners play a crucial role in facilitating children’s initial engagement in activities in a play-based curriculum.  Moreover, Beckley (2012) believes both children and practitioners can initiate play, but practitioners should let the children take the play in their own direction as this will support children in having ideas and being in control of their own learning (Early Years Careers, 2016c). 
Beckley (2012) goes on to highlight the importance of a balance between child-initiated and practitioner-led activities in the Foundation Phase.  Frank (2021) further strengthens this and agrees by saying practitioners should create a balance between child-initiated play and adult-led play to help the children learn better.  Child directed play is when a child decides, directs, and leads the play the way they want.  In practitioner led play they have an active role and facilitate the play.  Practitioners have the responsibility of ensuring they are skilled at implementing play-based pedagogy (Frank, 2021).  Moreover, Thornton (2015) asserts for practitioners to provide high-quality experiences for children there should be a balance between child-initiated and adult directed activities.  Waters (2016) agrees and says interactions between children and practitioners is centrally placed in the learning process.  Practitioners play an important role, they provide a safe environment for the children to explore and test out their ideas.  Practitioners could use what the child is interested in to develop their play and enhance their learning (Early Years Careers, 2016c).  In contrast, The Welsh Government (2015b) final evaluation of the Foundation Phase has stated that practitioner-initiated activities were observed more than child-initiated.  However, the children’s choice in activities did vary from different classes and different schools.  Some of the children associated their choice of play only when they had finished work.  However, some children discussed about more frequent times during the day when they could initiate and direct their own learning (Welsh Government, 2015b).    
The Welsh government (2014) Independent Stocktake of the Foundation Phase found that training should be strengthened and should include current research which shows how implementing a play-based curriculum can effectively support standards and have an impact on social and economic growth.  The research should also show how it can support children’s development through a play-based curriculum.  Therefore, schools should consider compulsory training for all leaders in the early years to support their understanding on the Foundation Phase principles and practices. Practitioners in the Foundation Phase should have an in-depth knowledge and understanding of child development to support their learning (Welsh Government, 2014).  Brandon et al. (2011) agrees that knowledge of child development is essential for all practitioners in the Foundation Phase and all workers who come into contact with children.  Understanding children’s development is an important step towards what constitutes children’s wellbeing and safety.  Moreover, Selmi, Gallagher and Mora-Flores (2015) point out for practitioners to have a positive impact on children’s learning, they must have knowledge on how play impacts their learning.    However, Thomas (2021) argues that practitioners with lack of knowledge about the Foundation Phase can cause missed opportunities in supporting children’s learning.  Similarly, Welsh Government (2015b) The Foundation Phase Final Report suggests training and guidance should be given to practitioners on how to use the Foundation phase pedagogies and follow up training should be provided.  
Furthermore, the Donaldson report (2014) claims that practitioners need to be engaged directly in shaping the play-based curriculum to meet the needs of the child, it is suggested that teachers would like to make their own decisions about what to teach and how to teach it within the play-based curriculum.  Moreover, The Welsh Government (2015b) The Foundation Phase Final Report has highlighted that practitioner’s need to be given more advice on how to implement the Numeracy and Literacy Framework and how to teach it in class.  In addition to this, practitioners should be given further training on how to use the Foundation Phase pedagogies in order to improve their understanding.  Training and guidance materials should have emphasis on observation and assessment as these are regularly used in the Foundation Phase (Welsh Government, 2015b).  Reynolds and Temple (2019) agree and suggest that by improving teacher training this will impact on the children’s outcomes positively.  They have suggested there are many positive effects when practitioners are qualified with knowledge on child development and this has helped the children with their developmental outcomes, however, more research needs to be done on this (Reynolds and Temple, 2019). 
