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Abstract

The research area of this article focuses on belonging to second language acquisition and error analysis. It focuses on analysing the speaking biases of non-native English speaking university students in communicating in English as a second language. The aim of this study was to gain a comprehensive understanding of the concept of speaking errors and the participants' attitudes towards it by completing a questionnaire. After obtaining these data, the researcher integrated and analysed them to summarise the types of speaking errors that existed among the participants, thus re-emphasising the importance of error analysis in language teaching and providing the author with sufficient theoretical foundations and guidance for her future teaching of spoken English.
In this study, the questionnaire survey provided data to explore speaking errors. The questionnaire survey mainly focuses on the study of different second language learners' understanding of the concept of speaking error and their attitudes on how to cope with and correct the error, which is an all-encompassing way to understand speaking errors. The results showed that most of them agreed that correcting speaking errors are unavoidable and important, and the participants agreed that proper correction of speaking errors is very helpful to the learning of spoken English. Secondly, the participants' speaking errors were focused on grammar, which also shows that in second language teaching, teachers can correct learners' speaking errors in a targeted and systematic way, but when encountering different speaking errors, it is necessary to analyse the specific problems. Since the author lacks teaching experience, although the research on speaking errors has theoretical support and data analysis results, it still lacks the accumulation of different samples, so I hope that I can continue to supplement and improve the research on error analysis in the future.

Chapter One Introduction

1.1 Background of the Study

As globalisation continues, English is becoming increasingly significant in modern life. More and more people are involved in international exchanges, during which they all need to use English to communicate with native English speakers in different purposes. English is also a compulsory foreign language in many non-native countries. In English language learning, speaking is more important than reading and writing for learners to produce language immediately while having conversations. During this period of time, the content of the language learners’ spoken output is of research significance. The reason for this is that even native speakers of English make oral errors in their speech, so learners of English as a second language make a wide variety of linguistic errors. Many linguistic scholars have discussed and studied these linguistic errors to some extent. For example, (Gao 2015) in his thesis conducted a study on the speaking errors in the English Proficiency Test (EPT) VIII. He collects 100 transcribed texts of the 2007 EPT from students in the EPT, and summarises the students’ speaking errors in the test through the classification of word chunks of Nattinger and DeCarrico, as well as through the use of the BNC Corpus and the English Dictionary, speaking errors that appeared in the test are analysed and classified. There are other two writers emphasis doing the investigation of speaking but using two different research approaches, (Budiwaty, 2013) in her article, who adopts a descriptive quantitative approach. According to the research, 88 students were divided into two groups to answer 10 questions that he had set and the data obtained from the students’ participation in the survey was counted for the purpose of error analysis. Firstly, the investigator analysed each question that participants answered (for example, the researcher will illuminate the percentage of students who’s answers’ wrong and explained how their errors came out). Then, it is presented in two tables(‘percentage of simple past error’ and ‘percent of past perfect tense error) and the investigator analysederrors that participants have made according to the data the researcher collected, where the author concludes on the basis of the whole research that the majority of students produce errors. At the end of the article, the author goes on to state that his study only deals with error analysis in the past tense, but the error analysis in the future tense is also to be explored (Budiwaty 2013). (Afrilliani 2019)chose a descriptive qualitative approach to the study. The research focused on error production which made by the students of Non-English Education Department and the techniques of Teaching Speaking in English used by teachers to start doing error analysis in English Tutorial Program under Teacher Training and Education Faculty at Muhammadiyah University of Surakarta. The article begins the discussion directly based on Clark’s classification of the types of errors(Clark 1977), develops the case study very succinctly and clearly, which the investigator talked about what he found during the whole observation, he gave several examples for each kind of error they have already made and described how the participant produced the error and for what reason. The article concludes that students still make errors in oral communication, and teachers try to avoid these errors by choosing different techniques of teaching to minimise the difficulty of the lesson, so that students can communicate effectively (Afrilliani 2019). According to (Baebera 2017), she did a observation of oral error, which she the lights on the developmental idea of errors, she explains that the majority of errors are developmental errors due the language acquire levels of students, which means students are still learning new language structures, so she did a research to explore its oral errors.
These articles above are analyses and studies on oral errors, the first one discusses the errors in oral communication from the perspective of tense, while the second author analyses the errors from the perspective of second language learners and teaching techniques. These perspectives are very informative for the author in her research. 

1.2 Purposes of the study

The first aim is to outline the spoken error analysis in the form of a questionnaire. A comprehensive understanding of error analysis provides a solid foundation for the second part of the language test section, because the production of speaking error is not limited to one type, and with a systematic understanding of the definition of bias and the causes of error, the researcher will be able to identify the types of error and the solutions for error in error analysis in a timely manner. The second part of the study is to examine the speaking errors of non-native English speakers in the form of language tests. This part of the study was a deepening and practice of the previous part, which aimed at exploring thetypes of speaking errors. The whole study not only provides ideas for understanding error as well as solving the problem of speaking errors, but also helps the authors in their future research in the field of speaking errors and in teaching English.
In order to conduct this study, the authors asked 40 students to fill out a questionnaire that required them to answer 10 questions centred in the error analysis in order to subsequently understand and deepen the concept of spoken errors. Furthermore, through a language test, after the participants had completed the questions, the researcher would collect their answers and convert them into data for analysis. The purpose is to study the speaking errors that non-native second language learners make when learning to speak English. The researcher will also explore and categorise the types of speaking errors they make, also find out the causes of the errors.


1.3 Organization of the Thesis

This study is divided into five main chapters. The first chapter is a brief introduction to the whole thesis, in which the research purpose and research content as well as the structural distribution of the whole article will be explained. 
The second chapter is the literature review section, in which the author will integrate and evaluate the relevant literature involved in error analysis, and summarise different scholars’ understanding of the concept of error, as well as the methodology and theoretical basis they use in conducting error analysis. Furthermore, the author is also going to explore the contrastive analysis which is also associated with error analysis. During this chapter’s discussion, their relationship will be clearer.
Chapter three will be methodology part, which includes research design, which divides into three parts: research philosophy (mainly consider positivism in this chapter), research approach (the author is going to use deductive rather than inductive), research strategy (in order to do a questionnaire and language test, it is suitable to use quantitative). The next is research method, which contains data collection method (introduce the definition of questionnaire and language test), data analysis method, and sampling method (in this thesis the researcher is going to adapt convenience sampling).
Chapter four is about research findings and data analysis, which is mainly based on empirical studies of questionnaires on learners of English as a second language. The conclusion is that this research provide a deeper and more objective understanding of the concept of speaking error, emphasise the importance of error analysis. Chapter 5 will summarise the significance of error analysis for the study and talk about the implications for English language learning and teaching. 



