A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or group of learners, based on an observed critical incident.

Introduction 
A critical incident is an event that occurs that raises questions for you as an educator and encourages deep analysis and reflection in order to develop and build upon existing teacher practice (Mohammed, 2016). Critical incident analysis is a useful technique for self-reflection used in the context of reflective practice in teaching and education (Tripp, 1993). According to Calderhead (1989) critical incident analysis is nothing more than constructive criticism of yourself and your actions with the aim of improvement. Nevertheless, referring to Mohammed (2016) critical incident analysis provokes intense feelings in relation to a teaching incident, which then results in the teacher to structurally reflect upon the incident and identify possibilities for actions in the future. 

Critical incidents and the analysis of those incidents are important for the teacher and pupils, as referring to Tripp (1993) reflective teaching is vital in education as it enables the evaluation of the decisions made and identify strategies to develop their professional practice. Therefore, this essay will critically evaluate and identify the next teaching and learning steps focusing on a particular critical incident observed in a pedagogical context in order to understand and promote professional development. The structure will consist of an introduction to the role of a critical incident, a summary of the context of the observation, as well as the critical incident itself, while critically analysing the incident in the style of a literature review and lastly, identifying and evaluating the next teaching and learning steps. This will be achieved with the use of reliable theories and literature to support each point made and argued in this essay. 

The role of critical reflection 
Reflection is a process of examining and evaluating oneself in order for educators to regularly make progress upon their professional practice (Shandomo, 2010). Dewey (1933, 1928) evidently shows the importance of reflection in his early work, maintaining that reflection is a vitally important facet of learning from experience. Moreover, thinking with the aims of reflecting encourages teachers to act with intentions and not as a reaction and where teachers practice active analysis and reflection regarding an incident, the formulation of new strategies for changing behaviour starts to take place in the classroom and reflection is being used for professional growth (Reagan et al, 2000). It was argued that without the use of reflection in teaching practice, the risk that teachers could continually make poor judgments and decisions are significant (Brookfield, 2014). Therefore, critical reflection was and continues to be an effective technique for professional development (Brookfield, 1995; Merrifield, 1993). 

There are a variety of different critical reflection models that share similar aims: to get the best results for the students and the educator. For example, every reflective model’s goal is to make connections between the doing and the thinking. The most used models of reflections are Kolb’s Learning Cycle 1984 (refer to appendix 1) and Gibbs Reflective Model 1998 (refer to appendix 2). These models are important for teacher’s professional development and their pedagogical teaching. For example, these models encourage practitioners to reflect, evaluate and analyse a particular incident that has occurred in the class in order for them to learn from the experience and come up with an action plan to better their practice. However, these reflective models may not always be effective as these models carry many challenges. For example, they are time-consuming and can cause stress and frustration for the teachers if not able to solve the issues giving lack of understanding of the models and time constraints (Tarrant, 2013).

Critical reflection in education is present in Curriculum Reform in Wales and Professional Teaching Standards (PTS) as it encourages critical thinking, which helps us use past experiences and incidents to inform future actions and goals (Ash & Clayton, 2009, p.26). For instance, the professional teaching standards identifies the importance of continuous professional development and expresses that the teacher should understand that learning develops and builds on prior experiences and as a result, progresses based on that fact (Welsh Government, 2020a). The PTS was created to support teachers with reflection to develop their practice in accordance with The New Curriculum for Wales. The Curriculum Reform in Wales additionally states that teachers are to continuously develop their knowledge through the use of professional development sessions and teacher training, as well as teachers needing to develop new skills and approaches and to think critically about what and how they teach (Welsh Government, 2020b). These link with the aims of reflection: to critically evaluate their experiences in the classroom in order to professionally develop through the use of their teaching practice, as in The Curriculum Reform for Wales and professional standards it is encouraged to use reflection in educational practice. 

