[image: ]


GRADUATE CERTIFICATE in Consolidation of Social Work Practice
LEVEL 6 - 60 Credits


LEARNER PORTFOLIO
(PORTH AGORED and UWTSD)


	Learner’s name: Lauren Louise Blakemore 


Learner’s University Registration Number: 1911189




 


WALES ACADEMY for PROFESSIONAL PRACTICE and APPLIED RESEARCH
2021-2022

Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  

Contents 

	Portfolio Section
	Topic

	Task no.

	1
	Contents page
	

	2
	Developmental Review
	1

	3
	Observation and feedback
	2

	4
	Safeguarding and working in complex situations – Case Study
	3

	5
	Safeguarding
	4

	6
	Developmental Review
	1

	7
	Bibliography
	

	8
	Learner details, Signatures and Line manager verification
	

	9
	Learner and Employer Learning Agreement
	




Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)






I am currently working as a supervising social worker for an independent fostering agency based in Wales. Although the agency itself is based in Wales, we work closely with many different Local Authorities in both Wales and England. Through my role I work closely with foster carers, offering training, advice and support to enable them to fulfil their fostering role. I also work closely with the children and young people placed with the foster carers.

Working within an independent fostering agency during my first year in practice, I am able to identify the development progress which I have achieved through utilising the Gibbs Reflective Cycle (1988) which focuses on ‘learning through experience’. During the first year in practice, transitioning from a Student Social worker to a Qualified Social Worker, I have found that I doubt myself, lack confidence in my practice, and do not feel entirely confident in reaching out for support and advice in fear of being judged for not having the knowledge required for the role.

I feel as though I have gained confidence in working with complex cases with greater independence. I feel I have been able to complete supervision records and annual review reports through gaining the views and experiences of foster carers and children in care by using approaches such as person centred theory that is underpinned by legislation such as The Social Services and Well-being (Wales) Act (2014). 

Reflecting on my first year of Social Work practice, the key areas which I feel I have developed professionally since qualifying are that I have an increased awareness of my own personal values and what situations challenge these values. I feel that I have developed in confidence as a professional, and with regards to working with other professionals, I understand the difference between the roles of the Local Authority and the independent sector. I do feel though that by working within an independent fostering agency which delivers a service in both England and Wales, and separate to working within the Local Authority, the Social Services and Well-being (Wales) Act 2014 is legislation which is often overlooked due to legislation such as Regulation and Inspection of Social Care (Wales) Act 2016. This is something that I would like to be mindful of in my practice, the differences between an independent agency caring for children from both England and Wales, and a Welsh Local Authority, and ensure that I keep myself updated with the Welsh legislation during my practice as a registered social worker with Social Care Wales. Furthermore, The COPP for practitioners in Wales highlights the requirement for social workers to be accountable for the quality of their work, and to take responsibility for maintaining and developing their knowledge and skills (Social Care Wales, 2017). This is further supported by BASW’s Code of Ethics (2012) which identifies the need for social workers to keep up to date with relevant research.

As a small team, we value each professional’s knowledge and experience and work closely with Local Authority children’s social workers to ensure that the young people are at the centre of any decision-making. Through working this way we ensure we are working collaboratively with other professionals to ensure that the best possible outcome is achieved.

Since gaining my Social Work qualification I benefitted from regular supervision. Supervision provides a safe and confidential environment to critically reflect and develop my professional practice through purposeful thinking (Thompson, 2005). Supervision containing elements of critical reflection is useful in identifying issues and imbalances which can impact on individuals in the work environment, therefore furthering my own professional understanding of these complexities (Thompson, 2015).

In order to improve on my analysis within assessments, I feel I need to build my confidence in challenging individuals on the information which I gather. This would provide me with more depth and understanding, and therefore aiding my knowledge and ability to make informed decisions and recommendations for approval. Having the opportunity to undertake more foster carer assessments would assist in my development. 


 Word count: 666 words

Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  28th November 2019 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)






Individual 1 is a middle aged female who has been a foster carer for the agency for approximately two years. Individual 1 currently has one young person in her care, but also regularly has children on an emergency short term placement. Having been the supervising social worker for the foster carer for the past 12 months, I have built a strong working relationship with them whereby we are able to have open and honest conversations about the key issues relating to the young person in placement. 

The young person placed with individual 1 is a young adolescent and has recently been involved in social media conversations with an older male, unknown to her. This observation took place during a supervision session with individual 1 to discuss, support and advise of the above as she did not feel confident in approaching the young person about her internet use and rules around social media due to the young person’s birth mother paying for her phone contract.

The young person has attachment difficulties, finds it difficult to build trusting relationships and does not have an awareness of the risks of the internet. This recent situation has required professionals to work jointly to ensure the safety of the young person; myself, the police, and the Local Authority child’s social worker. Samuel (2011) identified particular benefits of joint working is that it improves the service of care for an individual, enables best practice, and can reduce the pressure on Social Work practitioners. Therefore, in this particular case, my mentor and I conducted a joint visit to the foster carer, and therefore felt that this will be the Social Work task for my observation. 