Chapter Two Literature Review

2.1 Introduction
With the continuous progress and development of the times, scholars' discourse on second language acquisition and contrastive analysis has been revised and improved. Many scholars believe that Lado's 1957 work on contrastive analysis ("Cross-Cultural Linguistics") is the starting point of second language acquisition research. However, some scholars believe that second language acquisition research should be considered from the beginning of Corder's 1967 article "The Meaning of Student Prejudice" and Selinker's 1972 article "Interlanguage". This chapter begins with a comparative analysis of the studies proposed by Lado, moves on to discuss the concept of interlanguage, and finally narrows the discussion to an analysis of spoken errors and establishes clear links between the different theories. The aim of this chapter is to examine current academic theories related to second language acquisition and errors analysis and their application to spoken English. The study of these theories will also provide a theoretical basis for the authors' research questions and research content.

2.2 The discussion of Contrastive Analysis

2.2.1 Theoretical Basis and Research Background
The study of contrastive analysis can be traced back to the 1940s in the United States, when Fries pointed out that the most effective teaching materials for second language teaching should be based on scientific descriptions and careful comparisons between learners' mother tongue and the target language. Lado in (Intercultural Linguistics) further added to the literature by stating that learners have a relatively easy time learning a second language when they encounter content similar to their mother tongue, but they have difficulty when they encounter content that is different from their mother tongue. Therefore, teachers need to compare the learners' mother tongue with the target language to find out the differences between the two languages, so as to understand the difficulties learners encounter when learning a second language and prepare them to teach accordingly. (From Fries and Rudd's study on the importance of comparative analysis, it is clear that learners inevitably make associations with their mother tongue when learning the target language, and that these associations may either have a positive impact on the learning of the second language or a negative impact on the learning of the target language, hindering the learners' progress.) These positive and negative influences have a corresponding definition in psychology called migration, and according to Lado, negative migration can cause learners to have difficulties in learning the second language or to make mistakes in language acquisition. Therefore, it is necessary to predict difficulties and errors in second language learning by comparing the similarities and differences between the two languages. Lado defined the concept of contrastive analysis based on the behaviourist theory of stimulus-response-reinforcement. Behaviourist theory has rightly been questioned as it is somewhat outdated (John and Sharan, 1995). However, it is important to understand the basis of behaviourist theory. This is because parts of second language learning are still based on behaviourism, or some aspects of behaviourism are still relevant, but not all lessons are based on behaviourism. Skinner (2011) argues that learning occurs through repetition of behaviour and human stimuli and responses to different situations (Rubin, 2011). Behaviourists believe that language is acquired through imitation and the development of habits, and that the learner's mother tongue or first language influences the process of acquiring a second language (Lado, 1964, cited in Lightbown and Spada, 1999). Furthermore, behaviourists argue that during the learning process, when learners have the opportunity to practise a language or imitate a pattern, they are rewarded when they respond correctly to a given stimulus and, conversely, they receive negative reinforcement when they respond incorrectly (Ellis, 1997). Whilst this approach has had an impact on second language linguistics, this approach of producing passive language solely by responding to stimuli ignores the learner's own subjective agency and focuses too much on the language itself. Too much attention is paid to the language itself without taking into account the creativity of the learner, so at this point we can only speak of the Contrastive Analysis Hypothesis (CAH). 

2.2.2 The brief definition of contrastive analysis
Contrastive analysis (Lado 1957) is the systematic study of a pair of languages with the aim of identifying their structural similarities and differences. Contrastive analysis (Gast 2016) was widely used in the 1960s and early 1970s. In a narrow sense, contrastive analysis is the study of differences between language pairs (or small sets of languages) in the context of linguistic similarities. 
The theoretical basis of contrastive analysis is structural linguistics, which, by providing an objective, static portrayal of language, focuses the study of language only on linguistic form and not on the aspect of meaning. It is also because of the careful description of the two languages in terms of their structure that there is a material basis for co-occurring comparisons between the different languages.

