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Traditional story
https://uowtsd-my.sharepoint.com/personal/2404590_student_uwtsd_ac_uk/_layouts/15/stream.aspx?id=%2Fpersonal%2F2404590%5Fstudent%5Fuwtsd%5Fac%5Fuk%2FDocuments%2FStory%20%2Emov&referrer=StreamWebApp%2EWeb&referrerScenario=AddressBarCopied%2Eview%2E518da385%2D3c6c%2D4d4f%2D9a22%2D57c0de3a5546 



















Digital Story. 
https://uowtsd-my.sharepoint.com/personal/2404590_student_uwtsd_ac_uk/_layouts/15/stream.aspx?id=%2Fpersonal%2F2404590%5Fstudent%5Fuwtsd%5Fac%5Fuk%2FDocuments%2FDigital%20story%2Emov&referrer=StreamWebApp%2EWeb&referrerScenario=AddressBarCopied%2Eview%2E8c6f27d5%2D3859%2D403a%2Dbeab%2D409b43d3fbc5 


















Paper
It is widely recognised that storytelling has a positive influence on children’s language development and literacy skills. The Welsh Government (2019) emphasises that early childhood is a significant stage for the development of literacy and language, and storytelling greatly contributes to this process. According to Agosto (2016), research demonstrates that storytelling fosters strong emotional connections, deep engagement, and supports literacy development in children. Moreover, storytelling encourages listening, reading, and vocabulary growth which are all key components of literacy. Brodin and Renblad (2019) further emphasise that storytelling, particularly when combined with social play, serves as a powerful means to stimulate literacy and oral language skills. Similarly, Lacina, Roberts, and Crawford (2025) suggest that through purposeful play, children engage in language-rich environments, practise storytelling, and develop both social and writing-related communication skills. 
During both storytelling sessions it was evident that the children were cognitively engaged in the story. This was clear as the majority of children laughed at key moments, predicted events and responded to questions relevantly. According to Agosto (2016) children being mentally invested in a story is linked to stronger literacy development as it motivates children to understand what they read or hear. 
The use of repetition in both stories helped the children stay engaged and encouraged greater participation, as the children could anticipate what was coming next and join in confidently with key parts of the story. BBC (no date) confirmed that repetition supports language development and over time enables children to form rules about language and the world. Furthermore, Queensland Department of Education (2023) encourage that in the first five years, a child’s brain develops rapidly by forming and strengthening connections through repeated experiences. Repetition plays a key role in this process and each time a child practices a skill, hears a word, or explores a concept, those brain connections become stronger and more permanent. It is suggested that through the repeated exposure to words and phrases children build an understanding and their confidence across all areas of learning, especially language and social skills. Repetition also supports B.F. Skinner’s theory of language development which is rooted in his broader behaviourist approach. This is because he expresses that when speech is rewarded or reinforced the child is more likely to repeat the word of phrase. 
The use of rhyme throughout the story helped capture the children’s attention and made the book more enjoyable for them. Queensland Government Department of Education (2023) proposed that rhyming helps young children explore words, sounds, and how language works. Listening to and using rhyme, rhythm, and repetition supports their early literacy development and makes learning about language fun. Similarly, BBC (no date) encourage that through exaggerated and repetitive rhythmic patterns they enhance children’s sensitivity to speech rhythms and word boundaries, contributing to the development of early language skills. 
Greimann (2017) encourages that the incorporation of props in storytelling significantly enhances the overall experience by bringing the narrative to life in a vivid and tangible way. For children in particular, the use of physical objects helps bridge the gap between imagination and reality, allowing them to connect the items used with elements of the story being told. This connection not only sustains their interest and attention but also deepens their comprehension and retention of the story’s themes, events, and vocabulary. Ultimately, props transform storytelling into a more unique and educational experience that supports both cognitive and creative development. 
By equipping children with a range of questions, they move from being passive consumers of the text to active, reflective thinkers who engage more deeply with the material. Matt (2024) emphasises that asking questions, particularly after a story, supports children in developing a deeper understanding of the plot and characters while also enhancing their overall engagement with the narrative.
Theobald (2015) revealed through research that children actively construct and demonstrate social and communicative competence during storytelling interactions. Recordings taken from a school playground showed that the children used their voices, gestures, and physical movements to collaboratively create stories. The storytellers adapted their delivery through facial expressions, body language, and dramatic emphasis to sustain attention, mark the climax, and indicate closure. Meanwhile, the listeners contributed by responding with gestures and interactive engagement, highlighting that the success of the storytelling was a shared accomplishment between speaker and audience. This form of storytelling holds significant social value, shaping inclusion and social status within the group. The findings align with Vygotsky’s theory that language development is enhanced through social interaction. However, they contrast with Chomsky’s perspective, which suggests that children possess an innate ability to acquire language regardless of cultural or social context. 
Luo et al. (2014) notes that shared book reading between mothers and children is a common activity in early childhood and plays a vital role in supporting language development. Such interactions expose children to rich language and storytelling models, fostering early literacy skills and school readiness. Similarly, Brodin and Renblad (2019) suggest that children who grow up in language-rich reading environments, particularly those involving active parental participation tend to develop stronger vocabulary, phonological awareness, and letter recognition. Consistent with Vygotsky’s sociocultural theory, language learning flourishes through social interaction with adults and peers in meaningful contexts, such as shared reading or storytelling experiences. 