Although individual 1 is a foster carer with a fostering agency based in Wales, the carer lives in the North of England. The foster carer’s primary language is English and so does not require the supervision session to be in an alternative language. However, the foster carer has been advised that should she require communication in an alternate language, then this is something which myself and the agency would offer and explore. The interactions with the individuals in the agency are based on a person centred approach and the importance of enabling them to communicate and express themselves in their preferred language of choice. In Wales, this is known as the ‘active offer’, which recognises the importance of providing a service in Welsh without an individual having to request it. The Welsh Government (2012) believe this will offer individuals control over their chosen method of communication and help to ensure that individuals feel confident that they are being listened to.

Word count: 438 words


Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)

Prior to the observed supervision session, it was essential that individual 1 was involved in the decision making process, therefore meaning that I asked individual 1’s permission for my mentor/ manager to conduct a joint visit and whether she would be willing for the session to be observed.  It was important to gather 1’s views due to ‘voice and control’ being highlighted principles within The Social Services and Well-being (Wales) Act (2014), which ensures the individual is involved with decision making. We recognised that by supporting 1 to express her views it would enable her to feel respected and valued.

Though individual 1 resides in England, she is with a Welsh agency, and so she was provided with an ‘Active Offer’ to receive services in Welsh. The Welsh Government Strategic Framework, More Than Words (2012) recognises the need for services to actively offer services in Welsh, without individuals having to ask for it. Offering services in Welsh ensures everyone has the opportunity for the service to be delivered in a way that can best meet their needs (Welsh Government, 2015). Implementing the ‘Active Offer’ principle promotes the rights of individuals in Wales, whilst demonstrating respect and consideration to cultural and ethnic needs (Welsh Government, 2015). 

Respecting and promoting an individual’s rights is essential in Social Work practice, as highlighted within the Codes of Professional Practice for Social Care (Welsh Government, 2017). It is the policy of the agency to Actively Offer services in Welsh at the initial point of contact, therefore this had already been completed with 1 when they had initially contacted the agency and it was noted in case recording that 1’s first language is English, and so would like services to be received in English.
 
Prior to the observation taking place, I telephoned 1 to remind her of the visit. Upon entering 1’s home, I felt it was important to try to create a relaxed environment in which 1 felt that she could openly communicate with me the challenges she was currently experiencing. In order to achieve this I initially had a conversation about 1’s children, pet dog, and the recent holiday she had taken. Throughout this initial interaction with 1, I was considerate of the exchange model of communication. This approach recognises that though the social workers have a level of expertise, it is the individual who is an expert in their own life (Smale and Tuson, cited in Whittington, 2007). O’Leary (2013) suggests in all professional relationships there are power imbalances, though through applying the exchange model of communication the power is shared between the professional and the individual. It was important prior to the observation that I was up to date with the situation and so I spent time discussing the case with my manager and the child care social worker. All of which informed my communication with 1. Preparation, through reading a person’s file is essential in social work practice, as it will allow the practitioner to be aware of recent information and have an awareness of any potential risks (Hardy, 2017). It will also support the practitioner in adapting their own language to meet the needs of individuals, and what communication skills are required to support the intervention (Ryan, 2013). 

To ascertain 1’s understanding of the safeguarding information which we were discussing, it was essential I utilised my active listening skills. Active listening combines the skills of talking and listening in a way which helps others feel understood and encourages them to express themselves further and demonstrates an interest in the views, feelings and experiences of the individual (Cournoyer, 2007). The skill of active listening has been shown to have a positive effect in strengthening the relationship between the individual and the professional (Cournoyer, 2007). Through implementing this communication technique, I reflected back to 1 the information I was receiving from her, and therefore clarifying my understanding of what she was saying. 

In preparation for visiting with 1, I had printed out guidance and resources for keeping children safe online. I was aware from previous interactions with 1, that she feels comfortable having information which she can reflect back on at a later stage, as she sometimes found the information during conversation difficult to retain. Having consideration for an individual’s preferred style of communication is essential in adopting a person centred approach to social work practice (BASW, 2014). As detailed within the COPP (3.1) it is crucial to work with individuals in a way which encourages their participation and enables them to have voice and control (Welsh Government, 2015). The promotion of the rights of individuals to have their voice heard is embedded within Welsh Government literature, and is a particular key principle of the Social Services and Wellbeing (Wales) Act 2014. In this instance the physical resources provided a reference point for 1.

During conversation with individual 1, it was evident that she did not understand some of the Social Work language being used, therefore I felt that it was necessary to paraphrase some of the information, as not only did it make 1 feel understood, it enabled me to have some clarity on what 1 was discussing (McNamara, 2012). This helped to engage 1 in conversation and enabled her to open up more.
 
A fundamental aspect of adopting a person centred approach to practice is the quality of the professional relationship (Ferguson, 2011). Therefore it was equally important in this circumstance to discuss with the child in 1’s care, the importance of staying safe online, and her understanding of what this meant. Ferguson (2011) acknowledges that social workers involved with protecting vulnerable children need to use the authority they have ethically, skilfully and in an open manner in order to avoid oppressive practice. For social workers, this requires them to not take their professional and legal authority as a given when engaging with individuals, but to seek the authority to act, though the establishment of working in collaboration to empower individuals (Folgheraiter, 2004). 