2.3 The discussion of Error Analysis
2.3.1 The distinction between Mistake and Error
With regard to the rationale for studying errors in second language learners, (Corder 1967) argues that there are generally two aims, one is for pedagogical purposes, i.e. the need to fully understand the nature of errors before a systematic approach to their elimination can be found; and the other is for theoretical purposes, where the analysis of learners’ errors while acquiring a second language, is necessary to understand the process of second language acquisition. These demonstrate the importance of discussing the definition of error. To make the definition clearer, most people consider error and mistake together and make comparison. Rod Ellis (1997) holds the viewpoint that errors are gaps in learners’ knowledge due to lack of competence (They do not know what is correct). While mistakes are gaps that learners who made unconsciously and occasionally (They do not know why it happened). To explain it in another way, mistake is an accidental slip of the tongue or a clerical error made by a second language learner, such as straining to express something and saying it as something else (Brudhiprabha 1972). Apparently, the above concepts draw a conclusion that mistakes are characteristically unsystematic, and of no significance to the language learning process. (Sandra 2015) pointed out that mistakes occur with great frequency not only in second language learners’ speech but also in that of native speakers, which supplies another conceptual difficulty to error analysis of learner speech: in native language. However, errors are regular mistakes that occur as a result of a poor command of the target language, which deviates from the target language and reflects the speaker’s linguistic competence and level. (Richards 1970) also believed that errors of this nature ‘intralingual and developmental errors’. In additional, errors in speaking are often considered slips or even innovations, whereas in an assessment of learner speech they are considered to be deviances from a given norm and therefore to be errors (Sandra 2015). These series of distinction between mistake and error are fairly crucial, which evident the importance of studying learners’ errors. Even though, it still seems the definition of error is vague, and researchers categorize its concept. According to recent studies, mostly scholars when they are doing spoken English error analysis, raises the question of whether or not pronunciation errors should be include as errors or not. This is the other way to categorize error as well. Further distinctions in error have been made between intralingual (Lennon 2000) and interlingual, covert and overt (Corder 1971), local and global (Burt &Kiparsky 1974), as well as knowledge-based and processing-based errors (Lennon 2000). Moreover, (Corder1981) classifies errors according to the development of the interlanguage, which includes pre-systematic error, systematic error and post-systematic error. Although the definition of error was initially obtained through comparing with the concept of mistake, it is worthy to explore more source of the error to make it comprehensive. (Brown, 1994), introduces four reasons why learners produce errors. Firstly, interlingual error, which refers to errors associated with the original language (L1); and secondly, intralingual error, which is the errors caused by misunderstanding of the target language (L2). Prior to the error, the student does not embody the linguistic structure of the original language (L1), but rather makes generalisations based on partial exposure to the target language. The student derives to ignore the already existing linguistic rules rather than forming an assumption that L1 and the L2 incompatible. The third reason is the learning situation, which refers to the classroom context in which the teacher is teaching the second language, a situation that encourages students to make false linguistic assumptions. The lecturer’s explanations can trigger the possibility of errors in students because sometimes they provide misleading definitions or do not generalise the grammar properly due to their incomplete knowledge of the language. Finally, communication strategies, according to Brown's (1994) statement, "it is easy to see that students usually have a proactive attitude to participate in linguistic communication to improve their ability to convey information through a second language, but inevitably some inappropriate ways of using it indirectly contribute to the production of errors". Harmer (1983) also suggests four types of causes of intra-lingual error: (1). Overgeneralisation; (2). Not knowing the rules; (3). Incomplete application of rules; (4). Semantic errors such as constructing the wrong concept/system.
Norrish (2004) also identified three main causes of error from other sources, including the following: 
a. Carelessness. Carelessness is often inextricably linked to a lack of motivation for language acquisition. Many professors will admit that if a student has not lost interest in language acquisition, then he will not necessarily make an error, and the cause of carelessness may be linked to inappropriate learning materials. One way of reducing such 'careless' errors then is to get students to actively seek out the errors they make and discuss these errors in class.
b. First language interference. Learners who are unfamiliar with the rules of the target language have to rely on their native language knowledge to learn the second language, which is why learners from the same native language background tend to make errors of the same nature. And these types of errors are usually found in beginners.
c. Translation. One of the most common situations is when a student is asked to express something in written form but encounters a situation where he or she is unable to do so accurately. Therefore, when the student encounters such a situation and wants to express himself, he returns to the language system he is familiar with, i.e., his mother tongue.
After discussing the above sources of error, the concept of error is better understood and can be clearly distinguished from mistake. However, it is doubtable that the above scholars’ discussion on the causes of error is still insufficient. For example, a Chinese scholar (Liu 2007) has pointed out the concept of negative transfer of cultural factors in his book Introduction to Teaching Chinese as a Foreign Language (TCFL). He explains that language use errors occur when learners are influenced by their own culture or when they do not understand the target language culture well (Liu 2007). For example, in Chinese, the family name comes first and the given name comes second, so it is common for beginners to confuse the first name with the given name. In addition, he also points out that inappropriate use of words in some contexts is also a factor that leads to error, and these are all negative cultural factors. The author’s discussion of the above sources of error also serves to lay a solid theoretical foundation for one of the issues addressed in the subsequent study.

2.3.2 The definition of Error Analysis and Interlanguage

The concept of interlanguage is discussed by various scholars, for example, (Nemser 1971) and (Selinker 1972) shed light on that L2 learner language is systematic and that the errors produced by them do not consist of random mistakes but, rather, suggest rule-governed behaviour.Selinkerhas been studied interlanguage retrospectively, from the different attitudes of teachers towards students’ errors in the process of language acquisition to the different perspectives through which errors are later viewed, leading to the concept of interlanguage. After a series of empirical studies, he concludes that:
 ‘the systematic and structured target language produced by second language learners in the process of language acquisition is collectively referred to as the interlanguage. It can also be called the learner’s version of the target language.’ (Selinker 1972).
As he states, the study of the interlanguage means the study of the language of the language learner. Different scholars have also given different understandings of the concept of interlanguage. These are usually based on definitions of different linguistic phenomena. Interlanguage and interlingua, for example, suggest that the learner’s language will show systematic features of the target language and other languages he may know, most notably his mother tongue. In other words his language system is a mixed or intermediate system. This emphasises one aspect of the language learners’ linguistic variability. Another term, ‘approximative systems’, emphasises the goal-oriented development of the learner’s language towards the target language system, but this theory has been denied by scholars in subsequent studies, ‘In any case, interlanguage is not socially institutionalised forms of behaviour (except perhaps in rare cases), and therefore there is no such concept as a approximative systems.’ . The term ‘transitional competence’ proposed by Selinker borrows from Chomsky’s concept of ‘competence’ (this will be defined in the further chapter) and emphasises the learner’s possession of a certain body of knowledge. 
Selinker believes that ‘the language of the language learner is a hybrid between his first language and the target language’ (Selinker1972). Evidence for this was his collection of the large number of errors produced by language learners in the process of switching between their first and target languages. Furthermore, such errors appear to occur at the same stage of development in most learners, and to a large extent have a presence independent of the native language. Thus, interlanguage is not a hybrid language and it has its own developmental history. These kinds of observations led to the proposal that second language learners, like native speakers, represent the language that they are acquiring by means of a complex linguistic system (Lydia 2007).
 (Ellis 1994), citing Selinker, describes cross-language features as follows: 
(1) Linguistic transfer (certain items, rules and subsystems in a learner's interlanguage may be transferred from the learner's first language)
(2) training transfer (certain elements of interlanguage may be transferred due to differences in the learner's education and teaching styles)
(3) second language learning strategies (Selinker describes "recognisable methods for what learners learn").
(recognisable methods for what the learner learns).
(4) Second language communication strategies (identifiable ways for learners to communicate with native speakers of a second language).
(5) Overgeneralisation of target language material (some interlanguage elements are the result of "apparent overgeneralisation" of target language rules and semantics).
While finishing talking about interlanguage, it is worthwhile to mention error analysis. Error analysis was created in the 1960s by Stephen Pit Corder and his colleagues, which is an alternative to comparative analysis(Corder 1972). Compared to error analysis, contrastive analysis cannot predict the vast majority of errors, and it emphasised the study of phonology and morphology. It does not address the communicative context, i.e., the contrast of socio-pragmatic conditions that influence language.(Rustipa 2011)
One of the key findings of error analysis was that many learner errors were caused by learners' incorrect inferences about language rules.
Whilst error analysis is still used to study specific issues in SLA, the search for an overarching theory of learner error has been largely abandoned.
To make the definition of error analysis more comprehensive,the theoretical basis of error analysis has to be introduced, Universal Grammar.(Chomsky 1982) believed that human beings are born with a special ability to acquire language on their own, manifested by a genetically determined ‘language acquisition device’ (LAD) in children’s minds. This special mechanism exists independently of other human functions, and is not even directly related to intelligence, and works until the age of 12. The LAD consists of two parts: one is the language principle that is universal to human languages in the form of parameters to be defined, also known as the ‘universal grammar’ (Cook 2003). UG reflects the commonality of human languages, not just in terms of specific grammatical rules or the grammar of a particular language, but in terms of what is essential to language, which is present in the deep structure of all human languages. For example, all languages have vowels, all have an order of words that affects their meaning, all have components of sentences such as subjects, predicates and objects, and all have a means of indicating temporal relations. The change of a declarative sentence to an interrogative sentence in any language is no more than the following: a change of intonation; a change of structure, a change of position of the interrogative mention or the subject with the verb, the addition of an auxiliary word or phrase after the declarative sentence, etc. This linguistic knowledge and principles of grammatical composition, syntactic structure and syntactic transformation, which are appropriate for all languages, become the ‘core’ part of the language, while the special structures of the various languages themselves are called the ‘peripheral’ part. Many scholars believe that during acquisition children first acquire the structures associated with the core, and that these universal principles (the core) appear in the form of parameters, such as the omission of subjects, modifiers before the central clause. The values of these parameters (most of which have only two values) are undetermined, in a state of limbo and open-ended until one is exposed to the actual language material. The second part of the language acquisition mechanism is the ability to evaluate linguistic information, that is, the ability to value linguistic parameters for the core parts of the actual language to which they are exposed. (Krashen 1985) said The 'initial language state' in the infant's brain is the universal principle of language and the undefined parameter values. When confronted with the structure of a language (their mother tongue), children unconsciously use their knowledge of general grammar to recognise the rules of that language, gradually form hypotheses, and use evaluative skills to test the hypotheses in response to feedback from the linguistic environment. These hypotheses that are confirmed become part of the grammatical rules of the language or the structure of the language. This process of assigning values to unspecified parameters is continuous and gradually develops the child’s knowledge of the rule system of the language's mother tongue and his language skills. In addition to assigning values to the linguistic parameters in the child's mind, the child also needs to learn the peripheral parts of the specific language and the vocabulary of the specific language.
Through this demonstration and understanding of Universal Grammar, which give the inspiration of the concept of error analysis.
Error analysis is the study of the kinds and numbers of errors that occur, especially in the field of applied linguistics.
The error analysis procedure was elaborated by Corder (1974) and consists of five stages: 
- Selecting the corpus 
- Identifying errors in the corpus 
- Classifying the errors identified 
- Explaining the psycholinguistic factors of error
- Evaluating the error


