
A critical evaluation and the learning steps focus on a case study of an individual learner or a group of learners based on an observed critical incident.
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Introduction
This assignment has been formulated based on an observed critical incident within a classroom setting and will consist of an evaluation of the learning witnessed, with reference to David Tripp’s (1993) Critical Incidents in Teaching. This assignment examines the importance of social interaction amongst students in a classroom setting and the effect peer support, or the lack of it, can have on their learning journey. To evaluate a critical incident effectively, one must first provide an understanding of the context of the critical incident. So, what is a critical incident? As described by Tripp, to be deemed “critical”, an incident does not need to be extraordinary with negative consequences; rather, it can be a regular everyday occurrence. What makes an incident critical is how we, the observer, interpret and analyse it (Tripp, 2012) and what we then do with the information the analysis shows. In terms of the teaching profession, critical incidents allow for facilitator reflection. It allows for professional growth and judgment, therefore allowing the practices of the facilitator to be refined to provide the best learning environment for the learners in their classroom (Tripp, 2012).
The critical incident observed in this essay occurred in a mainstream primary school year four literacy class with mixed-ability students. The students were seated in groups based on ability; the back two tables consisted of one boy’s higher ability group and the other girls of higher ability. One table included lower-ability students who sat with a learning support assistant (LSA). Then, there were two mixed ability tables, one with a child who has additional learning needs (ALN) and another with two students who have English as their second language.  The lesson occurred at approximately 9:30 a.m. at the start of the school day on July 12th, 2022, towards the end of the summer term when classroom etiquette, friendship groups and teaching and learning strategies had all been well established. This is important to note as these factors may have impacted the incident and how it subsequently played out. The incident involved a child, child A, who sat on the mixed-ability table to the side of the classroom. The table consisted of three boys and one girl. Child A raised their hand to answer a question but, when not selected, lowered their hand and disengaged from the lesson for a short period. 

Literature review
Albert Bandura’s Social Learning theory (1977), also known as Social Cognitive theory, highlights the crucial role of social interactions and observational learning in the classroom. The theory suggests that children learn through direct experience, observing others, and the consequences of their behaviour and actions (Main, 2022). The theory is common ground with Vygotsky's emphasis on the importance of social interactions in developing a person's learning journey. Both highlight that learners gain knowledge and skills from interacting and engaging with others. Bandura's theory, however, emphasises the importance of observational learning, where individuals learn from observing others and the subsequent outcomes (Main, 2022). Alternatively, Vygotsky’s theory places importance on social interactions and the Zone of Proximal Development (ZPD), which emphasises the role of the More Knowledgeable Other (MKO), whether they are a teacher or a peer, in scaffolding and guiding a learner's development. Scaffolding within Vygotsky’s theory is a concept that teachers can use as a tool to foster growth in the learner. It utilises guidance from the MKO to nurture the learner's ability to grow in small, manageable steps (Kurt, 2020). 
Vygotsky constructed the ‘Zone of Proximal Development’ (ZPD) when developing his social constructivism theories. The ZPD has been extensively studied over the years and is now arguably one of the most researched theories within learning and education (Gauvain, 2020). Vygotsky believed that all elements of knowledge can be divided into three categories: those that can be achieved independently by the learner, those that can be completed with assistance from a teacher or peer and those that cannot be met even with help. Both Piaget and Vygotsky identified the need for and importance of peer support within learning to allow for collaboration; however, Vygotsky placed more importance on approval from someone deemed more knowledgeable. Within the ZPD, Vygotsky references a ‘More Knowledgeable Other’ (MKO) (A.Safia, T.Mala, 2012). The MKO is someone with a higher level of knowledge regarding a particular topic who can support and guide the learner towards developing their understanding of what is being taught. In the context of pupils within a classroom, the MKO is most likely the teacher but can often include those students with an increased ability within the subject in discussion. Vygotsky stated that two children of a similar age within the same learning environment can be at different stages within their learning journey, so those with the knowledge can significantly support the child who needs guidance (Gray and MacBlain, 2015). The use of an MKO to aid learning is widely referred to as a ‘scaffolding’ technique; however, the term scaffolding was never used directly by Vygotsky when comprising his theories; it was first used by Wood et al. in 1976 (Gray and MacBlain, 2015). Scaffolding refers to the MKO being present and providing support and guidance to complete a task that the child would have struggled with otherwise. By having someone with an increased level of knowledge, the learner can discuss ideas, gain suitable reflective feedback and make informed decisions to help them achieve the desired outcome. Applebee and Langer (1983, cited in Gray and MacBlain, 2015) summarised what they called effective scaffolding. Included in the summary was the importance of collaboration as it allows for the teacher to respond to the work of the student. They could then have a discussion to validate and strengthen the understanding the child has already developed, as well as support and encourage the child to continue their quest for further knowledge until the students themselves are in such a place that they can be deemed knowledgeable on the topic.  Another benefit of the MKO is that having the consistent presence of another person, especially someone in authority, such as a teacher, means there is limited opportunity for a drop in engagement, meaning the learner maintains motivation. 
