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Quality is the conceptual measurement of something against other similar things. There is no defined measurement of quality and it is very much in the eye of the beholder. This means quality subjective based on peoples values, beliefs, interests and cultural differences. High-quality provision can look different from a child’s perspective to an adult perspective, while the overall elements consist of highly skilled staff following age appropriate curriculum. Moss, (2016).

 Sollars, (2020) believes children see high quality provision in the form of how they feel and how they are treated. The children like to feel accepted for who they are as individuals, regardless of their ability or culture. Children thrive when they make friends and have responsive adults making interactions with them. Being supported and cared for emotionally also allows children to have fun and join in with interesting and engaging activities for a more stimulating learning environment. On the other hand, parents look at the bigger picture. For example, they might wish to see the setting’s policies and procedures to ensure the safety of their child and may want to know more about safeguarding. They also have to think about costing and location of the setting. Each individual will have different outlooks on what high-quality looks like to them, parents may define high-quality provision where they child is happy, making friends and has interesting things to play with, other parents might be more interested in how the practitioners are going to make their children ready for school, and if they can count or read. Others may define a high-quality environment as in one in which they feel their child’s culture is respected and valued. 

Quality provision in early years is important for the development of young children. For that reason, understanding the elements that contribute to high-quality provision is paramount to support children to have the best start in life. Qualified staff that understand the importance of pedagogy and child development have the knowledge to provide high-quality learning opportunities for children, as high quality provision has a lasting impact on children’s outcomes. The ‘Building a Brighter Future’ programme demonstrates the importance of high quality provision in early years education with the key feature being implementation of quality provision to support better futures for children. As high-quality provision has a crucial influence on the development of the child and a long lasting impact on future life experiences. (Welsh Government, 2013). 

Children who have the opportunity to experience high-quality provision are likely to achieve higher outcomes in education. Studies show poor provision does not provide children with the fundamental foundations to progress highly in education. (Pacey, 2022) In addition, The Effective Provision of Pre-School Education Project (EPPE) believes that a pre-school experience enhances children’s holistic development and that disadvantaged children benefit significantly from good quality pre-school experiences, impacting intellectual, social and behavioural aspects of development. They also link high-quality provision to the reduction of aggression and disengaging behaviour. Settings that have staff with higher qualifications have higher quality scores and the children make more progress in learning. (Sure Start, 2014). However, there remains lack of clarity as to what high provision looks like in practice. Eckharadt et al (2018) identifies two types of structural and process quality. Structural quality relates to components which are easy to evaluate, measure and regulate such as; staff ratios, environment, qualifications and policies and procedures. Process quality captures a child’s day to day experiences and includes activities that have been provided for the child and the level of engagement and interactions between the child and adult. 

Childcare, Play and Early Years Workforce plan has been put into place to promote high-quality experiences in provision. The government has acknowledged the importance of supporting children now at a young age will benefit our society in the future, by ensuring practitioners require a range of skills to ensure that children receive the right learning. Providing them with a well maintained environment set up to support opportunities for developing motor, social, language and cognitive skills through play. (Welsh Government, 2017). Therefore, it is paramount for highly-skilful practitioners and early years settings to understand and deliver high-quality provision in order for children to reach their full potential. (Finding Quality Childcare, 2017). 

However, providing high-quality provision has challenges as there are many stakeholders to keep in mind involved in early childhood education. Scadden (2019) believes the challenge is to identify what quality means to each individual, such as; parents and careers identify their child’s happiness to be the centre of high-quality whereas a managers approach to high-quality would be effective policies and procedures and well trained staff. Nutbrown (2012) made a recommendation for level two English and mathematics should be entry requirements to level three early Education and childcare courses, which highlights the importance to have highly skilled staff qualified for the role. 

Quality childcare guidance from flying start recognises a focus on high-quality provision which have three elements which are; a high-quality environment; high-quality people; and a high-quality experience for the child, the guidance measures the success of quality through the combination of the three. Welsh Government, 2014. Whereas, ‘Nurturing children, supporting families policy statement states that high-quality can not be measured by a single thing but by a group of comments parts that enhance high-quality provision. That consists of responsive practitioners that interact with the children in an affectionate manner that nurtures the child along with a nurturing environment that is well maintained to provide meaningful learning opportunities. Welsh Government, (2011). 

Quality assurance schemes are there to support early years providers with the opportunity to recognise the quality of provision they provide, allowing settings to promote the highest of standards and experiences for children and there families. Standard 18 of the National Minimum Standards state that a registered person or setting are responsible for ensuring that there are effect quality assurance and quality systems in place. The view of parents and the children should be taken into account, to measure the success of the service being provided taking into account the needs of the child. (Welsh Government, 2016).

 Wolf (2018) believes high-quality provision is a continuous process, and the process should include staff to assess their own practice. To think about what high-quality means to them and what standard they aspire to be, to have next steps or an action plan of how or what they need to do to get there, which will led on the job satisfaction by supporting this reflective approach. Regulation and Inspection of Social care (Wales) Act 2016 provides a report from the care setting to evaluate how the service is preforming and where the service can provide improvements to demonstrate higher-quality levels. (Care Inspectorate Wales, 2016).


