ECIE4010 Reflection:
Using Gibbs’ reflective cycle to reflect on your personal development during the process of making the group video. Weave in concepts of group work, Design Thinking and personal development into your insights to support your reflection.
At the beginning of the module, the initial face‑to‑face lecture generated mixed feelings for me. I felt genuinely excited about the creative nature of the module and the opportunity to work on a practical, collaborative project. The idea of producing a group video appealed to my interest in hands‑on learning and problem‑solving. However, alongside this excitement, I also experienced a degree of uncertainty and concern about who I would be grouped with. Group composition can significantly influence the learning experience, and previous experiences of group work had taught me that dynamics, communication styles, and levels of commitment can vary widely (Tuckman, 1965).
This apprehension was rooted in the knowledge that effective collaboration depends heavily on interpersonal compatibility and shared motivation. I was aware that being placed in a group where members did not communicate well or contribute equally could make the project more challenging. Despite these concerns, once the groups were formed, I felt relieved and more optimistic. I was more than happy with the people I was placed with, and this immediately reduced my initial anxiety. The positive first impressions of my group members helped establish a sense of psychological safety from the outset, which Rogers (1983) argues is essential for effective collaboration. This early reassurance set a constructive tone for the project and influenced my emotional journey throughout the following weeks.
This reflective analysis uses Gibbs’ (1988) Reflective Cycle to examine my personal development during the five‑week group video project. The reflection integrates concepts from group work theory, Design Thinking, and experiential learning to critically evaluate my emotions, contributions, and learning. Through this process, I aim to demonstrate how structured reflection can support ongoing professional and academic development.
The project required my group to create a short video responding to a design brief which was to Choose one of the ‘wicked problems’ from the module and develop a Pecha Kucha style video pitch presenting a solution to alleviate your chosen problem in an educational context. We adopted the Design Thinking framework (Brown, 2008), progressing through the stages of empathising with the audience, defining the problem, ideating, prototyping, and refining the final product. This approach encouraged us to remain user‑centred and iterative in our thinking, rather than fixating on a single idea too early.
My role varied throughout the project, I feel all our roles did. In the early stages, I contributed to brainstorming and idea generation. As the project progressed, I became more involved in choosing the problem and having a greater input into the idea and the solution and the planning the structure of the video. The task demanded collaboration, communication, and creative problem‑solving, and required us to coordinate our efforts both in person and asynchronously.
My emotional responses shifted significantly across the five weeks, reflecting both the natural progression of the project and my own personal development.
· Week 1 – Curiosity: I felt curious about the project and how the group would function. The initial excitement from the lecture carried into the first week, and I was eager to see how our ideas would develop.
· Week 2 – Apprehension: As discussions began, I felt slightly apprehensive about whether our working styles would align. I was aware that group work can sometimes lead to conflict or uneven participation. I felt uncertain of us being in agreement on an idea.
· Week 3 – Nervousness: During early prototyping, I became nervous about whether I was contributing effectively. The shift from abstract ideas to concrete planning made me more aware of my responsibilities.
· Week 4 – Increased control: As roles became clearer and communication improved, I felt more in control and more confident. The structure provided by the Design Thinking process helped reduce uncertainty.
· Week 5 – Relief and accomplishment: Completing the video left me feeling relieved and proud of our achievement. The final product reflected our collective effort and creativity.
A key factor that shaped my emotional experience was the equal participation within the group. All members contributed fairly, respected one another’s ideas, and ensured everyone had opportunities to speak. This aligns with Rogers’ (1983) emphasis on respect, acceptance, and psychological safety as foundations for effective collaboration. Knowing that my contributions were valued helped reduce my nervousness and increased my willingness to engage.
The project demonstrated several strengths. First, equal participation created a positive and inclusive working environment. No one dominated discussions, and quieter members were encouraged to share their ideas. This balanced dynamic contributed to a sense of shared ownership over the project.
Second, the Design Thinking framework kept the group focused on user needs rather than personal preferences. This prevented us from becoming overly attached to individual ideas and encouraged us to remain open to feedback and iteration.
Third, collaboration improved over time as we developed clearer communication patterns. By week 4, we had established a rhythm that allowed us to work more efficiently and confidently.
However, some challenges were evident. Coordinating tasks asynchronously occasionally caused delays, particularly when group members had different schedules. Additionally, my own nervousness in the middle weeks limited my willingness to contribute at times. Although the group was supportive, I sometimes hesitated to share ideas for fear they might not be good enough.
Overall, the experience was constructive and developmental, with group cohesion contributing significantly to the quality of the final product.
The group’s development reflected Tuckman’s (1965) stages of group formation. My early curiosity and apprehension corresponded with the forming and storming stages, where roles and expectations were still emerging. During this time, I was still assessing how comfortable I felt within the group and how well we would work together.
By week 4, when I felt more in control, the group had entered the norming stage, characterised by clearer communication, mutual respect, and shared understanding. The sense of accomplishment in week 5 aligned with the performing stage, where the group worked efficiently towards a shared goal.
Equal participation played a crucial role in this progression. The group demonstrated high levels of psychological safety, which Edmondson (1999) identifies as essential for effective teamwork. This environment helped reduce my nervousness and encouraged me to contribute more confidently. It also supported creativity, as members felt comfortable sharing ideas without fear of judgement.
The Design Thinking process supported both the group’s workflow and my personal development. The Empathise and Define stages channelled my initial curiosity into purposeful exploration. These stages encouraged us to consider the needs of the audience, which helped ground our ideas in real‑world relevance.
Ideation encouraged creativity and reduced the pressure to produce perfect ideas. The emphasis on quantity over quality in the early stages helped me feel more comfortable contributing, even when I was unsure of my ideas.
Prototyping and testing provided structure, which helped me feel more in control during week 4. These stages allowed us to experiment with different approaches and refine our ideas based on feedback. The iterative nature of the process made the final week feel rewarding rather than overwhelming (Liedtka, 2015).
Across the five weeks, I developed several key skills:
· Self‑awareness, particularly regarding how uncertainty affects my confidence.
· Communication skills, becoming more comfortable sharing ideas and listening actively.
· Resilience, learning to manage nervousness and remain engaged despite challenges.
· Collaborative competence, strengthened by working in a group that valued equal contribution.
· Patience- while others in the group held up the finalising of the work.
This aligns with Kolb’s (1984) experiential learning theory, which emphasises reflection as a key mechanism for personal growth. The project provided opportunities for concrete experience, reflective observation, abstract conceptualisation, and active experimentation.
The group video project was a valuable opportunity for personal and academic development. My emotional journey from curiosity to apprehension, nervousness, control, and finally accomplishment mirrored both the group’s development and my own increasing confidence. Equal participation and mutual respect were central to the positive experience.
If undertaking a similar project in future, I would:
· Establish clearer roles earlier to reduce apprehension.
· Contribute ideas more confidently in the early stages.
· Continue promoting equal participation to ensure all voices are heard.
· Use structured communication tools to support asynchronous collaboration.
To support ongoing development, I plan to:
· Practise facilitative leadership to encourage balanced participation (Egan, 2014).
· Apply Design Thinking principles in future collaborative tasks.
· Build confidence by contributing earlier in group discussions.
· Engage in regular reflective practice to better understand and manage my emotional responses.
· Develop strategies for coordinating asynchronous work more effectively, such as shared planning tools.
These actions will support my ability to collaborate effectively and maintain confidence in future academic and professional projects.
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