I feel that although verbal communication had a primary role in this intervention, body language and theoretical principles such as active listening, Smale and Tuson’s 1983 model of assessment and Person Centred Theory (Rodgers, 1987) also informed this interaction. By focusing on these elements of Social Work practice, it helped me to remain focused on the intervention and the proposed outcome. If theories were not utilised to guide practice, then there could have been the potential for my interaction with 1 to be considered ‘poor practice’ (Carey, 2012). Upon reflection; the intervention was successful, as there seemed to be a clear understanding and objectives going forward to ensure the online safety of the young person in 1’s care. 

Word count:  1, 111 words



Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	There were no issues with punctuality

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, my social worker informed me that she was bringing the manager with her, and that she was being observed as part of her studies.


	Were you clear why the social worker met with you today?

	Yes, I have been having some difficulties with a young person in my care recently, and we were going to discuss how best to keep her safe online during our supervision.

	How well prepared do you think, the social worker was for his or her meeting with you?

	She was prepared and offered me good advice and various resources which I can look at to keep the young person safe online.

	  How has the social worker listened to you and respected your views and wishes?

	She was polite, understanding and I always feel comfortable speaking with her.

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes her communication was good.



	How has the social worker’s involvement met your expectations for this visit?

	I feel more able to discuss online safety with the young person in my care, and feel that she has given me the confidence to assert the house rules with regards to internet use, not having her phone all night in her bedroom for example.

	Are there any other comments or suggestions that you would like to make?
	No, I am happy with the support given to me.





Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)




Summary of Case

This case study will focus on a piece of assessment work which I have completed in my current role. This case study will critically reflect and evaluative the safeguarding legislations involved, look at safeguarding boards and the use of processes, policies and procedures. To enable me to reflect throughout this section, I shall use the Gibbs (1988) model of reflective learning. 

In order to respect the identity of the individual whom I will be discussing within this case study, they will be referred to as 2 to ensure they remain anonymous.

2 is an adult, English speaking male who lives in Wales. 2 had expressed an interest in adopting the child of his partner. During the initial discussions of the assessment, it became apparent that 2 had previous involvement with children’s services, relating to an incident regarding his birth son who does not reside with him. The birth son of 2 had, for a brief period, been a looked after child and was made the subject of a Full Care Order in accordance with Section 31 of The Children Act 1989. The justification from the court in granting this order primarily related to risk of emotional harm to his birth son, which he was at risk of experiencing as a result of the animosity between his parents. 2 and his former partner went through private proceedings within the family court due to conflict over contact arrangements for their son. It was whilst 2’s son was in his care during contact arrangements that the most recent incident led to 2 having involvement with children’s services related to an incident whereby he had allegedly used physical restraint towards his birth son. 

As 2 had expressed an interest to adopt the child of his current partner, a thorough assessment was required to establish his strengths as a parent and to also establish and analyse the level of potential risk. This information was gathered and analysed through communicating with relevant professionals whom had involvement with 2 and his family during the time of social services’ involvement.  

As 2’s allocated social worker, I completed a Partner of Parent adoption assessment which contributed towards the court’s decision whether or not to grant the adoption. This process of assessment focused on the development of multi-agency risk management strategies.

Critical Reflection

There are child protection systems within each of the four nations within the UK, all of whom have a shared objective to identify children who are at risk of harm, and to take action to protect those children and prevent further abuse from occurring (NSPCC, 2017). The nation’s child protection systems incorporate different frameworks of legislation, guidance and practice methods, all of which are based on similar shared principles (NSPCC, 2017). The primary legislation in Scotland which is implemented to protect children and young people from harm and abuse is the Children and Young People (Scotland) Act 2014 (NSPCC, 2019). In Northern Ireland, The Children (Northern Ireland) Order 1995 is the legal framework which explains the duties placed on professionals to protect children at risk of harm. In England and Wales, The Children Act 1989 is the key legislation which specifies the requirements on local authorities to protect children and young people at risk of harm or abuse. The introduction of the Social Services and Wellbeing (Wales) Act 2014, resulted in significant changes to Social Work practice in Wales. Whilst The Children Act 1989 continues to guide practice in respect of children who are at risk, or at likely risk of significant harm, support for children who are identified as being in need of care and support are assessed in accordance with the Social Services and Wellbeing (Wales) Act 2014 (SSWBA 2014) (Cardiff Law University, 2016).

The Welsh Government produces legislation, policy, and guidance documents, which Local authorities responsible for the safeguarding and wellbeing of children living in Wales follow (law.gov, 2014). There are two pieces of legislation which are fundamental to social work practice within Children’s Services, The Children Act 1989, and The Social Services and Wellbeing (Wales) Act 2014. If there are concerns that the child is suffering, or at risk of suffering significant harm, local authorities have a duty to respond in accordance with both pieces of legislation (Gov, 2018). 