2.3.3 Error Analysis in Spoken English
When scholars conduct research on the error analysis of second language learners, it usually involves the four major skills of listening, speaking and writing, with writing and speaking being more involved.There are two writers emphasis doing the investigation of speaking but using two different research approaches, (Budiwaty, 2013) in her article,who adopts a descriptive quantitative approach. According to the research, 88 students were divided into two groups to answer 10 questions that he had set and the data obtained from the students’ participation in the survey was counted for the purpose of error analysis. Firstly, theinvestigatoranalysed each question that participants answered (for example, the researcher will illuminate the percentage of students who’s answers’ wrong and explained how their errors came out). Then, it is presented in two tables(‘percentage of simple past error’ and ‘percent of past perfect tense error) and the investigator analysederrors that participants have made according to the data the researcher collected, where the author concludes on the basis of the whole research that the majority of students produce errors. At the end of the article, the author goes on to state that his study only deals with error analysis in the past tense, but the error analysis in the future tense is also to be explored (Budiwaty 2013). (Afrilliani 2019)chose a descriptive qualitative approach to the study. The research focused on error production which made by the students of Non-English Education Department and the techniques of Teaching Speaking in English used by teachers to start doing error analysis in English Tutorial Program under Teacher Training and Education Faculty at Muhammadiyah University of Surakarta. The article begins the discussion directly based on Clark’s classification of the types of errors(Clark 1977), develops the case study very succinctly and clearly,which the investigator talked about what he found during the whole observation, he gave several examples for each kind of error they have already made and described how the participant produced the error and for what reason. The article concludes that students still make errors in oral communication, and teachers try to avoid these errors by choosing different techniques of teaching to minimise the difficulty of the lesson, so that students can communicate effectively (Afrilliani 2019).
These two articles above are analyses and studies on oral errors, the first one discusses the errors in oral communication from the perspective of tense, while the second author analyses the errors from the perspective of second language learners and teaching techniques. These perspectives are very informative for the author in her research. However, for the author, there is a difference between the object of the analysis of oral errors in this article and these two articles, both of which focus on the analysis of errors produced by second language learners in the same cultural context, whereas the author is looking for second language learners from different cultural contexts, so there is a brief discussion of cultural factors. The reason why the author are willing to explore the cultural factors is just because the participants during this article research are international students from different countries, therefore it is worthy to consider the culture background influence at this situation.


Chapter Three Methodology

3.1 Introduction

This chapter is the methodological section, which deals with the research design and is divided into three parts: the research philosophy (the authors mainly consider positivism in this chapter), the research methodology (the authors use a deductive approach rather than an inductive one), and the research strategy (the quantitative approach is suitable for conducting questionnaires and language tests). This is followed by the research methodology: data collection methods (introducing the definitions of questionnaires and language tests), data analysis methods and sampling methods (convenience sampling is used in this paper).