The importance of high-quality provision is to support a child in achieving higher outcomes at school and develop better social and cognitive abilities. Practitioners have the aim to support a child in becoming a positive member of society. Providing children with the best experiences possible, so they gain the knowledge and understanding of the world they live in. 
A way to ensure quality assurance would be a method like the leaven scale which is an observation-based method of assessment that keeps the child at the centre, allowing practitioners to measure a child’s emotional well-being and involvement. The key themes of the scale are divided into a five point scale to measure a child’s emotional well-being and involvement The scale measures as low, medium or high levels of well-being and engagement, using observation and assessments as they are a key part in gathering information about a child. (Northumberland Country Council, 2017).

To gain a much deeper understanding of a child we are planning activities for to further their development, as practitioners need to know their key child’s interests and abilities to be able to plan appropriate activities that have slight challenging experiences to further develop the child. The leaven scale is also a tool for practitioners to evaluating quality in their setting and to find out ways in which they can improve. It supports the practitioner to identify children with developmental needs or emotional problems and then facilitates them into finding out sustaining interventions suitable for the child. The scale gives descriptors for each level, five meaning the most involvement and one being the least level of involvement. (Emotional Healthy Schools, 2019).

Children and babies should be observed by practitioners as a group or individually for approximately two minutes to then give a score for well-being and involvement, children who are operating at a level less than four or five learning will be limited. But never the less, it will be useful to observe how the practitioners engage with a young child with low levels of well-being and involvement to see how they respond sensitivity as it could become a leaning opportunity which could result in the child progressing to a higher level of the scale. The first observation is where to start for further analysis while concentrating on the child’s low score, this analysis then supports the practitioner to focus the to quality of the provision, to identify why the child has low levels of involvement and well-being and what the practitioner change adapt to support the child’s individual needs. Measuring a child’s well-being and involvement can have a positive impact of the practitioner, by them feeling empowered and energised when their high-quality provision and strong interactions that they have adapted allowing the child to demonstrate higher scores. (Learning Journals, 2022).




Water et al (2020) highlights the importance of the way in which adults interact with children, the assessment tool is idea to ensure you are providing the right physical and emotional environment suggesting activities where children are inviting them to communicate and asking provoking questions. The practitioner should be sensitive and empathic and take an active role in acknowledging the child’s interests, while providing them with an play environment that supports them to make their own choices and to experiment, letting them decide to which way the activity is performed and to let them choose the rules of the play. 


Early Childhood Environment Rating Scale (ECERS) measures the quality of the environment and the scale consists of six sections; space and furnishing; personal care routines; language and books; activities; interactions and program structure. (ECERS) is also guided by the Effective Pre-School, Primary and Secondary Education (EPPSE) The scale offers a structural approach for improving the quality of the provision for pre-school settings for children aged two to five years old, ECERS can be used by practitioners for self assessment of quality of their settings. (Nursery World, 2012). The scales have been used internationally after being designed by a research team in North Carolina, to evaluate the quality of per-school provision. Clifford et al (2020) suggests the scoring system identifies good practice and highlights the next steps in the areas that need improvements, settings score each area against a seven point scale from inadequate through to excellent. The scales allow for continuous  quality improvements to improve as the practitioners provide them information to enable them to prioritise spending and training. The (ECERS) collect data through observations providing reliable and valid information and therefor effective in analysing specific aspects of early years quality provision. However,  (ECERS) focusing on the environment which is one aspect within the whole of the provision of the care setting, resulting in little assessment of provision as a whole. 

The (ECERS) main focus is the physical learning environment the assessment tool do not take into account the children’s interests, opinion or views in regards to their view on quality of provision the children are receiving. Whereas the Leuven Scale takes into account the view of the child and promotes the child’s voice to be heard. As supported by Article 12 of the United Nations Convention of the Rights of the Child stating that all children have the right to express their views, feelings and wishes in all matters affecting them, and to have their views taken seriously. (UNICEF, 1992). However, (ECERS) focusing on quality assurance methods to measure the effectiveness based on the six sections discussed earlier, which further supports children having better outcomes from high-quality provision. According to Lee (2019) Without the element of a enabling physical environment children would be at a disadvantage with less learning opportunities which would restrict them to reach their full potential. The (ECERS) looks at one area which is the physical environment whereas, the Leuven Scale looks at the  well-being and involvement which is a lot of areas.

 An advantage of the Leuven Scale being it is not one size fits all method, however, a disadvantage would suggest that the way in which the scale works do not support children who have additional learning needs, especially for those children who are non-verbal. (Structural Learning, no date). Cheqdin (2019) suggests that using both Leuven Scale and (ECERS) the two methods of quality assurance can have a significant impact on practice in a positive way. Additional support from flying start suggest the right environment can enhance learning experiences and contribute towards a stimulating rich environment. Outdoor play spaces offer a rich exploration, where children can engage in meaningful sustained shared thinking which supports opportunities for children to engage with and adult, also Nutbrown (2011) Supports that the outdoor environment has a positive impact on a child’s well-being and effects their emotions research suggests that children are More likely to join in and engage in new activities in an outdoor environment and feel comfortable to communicate with others.  Suggesting both quality assurance tools work hand in hand with each other, 
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