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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 













AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.




















A2 Professional Observation

Introduction 
This report has been produced following professional observations of colleagues during my teaching practice. I will use the finding of this report to reflect on my own professional development and evaluate effective teaching and learning practices within the post-16 sector, considering how these insights can inform my own practice as I progress. 
Over a total of six hours, I observed two experienced colleagues on my placement at the University of Wales Trinity Saint David's, within the Early Years Education and Care programme. The sessions were delivered to level 6 learners on the Early Years Curricula module. To maintain anonymity, these colleagues will be referred to as Lecturer A and Lecturer B throughout this report. This aligns with the ethical guidelines given by the British Educational Research Association (BERA,2024, p.22), which states that any data collected should be processed using anonymisation or pseudonymisation to protect participant’s confidentiality. The first session observed was a classroom-based lesson introducing the module, while the second session observed being focused on forest school and took place in an outdoor setting. 
This report will summarise the key observations, critically analyse the teaching approaches used, leading to a reflection on my own teaching practice and concluding with a professional development action plan aligned with the further education (FE) professional standards as outlined by the Welsh Government (2025). 
Summary of Observations 
Both sessions observed took place with Level 6 learners on the Early Years curricula module and demonstrated effective and inclusive teaching approaches, although both sessions differed in delivery approach and the learning environment due to the session content. 

The first session, delivered by Lecturer A was a classroom-based session and demonstrated a range of teaching strategies, which included lecturing, research tasks, debate and discussion. As this was the first lecture of the module, the session began with an assignment overview, which gave learners the opportunity to ask questions and clarify expectations for the upcoming assessment. Learners were also signposted to a Panopto guidance video which provided additional support to the learners. Lecturer A encouraged student voice by inviting feedback on how future sessions would be structured to enable them to gain what they needed to be successful, which promoted engagement by enabling learners to be active participants in their learning. 

Lecturer A’s bilingual resources were accessible to learners with additional learning needs (ALN) with printed copies also provided to them for independent use. Throughout the session, they maintained professional relationships with the learners which created a positive learning environment where open discussion was encouraged. A practical task during the session helped to break up the lecture element, in which learners researched different curriculum approaches collaboratively in small groups, sharing their findings with peers and contributing to an online shared document to support with the assignment. Lecturer A consistently made explicit links between theory and practice from their own experiences but also encouraged learners to share their professional experiences to further consolidate learning.

The second session, delivered by Lecturer B, explored the forest school approach and was conducted in an outdoor area, aligning the learning environment with the content being delivered. Lecturer B began by clearly outlining expectations and health and safety creating a safe and well-managed learning environment. 

Learners were given several practical activities during the session, which included searching for hidden soft toys in the environment and creating artwork with natural resources collected during the session. These experiences were then used to prompt discussions on the advantages and disadvantages of the forest school approach as well as looking at the wider picture including how this approach could be used to develop cross-curricular learning. The observation of this session led me to believe that learners were more engaged than they would have been looking at this content in a traditional lecture fashion in a classroom environment, and despite the increased potential for poorer behaviour, all learners were engaged and on task throughout. This high level of engagement appears to stem from the strong rapport observed between both Lecturers and the learners.  
Analysis and Discussions 
Both Lecturer A and Lecturer B showed strong inclusive practice, ensuring that lesson resources were accessible for learners in the cohort with additional learning needs. They ensured that PowerPoint slides were clear and readable and that print outs were available. This aligns strongly with multiple professional standards outlined by the Welsh Government (2025) demonstrating a commitment to learners, their learning, safety and well-being. In this case inclusion was promoted through ensuring that learning was accessible for all learners. Additionally, this approach is also compatible with a second professional standard outlined by the Welsh Government (2025) that requires practitioners to create an environment that values and promotes diversity and ensures equality of opportunity and inclusion. This is further supported by Fallin et al. (2023), who state that clear, accessible teaching resources removes barriers to learning for students with additional learning needs. Ainscow (2020) also supports this view, highlighting that inclusive practice should be an ongoing process to identify and address the barriers that learners may face. However, despite the benefits discussed, Johnson and George (2020) highlight that there are challenges that remain in this area, namely consistency in approach between varying staff members, meaning that in further education, the inclusive strategies discussed by Fallin et al. (2023) and Ainscow (2020) are not always implemented consistently, leading to mixed outcomes for learners. It is also important to fully consider whether printed resources are of benefit to the learners and not just used as a token gesture, especially when aligning with the sustainability professional standard prescribed by the Welsh Government (2025). 