Due to concerns pertaining to the birth son of 2 being at risk of emotional harm, the Local Authority proceeded with an application for a Full Care Order in accordance with Section 31, The Children Act 1989. Sufficient evidence was presented to the court, and a supervision order was granted in respect of 2, allowing him regular contact with his birth son. Whilst it was important for 2 to have a right to family life and to maintain a relationship with his son, the duty of the Local Authority was to safeguard 2’s son from significant harm, which had to be prioritised. 
Ferguson (2011) acknowledges the difficulties social workers experience when balancing the rights of individuals and safeguarding concerns. An inherent part of a social worker’s role is to respect the dignity and worth of every person, values associated with the European Convention of Human Rights (ECHR), The Human Rights Act 1998 (BASW, 2015) and Codes of Professional Practice (Walker, 2014). The Human Rights Act 1998 details the rights that everyone is entitled too, including values such as equality, respect, independence and dignity (SCIE, 2013). Ferguson (2011), suggests that to avoid oppressive practice, social workers need to use the authority they have ethically by not just taking their professional and legal authority as a given when engaging with individuals, but through working collaboratively with the individual (Folgheraiter, 2004). Whilst 2 was not in agreement with the action taken by the Local Authority, it was important he was made aware of the process and the reasons for the decision to enable a collaborative approach.

The United Nations Convention on the Rights of the Child (UNCRC) protects the rights of children and young people up to the age of eighteen years, a binding agreement containing 54 articles setting out the rights of children and young people (NI Direct Government Services, 2019). The UNCRC embodies the principle that every child should be recognised, respected and protected as a ‘rights’ holder’ and as a unique and valuable human being. Children’s rights in Wales are enshrined in Welsh law under the Rights of Children and Young Persons (Wales) Measure 2011. 

Using supervision to discuss my assessment of 2, I was supported to reflect on the information which I had received from professionals involved, and consider from 2’s perspective how he viewed the incident whereby he had used physical restraint against his son. 

Forming professional relationships within the context of child protection can be complex for social workers, who have a dual responsibility to promote the interests of the individual, whilst working for the Local Authority (Preston-Shoot, 2016). Developing and maintaining my professional relationship with 2, whilst also exploring with him his previous involvement with social services, was central to the outcome for 2 and his family. SCIE 2010 suggests that to ensure an individual’s voice us understood and heard, it is the role of the social worker to facilitate an environment which enables them to do so. The purpose of the assessment was to consider the needs of the child of 2’s partner, and whether 2 could meet those needs whilst safeguarding the child.

Working collaboratively with different Local Authorities across the United Kingdom, I was able to gather the information gained from previous section 47 investigations, including an investigation which was carried out in 2’s home, the home he shares with his partner and her two children. The outcomes of which established that neither child was at risk of significant harm from 2, and that the risk related only to 2’s birth son who resided with his mother. 

The introduction of the Social Services and Wellbeing (Wales) Act 2014 focuses on the development of effective multi-agency led interventions which contribute to ensuring that the best outcomes for individuals living in Wales are achieved (Welsh Government, 2017). Therefore improved outcomes for children can only achieved when individuals and agencies work together to deliver more integrated services (Welsh Government, 2007). In this instance, without the information from the Local Authorities involved, it would have been difficult to have made a professional judgement and analysis of 2’s ability to safely care for the child of his partner. The Social Services and Wellbeing (Wales) Act 2014 has placed further requirements on local authorities in Wales to operate with a multi-agency approach. However there are implications to this in practice, where there is the potential for conflict to arise, and the differences between independent services, such as differing legislation and policies, leading to potential lack of clarity on how best to deliver a service. This conflict is heightened by potential lack of funding for Local Authority services, and so may not commit to the cost of multi-agency interventions, which could arguably be met by other service areas (Atkinson et al. 2012).  

Cameron (2012) states that practitioners involved in statutory Social Work practice complete work on behalf of the local authority, and so their practice is held against the local authority’s name, therefore it is recognised that when working within a local authority setting, failure to work to policy guidelines can lead to disciplinary action being taken. Carr (2017) suggests social workers find it easier to justify to their employer the rationale behind the course of action they have taken if they are competent in their practice and produce clear written records, and so it was important that case recordings were kept up to date to enable a true analysis of 2 and his previous involvement with social services, to effectively safeguard the child in his care.  

Whittaker et al. (2016) acknowledge that Social Work’s fixation with the assessment and management of risks, derives from the adverse public perception of the profession. The portrayal of Social Work by the media is influential to the public’s view of the profession, and the way in which their work is undertaken (Ayre, 2001; Rasborg, 2012). Beck’s concept of Risk Society argues the general public and the media assign blame to professionals when calculated risks result negatively to vulnerable individuals (Beck, 1992). Ferguson (2004) states that agencies and professionals not working together effectively and lack of communication was a re-occurring theme across a number of 1990’s high profile Serious Case Reviews. The media’s portrayal of the Social Work profession contributes to the negative thoughts within society, that social workers are incompetent, who either take children into care unnecessarily or fail to act appropriately and leave individuals’ to suffer harm or abuse (Littlechild, 2008). As noted by Ayre (2001) this perception leads professionals to be more risk aware in their practice, which can then potentially impact the professional’s ability to make an impartial judgement (Stanford, 2010). 	Comment by Lauren Blakemore: 

Faulkner (2012) recognises there is the potential for damaging implications for individuals exposed to risk averse methods of practice, including experiences of disempowerment which can be experienced by people when they are unable to have choice. It can become apparent that when working with individuals, the professional relationship can significantly improve when individuals can see that professionals are wanting to work with them to help them achieve their outcomes. Adopting a risk averse approach could potentially distance individuals from their social workers and other agencies, therefore a multi-agency approach and a carefully formulated risk management plan can succeed in promoting engagement and ensuring the safeguarding of children.