Wainwright et al. (2016) study has shown that teaching approaches that incorporate play can affect children’s engagement and their involvement in their learning.  Additionally, Ours and Duiijkers (2013) have pointed out that teaching in Dutch primary schools with a play-based curriculum, has been effective for the attainment of positive outcomes in the children.  Similarly, Kingston and Siraj (2017), Cambridge University Press (2019) and Welsh Government (2015b) The Foundation Phase Final Report has shown there are improvements overall in children’s educational achievement, involvement, and wellbeing.  It has been suggested that a play-based curriculum can be associated with children’s positive outcomes (Kingston and Siraj, 2017).  Moreover, these improvements can potentially lead to better educational success as the children grow.  The evaluation encourages the Welsh Government (2015b) to continue to enhance and develop the Foundation Phase.  However, Power et al. (2018) argues that it is difficult to measure whether the outcomes can be attributed to the implementation of a play-based curriculum. 
According to Wightwick (2019) in the international Pisa tests the school system in Wales has been ranked the worst in the United Kingdom for the fifth time.  Although these tests are not a true reflection on the Foundation Phase as they are taken with children fifteen years old in schools across Wales.  In addition to this Waters (2016) has stated the main aims of the Foundation Phase is to raise children’s achievements, enhance their attitudes towards learning for the children to benefit from educational opportunities later in their lives. 



















Section 2
As part of the Welsh Government Early Years Development and Assessment Framework the Foundation Phase Profile supports assessment of children’s development and learning throughout their time in the Foundation Phase.  The purpose of these assessments is to provide a nationally consistent baseline assessment which will line up with the end of phase outcomes (Welsh Government, 2017).  
According to Sword (2021) early childhood assessments of development are crucial as they lay the foundations for children for the rest of their lives.  Similarly, California Department of Education (2021) and Roshanfekr et al. (2017) agree that the first five years of a child’s life is crucial. The brain is at the most receptive during children’s first five years, which lead to early experiences having an impact on development.  This will influence children’s brain functioning throughout their lives.  Early childhood development will impact directly on children’s behaviour and level of achievement.  Therefore, it is vital for practitioners who work with children to use assessments, and to encourage, and support children’s development in all areas (Sword, 2021).  Moreover, The Early Years Foundation Stage (no date) and Smidt (2015) point out children develop at varying rates and in individual ways.  Practitioners should consider the child’s unique development and learning style to support them. 
The Early Years Foundation Phase Profile uses the good level of development ‘GLD’ as a measure of development in children at five years old throughout the United Kingdom.  Teacher’s will assess each child’s progress in the areas of learning as ‘emerging’, ‘expected’ or ‘exceeding’.  In order for the child to have good level of development they should achieve expected or exceeding (Pettinger et al., 2020).  However, Tassoni (2014) have stated that children born in the summer term are at a disadvantage from those born in the Autumn term and they are more likely to have predicted lower levels of achievement.  Similarly, Campbell (2021) and Pettinger et al. (2020) agree that children who are born later in the academic year are at a disadvantage and have poor educational outcomes compared with the older children born at the start of the academic term.  Campbell’s (2021) study provides evidence that children who were born later in the academic year scored lower on assessments throughout their school life.
Breaking News Time (2019) further strengthens this by saying children born in the Autumn term do have an advantage over other children born later in the academic year.  This is more apparent in The Foundation Phase where children aged three to Seven can significantly progress over a year.  These children would have had almost a year’s worth of experience more than children born in the summer term.  Similarly, Department for Education (2010) statistics show that Autumn born children were almost twice as likely to achieve good level of Development at 67% compared to the Summer born children at 35%. 
The Foundation Phase Profile uses Formative assessments and observations to support practitioners to provide holistic and developmentally appropriate curriculum for the children (Welsh Government, 2017), and (Department for Education, 2021).  Zook (2017) and Rached and Gangeat (2021) believe formative and summative assessments are essential for planning curriculum.  Kanjee and Mthembu (2015) and Nursery Resources (2019) agree that formative and summative assessments have the potential to improve children’s learning and performance, which is particularly relevant during the Foundation Phase of school as children learn and develop.  Department of Education (2021) argue that assessments are predominantly based on the practitioner’s professional judgement.  In comparison, Smidt (2015) suggests assessing children against targets can make the standard of education poor, as practitioners teach to targets, rather than teaching based on the unique child’s needs and interests. 