O’Byrne et al. (2018) explain that storytelling in the digital age has evolved into an interactive practice, allowing children to become active creators who can shape and share their own ideas and narratives more effectively. Through digital storytelling, children learn to organise and express their thoughts while strengthening literacy, collaboration, and communication skills. This process also nurtures creativity and helps children develop a distinct personal voice. Moreover, digital storytelling has been shown to enhance engagement, comprehension, and overall learning motivation by integrating visual, auditory, and textual elements in a way that traditional storytelling cannot. Importantly, O’Byrne et al. (2018) suggest that for these digital practices to be meaningful and effective, children must begin developing digital literacy skills from an early age, supported by intentional guidance and informed computer use. 
[bookmark: _Hlk212302344][bookmark: _Hlk212302447]Choo, Abdullah and Nawi (2020) express that oral storytelling engages children’s imagination and helps them connect stories to real-life experiences, promoting language development and understanding of human relationships. However, with technological advancements, digital storytelling has emerged as a modern alternative that integrates multimedia elements such as images, sound, and video. On the other hand, Agosto (2016) acknowledged that Froebel promoted storytelling as an ideal teaching method for young children. Even in today’s digital age, when libraries emphasise technology skills, oral storytelling remains a valuable educational and cultural practice. Choo, Abdullah and Nawi (2020) explain that the two styles differ in several key aspects. In terms of technology, oral storytelling relies solely on spoken word, while digital storytelling uses digital tools to enhance communication. Regarding the role of the storyteller, the oral storyteller focuses on narration, whereas the digital storyteller also acts as an author and designer who researches, writes, and edits the story using multimedia. In terms of process and product, oral storytelling is flexible and changes with each performance, while digital storytelling results in a fixed but shareable digital product. Finally, audience engagement differs, oral storytelling requires imagination and immediate feedback in small groups, while digital storytelling offers visual and auditory aids, broader reach, and both immediate and delayed interaction. Overall, digital storytelling promotes greater creativity, interactivity, and accessibility in teaching and learning compared to traditional oral storytelling (Choo, Abdullah and Nawi, 2020).  Alternatively, Lerner Books (2025) highlight the importance of page turning, which is not involved in digital storytelling. Page turning is more than a functional act; it is an important technique that enhances the reading experience. By controlling the pace and revealing information gradually, it builds suspense, heightens emotion, and delivers impactful plot twists, making it a vital tool for engaging readers. 
Pollard (2024) and Finn books (2025) encourage that turning pages during reading is far more than a physical action for children as it plays an important role in their cognitive and emotional development. The act stimulates imagination by encouraging children to anticipate what might happen next, which nurtures creativity and problem-solving abilities. It also strengthens memory and comprehension, as handling the book engages multiple senses helping children to retain and understand the story more effectively. Moreover, successfully turning pages and progressing through a book builds confidence, giving children a sense of accomplishment that can positively influence other areas of learning. Finally, the focus required to read and physically interact with the book helps improve concentration and attention span, skills that are valuable for academic performance and everyday tasks. Overall, page turning is a meaningful aspect of early reading experiences that supports imagination, memory and confidence. 
Agosto (2016) states that participation in storytelling plays a significant role in supporting key literacy skills in children, including oracy, reading, writing, and language development. Lodge (2020) highlights the importance of teaching children how to listen effectively and interpret non-verbal cues such as volume, pauses, eye contact, and pronunciation. These are skills that can be effectively developed through story time. Suggesting that through storytelling, children develop oracy skills by listening attentively, understanding narrative structure and expressing ideas clearly when retelling or creating stories. These experiences enhance their speaking confidence and ability to communicate effectively. Brodin and Renblad (2019) suggest that supporting children’s oral language experiences helps to bridge the gap between spoken and written language. Similarly, Lacina, Roberts, and Crawford (2025) emphasise that writing should be integrated with other forms of communication, including speaking, listening, and visual representation, to create a holistic literacy experience, something that can be effectively fostered through storytelling. This highlights the strong and interdependent relationship between reading and writing. Writing is a significant aspect of modern communication, and the early years are a key period for establishing the foundational skills necessary for future literacy, reading, and writing success. Implying that storytelling promotes reading development by exposing children to new vocabulary and sentence patterns. As well as strengthening writing skills, as children learn how to construct narratives and use descriptive language in their own compositions. 
In conclusion, it is clear that both traditional and digital storytelling have a significant impact on children’s literacy skills and early language development. When reflecting on both activities, it becomes apparent that each provided valuable opportunities to enhance children’s key literacy competencies as well as their digital literacy. The use of repetition in both stories supported the development of oracy by allowing children to join in with familiar parts of the text, promoting participation and confidence. Repetition also strengthened reading and writing skills by helping children to internalise vocabulary, sentence structures, and narrative patterns. Similarly, the inclusion of rhyme encouraged children to predict upcoming words and phrases, further enhancing their oracy and phonological awareness. Additionally, the digital story incorporated engaging graphics that sustained children’s attention and deepened their understanding of digital media. An equally important feature was the illuminated text, which allowed children to follow the words being read aloud, reinforcing their awareness of print and supporting the development of digital literacy skills.
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