During the observed lessons, it was clear that both Lecturer A and Lecturer B had formed very positive relationships with their learners, which in turn seemed to have an impact in learner engagement in the sessions. This observation reflects Maslow’s hierarchy of needs which is explained by Bates (2019 p.66) which suggests that a learner’s needs in any particular moment in time can directly affect their capacity to engage with learning. Maslow’s theory states that the higher levels of learning cannot be achieved without the more basic needs being met. In the case of the observed lessons, these positive relationships appeared to lead to a sense of belonging in the classroom with the atmosphere feeling collaborative aligning with the precursors required for the higher levels of engagement and achievement. Research by Verbree (2025) and van Herpen et al. (2024) support these findings showing that a strong sense of belonging within the student and teacher dynamic enhances both engagement and academic achievement. Additionally, findings from Mattanah et al. (2024) also found that positive rapport increases student motivation and deepens learning approaches. When considering all these findings and Maslow’s hierarchy of needs together, this would suggest that having positive relationships in the classroom between staff and students is not only conducive to an effective learning environment but also fundamental to students’ emotional security, motivation and ultimately academic success. Despite these positives and the alignment with Welsh Government (2025) professional standards around building positive and collaborative relationships with all stakeholders including learners, Tormey (2021) however, warns that viewing student and learners’ relationships as only purely positive or negative can overlook the true complexity of these relationships. He suggests that there are many factors that build up these relationships such as warmth, trust and respect all of which have differing impacts on learning outcomes. 

These positive relationships also presented themselves strongly in the final area I wished to explore in depth. In discussions with Lecturer A and Lecturer B, they both disclosed that given the dynamics of the cohort, they did not always respond well to a traditional “chalk and talk” approach to learning and were much more engaged with more practical and hands-on activities. This approach not only aligns with the professional standard around building positive and collaborative relationships, as previously discussed, but also aligns neatly with the Welsh Government (2025) standard to critically reflect on own values, knowledge and skills to improve learning and leadership. Both lecturers applied this knowledge to adjust their pedagogical approach to suit the needs of their learners. Archer-Kuhn, Wiedeman and Chalifoux (2020) reinforce the benefits of a hands-on approach to learning, noting inquiry-based and experiential learning opportunities enable students to actively construct their knowledge through the real-world, authentic experiences that they have encountered. Their findings also suggest that these practical experiences allow for reflection that deepens understanding of the learning, promotes critical thinking and potentially supports a wider range of learning preferences. This approach also aligns strongly with Kolb’s experiential learning theory which McLeod (2025) explains, places an emphasis on learning through experience and active experimentation. McLeod (2025) also agrees with the thoughts of Archer-Kuhn, Wiedeman and Chalifoux (2020) that this approach allows learners to apply and test ideas which allows for a deeper understanding of the concept, and increased engagement and understanding which were outcomes that were consistent in my observations of the two sessions. 

Despite the advantages of a more experiential approach to teaching and learning, Radovic, Hummel and Vermeulen (2021) note several challenges are present in ensuring its effective implementation in higher education. They highlight that integrating hands-on experiential experiences can be difficult to be meaningfully used in existing curricula, which can lead to them being treated as bolt-on activities rather than central to learning. Radovic, Hummel and Vermeulen (2021) also discuss that assessing experiential learning experiences can be complex due to their subjective nature and the individual reflections that are produced by learners. Additionally, they also identify other significant barriers that may arise due to the resource and time demanding nature of this approach as well as the varying levels of experience and readiness of teaching staff to deliver such sessions, which can influence the consistency and quality of delivery. Despite these concerns, this is an area I would like to explore further within my action plan and develop within my own teaching practice moving forward.
Reflections on my own practice 
Using the Gibbs Reflective Cycle, described by McLeod (2025b) as a six-stage model that is designed to guide reflection on experiences, I have critically reflected on the two sessions that I observed and considered how these observations and identified teaching approaches can inform my own professional practice. The observations highlighted three key themes that I intend to further develop in my teaching, firstly the importance of accessible teaching materials, secondly, creating more practical and experiential learning experiences and finally the importance of building positive and collaborative relationships with learners. 
Description and Feelings
Before these observations, I often adopted a more structured and lecturer-led approach to my teaching, believing that this approach would maintain a clear teacher and learner dynamic and delivery consistency. However, observing my colleagues and the strong rapport they had built with their learners prompted me to reflect on how a more open, collaborative approach can foster a sense of belonging and trust within the learning environment. I also recognised the enthusiasm and engagement learners showed during the experiential activities compared with more passive methods. 
Evaluation 
Through reflection, I have realised that my teaching practice possibly relied too heavily on direct input and digital presentation, which may not always meet the needs or learning styles of my learners. Discussion with colleagues around creating accessible and bilingual PowerPoint presentations and handouts also highlighted the importance of inclusive practice. Ensuring that teaching materials are accessible for learners with additional learning needs not only follows university and departmental guidelines but also supports equality of learning for all students and aligns with professional standards from the Welsh Government (2025) to promote diversity, inclusion and learner well-being. 
Analysis 
My reflections have highlighted the need to adapt my teaching to ensure accessibility and engagement for all learning. The research from Verbree et al. (2025) and Archer-Kuhn, Weideman and Chalifoux supports the idea that strong relationships and an experiential approach to teaching, where appropriate, enhance participation and can improve the quality of learning. This research has encouraged me to critically assess how I plan, deliver and resource my sessions to ensure that as many students as possible are engaged and that the resources are accessible to all. 
Action Plan
As I progress through my teaching career, I intend to design accessible teaching materials that align with the guidelines from my placement setting and ensure that I am integrating more interactive and practical activities to ensure my learners are active rather than passive participants in the teaching and learning process. By taking the approach of creating collaborative relationships with my learning and ensuring an inclusive environment is created, I will give my learners the best possible opportunity to engage with my sessions and reach their full potential 
Professional Development Action Plan 
	Target  
	Specific 
	Measurable (What) 
	Achievable (How) 
	Realistic 
(Why) 
	Time-Bound 
(When) 
	Professional Standard 

