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Traditionally the phrase classroom management referred to a style of practice within the classroom that involved compliance from the children as they sat following the school rules, whilst the management was controlling and leading indicating a disciplinary vision (Akar and Yardarm, 2009). Collar and Crook (1902) suggested at this time good classroom management depended upon four key factors: the parents, the class teacher, the head teacher and the architect of the school. It was believed that parents should train their children in the habits of truthfulness and obedience whilst sending them to school regularly and supporting the teachers’ discipline (Grigg, 2015). It was suggested that the teachers were there to demonstrate a sense of control and develop a sense of duty within the pupils (Grigg, 2015). 

Although much has changed over the years classroom management still requires teachers to maintain high expectations, establish fair and consistent discipline and create an environment conductive to learning (Grigg, 2015). However, the focus of classroom management has shifted to an emphasis upon maximising pupils’ engagement in learning (Chaplain, 2014). The Glossary of Education Reform agrees stating that: 

Classroom management refers to the wide variety of skills and techniques that teachers use to keep students organised, orderly, focused, attentive, on task and academically productive during class. 
(The Glossary of Education Reform, 2014:1)

When these skills and techniques are executed effectively the teachers can manage the classroom environment and maximise learning potential, by naturally minimising the behaviour that can impede learning (Wong and Wong, 2014). Chaplain (2014) suggests that the definition of classroom management has shifted in focus from behaviour and control to maximising learning experience with desired behaviour following naturally.

When classroom management is carried out effectively the classroom will display the features of a well-managed classroom and learning potential will be at its maximum. The Welsh Government state that a well-managed classroom will: 

Begin the year with a clear set of rules and routines, which are understood by all the children 
Have agreed rewards and positive reinforcements 
Have set sanctions for misbehaviour 
Have a selection of options for dealing with disciplinary problems 
Make use of their physical space
Have well-planned lessons 
Encourage respect and develop positive relationships
(Welsh Government, 2012)

Achieving these features is of high importance, as it will benefit the pupils learning. Ofsted (2018) state that they look for classrooms that promote an effective learning environment with high expectations and clear structures for the pupils to follow. This suggests that along with the definition, policy is also shifting away from a behaviour focus and instead centred upon the classroom climate.
Despite the shift away from the teacher being a controlling disciplinarian figure within the classroom the practitioner is still required to have a range of skills that allow them to achieve the features of a well-managed classroom set out in the policies. Both Oakley (2014) and the Sutton Trust (2014) agree that a teacher must have strong subject knowledge and have clear expectations. High quality teacher knowledge and instruction will have a big impact upon the child’s learning and the classroom environment, whilst the consistent enforcement of rules and expectations will maximise the learning that can take place (Sutton Trust, 2014). This suggests that the teacher still plays as important role within classroom management.

Many educational theorists have constructed their own theories regarding classroom management and how children should be treated. Within this essay the author will discuss two key theories exploring their key features and use within the classroom environment in order to analyse the degree to which these theories contribute to effective classroom management. 

When discussing classroom management the terms behaviour and behaviourism are often raised. The term behaviourism is derived from the writings of American Psychologist J.B Watson (1878-1958), he stated it was the focus upon how a connection between a stimulus and a response made it possible to condition a child’s behaviour by offering rewards and punishments (Watson, 1930). A key theorist within the field of behaviourism was Burrhus Frederic Skinner. 

Skinner was born in Susquehanna Pennsylvania; during his education he attended Hamilton collage with the intention of becoming a writer however he found himself to be at a social disadvantage due to his intellectual attitude (Bjork, 1993). After collage he attended Harvard University where he would later teach and research (Smith and Woodward, 1996). During his time at Harvard a fellow student encouraged him to explore experimental science from the study of behaviour and after an encounter with Watsons work ‘behaviourism’ Skinner decided to develop his own version (Haggbloom et al., 2002). Within this development he placed a number of rats in a specially designed cage with a leaver, if a rat pressed the leaver it got a small treat, whilst in other cages the rats were given a small electric shock if they performed a certain action (Arnold and Yemans, 2005). Overtime Skinner found that the rats learnt to avoid the action and press the leaver (Arnold and Yemans, 2005).

When relating his experiment to behaviour Skinner (1966) called this process operant conditioning, he believed that reinforcement increases the probability of a particular behaviour occurring in the future whilst punishment has the opposite effect. He believed that if an action is followed by a reward it is more likely to be repeated where as if an action is followed by something unpleasant it is less likely to be repeated (Arnold and Yemans, 2005), suggesting that ‘behaviour that is constantly rewarded will become stamped in as learnt behaviour and behaviour that is constantly punished will be stamped out’ (Grigg, 2015:136). Skinner argued that all people were blank slates in the beginning with the sense that almost all behaviour has been learnt (Phelps, 2015) signifying that behaviour is a result of learning from the surrounding environment. However, it must be considered that cognitive behavioural theorists such as Bandura and Mowrer reject Skinners theory, as they believe the way a child behaves in influenced by their thinking rather than their environment (Marks, 2018) whilst humanist theorists such as Maslow reject the notion the child is a blank slate as they feel it ignores the free will of a child and the way behaviour is developed through responses to emotional needs (Aubrey and Riley, 2016). Despite these conflicting ideas Skinners theory can be seen in classrooms across the United Kingdom.      