Observation/ Context 
The BERA Guidelines (2018), also known as The British Educational Research Association aims to improve and encourage policy, practice, and educational research by providing guidelines that those conducting research have a responsibility to abide by in order to operate within an ethic of respect for everyone involved. For example, a responsibility to participants which includes the participants right to anonymity and confidentiality. Therefore, to comply with the BERA Guidelines the anonymity of the pupils observed, the school and the staff will persist throughout this essay. 

The observation occurred in an English medium mixed-gendered primary school situated in Treorchy, within the local authority of Rhondda Cynon Taff (RCT). Referring to the schools latest Estyn report, as of 2014 there are 11 classes with 347 pupils from the ages of 3 to 11, including 48 pupils who attend part-time nursery (Estyn, 2014). The structure of the school includes 11 classrooms within 2 separate buildings, one for foundation phase (Ages 3-7) and the other for KS2 (ages 7-11). The classrooms for students in KS2 are organised into year groups and the classrooms for foundation phase are organised into nursey and reception, where reception is split into 2 because of the high number of pupils that attend in that age group. The majority of the students originate from an English-speaking background and no students speak Welsh as their first language. It has been identified that approximately 26% of students have additional learning needs in the school. However, no student has a statement of special educational needs (Estyn, 2014). 

Critical incident linked to Donaldson’s Four purposes 
The critical incident that will be referred to throughout this essay (refer to appendix 3) was in the middle of the third week of school during a mathematics lesson in a year 5 classroom. Before lunch students had a lesson on problem solving in maths, a variety of children weren’t paying attention and were instead distracted by the stationary objects on the table and their chairs. The students then started to swing on their chairs, which resulted in the distraction of other students in the classroom, who then joined in with the disruptive behaviour. As a result, the teacher decided to ask the class questions related to the lesson topic and a variety of students started to shout out the answer and make noise by banging and swinging on their chairs, where some students would sit quietly and put their hands up instead. The teacher chose the students that sat there quietly with their hands up and praised them.

Nonetheless, a similar incident occurred where some children came in from lunch and continued to play, while other students sat down quietly and continued with their work that they were doing beforehand. However, the disruptive behaviour began to influence the rest of the class. The teacher decided to sit down with one of the students that were misbehaving and guided them through their task, which seemed to be effective for that student and their peers on the same table. However, this wasn’t very effective for the remaining students. The main aspect of the critical incident was the disruptive behaviour and the impact the disruptive behaviour and classroom layout had on the entire class. 

This particular incident links strongly with the “ethical, informed citizens who:” aspect of the four purposes for Wales as it states that all children will “understand and consider the impact of their actions when making choices and acting” and “respect the needs and rights of others” (Donaldson’s, 2015 pp. 29). This area of the four purposes links with this particular incident as the critical incident focuses on the negative impact bad behaviour and actions can have on student’s education and that this disruptive behaviour impacts upon children’s need and right to education. 

What made me interested in this particular incident was the classroom layout and how much of an impact it had on the class. For instance, there were 3 tables at the back where the more independent students sat and the 2 tables at the front where the students that required more support sat. This made it easier for teacher to swap between the 2 tables to support them. As a result, the incident was more likely to occur from the 3 tables at the back that were the more independent students, which I found extremely interesting. Therefore, this critical incident has led me to look further into classroom management and behaviour management theories.

Literature review: Classroom and Behaviour Management
[bookmark: _Hlk84848426]Classroom management is said to be one of the most important factors that help create an effective learning environment for students when carried out correctly. However, there are many views on what creates an effective classroom. For instance, classroom structure such as seating plans, rules, access to materials and visual schedules and accountability that includes behaviour charts, a token system and sticker charts to manage workflow. 