Motivation is vital when a learner is engaged with a task or topic. Motivation is necessary for the learner to have the will and desire to absorb the information being relayed. The ‘Self-Determination Theory (SDT) is centred around motivation and the need of the learner to seek autonomy and competence in their developmental journey (Martela and Riekki, 2018).
When critically examining a child's behaviour in a classroom through the lens of SDT, one can also integrate Attribution Theory, particularly when looking at engagement and disengagement. Attribution theory provides a necessary framework that looks at and attempts to help understand how learners explain why events happen (Mackey and Martinko, 2019). When SDT states that the need for competence, autonomy and relatedness drives individuals' behavioural choices, Attribution theory looks at how individuals view their success and failure because of varying factors, be they internal or external (Weiner Bernard, 2000). Attribution theory is a framework psychologists use to try and understand how people explain their behaviours using internal or external factors. Internal factors include individual traits, abilities and the effort they put into their activities. External factors of influence include things such as luck, the actions of others and the situation in which the individual finds themselves (Koh Caroline, 2008).  In a way, the theory allows for the examination of how people attempt to make sense of the things that happen to them that affect their behaviour and choices. As well as the internal and external factors, Attribution theory also analyses the effect of stability and controllability within the circumstances they find themselves. Stability reflects whether the causing aspect of the situation or behaviour is long or short-term in its presence. An example of a short-term temporary stability factor is luck. Luck is interchangeable and never guaranteed. An example of a long-term, sustainable factor is the individual's perceived intelligence, which is ongoing and not likely to change quickly without notice (Weiner, 1985). Controllability determines whether the perceived factor of a situation or behaviour is the individual's control or out of it. Motivation could be considered, depending on additional influences surrounding a behaviour both in and out of the learner's control (Wong and Sproule, 2013).
The connection of these theories is that the attribution an individual places of their behaviour and actions and the resulting outcome of those choices can influence their feelings towards autonomy and competence. It can significantly affect their motivation and, therefore, their engagement. By employing attribution theory and examining whether the learner places blame on internal or external factors, we can gain insight into its impact on their motivation and feelings regarding the main points of SDT.  There is also an argument that the SDT and Vygotsky's zone of proximal development, particularly the influence of the MKO, are intertwined. The ZPD provides a starting point in which the MKO can present opportunities for the learner to engage in tasks that would, without support, be out of their capabilities. These opportunities to further their knowledge beyond what they may have felt achievable can increase their motivation to continue as they can see progression within themselves; thus, their competence within their learning is being validated. Once their view of their competence is strengthened, so will their ideas of autonomy as they begin to see their power in their ability to learn effectively. Having realised their strength and skills, they will need the help of the MKO less, their confidence will soar, they will maintain motivation to achieve this again and again, and the overall learning experience will be satisfying. Also, Deci has stated that positive feedback on one's work is critical to increasing intrinsic motivation (K. Cherry, 2022).
