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AI Acknowledgement
I acknowledge the use of Grammarly https://app.grammarly.com/ddocs/2810346864 on the 28th of April to check the fluency and punctuation of my work. I used the prompt(s): 
1. Review suggestions
2. Clarity
3. Correctness 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 

I acknowledge the use of ChatGPT (https://chatgpt.com/) on 28th April 2025 to write my notes into submission format using the prompt(s): 
1. Please write up these bullet points as an essay paragraph in academic form.
2. Can you create an example of a paragraph using these points: Expanded analysis:
Discuss how mindfulness aligns with wellbeing policy but requires staff training (Weare, 2014).
Discuss intergenerational work as high impact, but only if relationships are nurtured (Springate et al., 2008). 
[bookmark: _Int_UgmXo5Mc][bookmark: _Int_WfaUscYw][bookmark: _Int_X9uwMHYO]Use Booth & Ainscow (2011) to reflect on inclusion of all pupils, including ALN.  using these points: • This is where you’ll give full consideration to the project’s strengths, weaknesses, opportunities, and threats- This is known as a SWOT analysis. 
• Begin with a summary on the ‘SWOT analysis’ template provided on Moodle and include it as an appendix at the end of your work. 
• Expand on some of these points in the main body of your assignment; while ensuring you use literature to support or question your arguments.
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 













Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Please check your use of Harvard referencing - only some minor errors such as italics for et al

	I have used the Harvard referencing guide to help my understanding of referencing.

	
To further develop your ability to use evidence to support the argument.

	I have made sure to use evidence throughout the assignment to support the arguments/points I am making

	To engage with a more extensive range of literature.


	I have tried to engage with more literature including websites, books, articles, and government pages.






Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.
This proposal outlines a school-community project entitled ‘Marsh Memories & Mindfulness Walk.’ This proposal was developed based on the contextual needs of a small primary school situated in a rural area in South Wales near marshlands with a community populated by a vast majority of retirement pensioners. 
The project aims to provide a rich environment for the pupils to enhance their emotional well-being as well as their sense of belonging through outdoor learning whilst encouraging intergenerational relationships with the community through storytelling and reflection. This project links directly to the Health and Well-being Area of Learning and Experience within the Curriculum for Wales, which mentions the importance of physical and mental health as well as an appreciation for the community to become ethical, informed citizens; which links to the ‘Four Purposes’ (Welsh Government, 2020). According to the Welsh Government, learners should have opportunities to explore their ‘Cynefin’ for learning to be purposeful. The word ‘Cynefin’ is defined as the place we feel we belong. It is the historical, social place which shapes the community (Welsh Government, 2022a). This project aims to strengthen the ‘cynefin’ of the pupils and members of this community. 
The Welsh Government policy, Community Focussed schools, emphasises that constructive collaboration with the broader community outside of the school plays a crucial role in improving the learning outcomes for the pupils and developing skills to become ambitious, enterprising, ethical, and healthy (Welsh Government, 2022b). Integrating mindfulness and local heritage into a reflective walking trail designed by pupils and supported by the elderly residents, this project serves as a model for inclusive, outdoor learning rooted in community engagement and collaboration.
Numerous studies support the 'Marsh Memories & Mindfulness Walk' project, emphasising its four elements. Research aids in supporting the beneficial impacts of nature-based learning, mindfulness practices, and intergenerational engagement on children's social and emotional well-being. This project also focuses on the pupil's voice, where the children co-create rather than be instructed. 
The 'Marsh Memories & Mindfulness Walk' project significantly emphasises nature-based learning, a key element that supports children's emotional regulation and social relations. This focus is embedded in the developing need to support pupils' well-being through meaningful connections with the natural environment and the community which inhabits it. Plenty of research demonstrates the importance of nature-based learning and its link to positive social, emotional, and cognitive development within children. Research by Chawla (2020) highlights that children with access to nature in their community show better emotional regulation and social relations. Engaging with nature offers children a sense of connection and belonging, which benefits their behavioural development. Particularly through nature walks, Chawla's work identifies outdoor education as benefiting mental health through promoting relaxation and reducing stress. 
Recent studies emphasise the benefits of nature-based learning for emotional regulation and well-being support. Kuo and Jordan (2019) argue that outdoor learning spaces support children's emotional resilience and social behaviour. They state how the connection with nature aids in counteracting the negative impacts of technology and modern living, which is heavily implemented in present education settings. Thus, it encourages children to avoid overstimulation and engage with reflective mindfulness practices instead. The Community Focussed Schools policy reflects this perspective, advocating that place-based learning connects pupils to their immediate environment, creating a deeper connection with the community and providing a deeper sense of belonging (Welsh Government, 2022b). 
Mindfulness is another key focus of the 'Marsh Memories & Mindfulness Walk' project. Weare (2014) suggests that school mindfulness supports emotional regulation and focus and increases resilience in children. This focus can be integrated into the Four Purposes of Wales, where children will be helped to develop into healthy, confident individuals (Welsh Government, 2022c). Recent studies affirm the benefits of mindfulness practices. For instance, Carsley et al. 2022) conducted a systematic review of mindfulness interventions in schools and found that they reduced symptoms of anxiety and stress that the pupils were experiencing. This shows the result that mindfulness practices contribute to better mental health outcomes. Felver et al. (2019) also found that mindfulness-based interventions improve children's attention span, benefit everyday life skills, as well as help the emotional well-being of the children. This further reinforces the project's focus on implementing mindfulness within an outdoor learning environment. 
However, implementing mindfulness in an age-appropriate and culturally appropriate-manner is crucial. Hyland (2015) cautions that it is vital to implement mindfulness in a way suitable for children to understand for the mindfulness practices to be purposeful and relevant to them. The 'Marsh Memories & Mindfulness Walk' project focuses on integrating simple mindfulness practices into the natural environment to provide an accessible and relevant approach for young children. 
Intergenerational learning is another important aspect of the 'Marsh Memories & Mindfulness Walk' project. Recent studies found a growing connection between children and older adults. Campbell (2024) emphasises the importance of intergenerational learning in her systematic review. She states that intergenerational programs improve emotional well-being, reduce loneliness, and gain mutual understanding. These findings could be deemed relevant to the project as it is based in a rural area where the older residents may experience isolation, and the younger residents may benefit from the wisdom and experiences shared by the older generation. 
Buffel, T et al. (2014) also highlight that intergenerational learning reduces age-based stereotypes and strengthens community cohesion as the participants develop shared values and experiences. According to Buffel et al. (2014), Children develop better self-esteem and an enhanced sense of social responsibility when participating in intergenerational projects. The study also showed improvement in test scores and attendance, which can result from the intergenerational project. 
The project's focus on co-creating the trails with pupils is based on the belief that pupil voice is central to meaningful learning experiences. Lundy's (2007) model of pupil participation emphasises the importance of children's voices in shaping their learning environments and supports the idea that pupils should be actively involved in designing and developing educational projects. By involving pupils in developing the 'Marsh Memories & Mindfulness Walk', the project not only empowers the children but also values the integral role of the audience in its success, encouraging them to contribute to their community. 
Moreover, John Dewey's theory of experiential learning (1938) supports the project's emphasis on the pupil's voice, highlighting that children learn best through meaningful, hands-on experiences. By involving pupils in designing the 'Marsh Memories & Mindfulness Walk', they engage in authentic learning that reflects their interests and environment. Core to Dewey's child-centred approach. The 'Marsh Memories & Mindfulness Walk' project is supported by numerous research studies that emphasise the four elements of the project. Research supports the benefits of nature-based learning, mindfulness practices, and intergenerational engagement for children's social and emotional well-being. This project also aims to focus on the pupil's voice, where the children are co-creating rather than being instructed. 