	Ensure that all PowerPoint presentations are accessible to all learners, particularly those with additional learning needs. 
	Design all PowerPoint presentations in line with university and faculty accessibility guidelines to ensure that they are fully accessible for learners with additional learning needs
	Assess each presentation using both the university guidelines as well as accessibility tools built into PowerPoint 
	Seek feedback from colleagues and learners on accessibility and adjust as required
	Supports inclusion and equality of learning for all students 
	Implement immediately and review in 4 weeks, using staff and learner feedback 
	In my practice and with others, I

Demonstrate commitment to learners, their learning, safety and well-being

Value and promote diversity, equality of opportunity and inclusion





	Build positive relationships with learners to create an effective learning environment. 
	Provide regular opportunities for learners to share feedback and opinions through consistent, open communication that fosters a reciprocal teacher- student relationship 
	Use learner feedback forms and observation of classroom behaviour to measure engagement and rapport
	Apply reflective practice and feedback from learners' and colleagues' feedback to refine interpersonal and communication skills
	Builds on observations and research evidence highlighting the value of positive relationships between learners and staff 
	Review progress by January 2026 through learner feedback and classroom observations
	In my practice and with others, I

Demonstrate leadership, integrity, courtesy and respect towards others

Build positive and collaborative relationships


	Make sessions more engaging by encouraging learners to be active participants in their learning
	Incorporate at least one interactive activity per session (e.g group discussion, case study or practical task)
	Monitor student engagement and gather feedback via on MS Forms after sessions
	Apply techniques observed from colleagues, such as varied learning environments and practical activities, to enhance engagement. 
	Observations and discussions with colleagues indicate that this approach increases motivation and participation
	Implement at the start of each module as part of session planning and evaluate at the end of each module
	In my practice and with others, I

Critically reflect on own values, knowledge and skills to improve learning 



Conclusions 

Completing this report has deepened my knowledge and understanding of effective teaching and learning within the post-16 education sector, and showed how my previous experience can be refined further. Observing more experienced colleagues in this sector has highlighted issues such as the importance of inclusive practice, strong professional relationships, and a more practical approach to teaching can lay the foundations for learner success.  Reflecting on these observations has allowed me to recognise how I can embed these principles into my own teaching to strengthen my professional practice.  
This experience has prompted a shift in my perspective on what teaching and learning looks like in the post-16 sector, moving me away from an approach which may have been more teacher-led and instead seen that a more collaborative approach may make me a more effective practitioner whilst also providing the best opportunity for my learners to succeed. I now feel more confident in designing learning that is inclusive, interactive and compatible with the professional standards. 
Moving forwards, my focus will remain on maintaining a reflective approach to ensure that I am constantly improving as a practitioner and will make opportunities to observe colleagues again throughout my career to identify other areas of best practice.
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Teacher Observation Form

Y Drindod Dewi Sant

Saint David

Teacher Lecturer 1

Date 7th October 2025
Group Level 6
Topic/Context Early Years Curricula

Notes on the lesson:

e Good use of student voice to guide
learning

e Resources are clear and bilingual
which is beneficial for the group
dynamic, especially designed to be
accessible for ALN students

e Clear positive relationship between
teacher and students

e Resources printed out for ALN
student

e Opening session with introduction to the assignment
and welcoming questions throughout.