3.2 Research Design

3.2.1 Research philosophy
Positivism has been a recurring theme in the history of Western thought from ancient Greece to the present day, but the earliest use of the term in the field of philosophy was by the 19th-century French philosopher Auguste Comte (Baker, 1979), who was also the founder of the distinct discipline of sociology. According to his definition, positivism presupposes observation and rationality, i.e. observation and verification through empirical evidence and explanation through scientific description as a means of understanding behaviour; in his study of the philosophy of science and the history of the scientific method, Oldroyd (1986) argued that, according to this view, the study of social phenomena can be carried out in a similar way, i.e. by establishing laws and theories.
Comte's position led to the general doctrine of positivism. According to his philosophy, everything should be understood simply as objective and cannot be changed by subjectivity. Positivism follows the empiricist tradition of limiting research and beliefs to solidity, rejecting metaphysical and speculative attempts to acquire knowledge through reason alone, and developing a rigorous study of social facts and natural phenomena (Beck, 1979). In this sense, positivists ruled out the question of values. The reason for this is that values are not easily influenced by observational data.
The term positivism is often used by philosophers and sociologists, but its residual meaning comes from a paradigm that accepts natural science as human knowledge (Duncan, 1968). In this context, Giddens (1975) made the following assumptions. Firstly, the methodological procedures of the natural sciences are directly applicable to the social sciences. Positivism here refers to the special position of the social scientist as an observer of social reality. Second, the end results of social scientists can be expressed in terms similar to those of the natural sciences. That is, their analyses must be expressed in terms of generalisations of the same or similar laws that apply to natural phenomena.
However, positivism has some drawbacks, and it encounters difficulties when applied to the study of human behaviour, the complexity of human nature, the complexity of the social picture, and certain laws of nature.
The relevance of positivism to this work lies in the research conducted in Part IV. Through questionnaires and language tests, the author investigated attitudes towards error, the cause of error, and the application of error in language teaching and learning, and through the conclusions drawn (many previous studies have been done on the subject, but the author hopes to prove it again through the data he has collected), he illustrates the importance of bias analysis and its wider relevance for the teaching of second languages. In this way, the objective ontology is supported by the soundness of the data collection, thus validating the authors' own research question. At this point, it is important to discuss positivism. Positivism is the philosophical and conceptual underpinning of the authors' subsequent research theories and methods.

3.2.2 Research approach
According to British Council the definition of deductive approach to teaching language starts by giving learners rules, then examples, then practice. It is a teacher-centred approach to presenting new content. This is compared with an inductive approach, which starts with examples and asks learners to find rules, and hence is more learner-centred.

3.3.3 Research strategy
Before introducing the definition of quantitative, the validity and reliability of doing a research should also be mentioned. In many contexts, validity refers to the correctness of the statistical assumptions used, the validity of the structure and content of the measures used, careful sampling, and the avoidance of various threats to internal and external validity. Reliability, which indicates dependability, consistency, and repeatability, and differences across time, across instruments, and across respondent groups. For a study to be reliable, it must be proved that similar consequences would be obtained if it were conducted in a similar context (however defined) with a similar group of respondents. 
According to Guba and (Lincoln 1994), the concept of reliability belongs to positivism. It is widely recognised that reliability appears to be a positivist rather than a qualitative research perspective, but this is not entirely true. Neither qualitative nor quantitative research by itself guarantees reliability, and reliability is independent of qualitative research (Brock-Utne, 1996). Reliability is as much about quantitative as it is about qualitative research. 
Through the concept of validity and reliability, the data colletion for the next chapter has sufficient supported theories.

3.3 Research Method

3.3.1 Data collection method (Questionnaire)
Before discussing the definition of Questionnaire, it is also important to discuss the validity and reliability of questionnaires as in previous quantitative studies.
The validity of a questionnaire can be explored from two different points (Belson, 1986). Firstly, whether the respondents who completed, the questionnaire did accurately, honestly and correctly. Where this is an issue, it is often necessary to provide respondents with an informed consent form prior to a questionnaire study to improve the validity of the questionnaire in the form of a consent form and a warranty, and in this thesis you have considered the requirement for respondents to complete an informed consent form; and secondly, whether respondents who failed to return the questionnaire gave the same answers as those who did return the questionnaire. This problem does exist with the authors' study, when participants are asked to fill in questionnaires, it is common to encounter situations where participants forget to fill in items or forget to take part in the survey or do not take the content of the questionnaires seriously, which leads to a decrease in the validity of the questionnaires.
There is also, of course, the fact that more and more questionnaires are being conducted online, and the question of honesty arises: are respondents really telling the truth about themselves and the questions they are being asked to answer? (Fowler 2009) gives the example of people under-reporting how many cigarettes they smoke or how much alcohol they drink on a daily basis, Fowler also points out that respondents may not understand or misinterpret a question or they may not know the answer or they may not be able to accurately recall the answer or they may not want to disclose the information or they may be giving the answer that they think society wants rather than the "true" answers, all of which can affect reliability. Here, the trial of the questionnaire and the guarantees of anonymity and untraceability may reduce these problems.
The issue of accuracy can be tested by the intensive interview method, which involves strategies such as familiarisation, temporal reconstruction, probing and questioning (Belson, 1986).
(Hudson & Miller 1997) suggest several strategies for maximising questionnaire response rates (and thus reliability), including:
Including stamped envelopes (for mailing questionnaires);
Multiple rounds of follow-up with requests for returns (possibly as many as three follow-ups);
Emphasising the importance and benefits of questionnaires;
Emphasising the importance and benefits of targeting customer groups (particularly where minorities find it difficult to express their views);
Provide non-returners with provisional data on returns and involve them in the study;
Checking addresses and making changes where necessary;
Follow-up questionnaires via personal phone calls;
Tailoring follow-up requests to individuals (to show them that they are knowledgeable and/or important to the study - including clues to respondents by providing some personal information to show that they are knowledgeable), rather than blanket letters;
The characteristics of the questionnaire itself (ease of completion, time taken, sensitivity of the questions asked, length of the questionnaire);
Invitations to participate in follow-up interviews (face-to-face or telephone interviews);
Friendly third parties to encourage participation;

3.3.2 Data analysis method (Excel and Word)
Researchers need to consider how they will analyse the data. This is important because it has particular implications for the shape of the research tool. An inappropriate layout can hinder data entry and subsequent computer analysis.
The author is going to use excel and word together to help doing the whole research.

3.3.3 Sampling method (Convenience Sampling)
The type of sampling involved in this sample is convenience sampling in non-probability sampling. The selectivity of non-probability sampling comes from the fact that a researcher is targeting a particular group of people in the full knowledge that this group is not representative of the wider population, but only of themselves. This is often the case in small samples or small-scale studies, such as finding one or two students in a school or a small group of teachers, where the researcher does not wish to generalise. The questionnaire study covered in this article would be just right for this type of non-probability sampling within a school. Non-probability samples are often used in small-scale studies because, although they are not representative and are not much more difficult to set up, they do not require a lot of funding. And they are perfectly adequate if the researcher does not intend to generalise the findings beyond the sample in question, or if the questionnaire is only being trialled as a prelude to the main study.
Just as there are several types of probability sampling, there are also several types of non-probability sampling: convenience, quota, dimensional, purposive and snowball. Each type of sample attempts to represent only itself or its own instance in a similar population, rather than attempting to represent the entire undifferentiated population.
Convenience sampling, sometimes called chance or opportunity sampling, is the process of selecting the nearest person as a respondent and then continuing the process until the desired sample size is obtained from those who happen to be available and accessible at the time.
Passive audience groups such as students or teachers are usually used as respondents for convenience sampling. The researcher only needs to select a sample from those who are accessible to the kneading process. For example, in the study covered in this thesis, the researcher selected the sample by selecting the students around him/her in his/her school. Since the sample itself does not represent any group of people, it is not necessary for it to be generalised to a larger sample. For convenience sampling, this is irrelevant. While convenience sampling saves time and effort, again, because of its small sample size, this type of sampling lacks generalisability. However, it does show that convenience sampling can be used for a case study or a series of case studies.