This school community project aims to promote pupil well-being through immersive engagement with nature and mindfulness while strengthening intergenerational connections with community members. Through a creative and reflective approach to outdoor learning, the project ‘Marsh Memories & Mindfulness Walk’ aims to encourage empathy, creativity, a deeper sense of belonging to the community, and pride in their local identity. 
Embedded in the Curriculum for Wales’ commitment to developing healthy, confident individuals and ethically informed citizens (Welsh Government, 2022c), this project aligns with the national priorities for well-being and community engagement. Community engagement has been considered to create a positive impact by creating an inclusive educational environment where students feel seen and valued. Diversity is on the rise in education. In 2022, research shows that 36.1% of pupils in primary schools across England and Wales were from minority ethnic backgrounds; this number has increased to 37.4% in 2024 (Department for Education, 2024). As diversity rises, actively engaging with the community can help schools bridge the cultural, socioeconomic, and experiential gaps that could alienate students (Chartered College of Teaching, 2025). 
The project must pursue objectives to be successful. Central to this project is co-creating a reflection trail, which will be located alongside the community’s marshland and designed collaboratively by the pupils and community members. The trail will feature mindfulness prompts alongside narrative signage, like poetry designed by pupils, that will encourage users to pause, reflect, and engage with their surroundings. By engaging with the materials, users can calm their minds and achieve a sense of connection, reducing stress and increasing their calmness (Garnham, 2024). In parallel, pupils will conduct interviews with the elderly residents of the community, capturing intergenerational stories and experiences. These will then be transformed into digital content such as videos, audio clips and written content, which can be accessed through QR codes along the trail. The use of technology aligns with the Cross-Curricular framework, specifically the Digital Competency Framework, which encourages children to engage with various materials to develop (Welsh Government,2019). 
This project will follow a phased implementation strategy: initial planning with staff, pupils, and community; pupil workshops focusing on nature, mindfulness, and storytelling; interviews with elderly community members; co-create the trail design; installation; and a community launch event. This process was made to build momentum for the pupils and to help them understand the process of creating and planning a concept. Using a phased implementation strategy will allow the children to digest the change better, and it is an inclusive strategy to encourage pupil participation (Lundy, 2007) at every step without becoming overwhelmed. The transferrable skills accumulated in this project will positively impact their future careers (Tools4Ever, 2024). 
The project will be led by the class teacher, with support from the teaching assistant, school council members, and community volunteers. It is vital to consider that the creation and planning of this project will be completed during lesson times, which can be considered as taking away ‘learning time’ (Tahiri, 2024). however, with the flexibility of this project, children will still be engaging in all Areas of Learning and experiences following the Curriculum of Wales (Welsh Government, 2022c). For example, children will develop their language and literacy skills through storytelling and poetry. They will also be learning humanities through learning experiences in their local community. This project also aligns with many of the pedagogical principles embedded in the Curriculum for Wales, such as creating authentic contexts for learning and encouraging collaborative work (Welsh Government, 2023). 
A budget of £350 will be used for trail materials, signage, and refreshments for the opening event. The pupils can collaborate with the PTA to create an event such as a bake sale, book sale, or disco to gather the funds to meet the needs of the ‘Marsh Memories & Mindfulness Walk’ project (Mencap, 2025). Although the project offers a collaborative initiative that benefits well-being and cognitive development, it will be addressed with potential challenges. These can include safeguarding issues, as well as time management and inclusivity. Careful planning, such as risk assessments and inclusive design, will mitigate these issues.
The ‘Marsh Memories & Mindfulness Walk’ project will be evaluated using a mixed-methods approach of qualitative and quantitative data to provide a well-rounded picture of its impact (Ahmed, A., Pereira, L. and Jane, K. ,2024). Key indicators of success will include pupil reports on well-being gathered from pre and post project questionnaires. The questionnaires will be designed to measure pupil’s sense of calm, connection to nature, and emotional awareness before and after participating in the project. To understand if the project was successful the data provided from the questionnaires should have a positive rise which will indicate a positive impact regarding the participation of the project (Davis et al., 2017, p. 3). Feedback from parents and the local community will also be collected through questionnaires to gauge community engagement and perceptions of the project value (Engagementhub, 2022). 
Another significant indicator will be the quality of the pupils’ work that they produce such as the poetry, audio clips and visual art to use for the ‘Marsh Memories & Mindfulness Walk.’ The creativity and depth of this work will be used to assess how effectively the pupils’ engaged with the projects’ elements of nature, mindfulness, community, and well-being (Cornell University, 2017). In addition, the frequency of trail use, by both school and the community will be monitored through a check in system accessible via mobile device. This will help determine the long-term sustainability and incorporation of the trail into the community and schools’ routines and engagement (Bhagat, 2023).
Pupils will keep reflective journals during the ‘Marsh Memories & Mindfulness Walk’ where they will document their thoughts, feeling and experiences while using the trail. The journals will offer valuable insight into the emotional and cognitive impact of this project (Lew and Schmidt, 2011). Teachers will also create observation notes, recording behaviour changes, participation levels, or any noticeable improvements in pupil well-being and engagement. During the launch event, feedback forms will be handed out to those that attend to gather immediate feedback. To engage with the wider community the school website will have a digital link to the short digital questionnaire which will invite members of the community to elaborate their thoughts and opinions on the ‘Marsh Memories & Mindfulness Walk.’
The projects’ evaluation approach is supported by relevant research such as Clark et al. (2015) who emphasises the importance of qualitative tools such as, journals and observations, in capturing the complexities within pupil well-being. Nutbrown et al. (2012) highlight how mixed methods evaluations are particularly effective in educational settings supporting numerical data with detailed explanation and contextual understanding.
This approach also draws on the practice of similar concepts such as Forest School evaluations and case studies by Natural Resources Wales (Natural Resource Wales, 2022). The research from these sources shows how nature-based creative experiences can support emotional resilience, connection to place, and improve pupil well-being (O’Brien, 2006). By applying these principles and grounding its evaluation in both evidence and experience, the ‘Marsh Memories & Mindfulness Walk’ aims to demonstrate a purposeful impact on both pupils and the community.
A S.W.O.T analysis of the ‘Marsh Memories & Mindfulness Walk’ (see Appendix 1) highlights its strong connection to well-being and community potential while identifying key challenges and risks that must be considered. 