Moreover, Kanjee and Mthembu (2015) have stated teacher’s must be knowledgeable and competent in using both formative and summative assessments to be able to plan for the diverse learning needs of all children.  In addition to this, Govender (2019) says although practitioners know about formative assessments, they find it difficult to integrate it into their daily routines.  Nursery Resources (2019) suggest one of the disadvantages of tracking children’s development in the Foundation Phase is that it can be time consuming.  However, Department of Education (2021) argue that formative assessments can be gathered during the day through interactions with the children.  They do not need to be planned or time consuming.  Practitioners can reflect on the child’s skills, understanding and knowledge to plan future activities considering the unique child’s needs.  In contrast, Smidt (2015) has indicated that the whole observation and assessment process needs to be done in a conscious and organised way.     
Furthermore, Kanjee and Mthembu (2015) study shows that practitioners had a better understanding of summative assessments and poor understanding of formative assessment.  In contrast, Kanjee (2020) argues that information is limited on how formative assessments are used in school, if the teachers do not understand the assessments properly, they will not be able to use them effectively, the support for the practitioners is unclear, and this highlights the importance of training to increase practitioner knowledge in assessments to enhance their teaching practice, considering the unique child’s needs.  Furthermore, Moon, Brighton and Tomlinson (2020) Broadbent, Panadero and Boud (2018) and Laveault and Allal (2016) have similar views that formative assessments are used to enhance children’s learning and contribute to higher levels of achievement and success on summative assessments. 
Nursery Resources (2019) and Early Years Careers (2015) state it is of paramount importance that children’s development is tracked in Early Years Foundation Phase.   One of the main reasons for tracking children’s progress in the Foundation Phase is for practitioners to identify how the children are progressing and document this for others to see.  Similarly, Smidt (2015) says it is a requirement for children in Foundation Phase to meet targets and for them to be recorded.  The targets set for children are based on what children of different ages should know and be able to do.  These types of assessments tie in with Piaget’s age and stage of development (McLeod, 2020). 
Nevertheless, Nursery Resources (2019) point out practitioners must be able to demonstrate how children progress in their learning and development in order that they reach their full potential.  It is crucial that children’s progress is tracked and reviewed regularly throughout the Foundation Phase.  Practitioners who track regularly will notice if a child is falling behind in an area of development and then allows them to provide additional support for the child to be able to succeed in that area.  A delay in support could result in developmental issues later in a child’s life. However, Smidt (2015) argues that some children learn quicker than others.  Some children will learn more about something that interests them and little about things that do not.  What children can do at certain stages of development depends on the individual child and what experiences they have had.  Moreover, The Foundation Phase Profile can also be shared with professionals if need be (Nursery Resources, 2019).  The Welsh Government (2017) agrees that the Foundation Phase Profile has been designed to align with health Professional assessments.  
Nursery Resources (2019), Pacey (2016) and Smidt (2015) have similar views that observation is a vital part of practice, it supports practitioners to understand the individual needs of each child.  Every child is unique.  To enable practitioners to learn more about the unique child, their likes, and dislikes and where they are in terms of their leaning and development, then observations must be done and then analysed to use them to support children’s progress.  Tracking these observations are there for everyone, including the children, to record their journey throughout the Foundation Phase.  They should show clearly how the child is progressing.  Observations can be a clear indicator of children’s learning styles which will be unique to them (Pacey, 2016).  
Furthermore, Bruce, Louis and McCall (2015) and Smidt (2015) believe observations need to demonstrate that the children are doing something independently and consistently through a variety of situations. Similarly, Nursery Resources (2019) agree observing in different situations will capture children’s interests and learning styles first-hand.  Observing what children pick to do, what their interests are, who they enjoy playing with and what resources, provides practitioners with information about the child as an individual and will ensure the child is always central when planning activities.  In addition to this Pacey (2016) points out that observations form a crucial part of the assessment and planning cycle.  Bruce, Louis and McCall (2015) argue that practitioners need training in child development in order for them to successfully observe and then plan activities considering the unique child’s needs.  Furthermore, Sharman, Cross and Vennis (2015) suggest observations can make a child behave differently, they could play to the audience or become shy or embarrassed.  Therefore, it maybe suggested practitioners should not make judgment on a single observation, the practitioner should be as natural as possible, not to alter or disrupt the child’s behaviour.  This will enable the practitioner to track the development of each unique child effectively (Sharman, Cross and Vennis, 2015). 
