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Rationale:
In light of the Additional Learning Needs reform it is the Purpose of this briefing paper to outline inclusive practice within a primary mainstream school for the Local Educational Authority. This will be done through providing a detailed definition of what is meant by inclusive practice, Consideration towards the current legislation and policies which support inclusive practice. An evaluation of how pupils are currently supported within the learning environment, and how the Additional learning needs reform will impact children in Wales. And lastly recommendations to address the issues of how inclusive practice could be improved within mainstream schooling, as well as a summary of the contents of the briefing paper to conclude. 
Inclusive practice:
Before going on to outline and consider inclusive practice in relation to the above sections, it is important to consider the definition of inclusive practice and its importance to education. To define inclusion briefly ‘’inclusion is about minimising all barriers to play, learning and participation for all children.’’ (Booth, et al, 2006). Inclusive practice within schooling is the practice of ensuring that all children regardless of whether or not they have additional learning needs have full and equal access to education. As more deeply defined by Booth, et al, (2006) a setting which promotes inclusive practice concerns itself deeply with both the differences and similarities between all children, while building on both it ensures that everyone is valued equally. Inclusive practice allows schools to become more responsive to the needs of the child and allows them to view the child as a full person and not just their need. Inclusive practice plays an important role in education it works to ensure improved quality education for all learners. Open society foundations, (2015) Inclusive school practices actively work in changing discriminatory beliefs, provide context for learners later relationships with the outside world and ensure growth for both understanding and respect. 
Legislation and policy:
In relation to legislation and policies that underpin inclusive practice, The Equality Act 2010 protects learners against discrimination based on their protected characteristics these can be for example disability, race, sex or religion. This ensures that no educational providers can discriminate or exclude learners due to their protected characteristics. The Equality Act 2010 protects leaners against four types of unlawful discrimination CSIE, (2018) firstly direct discrimination where the learner is discriminated against due to their protected characteristics, indirect discrimination where learners with a protected characteristic can be left at a disadvantaged due to the fact, they are being treated the same as learners without protected characteristics, discrimination where the learner is discriminated against due to a factor linking to their disability and lastly discrimination because a school does not make reasonable adjustments for a disabled learner.
 The Equality Act 2010 also protects learners against victimization and harassment that could occur unlawfully due to their protected characteristics. The Equality Act 2010 supports inclusive practice by placing responsibility on both the schools and local authorities to present how they are tackling the issues proposed within the Act. Back Up, (2014) The school must release a report which outlines the schools SEN policy and must include the admission process for students with SEN or disabilities, the action that has been taken to ensure that students with SEN are not treated less favorably than their peers, the access to facilities and the accessibility plan written by the governing body. 
The National Curriculum also requires the implementation of inclusion which has been set out within the National Curriculum Statutory Inclusion Statement. Back Up, (2014) it is one of the teaching requirements and it states that the curriculum should support all children through relevant and challenging learning by following three key principles which are suitable learning challenges, acknowledgement of learner's diverse needs and reduction of barriers to learning and assessments for both groups and individuals. Inclusive practice is supported through the three key principles of the statement through ensuring that planning and learning can be differentiated for all learners ensuring all the opportunity to progress and develop. 
In order to support inclusive practice mainstream schools should have policies in place that outline and state how they are working towards an inclusive setting. This may be a settings own policy of inclusion or SEN policy; a setting may compile their SEN and inclusion policy as one. These policies are put in place to ensure a supportive and inclusive learning environment for all students regardless of their needs, the policy also ensures that regardless of a student's protected characteristics they can become part of the community around them. These policies will have objectives that the school will have set out in order to work towards to ensure and promote inclusion in the setting. As set out in the SEN and inclusion policy of Aberbargoed Primary School, (2016) the objectives are to promote inclusion for both parents and pupils within the school, to offer a wide and accessible curriculum appropriate for all, to ensure early intervention and identification of needs, to allow both learners and their families involvement in all decisions affecting them and their future and to ensure that the policy is kept up to date and reviewed following current and best practice.  
