

Research Project: Case Study based on an Electives Experience An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards.

My research question - In light of the coronavirus pandemic, what strategies are key stage two teachers putting in place to support social and emotional well-being?

Aim, focus and purpose of the research / Research context
[bookmark: _GoBack]In order to reach a conclusion about the research question, "In light of the coronavirus pandemic, what strategies are key stage two (KS2) teachers putting in place to support social and emotional well-being?" three separate research methodologies will be implemented as part of this study. First, all teachers from Years 3-6 will receive a questionnaire they have to complete. Following from that, children in Years 3-6 will be interviewed; and final, KS2 children will be observed participating in well-being activities. The purpose of this study is to provide a response to the research question: What strategies are in place to support social and emotional well-being?

Overview of relevant literature
The beginning of 2020, the first case of the Coronavirus was recorded in the United Kingdom. The virus began to spread rapidly, which mark the start to a national lockdown that started on the 20th of March (Sherrington, 2022). During a period of significant public and personal upheaval, children experienced limited contact with teachers, varied curriculum provision, and uncertain take-up of "home learning" due to the general closure of schools due to COVID-19 lockdown measures, which began in March 2020. In the months that followed, several studies were conducted in an effort to assess the effects of these closures and the transition to online, remote learning. From previous experience in schools while on placements, it was very apparent that Covid has effected children in multiple ways other than academically. It is acknowledged that the Covid-19 pandemic has affected students in ways other than academic achievement. There is evidence to show that children's mental health has suffered as a result of the the pandemic. Further investigation is required to comprehend the enduring consequences of the Covid-19 epidemic on the emotional well-being of children, as well as the impact of certain risk factors as they change over time (Bussières et al., 2021). Since Covid it was clear to see that children’s ability to socialise with others has been hugely effected. In the year following the Covid pandemic, 47% of a study's participating parents stated their child's social and emotional development had deteriorated (Dyson, 2023).
Mindfulness has become a key component within schools to ensure children can regulate when they are feeling anxious, stressed or feel they just need a breather, where that be in school or outside the school gates. The frequency of meditation and wellbeing have a connection that exhibits non-monotonicity, or a mix of beneficial, and negative effects. In an analysis of treatments focused on mindfulness, according to Parsons et al., 25% of the studies indicated a significant positive correlation between the quantity of mindfulness practise (up to 45 minutes per day) and outcomes that were favourable for either physical or psychological health (Parsons et al., 2017). A substantial association was discovered between the quantity of practise and positive outcomes in three-quarters (75%) of the investigations, whereas some studies indicated a strong correlation between the amount of practise and bad outcomes. ​
​Britton et al., for instance, discovered practising meditation was beneficial to sleep. Participants sleep length rose while practise amounts were low, but when practise amounts became closer to 30 minutes per day, participants' sleep length and depth decreased and their brain activity increased. Additionally, it has been shown that long-term meditators sleep worse than non-meditators, with brain activity being directly connected with the quantity of lifetime meditation practice (Britton, 2019)​.
The incorporation of mindfulness into the school ethos and other areas of learning will strengthen the four purposes. Young people who are "ambitious, capable learners, ready to learn throughout their lives" and "enterprising, creative contributors, ready to play a full part in life and work" can undoubtedly benefit from practicing mindfulness. Mindfulness also helps people become "ethical, informed citizens." This has a big influence on topics like the environment. It also affects how students view themselves as citizens and, most importantly, how they approach the decisions and choices they will have to make. Furthermore, the development of "healthy, confident individuals, ready to lead fulfilling lives as valued members of society" is something that mindfulness may help with. In addition to assisting with relationships, sleep, and anxiety, mindfulness may help people thrive and appreciate all aspects of life. (Mindfulness in Schools Project, 2019) ​. 
Children’s emotional well-being goes hand-in-hand with their social well-being. If a child has very poor levels of emotional well-being it usually means that they have poor levels of social well-being. And the same goes if a child has poor social well-being then their emotional well-being levels are also going to be low. Therefore, it is important that children have good social well-being. 
A substantial rise in child mental health issues was observed during the pandemic, according to a research on the mental health of 142 primary school students in Wales who were classified as "at-risk" for mental health issues. During the first lockdown, 69% of the children who participated in the research were determined to have high or very high levels of potential mental health disorders, an increase from 61% prior to the pandemic. This was principally caused by a rise from 34% to 45% in the likelihood of internalising difficulties, such as anxiety or depression (Adegboye et al, 2021).  Children's social and emotional abilities declined for children from all backgrounds, although certain groups were more negatively impacted than others. Compared to 12- to 15-year-olds, children ages 4 to 7 had a 10% higher chance of experiencing a decline in their social and emotional development (Cattan, 2023). 
​