According to West Sussex County Council (2021) photographs are a way of documenting children’s development, they can be helpful and an accessible way of sharing observations with the children and parents.  Similarly, Sharman, Cross and Vennis (2015) have said a photograph or a snapshot observation as it is sometimes called is a flexible method of recording.  Once practitioners have taken the photograph or a series of photographs, they can study them at a later date.  This method is usually used to discover which areas the children are using in the Foundation Phase, or who they are playing with.  Bruce, Louis and McCall (2015) agree that photographs of the children can be taken whilst observing and then inserted into a digital portfolio.  This is a statement of what matters from the Early Years Foundation Phase Profile which is a requirement.  
There are some advantages to digital record keeping, for example, the same photograph can be used in all the children’s portfolios who participated in the activity and the notes for each child would be the same.  However, this method of assessment is not considering the unique child as an individual and is grouping children together (Bruce, Louis and McCall, 2015).  Bradbury (2018) Study has shown that grouping children together does not necessarily mean improved attainment for the child.  Also, there are some disadvantages to digital record keeping, for example, if the practitioners are not digitally competent (Bruce, Louis and McCall, 2015).
According to Flying Start Nursery (2019) in the moment planning is used in flying start settings and this way of planning is ensuring the setting is more child-led.  Similarly, Cheqdin (2019) suggest it is important to create an environment that stimulates the unique child’s curiosity to enable them to engage in activities without being directed by a practitioner.  Furthermore, Nursery Resources (2018) and Early Years Careers (2016a) have similar views that in the moment planning is the idea of capturing the interest of the unique child in the present moment.  Child-initiated play enables practitioners to capture the moment of engagement.  For practitioners in the early years this type of planning is simple and effective in considering the unique chid in future planning.  Careful observation by practitioners is vital for utilising this approach.  In the moment planning records are useful when centring a child in their development.  They allow practitioners to record what they have observed and how they have supported the child in terms of their development and which areas of learning outcomes it was associated with (Nursery Resources, 2019). 
Section 3
The Benefits of Outdoor Play for Children’s Development
There are multiple ways in which outdoor play benefits children’s development, physical, mentally, and holistically (Teare, 2021).  Outdoor environments should be fun, safe, and stimulating to promote children’s development and their curiosity to learn and explore through their experiences first-hand (Welsh Government, 2015a).  When children play outside, they learn about themselves and the environment, it gives them direct experiences with the weather, the changing seasons, plants, flowers, and animals.  Playing outdoors gives children opportunities to play more energetically and noisily.  Physical activity when done regularly in the early years can help to set fitness patterns for the rest of a child’s life (North Yorkshire County Council, 2017) and (Ouvery and Furtado, 2020).  The Welsh Government (2015c) New Curriculum for Wales emphasises the importance of physical activity to become healthy and confident individuals.  
Outdoor play and playgrounds give the children fresh air, exercise, and interaction with their peers.  Playgrounds will help children try new things, develop skills to manage anger and conflict and apply those skills to relevant situations.  Playground equipment is important for a child’s motor skills development, the children will develop coordination and strength as they climb and move themselves through tunnels.  Children benefit considerably from physical play, such as, running, jumping, skipping, and kicking a ball.  Outdoor play is crucial for children’s independence, core muscles, motor skills, vestibular system, and spatial awareness (Teare, 2021).