Within the classroom this theory can be put into practice to create a desirable learning environment as the teacher can discourage undesirable behaviour and reinforce compliance within the classrooms by making classroom rules with clear consequences for unacceptable behaviour (Wearmouth, 2014). This requires the practitioner to use rewards such as stickers, raffle tickets to win a prize or extra play to acknowledge desired behaviour and learning, whilst giving out sanctions such as a time out at break time or a phone call home when a child displays an undesired attitude to learning (Chaplain, 2014). As suggested by Skinner (1966) this process should teach the children to display the behaviour the teacher wants, as they learn they will be rewards for some behaviour and sanctions for others. However during this process the teacher must consider the class as some rewards such as stamps and stickers may not be as effective with older children whereas, the incentive of a school trip or phone call home can have a greater impact (Payne, 2015).

An example of this theory being used effectively in practice involves a primary school in Rhyl Wales, where they have established behaviour groups to address the needs of specific individual children (Estyn, 2015a). The groups encourage good behaviour through positive reinforcement and rewards, one child suggested that receiving the rewards made them happy and more inclined to display the same behaviour again suggesting that the strategy has had a positive impact upon behaviour and classroom management as a whole (Estyn, 2015a). The Welsh Government (2012) support this schools practice through their promotion of behaviourism theory, they argue that when a child is rewarded for an action they are more likely to repeat it. They recommend that schools send out a home school agreement at the beginning of each academic year, that outlines the expectations of the school with details of the rewards and sanctions that will be given; this then needs to be applied by all members of staff and be clearly displayed to the children (Welsh Government, 2012). The Welsh Government view is in line with that of the United Kingdom Governments view as they advocate Charlie Taylors behaviour checklist, which states that a clear set of rules, and agreed rewards and sanctions must be known by all staff and children and be displayed within the classroom (Taylor, 2011). Both government’s policies advocate theories that involve clear systems within the classroom; these structures ensure consistency and therefore good classroom management (Arnold and Yeomans, 2005). 

However, despite its prominence within educational policy some critics of the theory maintain that behaviourism ignores individual freewill and does not give enough attention to the biological factors, thinking processes and innate feelings of a child and the creativity and diversity in human behaviour (Grigg, 2015). Cowley (2014) states that although it is typically simpler to offer a certificate or sticker these external rewards can encourage children to behave because of what they hope to achieve by doing rather than developing an intrinsic motivation to behave. Alfie Kohn agrees with this idea stating that praise is a way of using and perpetrating a child’s dependence upon adults in order to get them to conform to the system, he also believes that children become scared of getting things wrong and therefore can not develop a Growth Mindset (Willingham, 2009). This would suggest that the theory is more suited to and effective with historical definition of classroom management rather than suiting current beliefs. Conversely Willingham (2009) suggests that Kohn oversimplifies the literature to make his point and behaviourism theory can play a key role in developing a child’s self-control and a positive classroom environment.     
 
Overall the theory can have a positive effect upon the pupils learning by modifying their behaviour through the provision of structure, stability, purpose, behavioural expectations, rewards and sanctions that apply to all pupils (Tod and Tod, 2015). As these features of behaviourism can be effective in encouraging students to display desired behaviour it can shape a child and encourage a better learning process and therefore better outcomes (Karpicke, 2009).  

Conversely many other theorists have rejected this notion that the classroom can be managed through the operant conditioning of the pupils, and in contrast to behaviourism attachment theory suggests that a child’s attitude and behaviour within the classroom will be affected by their early years and attachment. Attachment is a term used to describe the dependency relationship a child has with their primary caregiver; it is first observable during the later half of a child’s first year of life and develops progressively over the following four years (Pearce, 2009). Through his study of attachment Bowlby developed the theory that a child needs to bond with their primary caregiver in order to promote healthy social development (Arnold and Yeomans, 2005). 

Edward John Mostyn Bowlby was a British psychologist; psychiatrist and psychoanalyst, notable for his interests in child development and for his pioneering work in attachment theory (Dijken, 1998). His interest in child development was sparked when he was encouraged to study medicine at Cambridge by his father (Bowlby and King, 2004) and led to him to be the forty-ninth most cited physiologist of the twentieth century (Hggbloom et al., 2002). 

Within his attachment theory Bowlby suggests that there are four different types of attachment that a child can develop this includes secure attachment, insecure avoidant attachment, insecure ambivalent attachment and insecure disorganised attachment (NCTL, 2014). An insecure attachment often develops when a child experiences trauma or inadequate or abusive care within their early years (Pearce, 2009), as physical closeness to the caregiver is critical for a child to develop a secure attachment and therefore become a balanced secure adult (Palmer, 2006). With the classroom environment a child with an insecure attachment will often seek to communicate their thoughts, feelings and needs through their behaviour and effective displays (NCTL, 2014), with manifestations of behaviour often including avoidance of intimacy, displays of anger and aggression, rejection of the practitioners care, clinginess, manipulation or demanding intense behaviour (Pearce, 2009). However, Bowlby suggests that this will vary for each type of attachment, with insecure avoidant pupils finding it difficult to trust, insecure ambivalent pupils focusing on gaining attention due to separation anxiety and insecure disorganised pupils displaying frustration as they view the task as a threat (Geddes, 2006).