[bookmark: _Hlk84849013]Regarding seating plans, Mallaghan (2017) states that the most effective seating plan is when students are seated by ability. The research identifies that seating children by ability is the most effective seating plan that doesn’t cause unnecessary disruption in the class. For instance, by seating children by ability, it enables teachers to differentiate with any task as they know which table is at which academic level and enables teachers to set pair work as they will be working at the same level. Furthermore, it is emphasized that putting children in a seating plan based on mixed ability will not resolve the underlying issue of negative behaviour but will instead increase the disruption in the class as the misbehaved children will disrupt the rest of their peers on the table. Whereas, putting children in a seating plan based on ability will result in the disruptive students being all on one table, which enables the teacher to have easier access to the misbehaved students without disturbing their peers (Fernandes, 2011). This links with Dreikurs Pragmatic Method (1968) that states that negative behaviour is usually due to a student causing disruption to protect their reputation in the group and to strive to belong. In addition, Dreikurs Method identifies four mistaken goals of misbehaviour: attention seeking, seeking power, feeling inadequate or seeking revenge. However, the literature discussed seems to have gaps in its research as it fails to mention the disadvantages of seating students by ability, which could be seen as being biased and as a result, is a conflict of interest and isn’t truly reliable. 

[bookmark: _Hlk84847896]Nonetheless, Rates (2009) has contrasting views and expresses that the most effective seating plan is when students are seated in mixed ability tables. They state that having students in a seating plan where there are children of all academic abilities can be an incredibly useful strategy in making lessons more effective for both the students and the teacher. For instance, it is suggested that by sitting children of all abilities on the same table, children are more likely to carry out better academic discussions as there will be a range of opinions from different academic levels. Similarly, Bailey (2016) states that research suggests that arranging higher and lower ability pupils on the same tables, results in the lower ability students being assisted by the higher ability students, without having a disadvantageous impact on the higher ability students. This links strongly with Vygotsky’s Sociocultural Theory of Learning (1978) that states the importance of peer interaction for the less competent students to develop their cognitive skills with the help of their more skilful peers within the zone of proximity to further develop their holistic learning (Vygotsky, 1978a).

However, criticism of Vygotsky’s theory is that the theory does not consider the fact that individuals can surpass social norms based on their ability to generate personal understanding and that not all students have the same skills, which could result in learning constraints, especially those with additional learning needs (ALN) (Lui & Matthews, 2005, p. 392). Furthermore, this theory is questioned by Piaget’s theory of Cognitive Development (1936) as it takes more of a constructivist approach that states that holistic learning is developed through student’s interaction with the environment and not socially or culturally (Piaget, 1936). 

To conclude, it has been identified that seating plan will not often resolve the issues of negative and disruptive behaviour and that there are major gaps in this research area, including topics such as the thorough analysis of seating arrangements, which seating arrangements are the most effective and how they differ. Nevertheless, the research does provide relevant information on the benefits of these 2 different seating arrangements in order to make our own decisions as an educator. 

There is a substantial amount of research on what is the best approach to manage challenging behaviour in the classroom, whether that be through proactive or reactive approaches. For example, rewarding positive behaviour and discipling negative behaviour as stated in the works of B.F Skinner (1938) or removing the misbehaved student to another setting or giving a time out without removing them from the classroom setting. 

Kelly and Pohl (2018) states that the most effective strategy to manage negative behaviour is to reinforce positive behaviour and discipline negative behaviour, which links with Skinner’s Theory of Operant Conditioning (Skinner, 1938). For instance, Booth (2017) shows that a strategy of positive reinforcement, the use of planned ignoring where the negative behaviour is ignored and the positive behaviour is praised, can be rather effective for incidents where the child is just trying to get the teachers attention through tapping, rocking and other minor actions. It is further highlighted that positive reinforcement is more effective than disciplining, as the positive approach results in the rewarding of a child’s own decision to behave. This is further underpinned by Wragg (1993) where the idea that overemphasising negative behaviour can impact the constructive classroom atmosphere and therefore, the main focus should be praising positive behaviour. 

On the other hand, a variety of researchers have emphasized the importance of negative reinforcement in certain situations. For instance, Tauber (1988) and Gunter (1997) states that negative reinforcement is necessary for incident such as rudeness, disruption, and bullying. Moreover, Gunter & Coutinho (1997) states that a form of negative reinforcement such as taking something away from the misbehaved child can be useful for when wanting a student to quieten down. For example, if a pupil is disrupting the class then taking time off their break time or a point off their behaviour chart can be a useful technique to get the student to behave. 