3.4 Ethical Considerations

For doing this research, it is still necessary to consider the ethics while doing a research. The author is going to illustrate it in different perspectives.

3.4.1 Risks to the investigator.

1. The researcher may feel anxious or embarrassed about having to obtain the participant's consent
2. The researcher may be concerned that the participant will have difficulty processing the interview or questionnaire (the participant may not understand the questions).
3. Interviews may be repetitive due to equipment or participants (laptop microphone may not work, participant's voice is too low ......)
4. The researcher may not be able to find enough participants on campus to take part in the study (students may not be on campus due to going home for holidays, students may refuse to take part in the study ......).
How you will mitigate the risk to the investigator:

(1)The investigator will learn some useful information from people who already did this kind of interview or questionnaire. Then the investigator will write an introduction of her interview and questionnaire to share with participants, so as to make this research more trustworthy.

(2)The investigator will have an interview with them face to face in a classroom to make sure the circumstance is under supervised and make the investigator in a more secure situation.

(3)The investigator will check her laptop many times before doing the research, and inform the participants about the requirements they need to know before the research (make sure they could speak clearly…).

3.4.2 Risk to the University
The campus may have some negative comments if there is anything wrong.
The campus may face the trouble of spoiling personal information if the investigator does not protect the participants’ privacy in a right way or spoil their details by mistake (such as student number, email number…)

How you will mitigate the risk to the University:
I will ask my supervisor to check the whole interview and review the questions.
The researcher will keep all the participants’ personal information in one file and lock in her laptop, so that those will not be told to anyone except themselves, and the information is projected to be destroyed after the investigator gets the result of this research (normally is after a year, but if the investigator is still confused about when to delete, she will ask her supervisor again in case).

3.4.3 Informed Consent and Confidentiality / Anonymity

The researcher will inform them by email of the specific arrangements for their participation, including the time and location. After meeting with participants, a paper consent form will be prepared by the researcher and given to them to read carefully to ensure that they fully understand the study. The researcher will also inform participants to keep the form privately and do not share with others who are not related to this research. In addition, if participants feel uncomfortable (embarrassed, confused, etc.) to answer questions, they will be allowed to ask for researcher’s help to make the question clear or they could pause joining the research if nobody is able to solve the problem and move on. For avoiding this kind of situation happens, the researcher will give an introduction to the whole research and set some questions (for example: ‘What if the participant could not fill the form correctly? What kind of things should participants do?’…) for participants to understand what kind of research are they going to take part in. 
Moreover, during the whole research, in order to avoid misconduct or potential/actual illegal activity happen, the researcher will provide a handbook about the research, and also share the link about the private and policy, the researcher is also going to print these things and give them as a useful guidebook.
After knowing these things, the participants will feel the research much more trustworthy.

Confidentiality / Anonymity

Firstly, for the questionnaire project, I will design a number for each participant and tell them to replace their name in this way.
Secondly, during the interview phase, I will mark each participant with a letter number to ensure that their personal information is not disclosed. In addition, the interview stage will be recorded to facilitate the researcher's study, so the researcher will store the participants' recordings in a single private folder to protect their personal information.

To be conclude, the participants’ personal information (in this part especially their names) will be well-protected by the researcher and it will not be spoiled to anywhere.

4 Results and Conclusion
4.1 Introduction
4.1.1 A review of Research Purposes
In second language acquisition, learners are assumed to go through several phases of language acquisition. In the intermediate phase of language acquisition, learners produce a language that is neither the first nor the second language, but is close to both the first and the second language. The language that emerges during this transitional phase of language acquisition is often referred to as interlanguage (Selinker, 1972). During language acquisition, learners make systematic language errors in all areas of listening, speaking, reading and writing.
Second language research is often concerned with errors in language acquisition, and writing is the starting point for much of the literature. In this study, the researcher wants to investigate the errors that occur in second language learners' oral communication and analyse these errors (more specifically, the researcher has a strong interest in investigating error analysis in spoken English). The researchers also want to investigate whether there are similarities in the errors made by second language learners from different countries and for what reasons they make speech errors.
It is hoped that this study will enrich knowledge and experience in language research and that this practical research will benefit the understanding and language teaching of future teachers.

4.1.2 Research aims and questions

This study will help the researcher to understand the extent of the impact of errors on second language learning and how to avoid them and improve the language skills of second language learners in oral communication. 

Research Questions are as follows:

RQ1: What is the learners’ attitude towards errors in spoken English?

RQ2: What are the implications of these errors in oral communication for future language learning, language teaching and communication?

RQ3: What are the reasons for second language learners’ errors in spoken English?

4.1.3 The structure of the results 

The structure of the results is going to discuss it by dividing those results into two parts first, one part is for questionnaire results and another one is for language test. Then the author will make a summary at last. 

4.2 Data Analysis and Main Findings

4.2.1 Data analysis for Research Question 1 and Research Question 2 (Questionnaire)

The reason why the author put the two research questions into one discussion paragraph it is because the questionnaire includes the learners’ attitudes for error analysis in spoken English and inductions for teaching spoken English in the future. In another words, research question one aims to investigate international students’ views towards speaking errors, so that the author could know if they hold the same attitudes for speaking errors even their culture background are different (This culture differences indicates that the questionnaire should investigate their first language as well), while research question two is going to explore and emphasis the significance of developing error analysis in spoken English in English teaching, which means the results of this findings could provide some instructions for further language learning, as well as language teaching. First of all, the figure of learners’ first languages is shown as follows.