Explanation of case study 
The implementation of the case study technique is especially helpful for gaining a comprehensive understanding of a topic, incidence, or phenomena of interest within its natural, everyday setting. The implementation of the case study technique is especially helpful for gaining a comprehensive understanding of a topic, incidence, or phenomena of interest within its natural, everyday setting (Crowe et al., 2011). Depending on the researcher’s theoretical stance, case studies can be approached in various ways. From a positivist approach (orienting towards the criteria of natural sciences, such as focusing on generalisability considerations) to an interpretivist approach (trying to understand individual and shared social meanings) or a critical one (questioning one’s own and others’ assumptions). For example, Doolin has pointed out that while doing interpretive case studies, researchers might benefit from applying a critical, reflective viewpoint that aims to consider the larger social and political background that has created the case (Doolin, 1998). In opposition to the dominant positivist model, which placed an emphasis on measurement and statistical analysis as a way to obtain reliable and insightful knowledge about classrooms and schools, the use of case studies in education research started to become increasingly popular in the 1970s in both the UK and the USA (Elliot and Lukes, 2008). Lawrence Stenhouse was a particularly passionate advocate of case studies in the UK. He argues that case studies can be used to increase understanding within educational settings, and his arguments and unique contribution to the field of case study work in education should be taken into consideration (Hamilton and Corbett-Whittier, 2012). In education research, case studies continue to be crucial despite the shifting political landscape, particularly in the USA and the UK, where in the 1990s and early 21st century, narrow and simplistic ideas about what constitutes "good" research have emerged (OANCEA and PRING, 2008). 
In general, case studies excel where quantitative studies fall short. Case studies provide more benefits over quantitative methods, according to George and Bennett (George and Bennett, 2005). Finding and measuring the variables that most accurately reflect the theoretical ideas that a researcher want to assess is known as conceptual validity. A "contextualised comparison," which automatically looks for analytically equivalent issues even if they are expressed in different terms and contexts, is necessary because many of the variables that social scientists are interested in, like democracy, are difficult to measure. This necessitates a thorough examination of contextual elements, which is typical in case studies but exceedingly challenging in quantitative research. The possibility of researcher bias is one drawback of the case study approach. The researchers' personal honesty, sensitivity, and any prejudices and/or biases must be taken into account. When conducting research, using alternative research methodologies, or creating surveys and questionnaires, personal biases may be incorporated in (Becker, Dawson and Devine, 1994).