However, Rogers (2015) expresses that using the take something away from the student’s strategy as a means of managing negative behaviour may cause harm to the child. For instance, taking time off a student’s breaktime or keeping them in all together as a punishment may be seen as highly effective but it has consequences for the student as break time has serious benefits for their learning, creativity, emotional and social development. This supports Vygotsky’s Theory of Play (1978b) that states that play is important for the promotion of emotional, cognitive, and social development. Additionally, taking time off the whole class’s break time due to one child misbehaving can have some serious effects on that student’s mental health as that child will be blamed by the whole class, which could have a major impact on the child’s social development and health and wellbeing. 

[bookmark: _Hlk84843443]To conclude, the encouragement of positive behaviour and negative reinforcement in the wider society strengthens Skinner’s Theory of Operant Conditioning (Skinner, 1938). However, this simplistic system doesn’t compare with the experiences children will encounter outside of school as negative and positive actions are not always left unpunished or rewarded. Furthermore, this theory neglects to consider the role of hereditary cognitive facets in education, hence a limited explanation of the process of learning. Therefore, the issue of implementing this punishment and reward system in the classroom is that it makes minor allowance for student input and is not applied outside of the classroom as it becomes an integral part of the classrooms routine.

Furthermore, Romi and Roache (2012) highlights that sometimes the best approach is to give the misbehaving student a time out or remove the student from the classroom. Their research states that excluding students from class is an efficient strategy to allow students to reflect on their negative behaviour and as a result, understand that they have to take responsibly for their own actions. This coincides with Romi and Joel (2012) case study that identified that when the student was sent out of the classroom, it gave the child time to reflect on what they had done and resulted in the child entering the classroom, realising that their behaviour was inappropriate and ended with the student acknowledging what their behaviour was doing to the other students and apologising. As a result, students classroom removal acted as a catalyst for improving their academics and behaviour. This idea further links with Canters Assertive Management Theory (1976) that states the importance of teachers right to teach and pupils right to an education. Therefore, if a pupil interrupts these rights, the teacher has the right to remove them from the classroom as a way for the teacher to show they’re in control (Canter & Canter, 1976). 

However, Maag (2012) states that these approaches can have a negative impact as removing a child from the classroom or giving the child a time out can impact their mental health and their academic learning. For instance, their research shows that the use of exclusion in the classroom resulted in students starting to misbehave in order to escape the classroom and teachers sending students out of the classroom to escape students’ unpleasant behaviour. This pattern ended up being difficult for the school to break, especially when educators have the authority to exclude as many students as they want. Moreover, exclusion also has a major impact on students’ academic outcomes and learning (Perry & Morris, 2014) as linking back to Maag (2012) research, students were more likely to misbehave just to be sent out of the classroom if the strategy of exclusion was to be practiced and as a result would miss out on their education and learning experiences. 

To conclude, these strategies aren’t always effective in certain situation or with every student as not every student acts as one and therefore, doesn’t react to praise or punishment the same way. As a result, educators will have to adapt these approaches to meet the needs of every individual student. In addition, another issue with these behaviour models and strategies are that educators vary in their approach to applying these behaviour strategies, which can lead to an inconsistency throughout the school. Therefore, these strategies cannot be considered comprehensive due to their limitations and as a result, alternative approaches need to be practiced. 

Reflection/ Evaluation & Next steps
The use of Gibbs Reflective Model and others to structure my reflections will inform my own personal and professional development as it will enable me to develop my practice by understanding how my future pupils learn and identify the most effective ways to educate them. Moreover, the use of reflective models will enable me to recognize any barriers to learning that my students may have, in order to create confident and ambitious learners as stated in the Four Purposes for Wales. Therefore, this section will reflect, evaluate, and identify my next steps through the use of Gibbs Reflective Model. 