New Welsh safeguarding procedures implemented in April 2020 replaced the All Wales Child Protection Procedures, and combines the safeguarding of children, adults, and elements of the Social Services and Wellbeing (Wales) Act 2014. Part 1 of the Adoption and Children Act 2002 requires local authorities in Wales to maintain a service in their area to meet the needs of children for whom adoption placements may be sought, to meet the needs of persons wishing to adopt a child and to meet the needs of the parents and guardians of children to be adopted, those who have been adopted in the past, their natural parents and their adoptive parents. Though part 1 of the Adoption and Children Act 2002 requires professionals to meet the needs of those individuals wishing to adopt, and the child being adopted, it requires consideration of the conflict of values between the prospective adopter’s right to a family life, and the child’s right to be appropriately safeguarded. The rights of children and young people up to the age of eighteen years are further protected by the United Nations Convention on the Rights of the Child (UNCRC), an internationally binding agreement containing 54 articles setting out the rights of children and young people (NI Direct Government Services, 2019). The UNCRC embodies the principle that every child should be recognised, respected and protected as a ‘rights’ holder’ and as a unique and valuable human being. Children’s rights in Wales are enshrined in Welsh law under the Rights of Children and Young Persons (Wales) Measure 2011. Therefore, with regards to the conflict of values previously mentioned, the rights of the child are paramount and so individual 2 was made aware at the beginning of the assessment that information would be sought from many different sources, including a DBS check, employment references, school references, and information held by Local Authorities. The General Data Protection Regulation (GDPR, 2016) gives individuals greater control over their own personal data, however it does not give them the right to prevent agencies sharing information where there are concerns about risk. The Wales Safeguarding Procedures (2020) therefore states that good practice principles of safeguarding is to gain the individual consent for information sharing by explaining to them in a simple but reassuring manner. Individual 2 was aware of the reasons why I was to seek references and information, and gave his consent for me to do so as part of his adoption assessment. 

Throughout the assessment process, I gathered verbal information, from 2, his partner, the child whom he wished to adopt, and other professionals in social services. In addition to this I also gathered both verbal and written information from children’s services and various references. 
Systems theory encompasses a broad outlook when assessing a family and their needs. It looks at external factors impacting on a family, such as their wider relationships and their environment. 
Social work professionals are considerate of how the systems in which their clients live have an impact on their behaviours. For example, living in a system of poverty can have a significant impact on a person’s decision making. In the assessment of 2, this meant identifying and analysing the impact which his previous involvement with children’s services had on his ability to parent and appropriately safeguard a child in his care. 

Throughout my assessment with 2, I was able to reflect on the processes 2 had previously experienced with social services, and consider from 2’s perspective how he views Children’s Services and Social Work involvement in his and his family’s life. Applying Bronfenbrenner’s Ecological systems theory to 2’s circumstances, allowed me to explore how the different levels of 2’s surrounding environment have influenced his behaviour (Shaffer, 2008). Bronfenbrenner’s sociological systems model highlights the significance of the interaction between the individual and the various levels of the environment, he suggests the individual and the environment influence each other (Shaffer, 2008). 

The first level in Bronfenbrenner’s Ecological model is the microsystem, which refers to the interactions and events in the individual’s immediate surroundings (Walker, 2014). The microsystem is considered to be the most influential layer of Bronfenbrenner’s theory, therefore significantly impacting on the biopsychosocial development of an individual, such as 2’s relationship with his birth son and ex-partner has broken down, and the incident involving his son where he had used physical restraint. Through the application of Bronfenbrenner’s model, it could be argued that the relationships within 2’s previous microsystem, could influence how he interacts with others today, including the child of his partner whom he expressed an interest in adopting. 

The second level in Bronfenbrenner’s theory is the mesosystem, which refers to the interaction between the different microsystems (Sudbery, 2010). An individual who experiences positive interactions between those who are most influential to them, learns the societal expectations relating to such interactions and relationships (Shaffer, 2008). 

The next environmental stage of the model is the exosystem, this level highlights the interaction between different social environments and the impact it has on the individual (Sudbery, 2010). The individual can still be influenced by the consequences of what is going on in the social environment, though is not directly involved. 

The forth level is the macrosystem, this stage takes into account the wider societal factors which can have an impact on the individual, such as the culture and socioeconomic status of the society (Walker, 2014). The fifth and final level is the chronosystem, it emphasises the time in which events take place and how they can affect the development of the individual (Walker, 2014). Using Bronfenbrenner’s model of development allowed me to identify the layers of 2’s social environment, which gave an understanding of his experiences and helped identify possible areas for intervention during the assessment. 