Research methods 
The research methods used within this study were observations, interviews with children, unstructured interviews with topic specialists and questionnaires. Using multiple methods in order to collect data is called a mixed method approach. A mixed methods approach in research collects and analyses data using both quantitative and qualitative approaches. Combining these methods is capable of producing more comprehensive results given that each one can address a distinct set of issues (GOV.UK, 2020). 
The method that was used to gather evidence from the children was individual interviews (interview questions in appendix). From the interviews it was hoped that this would be the best method to gain knowledge of the children’s perspective on the topic. It was planned that four to five children from each class in KS2(Year 3-6) were going to be interviewed. In order to facilitate the development of a "new and richly textured understanding" of the issues being studied, Sandelowski suggests that qualitative sample sizes should be both sufficiently big and sufficiently small to allow for "deep, case-oriented analysis" of the data (Sandelowski, 1995). According to Green and Thorogood, most qualitative researchers find that after questioning about 20 individuals who fall into one participant "category" that is analytically significant, not much new material is produced for a study that is interview-based and addresses a reasonably focused research issue (Green and Thorogood, 2018). Ritchie et al. advise studies using individual interviews to limit the number of interviews conducted to 50 in order to allow researchers to handle the intricacy of the analytical process (Ritchie and Lewis, 2003). In a comparable manner, Britten points out that 50 to 60 participants are typical for major interview research (Britten, 1995). One benefit is that the interviewer has complete control over the setting and context of the interview. For example, the interviewer can ensure that the interview is conducted in an environment that is suitable to accurate responses and that the questions are asked and, consequently, answered in the appropriate sequence. Interviews may, however, introduce prejudice, which will compromise the validity of the responses. Such bias may result from the questions being asked, the interviewer's personality traits, or the respondents' desire to provide answers that are acceptable in society (Seale, 2012).
It was thought that the best way to gain data from teachers from the school was by sending out an online questionnaire (blank questionnaire in appendix). One extremely practical method for gathering data quickly from a large number of respondents is the use of questionnaires. Therefore, it is crucial to ensure that the questionnaire is designed accurately in order to collect data that can be interpreted and generalised. A research study was conducted to find the advantages and drawbacks of online surveys. Overall, the results of the online questionnaire were similar to those of the traditional paper and pencil questionnaire. Online questionnaires, on the other hand, were more severe and less socially desirable. Open-ended questions produced comparatively lengthy and revealing responses. Overall, it was discovered that answering questions online was less socially desirable, shorter and more pleasurable for responders, reduced data entry, and used complex branching and question prompting. Furthermore, compared to paper surveys, online questionnaires revealed less errors, blank items, and item refusals (Siva et al., 2019). 
To see first-hand what strategies are place within the classroom to support children’s social and emotional well-being, observations were planned to take place in each KS2 classroom. A observation structure (view Appendix) was created in order to make sure that all points were covered to help to answer the research question. Among the methods for gathering qualitative data, direct observation has been considered the gold standard (Murphy & Dingwall, 2007). Not only can observation avoid the issues that arise from self-reported accounts (Mays & Pope, 1995), but it can also provide insights that are not available from other methods of data collection, such as behaviours, processes, and structures that the interviewees may not even be aware of (Furlong and Lawn, 2010). An advantage of observations is that the researcher is able to see people in their natural environment and are able to see first-hand what strategies are in place rather than just taking someone’s word for it. However, a downfall to observations is the ‘Hawthorne effect’ or ‘observer bias’. People will alter their behaviour only because they are being watched, an effect known as the Hawthorne Effect (Kenton, 2022). 
Because unstructured interviews tend to engage with analytic units to provide important information on individual experiences and viewpoints, they are also referred to as in-depth interviews. The unstructured interviews were best suited when talking to topic specialists such as the ‘Positive Play’ team within the school. As they discuss what their job roles entail and what procedures they put in place to support the children and families within the school, further questions were then able to be generated for the researcher to gain better knowledge and understanding. An advantage of unstructured interviews is that it gives the research process flexibility to support the description of the knowledge produced and the investigation of any concepts related to the research issue. This flexibility extends to question modifications, allowing for the addition of thematic ideas that surface over time as the interviewer gains knowledge of the problem settings and allows for a thorough examination of the case. As a result, during the research process, questions are properly evaluated and refined. As an outcome, it is simple to examine the participant's surroundings of perceptions and any relevant related areas (DiCicco-Bloom and Crabtree, 2006). Since therefore, it provides researchers with the capacity to produce data by extracting meaning from various occurrences or situations related to the research topic (Rahman, 2016). However, a limitation of unstructured interviews is that the Hawthorne effect can always arise during an interview. This effect arises when the interviewee feels motivated to perform better because they are aware that they are being interviewed, which can lead to an exaggeration of information (Mugenda and Mugenda, 2003). 