e Use of a research task used to structure a debate
o Debate well-structured which lead into further
discussion around the pro and cons of debated

curricula

e Lecture well structured, used slides to spark
discussion with the learners.

e Discussion around professional practice and
experiences, linking policy to practice

What | have learned:

e Using student voice gives the
learner more ownership of their
learning, could this create more
enagagment?

e | have learnt the importance of
bilingual resources, as well as
being clear in the design of my
slides to ensure that ALN learners
can access the lectures and have
equal access (mapped to
professional standards)

e This was further supported by
printing resources for ALN learner
which allowed them to access the

e Positive relationship between learners and lecturer
allows for creating an environment that is beneficial
for learning (Mapped to professional standards)

e Review of the assignment during the opening
section allows it to be introduced to the learners,
which in turn breaks it down so that the learners can
start to process what is expected of them, in
addition to the panapto. (guidance video) that is
supplied ensuring that learners are fully supported
and have plenty of opportunity to ask for support if
needed.

e Use of practical tasks are used to break up the
lecture, for example the research task in this lecture,
this was used in response to the group dynamics,
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powerpgint independently, again

meeting the professional standard
of creating an inclusive
environment.

e Slides were used as a prompt to
spark discussion in the group,
again in line with the dynamics of
the group and the need for active
learning to keep them engaged.

lecturer was aware that just speaking at them in a
“chalk and talk” fashion would not be beneficial as
group would switch off and would take very little
from the session

e Lecturer used a variety of teaching strategies,
lecture, practical activities, debate and discussion,
this helped keep the lecture varied and engaging
which in turn also kept the learners active, this is
important as the content of the lecture was

e Debate was used during the session, which we
covered in Teacher Toolkit 1 lectures, and discussed
the potential issues in this approach, seeing this in
the lecture showed me the importance of setting
standards and expectations to ensure that the
debate was conducted respectfully. Highlighted
importance of managing the classroom

e Lots of links made between theory and practice,
both from the |ecturers experiences but also
drawing on learner’s experiences from their
practice, this was used to solidify understanding of
theoretical concepts.

Targets to improve my own practice (mapped to professional standards):

1. Develop my use of student voice
in my teaching

STANDARD - Demonstrate
commitment to learners, their
learning, safety and well-being.

2. Develop and use a wider range of
teaching strategies to give myself
a variety of ways to teach in
response to the needs of my
cohort

STANDARD - [Critically reflect on own
values, knowledge and skills.

3. 1will further develop my understanding of the
benefits of and the importance of creating
accessible learning materials

STANDARD - Value and promote diversity, equality of
opportunity and inclusion
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Teacher Observation Form

jod Dewi Sant

Saint David

Teacher Lecturer B

Date 10t October 2025
Group Level 6
Topic/Context Early Years Curricula

Notes on the lesson:

As in previous session,
strong relationship
between learners and
lecturer

Session was about forest
learners were taken out of
the traditional classroom
and into an outdoor area
to give the lesson an
authentic feel.

Very practical session,
with theoretical overview
at the very end of the
session, this allowed for
those links to be made
between theory and
practice.

Session began with a brief overview of the session, including
health and safety and making it clear to learners which areas
were out of bounds during the session.

The lecturer ran a few small activities, including exploring the
area to search for small stuffed toys, when these activities
were done, this would lead to discussion to make links to
theory and curriculum.

Learners were very engaged with the session which further
reinforced findings from last lesson that this group are very
practical driven and this may be the best way to teach this
group.

What | have learned:

Throughout this session, |
again saw the benefits of
a strong relationship
between teaching staff
and learners, it was clear
that learners felt
comfortable as a result
and it felt as though

Being outside had the potential to make managing the
learning environment more challenging, however the
lecturer gave very clear instructions around expectations
which learners responded well to and respected. This again |
believe is due to strong relationships as well, further
highlighting the importance of this in practice.
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learners responded well
to this as a lot of
questions were being
asked through the session.

A change of learning
environment also seemed
to have a positive impact
on the session, the nature
of the content was
matched with the way in
which it was taught, forest
school is outdoors, this
session was matched with
practical activities that
may be used in practice.
This made the session
highly engaging, | feel if
this had been done in the
classroom environment it
would not have had the
same impact.

Practical activities were well linked to theorical frameworks
as well as how they could be applied in practice, this again
helped to solidify understanding and this was shown both in
the engagement of the learners but also in the quality of
responses given in response to questioning,

Targets to improve my own practice (mapped to professional standards):

Make more use of
practical activities in
lessons to increase
student engagement

Standard — Maintain and update
knowledge of my subject(s) and
how best to teach and assess

them

Build positive
relationships with
learners to create an
effective learning
environment.

Standard - Build positive and
collaborative relationships