Figure 1 Learners’ first language

The pie chart explains that the majority of international students (80%), their first language is Chinese, students whose first language belongs to French, Ukraine, Cantonese and Mongolian are all at 5%, and there is only one Moroccan student participates the research.



	options
	times
	rate

	strongly agree
	12
	30%

	agree
	28
	70%

	disagree
	0
	0.00%

	strongly disagree
	0
	0.00%

	Responses:40



Figure 2 Q3.3.You believe that correcting errors in your spoken English in a timely manner will help you improve your speaking skills.

According to the charts above about the question three, it is obvious that all of the learners admit that to do error correction immediately is benefit for their speaking skills, while around 30% students strongly agree with this viewpoint.


           Turning to figure 3, apparently, the participants are all willing to accept if their English teacher corrects their errors during oral communication. 

	options
	times
	rate

	strongly agree
	10
	25%

	agree
	30
	75%

	disagree
	0
	0.00%

	strongly disagree
	0
	0.00%

	Responses: 40



Figure 3 Q4. You would like your English teacher to correct your speaking errors
             In addition, 25% of students strongly agree with the statement and the rest of them just choose agree, which weights most of the percentage (75%).
   
           Moving to the results of fourth charts, which indicate the data become different comparing with previous questions. In other words, people who answer the questions have various points of view.

	options
	times
	rate

	strongly agree
	8
	20%

	agree
	13
	32.5%

	disagree
	12
	30%

	strongly disagree
	7
	17.5%

	Responses: 40



Figure 4 Q5.5.You believe that speaking errors that do not hinder communication should also be corrected.

           To be more specific, over a half of students (52.5%) trust that errors should be avoided even they are not necessary to be corrected during communicating, and there are 8 students insisted to correct errors whatever hinder or not. However, around 48% of participants express their disagreement and 17.5% of them strongly believe that speaking errors correction is lack of necessity.


            Items of speaking errors are shown in the following figure as well, the learners need to make a choice about which kind of speaking errors they would like to be corrected mostly.

	options
	times
	rate

	vocabulary
	13
	32.5%

	grammar
	9
	22.5%

	intonation
	9
	22.5%

	pronunciation
	9
	22.5%

	Other (please specify)
	0
	0.00%

	Reponses 40



Figure 5 Q6.Which speaking errors you would like be corrected

           We could claim that students prefer correcting their lexical errors than grammar, intonation and pronunciation while speaking English, which rates 32.5%, and the rest of the language learners select different options but have the same numbers of the data (all leads to 22.5% and 9 individuals).



	options
	times
	rate

	Repeat the previous expression, suggesting that you have made a mistake and waiting for you to correct it yourself. For example, 
Student: He play football.
Teacher: Sorry?
Student: He plays football.
	4
	10%

	Repeating your previous expression directly and deliberately pausing before the error while waiting for you to correct it. For example,
Student: He play football.
Teacher: He…?
Student: He plays football.
	13
	32.5%

	Repeating the mistake you just made in a stronger tone while waiting for you to correct yourself. For example,
Student: He play football.
Teacher: He PLAY football?
Student: He plays football.
	23
	57.5%

	Repeats what you have just said and corrects the error without directly stating it. For example, 
Student: He play football.
Teacher: He plays football.
Student: Okay, He plays football.
	0
	0.00%

	Tells you about the language and waits for you to spot and correct the error. For example,
Student: He play football.
Teacher: ‘He’ is the form of third person, the verb after it should be added with ‘s’. 
Student: Okay, he plays football.
	0
	0.00%

	Directly point out your error and correct it. For example,
Student: He play football.
Teacher: You should use ‘plays’ instead of ‘play’.
Student: Okay, he plays football.
	0
	0.00%

	Responses 40



Figure 6 Q7.How your teacher can correct your speaking errors

         The above questions talks about the way of correcting speaking errors in teaching. A large amount of students (57.5%) are corrected by the third method, which means their teachers always repeat the spoken errors they have made with a strong tone to emphasis so that the students could notice the error straightforward. In another group of participants, they select the second example, which counts about 13 students. And the smallest perceptions (10%) of students choose the first way of error correction.



	options
	times
	rate

	Immediately
	4
	10%

	After you finish the whole sentence
	36
	90%

	After class
	0
	0.00%

	Other (please specify)
	0
	0.00%

	Responses 40



Figure 7 Q8. When do you think is the best time to correct speaking errors while having a speaking class?

         As for this question, 90% of students commonly think that teachers should correct errors after learners complete their whole sentence. However, four students hold the view that is better to distinguish the error once the teacher realizes that.


As far as the results of figure 7 being analysed, the next charts are related to explore the students’ awareness of the errors they make since their teachers correct it.

	options
	times
	rate

	Strongly agree
	4
	10%

	Agree
	27
	67.5%

	Disagree
	9
	22.5%

	Strongly disagree
	0
	0.00%

	Responses 40



Figure 8 Q9. After the teacher corrected your speaking errors, you could understand the reason why it happened.

           To be concluded, there are 31 students are able to find out their oral errors after the teachers’ help and 4 of them totally agree their confusion of making errors do not exist after correcting it. On the contrary, 22.5% of language learners in this research do not agree.


           For the final data, it evidently proves that most students (approximately 72.5%)   approve that once the speaking error being solved, they are not predicted to make the same errors again. But 20% of students consider this in a opposite viewpoint, and 5 of them strongly disapprove.

	options
	times
	rate

	Strongly agree
	5
	12.5%

	Agree
	26
	65%

	Disagree
	4
	10%

	Strongly disagree
	5
	12.5%

	Responses 40



Figure 9 Q10. After the teacher corrected your speaking error, it will not appear in your spoken English anymore.

4.2.2 Main findings about Research Questions
4.3 Limitation

4.3.1 Limitation for Questionnaire
As we mentioned plenty of theories to make the error analysis simple to understand relatively, but it still abstract and deep at some circumstance. So the first limitation of this questionnaire is that we do need more questions to quire participants, those ten questions in the above part is useful and available to answer the research question, however this questionnaire still needs more questions to prove this theory(error analysis). Secondly, even it is a quantitative research, and the author owns the data for different first language in figure one, it is still doubtful that the sample that the investigator found is lack of sample, it is not only because the amount of participants (40 students in campus) is a bit small group, but also for the participants from different countries or first languages except Chinese is too thin (which means the investigator has to find more samples to improve the variety of first language for the research question one.). The insufficient of data sometimes owes to the investigator’s low efficiency of collecting data and the participants’ motivation of taking part in the research. These risks of making research difficulties should be considered at the beginning but the investigator did not consider comprehensively due to less experiences. Consequently, although the data could still be collected and analysed, and answer the research questions, the investigator still need to make more preparation (more reading and consideration of the data collection) before the research next time.