Having discussed the benefits of using these models to achieve positive results, we must also look at what can happen in the reverse. If what has been previously stated is valid in all circumstances, having a MKO to support learning and validate the learner is paramount to that learner's success; we must consider the adverse consequences that could occur if those conditions are not met. Are we to assume that lacking a MKO would mean a child cannot reach anywhere beyond their essential ability? 
Some criticisms of Vygotsky’s theories focus on concerns regarding their practicality and limitations within all cultures and educational practices (Mcleod, 2023). For example, there are situations within the school day in a classroom where it is simply not achievable to have a teacher on hand to support each student to the full extent they may need. This could impact the practical learning experience and the possibility of achieving beyond their natural ability. There is also the argument that putting such importance on the ‘Zone of Proximal Development’ and the ‘More Knowledgeable Other’ doesn’t allow consideration for other influences that could affect the child’s life, which could also be shaping their learning capabilities at that time. (Mcleod, 2023)
Also, unlike others such as Piaget, who theorised the benefit of peer support, Vygotsky primarily emphasised the MKO as an adult influence, so in the classroom setting, they would likely be a teacher or learning support officer (LSO) (Gray and MacBlain, 2015). This is problematic as there are many instances in which children of differing abilities can support each other in imparting knowledge in which they have increased knowledge and understanding, thus making them a ‘more knowledgeable other’ in that situation. However, despite these criticisms, the most prominent being that his work seemed unfinished due to his early death (Gray and MacBlain, 2015), Vygotsky’s ‘Zone of Proximal Development’ and ‘More Knowledgeable Other’ theory are still valuable as a framework to help understand how social interactions can impact a child's learning experiences. 

Case study- The critical incident
To give context to the previously mentioned critical incident, this section will provide a more in-depth evaluation of what was observed and its relevance to the content of the above literature. The incident occurred in a public mainstream school in a class of mixed genders and abilities approximately one week before the end of the school year on July 12th, 2022. The children, year four, were sat according to their abilities within the subject taught, literacy. The lesson had begun shortly before the incident, and the teacher was at the front of the class, and a discussion was being had about inferences. The teacher posed a question to the class; using the picture on the whiteboard, they were to create an inference that they believed the picture implied. As a result of the question being asked, child A, who sat at a mixed ability table, very quickly raised their hand in anticipation of being chosen to give their answer and impart their knowledge. You could see from the speed at which they raised their hand and the child's facial expressions that they had confidence in what they had to offer to the discussion and were keen to share with the rest of their class. However, when the teacher selected two others to provide an explanation and insight into the question, child A lowered their hand despite the opportunity to keep it raised and the possibility that they could still give their answer as the teacher had not said at that point that there were to be no more answers. This apparent “rejection” at being chosen and not having the opportunity to relay their response to the teacher or their peers appeared to have led to them feeling disheartened and, as a result, disengaged as they stopped smiling, did not re-raise their hand and looked down at the table.
When a child’s hand is raised, as child A’s had been, and they are not chosen to divulge their answer to the question, their disengagement can be explained through the lens of the theories discussed in the literature review. When looking at why child A may have been discouraged when not selected by the teacher, we can relate to Vygotsky and his Zone of Proximal Development and the use of the More Knowledgeable Other. As mentioned in the literature review, Vygotsky highlighted the ZPD as an area in a child's learning journey where they need additional guidance and support. It can be argued that the child in question, Child A, felt that not being chosen to answer within the first two selected by the teacher had begun to doubt their ability to answer the question. It could be inferred that as they did not have the opportunity to share with who they viewed as the More Knowledgeable Other, the teacher, they felt their knowledge was invalidated, so rather than continue to keep their hand raised, facing the potential of being wrong and the perceived probability of humiliation, they instead decided to withdraw their hand and disengage from the task which one could argue was detrimental to their learning journey at that moment. 