Considering the behaviour discussed it can be implied that attachment theory will have a direct impact upon classroom management as the insecurely attached pupils can prevent the classroom environment from being academically productive (Arnold and Yeomans, 2005). Within formal education schools feel that if they can create an attachment for the pupils within the school environment the unwanted behaviour will cease as the child develops and becomes more secure (Marshall, 2014). So they will often encourage the development of friendship for these pupils in order to provide them with a secure support system (Barnes, 2015). With a classroom setting this often involves the creation of a nurture group, the group attempts to replicate the features of adequate parenting in turn providing the children with the opportunity to develop trust, security and a positive identity by creating an attachment to an attentive, caring adult within the setting (Wearmouth, 2014). Features of these groups often include: easy physical contact between children and adults within the group, warmth, intimacy and a family atmosphere, the provision of food in a structured context, regular routines and opportunities to play and reflect (Wearmouth, 2009). 

The Welsh Government (2012) is a great advocate of the use of nature groups as a classroom management strategy, it argues that they can provide effective learning environments for children with social emotional behavioural difficulties that have been derived from attachment issues. The government suggests that the groups should act as short-term interventions where the children remains for no more than four school terms, in this time the children are encouraged and supported to develop trusting relationships with adults whilst developing social skills and relationships that will in turn reduce poor behaviour (Welsh Government, 2012). This Policy can be seen in practice in a primary school in Barry South Wales. The school has developed a nurture group for its pupils who are struggling socially and emotionally within the mainstream classroom, the group has allowed these identified children to develop their behavioural skills and therefor the children are happier and lesson engagement, confidence and behaviour have all improved (Estyn, 2015b). Whilst another primary school in the Vale of Glamorgan has established a form of nurture provision that all the pupils have access to at all times, whilst some children are chosen to attend set sessions, those who have been identified and attended these nurture sessions are shown to make good progress as they become emotionally aware, confident and behave. (Estyn, 2017). 

Overall the theory is effective within classroom management as it provides practitioners with a reason behind the behaviour of their pupils and enables them to understand it (Bowlby, 1956), allowing them to implement strategies that will help the child in their personal development and allow for the effective management of the classroom (Bowlby, 1953). The nurture groups that are often a result of applied attachment theory can provide children with the social skills they need to form relationships and they should be considered as effective interventions to help support children with varying needs (Shaver and Mcclatchey, 2013). This will consequently benefit the rest of the school, as behaviour of children changes; classroom management improves overall and a good learning environment can be created (Hughes and Schlosser, 2014).

However it has been suggested that some practitioners can often miss apply the theory (Allen, 2011), as many children can display behaviour that suggests an ‘insecure attachment’ type yet it is not certain that differences in attachment are specifically the cause of their behaviour problems, it have been recommended that it is not up to the teacher to diagnose an attachment problem (Evidence into Practice, 2016). The Centre for Family Development (2017) have pointed out that teachers are not the primary care giver for the young children they teach and they cannot parent a child. They believe that teachers should approach classroom management and behaviour through a Skinner approach however they also state that if an attachment problem is suspected schools should provide the children with the structure and consistency required (Centre for Family Development, 2017). In contrast to these ideas humanist theorist such as Maslow agree with Bowlby’s theory as he suggest that a child’s behaviour is learnt through their relations with others and the degree to which their needs are met (Aubrey and Riley, 2016). Overall this theory can be effective within classroom management as they develop and understanding of the reasons behind a child’s behaviour however practitioners must consider other theories alongside it and be carful not to label children.

Overall the main aim of the education and behaviour theories discussed within this paper and others is to provide practitioners with a reason behind the behaviour the children in their class display (Marks, 2018). Bowlby (1956) suggests it is due to the child’s social development in the early years, whilst Skinner suggests that a child’s behaviour is a reaction to their environment (Phelps, 2015). Despite giving conflicting views to each other and many other theorists including cognitive and humanist, at the centre of each theory is a reason. With the theory’s providing reason practitioners are able to understand their pupils behaviour and implement strategies that will maximise learning potential and create a better learning environment within the classroom (Karbicke, 2009). Alongside reason many theorists often offer their own suggestions of strategies to be implemented, and whilst criticisms have been raised regarding these strategies such as the idea they can ignore the freewill of the pupils, reduce the pupils self motivation or often be applied incorrectly in order to fit there reason (Grigg, 2015; Allen, 2011). When applied correctly and combined together these theories and strategies can fulfill the modern definition of classroom management; as the skills the practitioner uses shall effectively help to keep the children engaged and on task and therefor academically productive (The Glossary of Education Reform, 2014). Taken as a whole it can be concluded that both education and behaviour theories can largely contribute to effective classroom management.
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