Whilst Bronfenbrenner’s theoretical model was useful as a reflective exercise, we have to be mindful that looking at theoretical frameworks alone and following a specific process has the potential to minimise the voice of the individual. Welsh guidance to social workers involved in practicing in accordance with the Social Services and Wellbeing (Wales) Act 2014, highlights key principles which support a relationship-based approach to working with individuals who have care and support needs. Key principles of the Social Services and Wellbeing (Wales) Act 2014 include voice and control, and co-production, both of which identify the requirement of practitioners to work in equal partnership to plan and deliver care and support (Welsh Government, 2018).
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                                                Section 5 Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)




The over-arching legislation which guides Welsh Local Authorities in meeting the needs of vulnerable adults is the Social Services and Wellbeing (Wales) Act 2014 which came into force in April 2016. The Act provides the legal framework for social service provision in Wales and sets out what must be done to safeguard adults and children in Wales (Social Care Wales, 2017). The Social Services and Wellbeing (Wales) Act 2014 places a requirement on local authorities to meet the needs of adults who are at risk of abuse of neglect (Codes of Practice Part 4: Meeting Needs, 2015). An adult at risk is defined as an adult who is experiencing, or is at risk of abuse and neglect; has needs for care and support; and is unable to protect themselves from abuse or neglect (SSWBA, 2014). 
Section 134 (SSWBA, 2014) required the implementation of regional National Safeguarding Boards to be set up throughout Wales. The SSWBA 2014 detailed the three primary aims of the boards; to provide support and advice, to report on the effectiveness of arrangements in place to safeguard children, and to make recommendations to improve safeguarding services throughout Wales (National Independent Safeguarding Board Wales, 2019). 
The Wales Safeguarding Procedures for Children and Adults at Risk of Abuse and Neglect (2021) seeks to ensure that practitioners understand their role and responsibilities when working with vulnerable adults. The Safeguarding Procedures provide guidance to those who have contact with adults at risk, and supports them to identify the care and support needs. A primary purpose of the Wales Safeguarding Procedures was to assist local authorities in applying the key principles of the SSWBA (2014) within the context of safeguarding. The Safeguarding Procedures incorporate working together, a person-centred and outcome focussed approach to working with adults at risk of abuse or neglect (Welsh Government, 2020).
The Mental Capacity Act (MCA) 2005 is a statutory piece of legislation which was designed to empower and protect those over the age of 16 who are assessed as being unable to make decisions for themselves. At the core of the Mental Capacity Act 2005 is the principle that an individual must be assumed to have decision-making capacity unless it is established that they lack it (Alghrani, 2016; Mental Capacity Act, 2005). Where, as a consequence of a mental illness, an individual lacks the capacity to make one or more decisions autonomously, it may be necessary for someone else to appropriately make the decision on their behalf (Macdonald, 2010). In certain circumstances it may be necessary for an assessment of capacity to be completed to determine the individual’s ability to make their own decisions relating to their care and support needs (Welsh Government, 2015). 
If I were to have safeguarding concerns relating to an adult, the local authority has a process which must be followed. Referrals are submitted to the Single Point of Access Team, who input the information, the referral is screened and shared with the Adults Safeguarding Team. The referral would then be viewed by a Safeguarding Manager, and if deemed appropriate it would be allocated to a social worker on the Adults at Risk Team. Section 126 of the SSWBA details that local authorities in Wales have a duty to make enquiries into any allegation of suspected abuse towards anindividual.
Word Count: 546 words






	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)




There are fundamental differences which practitioners working within the areas of either adult or children Social Work services must be aware of. Whilst the Social Services and Wellbeing (2014) Wales Act places a legal duty on local authorities to investigate and provide support to children and adults who are considered to be at risk, an adult who is considered to have capacity has the right to refuse intervention (NSPCC, 2019). There are certain circumstances whereby professionals believe that supporting adults considered to be at risk would be in the individual’s best interests. However, professionals have to be considerate of the rights of adults to make decisions relating to their welfare. 

In accordance with Section 47 of the Children Act (1989), if there is reason to suspect a child is suffering from significant harm, or is likely to suffer significant harm, local authorities must commence child protection enquiries. As oppose to adult social work practice, families cannot object to child protection procedures and Local Authorities must proceed with investigations to ensure appropriate safeguarding (Gov, 2018). In respect of child protection practice, there may be instances whereby local authorities must have involvement against the wishes of the parents to prioritise the welfare of the child. However, the local authority must still consider the child’s wishes and voice during their intervention, and child centred practice should be at the centre of all local authority’s intervention (SSWBA, 2014 and Wales Safeguarding Procedures, 2020). Many serious case reviews have found that local authorities did not communicate appropriately Social Work visits, and so this highlights the importance of listening, understanding and capturing children’s voices during all safeguarding interventions (NSPCC, 2022).