In the instance of Albert Bandura and his social cognitive theory, individuals learn from the behaviour of others and the outcomes that those outcomes generate (Schunk and Usher, 2019). In the context of the critical incident, when a child, such as Child A, witnesses their peers being chosen to answer and thus rewarded for their participation, they may feel discouraged and disengaged, as they feel their efforts will not result in the same recognition and reward. We must also look at how this incident coincides with the self-determination theory, as it was evident then that the initial eagerness to participate slowly waned to the point that their motivation all but disappeared. The child needed more confidence in their competence to answer the question effectively. It is reasonable also to assume that the lack of opportunity to engage in the discussion, despite their choice to be a willing participant, could have led to reduced autonomy within the classroom. Attribution theory, as discussed previously, can be used to try and understand the thought process of the student who disengaged in the case study. The child may have viewed the failure of not being selected to answer as being down to an internal factor within themselves. They may have assumed that not being chosen resulted from the teacher believing they needed to be smarter or that their answer would be wrong. This would have led to a decline in their self-esteem, leading to a lack of motivation and disengagement. They would have also felt a blow to their ideas of their competence in answering the question; thus, the Self-Determination theory would be an excellent area to look at when reflecting on this incident.

Teaching and learning methods 
Having critically analysed the incident and the relevant literature, one must now reflect on teaching methods and approaches that can be adopted to ensure that cases such as the incident stated in the case study do not happen, or at least happen less frequently and in a more manageable way. When looking at learning theories that would have an effective and positive influence on a classroom and the students, we must look at the four purposes of the Curriculum in Wales as these are essentially the end goal, that educators are aiming to guide learners to meet through their learning journey. The Curriculum for Wales has four primary purposes at its core. The first aims to develop “Ambitious, Capable Learners” who gain confidence and skills to thrive in the world. Secondly, the curriculum aims to create “Ethical, Informed Citizens” which aims to encourage learners to function as responsible citizens of society with a good knowledge of the world views around them. Thirdly, it aims to create “Healthy, Confident Individuals”, focusing on maintaining one's physical and emotional well-being and encouraging the development of personal identity. And, lastly, to create “Enterprising, Creative Contributors”, which aims to encourage people to make meaningful contributors to the world (Donaldson, 2015). We have learned from the literature that many factors can cause a decline in behaviour and engagement in a classroom setting. Sprick et al. (1998) stated that as individuals, we only do something if we are motivated to do so; therefore, our behaviour displays our motivation (Witzel and Mercer, 2003). As practitioners, we must constantly reflect on our teaching strategies and classroom etiquette to ensure that children remain motivated and engaged. Employing reflective practices in one's educational approach is fundamental to one's continued professional development while also allowing for effective teaching (Mathew, Mathew and Peechattu, 2017). As practitioners, we engage in reflective practices to conduct critical self-assessments to ensure we adapt our teaching and strategies to create positive interactions within the classroom (Zeichner, 2005). In his work, The Reflective Practitioner, Donald Schon emphasised the importance of teachers continuously reevaluating and adapting their practices through reflection (Schon, 1984). Reflection allows teachers to make meaningful observations on what works well within our teaching approach and what needs improving. The needs of children within each school can be so diverse that tailored teaching styles are required. Self-reflection is imperative for allowing growth. Also, importantly, reflective practices create a culture of continued improvement and culpability to engage in lifelong learning, ensuring they are familiar with current educational research. Ultimately, reflection within teaching empowers practitioners to create a more supportive and engaging learning environment, which in turn helps foster successful students and academic growth. The reflective cycle that best suits my needs within my educational practice is Gibbs’ reflective cycle, 1988. Educators widely use Gibbs’s reflective cycle as it offers a detailed structured framework that can be used to reflect on their teaching experiences and enhance their pedagogical practices (Markkanen et al., 2020). The reflective cycle provides a basis to allow reflection on specific teaching moments and lessons. To follow the process effectively, one must complete an in-depth analysis and look at precisely what happened, the emotional responses to it, the effectiveness of the teaching methods, look at other factors that could have influenced the outcomes and then construct a meaningful conclusion and create a solid action plan to make any necessary improvements (Markkanen et al., 2020). This allows the teacher to have a classroom that is a student-centred learning environment, as their teaching strategies are constantly evolving to meet the needs of the individual. 