Climbing and swinging encourage coordination and balance which is vital for children’s brains to make sense of height, speed, and direction.  Space outside gives children more freedom to explore and be imaginative, it is where they will learn to be themselves.  Moreover, it allows children to breath fresh air which helps to boost their immune system, compared with indoor play (Teare. 2021) and (Hamid, 2018).  There is some evidence that shows that children who are more active outdoors have higher self-esteem, more confidence, and less stress.  Furthermore, Hamid (2018) suggests outdoor play when taken regularly cam improve children’s concentration in class and academic performance.  All of these attributes can help children deal with any challenges that may arise in their daily life.  Positive attitudes regarding physical activity have been associated with happier children (Government, 2019).
According to Government (2013) children today spend a large amount of their time sedentary.  Too much screen time and sedentary lifestyles can affect children’s wellbeing.  There is some understanding that sedentary behaviour is learned.  The Active Family (2018) have suggested that sedentary lifestyles often start in the classrooms as they require children to sit down.  As children get older, they spend less time outdoors and engaging in physical activity.  Sedentary lifestyles do have a negative impact on the physical and mental health of children. Similarly, Ouvery and Furtado (2010) agree children are less active these days and this does have an impact on mental and physical health (Ouvery and Furtado, 2010).  Therefore, it is important to promote physical activity and the outdoors for children to improve their mental and physical health and this maybe key to optimising lifespan (Kathpal, no date). 
There may be some risks with outdoor play, for example, a fall, cut, bumps, and bruises.  However, these smaller risks help the children to learn boundaries and teach them to avoid risks in the future, so overall they are beneficial (Teare, 2021).  Similarly, Grant (2019) suggests through risky play children can learn how to judge risks and their consequences.  They can learn what is safe to try and what may not work out.  Children who engage in risky play are less likely to become injured because they are more adept at observing their surrounding and therefore make good decisions (Grant, 2019).  Practitioners can encourage children to assess some risks, such as a slippery ground caused by the rain; the children can then adapt their play to ensure safety.  This will help develop children’s cognitive thinking and problem-solving skills (Hamid, (2018).  The Welsh Government (2015c) New Curriculum for Wales places emphasis on children to become creative and enterprising contributors, for the children to achieve this they need to be able to take some measured risks, which can be done in the outdoor environment.  
Children should have access on a daily basis to outdoor play whatever the weather.  Practitioners need to make sure the children have the right clothes, shoes, and sun protection for outdoor play.  Waterproofs, wellies, hats, and scarves should be provided by the setting.  By having these items in the setting will ensure children will be in appropriate clothing to gain the most from the outdoor environment, and this will help keep their experiences of the outdoors positive (Early Years Careers, 2016b) and (Teare, 2021).  Similarly, McMartin (2014) has suggested children who play outside in all-weather are more creative, adaptable, and positive.  They rise to the challenge and grow up to be resilient.  In contrast, the Foundation Phase Final Evaluation (2015b) says that outdoor learning opportunities are usually dependent on the weather.  Also, 75% of practitioners reported using the outdoors as a learning environment at least two or three times a week, and 34% reported using it daily, however, time of year did have an impact on the frequency the outdoors is used for learning. 
Another reason outdoor play is beneficial to children is that they get exposure to sunlight which increases levels of vitamin D in their bodies, and this is essential for children’s bone development (Teare, 2021).  Furthermore, Hamid (2018) points out during the winter months there is only a small opportunity to be exposed to sunlight to increase children’s vitamin D level.  Children can get their daily dosage of vitamin D by spending as little as fifteen minutes per day outside. 
In the Foundation Phase the indoors and outdoors need to be viewed as one integrated and combined environment, and both need to be accessible to the children simultaneously.  These principles underpin the outdoor curriculum in the early years (N I Curriculum, no dateb).  In addition to this the Welsh Assembly (2009) Foundation Phase Outdoor Learning Handbook has stated that Wales leads the United Kingdom in its development of outdoor learning, because it offers unique opportunities to move around, be noisy, take risks and be creative.  All these attributes are associated with the New Curriculum for Wales (2015c) which will help support children to become capable and ambitious learners who are ready to learn throughout their lives (Welsh Governemernt, 2015c). 
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