An important difference between adults and children is an adults rights to self-determination (Social Care Wales, 2017), however there are still circumstances whereby the law considers it essential to intervene. These circumstances for example are where other adults or children are at risk, or where a serious crime has been committed (SSWBA, 2014). The least restrictive options must always be applied, and we must be aware of section 127 of the SSWBA (14) which gives authority to apply to the courts for an adult protection and a support order.
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)



When I initially began the consolidation programme for Social Work, I was feeling apprehensive and uncertain about my confidence and development progression in my practice. This I believe was because I had one university placement in a statutory setting, and so felt as though I perhaps did not have the experience which my peers perhaps gained from spending more time within a statutory setting. During the consolidation programme I also took a break from my Social Work practice due to being on maternity leave, returning in the summer of 2021. I recognise that the combination of both experiences created feelings of doubt in my capabilities as a social worker. I believe making professional judgments with this limited confidence made me apprehensive of making the wrong decision and potentially putting myself or others in a vulnerable situation. I am aware of the culture of ‘blame’ and ‘bad press’ surrounding Social Work practice, which Davis (2010) suggests can encourage risk adverse practice and a lack of confidence making professional judgements. Thompson (2016) suggests that this pressure can result in practitioners leaving the profession, and that having manageable caseloads and flexible working arrangements could help better support them.

Upon starting my career in Social Work, I felt as though I needed to know everything, despite being new to my role in fostering, and so I was not fully confident with asking for advice and support, rather trying to find out information for myself. However, as my career has progressed I feel as though I have gained so much confidence in communicating with colleagues about complex cases, utilising supervision to have case discussions with my line manager, and asking whenever I need advice or a different perspective on a situation. This change in my confidence has changed me as a social worker I believe, and has hugely benefitted my Social Work practice.

During supervision, my line manager and I have previously looked at my learning needs and how I can address these with particular training. I have therefore completed various training courses, including how to make a good assessment and critical analysis in report writing. The training provided me with huge amounts of knowledge base, specific strategies, understanding of legislation and procedures and skills. I also felt that this also helped increase my confidence in my practice. 

Through the application of Schon’s reflective model, I have considered the learning outcomes identified in reflection Task 1 (part a) and have reflected on my progression as a practitioner since commencing the consolidation course. I have given further consideration to areas for improvement and identify further training opportunities which will hopefully support my continued development in my Social Work practice. 

Since completing Task 1 (part a) I have had the opportunity to undertake complex assessments which have allowed me to develop my analysis skills, and therefore as a practitioner, I am becoming increasingly confident in my practice. Having knowledge of the relevant legislation, policy and procedures increases my confidence where there are challenging discussions to be had during assessments, and provides me with clarity as to what it is I am aiming to achieve. 

Since commencing the consolidation course in 2019, I have moved from working within an independent fostering agency, to working in adoption within a Local Authority. The particular area for improvement which I addressed in part 1 was improving my application of analysis within assessments and building my confidence in challenging individuals on the information they share to provide me with more depth and understanding of the situations, therefore aiding my knowledge and ability to make informed decisions and recommendations for approval. I feel as though I have achieved this and am confident in my ability to communicate and assess individuals and I feel confident in making recommendations knowing that I have considered and analysed all the information gained. 

I have a passion for adoption and would like to continue to work in the field of adoption. It has been refreshing to speak with colleagues who love their role within Social Work and have been in adoption for a large proportion of their career. I feel my current role will enable me to develop further skills and enable me to undertake further training to become an experienced social worker within adoption. 

Word count: 707 words. 









Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	19/11/2019

	2
	12/02/2020

	3
	30/03/2022

	4
	09/08/2022



Notes 

Maternity leave June 2020 to July 2021 - Due to being on maternity leave, I was not able to attend the required consolidation workshops between July 2021 and the completion date of February 2022. Therefore, I was given a new submission date which allowed me to attend workshops 3 and 4 in 2022.



	Mentor’s comments 


	
I have been Lauren Blakemore’s direct line manager and supervisor since 19th July 2021, when Lauren joined the service. 

Adoption is a specialised area of practice, the duties being strengthened and extended under Adoption and Children Act 2002 and related Adoption Agencies Wales Regulations and the Social Services and Well-Being Act 2014. Lauren is a knowledgeable practitioner, covering a wide area of practice in Adoption Service from assessments of general prospective adopters, partner of parents assessments, family finding, linking and matching children waiting to be placed for adoption. In her practice, she has developed extensive knowledge and skills in this field. Lauren has kept up to date with changes in legislation and research embedding this in her current practice. This has been reflected in her current role as assessing and supporting adoptive parents where she integrated research (e.g. attachment theory, Life story work, parent’s capacity and motivation to adopt) in her regular practice. 

Over the past year, Lauren has developed her practice of expertise within adoption. She managed a number of multifaceted adoption cases and coordinated the plan for introductions based on a multidisciplinary approach perspective, to ensure the best outcomes for children who are waiting to be placed for adoption. 

As a committed practitioner, Lauren keeps up to date with research and current legislation by attending training, accessing research via service Training section and other useful websites, podcasts and reading relevant book. She is more than able to integrate the knowledge acquired within her work and inform others. For example practicing applying the changes the Adoption Agencies Wales (amended) Regulations 2020 that requires that assessments of prospective adopters be completed in two stages with clear timescales in place. 

 Legislation and theory around attachment, educational achievement, matching, looked after children and young people contact with their family greatly affects service delivery. Lauren always aspires to ensure that children and prospective adopters receive the service they are entitled to, in a timely manner. 