In regard to my teaching practice, I have identified that the use of praising positive behaviour and discipling negative behaviour can have both a negative and positive impact. This is because during my observation it was shown that praising positive behaviour showed those misbehaving that the praised behaviour is what the teacher wanted. However, in another incident, the use of discipling negative behaviour in the form of taking time off their break, mostly had a negative impact and caused more harm than it did good. By looking into these areas of behaviour management, I established that taking time off a students break time has detrimental effects on their emotional wellbeing and their holistic development, and that the use of praising positive behaviour isn’t always successful because not every child reacts to praise and punishment the same way. Based on the incident and what has been discussed, I will ensure that I understand student’s rights to education and the underpinnings of play to guarantee that every child has access to every educational opportunity. Furthermore, I will make certain that I gather a great understanding of student’s wellbeing and what best supports each student individually to thrive emotionally and academically, as the research conducted has made it clear to me that not every child is the same and reacts the same to behaviour management strategies. 

Moreover, during the observation I noted that the classroom layout could have participated in the explanation to why that negative behaviour occurred in the incident I observed. For instance, I noticed the students were seated by ability, where the more able students were seated together and the students that required more support were seated together. This posed many advantages for the teacher as it helped teachers know which students were the ones that required more support. Through the observation, this looked like a fairly effective classroom management strategy. However, by conducting research on this area, I established that seating students by ability can have a significant impact on student’s academics as referring to Vygotsky’s Sociocultural Theory of Learning (1978), students require peer interaction of all abilities in order to develop their cognitive and holistic skills. 

Additionally, the literature suggested that this strategy isn’t as successful on its own and that therefore, other classroom management strategies are required to support positive behaviour. As a result, I will take the practice of reflection into my own teaching with the use of learning journals, lesson evaluations and shared planning, as a strategy to improve upon my practice to find the more effective classroom management strategies to promote positive behaviour and to implement other strategies as well as seating plans, such as rules, visual schedules, behaviour charts and sticker charts. This is because I now know that using seating plans on its own as a strategy isn’t as successful as implemented a variety of strategies. 

Furthermore, from the insight that the literature has given me regarding the reasonings behind behaviour like the one present in my observation, I conclude that what’s behind negative behaviour could stem from a variety of things. For instance, students could be attention seeking, seeking power, feeling inadequate or seeking revenge, as mentioned in Dreikurs Pragmatic Method (1968) or it could be the result of more personal reasons, such as their home life, which coincides with Maslow’s Hierarchy of Needs (1943) (refer to appendix 4). 

As a result of what I have learned from this area of research, I will ensure that I look further into the reasoning behind misbehaviour as a means to gather more understanding of my pupils and what they need as an individual learner to obtain the best out of their education. Furthermore, I suggest that specific strategies such as setting students high standards in order for them to enjoy and seek challenges, to include mindfulness in the classroom to address the disturbances that may occur due to the transitions throughout the day and to create a growth mindset (Dweck, 2006) in the classroom in order for students to take control of their own learning might lead to improved disposition towards learning and becoming increasingly ambitious and confident individuals that want to learn, as stated in Donaldson’s  Four Purposes. 

My research into the fields of classroom and behaviour management and the observation of the incident has shown me the importance of critical reflection and being a reflective teacher. Reflecting critically upon experiences and incidents in the classroom will enable me to professionally develop as an educator by challenging assumptions, being open-minded and meeting the needs of individual students in my classroom.

Conclusion 
In conclusion, the aim of this essay has been to critically analyse a particular incident in order to reflect and evaluate upon that incident to influence my next steps as a teacher by informing my own professional and personal development. This essay has established the importance of behaviour and classroom management when creating an effective learning environment, as well as identified different strategies that can be practiced to best support positive behaviour, such as positive and negative reinforcement and the classroom structure. By conducting the literature review it was concluded that the reason behind negative behaviour varied from seeking attention to the impact of their home life and a strategy such as practicing mindfulness could help support students to become confident and ambitious learners which is in line with Donaldson’s Four Purposes. 