Another strategy that can have a positive impact on motivation and engagement is praise and positive reinforcement. Positive reinforcement in teaching is a powerful tool that rewards desired behaviours to encourage repetition. When teachers implement positive reinforcement effectively, they will likely create a more nurturing and motivating learning environment (Diedrich, 2010). The benefit of employing positive reinforcement techniques is that it enhances motivation within the children by making learning enjoyable and encourages active participation amongst the learners. It can also impact the learner’s self-esteem and confidence as they receive recognition for participating and their efforts are validated. Behaviour-specific praise and reinforcement are essential when nurturing positive behaviour engagement (Johns, 2017). Importantly, they help foster positive relationships between the student and the teacher as they view the teacher as supportive. By emphasising the student's positive behaviours, the teacher can effectively manage and reduce any behaviours seen as undesirable, creating a more productive classroom (Morgan 2006, Cited in (Diedrich, 2010). However, one must consider what reinforcement will be used, as there has been a concern about using rewards within the classroom. Witzel and Mercer (2003)  stated that without clear communication as to what behaviour is being rewarded, the child might interpret the reward as being a result of another behaviour, and the resulting outcome would be the teacher having rewarded an undesirable behaviour as they didn’t communicate effectively (Witzel and Mercer, 2003).
Collaborative learning incorporating Vygotsky’s social development theory encourages peer interaction and teaching. Students can share collaboratively and teach others while building their confidence in a supportive setting. One way to ensure this is effectively implemented within the classroom is to group the children in a mixed-ability cohort. This allows for mixed depths of knowledge to support each other and provide differing ideas and strengths within the group while also ensuring inclusivity. Again, this ensures that the aims of the four purposes in the Curriculum for Wales are being met and that the learner’s confidence is being nurtured. Implementing a social element to the classroom and building it into the foundation of the lesson by having discussion amongst peers, with a “talk partner”, you are creating an environment in which the leaner is constantly sharing their ideas and this their sense of value within the classroom is always secure (Lancashire County Council, 2006). This then removes the need to always be chosen by the teacher to convey an answer.  

Conclusion
Implementing the correct teaching theories that align with the pedagogical principles of the Curriculum for Wales is essential if aiming to deliver a high-quality education to the children of Wales. By utilising theories such as Constructivism, Social Learning Theory and Attribution Theory, teachers can nurture engaging and supportive learning environments that cater to a diverse cohort of students. These theories emphasise the significance of student-centred ideologies within education and the importance of collaborative learning. These align with Curriculum for Wales’s focus on producing ‘Ambitious, Capable Learners’ and ‘Ethical, Informed Citizens’. Integrating these teaching theories into their practices enables teachers to develop and nurture students to become critical thinkers, have practical problem-solving skills and develop their creativity. These students actively participate in their education while developing necessary skills for life outside of education as functioning members of society. 
Critical thinking methodology is essential in education as it offers insight into the effectiveness of learning theories. By analysing incidents in the classroom, educators can gain deeper insight into the effect of the learning theory implemented and the resulting impact it has on the learner. Educators can see clearly what works in their classroom and make amendments as necessary. Thus, they adopt more suitable and effective teaching strategies, improving the overall quality of their educational practice. As a direct result of the critical incident analysed in this assignment, within one’s own practice the emphasis will be to encourage collaboration amongst peers. This will allow for support and collaboration opportunities for all students, giving them all an outlet to share ideas and insights. The aim will be to nurture confidence and the learner’s culpability to control their own learning journey by always maintaining their motivation and behaviour in the classroom without the need for input from the educator. Praise and reinforcement at all opportunities, when deserved, will help enhance the learning journey by meeting the needs of the learner to feel validated and supported, and demonstrating that their behaviour should be continued. And most importantly, reflection on one’s practices will remain at the forefront to ensure that the most effective teaching strategies are in place at that time, for that particular cohort of student to reach their maximum capacity in their learning capabilities and journey.  
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