The Welsh Assembly Government have also set out seven core aims which summarise the UN Convention on the rights of the child (UNCRC) these seven core aims work towards ensuring fair and inclusive service provisions for all children. These are to:
have a flying start in life, have a comprehensive range of education and learning opportunities, enjoy the best possible health and are free from abuse, victimisation and exploitation, have access to play, leisure, sporting and cultural activities, are listened to, treated with respect, and have their race and cultural identity recognised, have a safe home and a community which supports physical and emotional wellbeing and are not disadvantaged by poverty. (Fairer futures division, 2015). 
The above aims ensure that all learners regardless of their needs or protected characteristics enjoy access to care and educational provisions that promote and support inclusion, and that also support all children in reaching their fullest potential.
Local Authority, Policy and strategy:
Many of the policies and procedures in line with the promotion of inclusion within settings and schools are created following guidance from the Local Authority. Many of which will have prepared their own documents such as a policy or strategy based on guidance of the government that outlines the role of the LAs, schools and other educational settings in the promotion of inclusion and inclusive practice. These policies and strategies create the base for much of the promotion of inclusion that takes place within schools and educational settings and therefore must be taken into consideration when working towards and developing policies for inclusive practice.
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Relating to the inclusion strategy of Blaenau Gwent, it sets out the guidance of The Welsh Governments requirements for LAs, schools and other educational settings. Metheringham, (2014) These are to promote equality of opportunity for all learners regardless of needs, reviewing polices and practice to ensure that the setting does not discriminate against learners with protected characteristics and to actively promote and work towards equality for all regardless of gender, religion, disability or race. The strategy of inclusion works to ensure that inclusion is at the heart of all practice and procedures followed by LAs, schools and educational settings. By setting out clear responsibilities, expectations and standards for all to follow and to meet to best support inclusive practice. 
How pupils are supported, an Evaluation: 
Pupils are supported within mainstream primary schooling through various practices and approaches that staff apply to their classroom to aid in the learning and development of every child in the class regardless of their needs. Learners can be supported within primary mainstream schooling by being provided with access to a balanced curriculum, appropriate challenges and relevant educational outcomes. This can be especially important for students with additional learning needs or disabilities, as it can have a positive impact on the learner as it can ensure that they are academically challenged in ways that suit them as an individual and ensures that they build upon and develop their knowledge. Challenge based learning ''helps students gain deep subject area knowledge and develop the skills necessary to thrive in an ever-changing world.’’ (The Challenge Institute, No date). However, it could also have a negative impact on the learner if they are not experiencing appropriate challenges, a learner especially one with additional learning needs may not take anything away from the experience if they did not understand or were not interested in the challenge and ‘’Without sufficient challenge, people do not develop and strengthen their abilities ’’(Reynolds, No date). 
Within primary schooling pupils can be supported by ensuring that learners are actively involved in their own learning and assessment. This can positively impact learners as they are able to become more engaged and actively involved in learning, they can also discuss and set their own targets and aims to work towards. Learners with additional learning needs may benefit from this support through the active collaboration when creating their IEPs as it allows them to set their own achievable targets and provides them with guidance and understanding of what they need to work towards and how to reach their goals. Active participation in the classroom ‘'has demonstrated that engaging students in the learning process increases their attention and focus, motivates them to practice higher-level critical thinking skills and promotes meaningful learning experiences.’’ (University of Washington, 2018). 
However, supporting students to become actively involved in their own learning may also have negative impacts on the pupil, depending on the task at hand if pupils are required to work in groups together the class can become loud and disruptive distracting the learner from the task at hand. In relation to learners with additional learning needs an active learning environment could become both distracting and overwhelming causing the learner to become angry or upset. A learner may also have no interest or be reluctant to become actively involved in their learning and assessment leading to a pupil becoming a passive learner with no grantee of any learning to take place during active learning opportunities. ‘’This can result in surface processing instead of deeper learning, less ability to use what is learned, and the study being deemed irrelevant by the students’' (Passive vs. Active Learning, 2016). 