Overall, I feel the observation and literature reviewed will greatly impact my future teaching practice, especially reflective models in order to implement best practice as identified in the new Professional Standards for Teaching and Leadership and the role of a reflective practitioner. However, there can be challenges when practicing reflection, meaning that effective methods to practice reflection for teachers is an area that could be focused on more, especially with the changes occurring with the New Curriculum for Wales. 
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Appendices

Appendix 1: Kolb’s Learning Cycle (1984)
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Appendix 2: Gibb’s Reflective Cycle (1998)
[image: ]










	







Appendix 3: observation / field notes 


Record 1
	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context

Year 5- in the classroom- during an English lesson (letter writing).





	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

Teacher is presenting to the class why we write letters. Child A isn’t paying attention and is fiddling with the chair and stationery objects that are on the table, while stating that he has “learnt too much” and “doesn’t want to do anymore”.  To get child A engaged and focused back on the task/lesson, teacher asks child A a question based on the topic and child A didn’t know the answer due to not paying attention. As a result, the teacher says “have a think about it and I’ll come back to you”, instead of just saying “that’s because you wasn’t listening”, which I have previously witnessed.

The teacher’s response to this incident resulted in child A then becoming more engaged in the lesson. Maybe because they knew they needed to have the answer to the previously asked question for when the teacher got back to them or because the student knew what the teacher wanted and was given time to think without being overloaded with information. Personally, I feel like child A became disengaged because they needed time to absorb all the information being given and being given one task/question to focus on was that little break they needed.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This incident showed me that further research into the cognitive load theory, engagement theory, desirable difficulties and the relevance of learning theories and health and wellbeing might be useful for the issue that occurred in this incident.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Was early on in the day but just after a maths lesson
In a noisy classroom
No disractions- no bright colours or information on the walls.












Record 2
	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context

Year 5- in the classroom- Maths (problem solving)




	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

Multiple incidents occurred where the teacher would ask a question and many students would shout the answer out and make a lot of noise whereas some students would sit quietly and put their hands up. As a result, the teacher would choose the students that put their hands up quietly, while praising them for doing so. However, at times the teacher would do the opposite and discipline the students that didn’t listen and take something away from them, sometimes the whole class or just ignore them completely. For example, a “dojo point” (given when done something that required praise) or time off their break time.

Throughout these incidents, it was shown that different behaviour models were practiced in order to manage behaviour. However, disciplining the whole class was the only one that failed to work every time and ignoring those disrupting the class only resulted in the disruption carrying on and other students joining in, possibly because child A was causing too much distraction and it was easier to join in than it was to concentrate on the lesson.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

As a result, this could lead to further study of behaviour management, classroom structure and the theoretical underpinnings of scaffolding as pedagogy.








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

First lesson of the day
Quite a loud and unfocused class





















Record 3
	Date and time, year group:


	Where and When: Context of the observation – subject/AOLE, general classroom context

Year 5- in the classroom- during an AoLe lesson (their heroes).





	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

Students come into class just after having lunch. One student seems to still want to play, while others sit in their seats and continue with their work that was left from before they went to lunch (cutting and gluing paper in order to reveal their heroes that they were to draw). Child A doesn’t continue with the work and stands there as they continue to be distracted by the stationery required for the task. This could be because child A hasn’t been given clear instructions and have just come from lunch and needs time/tasks to help them calm down and get back into the task. There was only one teacher. As a result, it was challenging to share themselves with each child, especially those that required more support. Therefore, the seating plan was set out by ability. There were 6 tables. The 3 at the back were the more “independent students” and the 2 at the front were the ones that required more support and teacher would bounce between the 2 tables. I noticed that by doing this, the students at the back had more free time to go off task without the teacher knowing and as a result had less work done by the end compared to those that the teacher was working with. 

This could be a handy seating plan for the teacher to know which students need the most support, especially when there is only one teacher. However, it caused a separation in the class and resulted in not all students being on task. 

Possibly having mixed ability tables could be more effective at creating a more efficient learning environment. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

As a result, this could lead to further study into the importance of clear instructions and learning theories, as well as behvaiour management, classroom management and the usefullness of scaffolding as a pedegogical technique.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Just after lunch
Children weren’t given clear instructions
Was quite a hectic task and therefore a hectic class


















Appendix 4: Maslow’s Hierarchy of needs (1943)
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