The prospective adoptive parents’ assessment necessitate a higher degree of analysis skills delivering a clear comprehensive and concise report that is presented to Adoption Panel and/or Court. Lauren’s assessments reflect her comprehensive analysis skills and being praised on many occasions, in relation to their quality, by the members of the Adoption Panel. 

In all Lauren’s assessments cases I have received a positive feed-back from prospective adopters she was involved with, in relation to her high level of professionalism, promptitude in answering their questions and support offered them during their journey to adoption . 

It has been only a year since Lauren started to work for our service, up to end of July 2022 when she went on maternity leave. Due to the nature of our work, Lauren would had be involved with children and prospective adopters for at least 12 months, in assessment cases and similarly in cases of linking and matching. I would say that in future she would benefit to strengthen even more her skills by being allocated a variety of more complex assessment and partner of parents’ adoption assessment cases, using different assessments toolkits based on the individuality of each case. Also her court skills  will improve with practice, as to date she was fortunate and has not experienced any contested cases where she needed to give direct evidence/being interviewed in court by the judge.  

During supervision, there is opportunity to have discussion on individual cases, to reflect on practice. I have observed that Lauren has giving herself the space to reflect and comes with her own proposals in case management. As her supervisor, I find that Lauren’s knowledge has enhanced by bringing fresh research into discussion.  Lauren is able to reflect on cases, identifying positives and areas of where improvements could have/ can be made focusing on positive outcomes. Lauren priorities cases that need the most discussion to ensure these are covered in the time allocated and uses reflective practice in case management. She is a good team player too, offering her support when needed. 

Lauren’s practice has always been child focused whilst accomplishing the possible best outcomes. She is a firm believer that open and honest communication is the key of developing trusting and positive working relationships. She is confident to held difficult conversations, treating the others with respect and sensitivity whilst the safety and wellbeing of children remain paramount in her practice. Lauren demonstrated that she treated with respect and dignity the children and families she worked with and focused on delivering the advice and support in a timely manner.  

With regards to safeguarding, Lauren had ensured that relevant checks and references are completed; she chases and advocates that other agencies returned them to the service on a timely manner to ensure the deadlines established by the Adoption regulations are fulfilled. However, she always ensure that no process is taken any further, until the safety procedures are concluded. 

Lauren’s recording is at very good standard. She is always mindful of the impact and long-term implication of her recording, that children who become adults can request access to their files/records and the impact of information recorded may have on them in years to come. She is aware of the power of the words/language used, sensitivity, accuracy, reflection and evidence used. Lauren’s good analysis skills have been praised by the members of the adoption panel, as in her Prospective Adopters Assessments (PARs), she used the evidence available, made sensitive, appropriate, accurate, and concise recommendations.   

Lauren is a committed and enthusiastic social worker who strives to improve her knowledge, skills and practice ongoing, having at the core of this the best interest of children and families.  Lauren is organised, concise and professional; she completes all allocated tasks and assessments at high quality and in a timely manner avoiding, whenever possible, any unnecessary delays.  Lauren has the base knowledge, skills, characteristics and aptitudes to achieve high in her social work career.  

Date: 05.10.2022 

   [image: ]                  
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Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Lauren Louise Blakemore

2. Learner’s University Number: 1911189

Address for Correspondence: 5 Terrig Hill, Ffordd Nercwys, Treuddyn, Mold, CH7 4BE 

Telephone: 07949320406

E-mail: lauren.l.jones@hotmail.com or lauren.blakemore@XXXX.gov.uk 

Date of Professional Qualification: November 2018

Date of registration with Social Care Wales: 2018


3. Name of Learner’s Agency: XXXX County Council

Agency Contact details: Currently employed in Adoption Services. However, during the commencement of this portfolio, I was employed by an independent fostering agency. I went on maternity leave in June 2020, and prior to returning to work I gained employment with adoption services.

Name: XXXX County Council

Address: 

Telephone Number: 07557213156  

E-Mail address: lauren.blakemore@XXXX.gov.uk
 


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details:

Name: Mihaela Bucutea (line manager)
Address: 

Telephone Number: 07879735734

E-Mail address: Mihaela.bucutea@XXXX.gov.uk 



	6. Observer details 

Name: Greg Meekham

Work Address: Independent Fostering Agency

Professional Qualification and date of qualification: Registered Social Worker (2012).

Email and telephone number: greg.meekham@XXXX.co.uk







Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _[image: ] _ __ _ _  (Learner)

Date: _ _ _27/09/2022_ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ Greg Meekham_ _ _ _ _ _  (Observer)

Date: _ _ _15/12/2019_ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: MIHAELA BUCUTEA
SIGNATURE OF LINE MANAGER.: _ _ _ _ [image: ]_ _ _  _ _ _ _ _ _ _ _
DATE: 05/10/2022



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Lauren Blakemore

	
Name of Team/Agency 
	XXXX County Council

	
Name of Mentor 
	Mihaela Bucutea

	
Name of Line Manager 
	Mihaela Bucutea



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:…… [image: ]………………….. Print Name:…Lauren Blakemore      Date:…27/09/22 
(Learner)

Signed:……[image: ]…………………..   Print Name:…Mihaela Bucutea…….Date:…05/10/2022
(Line Manager/Mentor)



PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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