The project’s major strengths lie in its alignment with the national education priorities. It is strongly cohesive with the Curriculum for Wales, especially the Health and Well-being area of learning and experience (Welsh Government, 2020), by encouraging pupil well-being through mindfulness and nature-based activities. Weare (2014) emphasises that mindfulness practices in education contribute significantly to pupils’ emotional regulation, resilience, and overall mental health. Another strength is the ‘Marsh Memories & Mindfulness Walk’ project’s intergenerational focus. By bringing pupils and the older community together, the project promotes social cohesion and combatting loneliness among the older residents, aligning with the findings of Springate et al. (2008) on the positive social impact of generational work. The inclusivity of this project, which allows pupils of all abilities, including those with additional learning needs, to participate meaningfully, reflects the inclusive principles that Booth and Ainscow (2011) advocated. This emphasis on inclusivity makes the audience feel included and valued. 

Although the project has many strengths, it is important to know the weaknesses. The project’s reliance on weather conditions and seasonal access to the marsh poses a significant risk to its consistency and accessibility. Physical accessibility issues are another concern; the uneven terrain of the marsh may restrict participation for wheelchair users or individuals with visual impairments. According to Thomas (2013), ensuring that all physical environments are accessible is critical to inclusive education. Engaging older participants also presents logistical challenges, particularly around mobility and communication needs, which must be sensitively addressed (Gergen, McGivern & Sweeney, 2014). Additionally, while integrating digital tools such as QR codes and audio recordings offers exciting opportunities, unequal access to technology among pupils and older residents may limit participation and effectiveness. Selwyn (2016) notes that technological equity must be considered in any digital project, particularly when diverse community groups are involved.  

The project’s opportunities are significant and offer considerable opportunities for growth. Internal funding from PTA events, such as a bake sale or book sale, would be an opportunity to secure the necessary funding for materials, signage, and community events (Mencap, 2025). Moreover, the project has the potential to form a lasting collaboration between the school and the wider community, leading to future collaborative projects such as local history projects and environmental campaigns. Digital storytelling activities offer a valuable real-world application of ICT skills, aligning well with the Digital Competence Framework (Welsh Government, 2019). According to Hsin and Cigas (2013), digital storytelling not only develops ICT skills but also enhances student engagement by linking technology with personal expression. As Weare (2014) suggests, embedding well-being initiatives into authentic learning contexts strengthens engagement and deepens the educational impact. 

Although this project promotes opportunities, several threats must be anticipated. The risk of vandalism or misuse of public installations, such as trail signs or digital QR codes along the trail, is a significant concern. Health and safety risks associated with the marsh environment also require thorough planning and risk management. As GOV.UK (GOV.UK 2022) highlights risk assessment strategies as vital for ensuring the safety and success of outdoor educational activities. Additionally, there is a risk of low community engagement if sufficient promotion efforts are not undertaken, particularly among older participants. Time constraints within the school calendar could also limit the project’s scope if careful phasing and planning are not in place. As Alcock et al. (2011) note, the sustainability of intergenerational projects depends on long-term community engagement and consistent outreach.

In conclusion, the proposed project holds significant promise in enhancing pupil well-being, encouraging community cohesion, and promoting intergenerational learning. Incorporating nature, mindfulness, and creative expression aligns strongly with the Curriculum for Wales and offers numerous educational benefits. While there are some practical challenges, particularly regarding accessibility and external factors such as weather conditions, these can be resolved through careful planning and support. The project’s potential for securing funding and establishing long-term community partnerships further enhances its sustainability and impact. With the right resources and ongoing community engagement, this initiative can evolve into a transformative experience for pupils and residents, contributing to the well-being and development of all involved.
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community and stewardship of natural spaces.

Weaknesses

Dependent on weather conditions and seasonal
accessibility, which may limit use of the marsh at certain
times of year.

Engaging older participants may require time and
coordination, especially for those with mobility or
communication needs.

Requires funding for mate

ls, signs, and event costs — may
need external support or grants.

Access to technology (e.g. QR code scanning, audio
recording) may be limited for some pupils or older residents.

Marsh terrain may not be fully accessible to all users (e.g.
wheelchair users or those with visual impairments).

EXTERNAL
(outside the school)

Opportunities

Builds strong community-school partnerships, opening
doors to future collaborations (e.g. local history projects,
community gardening).

Digital storytelling and QR code tech offer real-world ICT
application and skills development.

Potential to scale up with sensory gardens, eco-initiatives,
or a digital memory archive over time.

Threats

Risk of vandalism or misuse of trail signs or benches in a
public space.
Health and safety concerns, particularly around the marsh,
may require strict risk assessment and supervision.
Community disengagement if not enough outreach or
interest is generated.

Time constraints within the school term may limit scope if
not carefully planned and phased.
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