4.4 Conclusion of this Chapter
Through this chapter, the author formally introduced her research, by the start of introducing the purpose of the research and also reviewing the research questions. Then the author begins illuminate the data analysis and explain the findings separately first and conclude two findings afterwards to answer those three research questions. The questionnaire part answered the research questions, the data reflects participants’ attitude to error analysis, and by observing the questions and answers in questionnaires, the author found that error analysis could be applied in classroom well and it has its shortcomings when the last three questions and its answers shows out. But this does not mean error analysis should be replaced or useless, which turns out that error analysis should be developed and updated in the future. In a word, for this research, even it has limitations, the research could be able to answer the questions and associated with the previous chapters to make the whole research more reasonable. 

5. Conclusion

As for the implication to the English language teaching, we could quote what (Selinker 1992) states, ‘Language teachers know that the same errors are made over and over again.’ This is because making mistakes is "a means by which learners learn" (Selinker, 1992). Language learners cannot adequately correct the mistakes they make until they have acquired sufficient knowledge of the language. As learners' own language proficiency improves, so does their ability to correct errors. The more often learners correct their mistakes, the richer their language knowledge becomes. As addressed in the questionnaire questions in Chapter 4, most of the learners who participated in the survey believed that they were less likely to make mistakes or make similar mistakes after the teacher had corrected their own biases. Teachers play a crucial role in correcting the errors made by their students, but since (b 2017) states that "errors made by learners are constantly updated and gradually decrease as their language learning ability improves", teachers should also keep abreast of the times in their language teaching and improve their pedagogical approach and methodology when teaching using bias analysis.
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Appendix 1 Questionnaire 

Title: An error analysis of international students’ spoken English in the UK

1. Your major is?

2. What is your first language?

3. You believe that correcting errors in your spoken English in a timely manner will help you improve your speaking skills. 

□Strongly agree
□Agree
□Either agree or disagree
□Disagree
□Strongly disagree

4. You would like your English teacher to correct your speaking errors.

□Strongly agree
□Agree
□Either agree or disagree
□Disagree
□Strongly disagree

5. You believe that speaking errors that do not hinder communication should also be corrected.

□Strongly agree
□Agree
□Either agree or disagree
□Disagree
□Strongly disagree

6. Which speaking errors you would like be corrected:

□Vocabulary
□Grammar 
□Pronunciation
□Intonation
□Other (please specify)

7. How your teacher could correct your speaking errors?

□ Repeat the previous expression, suggesting that you have made a mistake and waiting for you to correct it yourself. For example,
Student: He play football.
Teacher: Sorry?
Student: He plays football.

□ Repeating your previous expression directly and deliberately pausing before the error while waiting for you to correct it. For example,
Student: He play football.
Teacher: He …?
Student: He plays football.

□ Repeat the part you just made in a stronger tone while waiting for you to correct yourself. For example,
Student: He play football.
Teacher: He PlAY football?
Student: He plays football.

□ Repeats what you have just said and corrects the error without directly stating it. For example,
Student: He play football.
Teacher: He plays football.
Student: Okay, he plays football.

□ Tell you about the language and waits for you to spot and correct the error. 
For example,
Student: He play football.
Teacher: He is the form of third person, the verb after it should be added with ‘s’. 
Student: Okay, he plays football.

□Directly point out your error and correct it. For example,
Student: He play football.
Teacher: You should use ‘plays’ instead of ‘play’.
Student: Okay, he plays football.

8. When do you think is the best time to correct speaking errors while having a speaking class?

□Immediately
□After you finish the whole sentence 
□After class
□Other (please specify)

9. After the teacher corrected your speaking errors, you could understand the reason why it happened.

□Strongly agree
□Agree
□Disagree
□Strongly disagree

10. After correcting your speaking errors, it will not appear in your spoken English anymore.

□Strongly agree
□Agree
□Disagree
□Strongly disagree



25%
75%

strongly agree	agree	disagree	strongly disagree	0.22220000000000001	0.77780000000000016	0	0	
20%
32.5%
30%
17.5%

strongly agree	agree	disagree	strongly disagree	0.22220000000000001	0.3333000000000001	0.3333000000000001	0.1111	
32.5%
22.5%
22.5%
22.5%

vocabulary	grammar	intonation	pronunciation	Other (please specify)	0.3333000000000001	0.22220000000000001	0.22220000000000001	0.22220000000000001	0	
10%
32.5%
57.5%

Repeat the previous expression,suggesting that you have made a mistake andwaiting for you to correct it yourself. For example,Student: He play football.Teacher: Sorry?Student: He plays football.	Repeating your previous expressiondirectly and deliberately pausing beforethe error while waiting for you to correctit.For example,Student: He play football.Teacher: He…?Student: He plays football.	Repeating the mistake you just made in astronger tone while waiting for you to correct yourself. For example,Student: He play football.Teacher: He PLAY football?Student: He plays football.	Repeats what you have just said andcorrects the error without directly stating it. For example,Student: He play football.Teacher: He plays football.Student: Okay, He plays football.	Tells you about the language and waitsfor you to spot and correct the error.For example,Student: He play football.Teacher:He is the form of third person,the verb after it should be added with ‘s’. Student: Okay, he plays football.	Directly point out your error and correctit. For example,Student: He play football.Teacher: You should use ‘plays’ instead of ‘play’.Student: Okay, he plays football.	0.1111	0.3333000000000001	0.55559999999999998	0	0	0	
10%
90%

Immediately	After you finish the whole sentence	After class	Other (please specify)	0.1111	0.88890000000000002	0	0	
10%
67.5%
22.5%

Strongly agree	Agree	Disagree	Strongly disagree	0.1111	0.66670000000000029	0.22220000000000001	0	
12.5%
60%
10%
10%

Strongly agree	Agree	Disagree	Strongly disagree	0.1111	0.66670000000000029	0.1111	0.1111	

Learners' First Language	Chinese	Cantonese	French	Morroco	Ukarine	Mongolian	80	2.5	5	2.5	5	5	列1	Chinese	Cantonese	French	Morroco	Ukarine	Mongolian	0.8	0	0	0	0	0	
30%
28%

strongly agree	agree	disagree	strongly disagree	0.3333000000000001	0.66670000000000029	0	0	