And lastly another way in which mainstream primary schooling can support pupils is through teaching learners about diversity and equal opportunities. This support can positively impact learners as they are exposed to a variety of different types of people it can teach them tolerance and respect and minimize the likelihood of bullying and racism. This can be increasingly beneficial to students with additional learning needs as they will feel accepted and comfortable in the mainstream learning environment, it may also enable them to feel a sense belonging that supports their learning and participation. ‘’Awareness also provides students with the knowledge to respect and show sensitivity to another culture.’’ (Gorski, 2018). 
However, this support can also have a negative impact on learners in terms of the friendships they form as people tend to group together based on similarities and beliefs this can be problematic to students who come from minority groups within the classroom. And can affect students with additional learning needs if they are also the minority in the class and they ‘’may feel isolated from other students who form social groups based on similarities. When social groups are formed tensions can arise in the classroom, discouraging awareness and tolerance towards others. ‘’ (Gorski, 2018). 
The ALN reform may change the support provided within the classrooms of mainstream primary schooling by ensuring that a deeper level of planning and thought goes into the education and learning of pupils with ALN. In terms of the support of ensuring access to a balanced curriculum, appropriate challenges and relevant educational outcomes the ALN reform will work to ‘’improve the planning and delivery of support for learners from 0 to 25 with ALN, placing learners’ needs, views, wishes and feelings at the heart of the process’’ (Additional learning needs transformation programme, 2018). 
This aim of the reform also links to the support of ensuring active involvement of the student in their own learning and assessment, as well as the reforms aim of increased participation as ‘’ It is imperative that children and young people see the planning process as something which is done with them rather than to them.’’ (Additional learning needs transformation programme, 2018). The ALN reform will work to ensure that all learners feel heard, respected and involved in their own learning and assessment, this will promote good practice within mainstream schooling and will promote working in partnerships with all agencies involved in the child’s education such as parents. 
The ALN reform will change the support offered within mainstream education as the age range will be extended up to the age of 25, the reform will work to ensure that all learners throughout their academic years will be provided with quality support up to higher education. The reform will also combine multiple ALN documents with ‘’a single statutory plan (the individual development plan (IDP)) to replace the existing variety of statutory and non-statutory SEN or LDD plans for learners’’ (Additional learning needs transformation programme, 2018). This will work to ensure that all agencies involved in the learner's education will all work from the same document and that the learners will be actively involved in decisions affecting them. The reform will also place greater responsibility on the local authorities and schools to make decisions on whether a child has ALN as ‘’Statutory assessments will no longer be used; instead, the school or local authority will have a duty to decide whether a child has ALN and if an IDP will be needed.’’ (Special Needs Jungle, 2018). 
Conclusion and recommendations:
To conclude this briefing paper, taking into consideration the above information in relation to outlining inclusive practice within mainstream schooling and how the ALN reform may change the support offered within schools. While it is evident that there may be issues that can arise during the implementation of inclusive practice and support within mainstream schooling especially in relation to addition learning needs, it is clear that inclusive practice and inclusion plays a vital role in education today. Inclusive practice can ensure the provision of equal and balanced education for all especially for learners with ALN as ‘’Inclusive education values diversity and the unique contributions each student brings to the classroom. In a truly inclusive setting, every child feels safe and has a sense of belonging.’’ (Open Society Foundations, 2015). Inclusive education allows for the learner to become actively involved in their learning and assessment it can allow them to become part of the community of the school. Inclusive practice can promote and support the differences that students with additional needs bring to the setting and can assist in the building of friendships between all learners. ‘’Respect and understanding grow when students of diverse abilities and backgrounds play, socialize, and learn together.’’ (Open Society Foundations, 2015).  
In terms of recommendations mainstream schools could improve how they promote and deliver inclusive education through ensuring that they develop their policies on both ALN and inclusion in relation to the reform. That they also develop more in-depth training for all that are involved in the education of learners with ALN and take the responsibilities that are placed on them seriously especially in relation to learners who are being educated within mainstream schooling. As ‘’Separate, special education provides no guarantee of success for children who need special attention; inclusive schools that provide supportive, context-appropriate conditions for learning demonstrate far better outcomes'' (Open Society Foundations, 2015). 
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