Data Presentation and Analysis Method(s)
Data about real-life experiences, such as narratives or interviews, are a necessity for the analysis. The study generated themes that are data-driven, meaning they are based on both participant experience and data. The process of analysis starts with a meaning search and continues with the identification and correlation of several meanings. Rather than attempting to quantify their frequency, the study aims to try to grasp the complexity of meanings in the data. It entails data collection and analysis by researchers. Finding patterns of meanings to be further investigated and figuring out how to group such patterns into themes are both included in the analysis. Openness also has to serve as the analysis's guide. As a result, the analysis is a reflective process meant to shed light on meaning. There are significant distinctions between the analytical process and descriptive experiential techniques that concentrate on comprehending and characterising themes with a meaning (Beck et al., 2023). 
Four standards are outlined by Lincoln and Guba for determining the general reliability of qualitative research findings: credibility, the researcher guarantees and provides the reader with proof that the findings fairly depict the subject matter of the study; transferability, the researcher gives readers comprehensive background information so they may assess if the findings apply to their own circumstances or not; reliability, the researcher provides enough information on the study procedure to allow the work to be replicated; In order to assure confirmability, the researcher makes sure that the information received from the participants is the basis for the results, and not the researcher's interpretations or prejudice (Denzin (ed) and Lincoln, 2005)
As the term "triangulation" may also refer to the process of using numerous data sources to support or contradict interpretations, claims, themes, and research results, it also has an impact on data analysis. A theme or idea has more credibility and confirmability when it can be developed and verified utilising evidence from several sources (Creswell, 2014). 


Ethical considerations 
Since ethics were of the utmost importance, the British Educational Research Association's (BERA) guidelines were closely adhered to throughout the course of this research. In order to get "voluntary informed consent to be involved in a study will be obtained at the start of the study," the head teacher was initially requested to read and sign a consent form as well as an ethics form (see appendix) (BERA, 2018A, p15). An email was sent out in advance to the research week, in which it indicated that staff members had the "right to withdraw from the research for any reason, and at any time" (BERA, 2018b, p24). A consent form was also attached to the email that was sent to the school. The consent form was to be distributed to the children prior to the research week in order for them to take part in any observations and interviews.
Throughout the research anonymity and confidentiality was used. One type of confidentiality is anonymity, which involves keeping individuals' identities unknown. Confidentiality, however, also means maintaining the privacy of participant feedback, which can only be done when researchers decide not to disclose particular pieces of information. As a default, many official ethics guidelines. Such as the Economic and Social Research Council's Framework for Research Ethics and the British Sociological Association's Statement of Ethical Practice (BSA, 2002), recommend hiding research participants' personal identities. When observing and interviewing children no information about the child was disclosed apart from the year group the child was in. whilst referencing the child, they will be known as ‘Child A’, ‘Child B’, etc. 
Prior to interviewing the children were made aware that they have the right to withdraw. The children were made aware before starting the interview that at anytime the interview could be conclude if they wanted to stop. They were told to just raise their hand. The children were also told that there was no right or wrong answers and it was all just their own views and opinions. 

Results / Analysis of results / Discussion 
From analysing the data, there was a mix of responses. Questionnaires (see appendix) were sent out to all KS2 teachers (9 teacher), however, there was only five responses back. All five teachers stated that there are strategies in place in their classroom to support pupils social well-being. Teachers were also asked the same question but it was related to emotional well-being rather than social. Four out of the five teachers said that they do every day, one however said that they hardly ever put strategies in place. Following the responses from the questionnaire the children were able to give their perspective during individual interviews. It was planned that 5 children from each KS2 class was going to be interviewed (35 in total). However, consent forms were only sent to one class which led to only receiving three back. This caused issues as it meant that the data generated may not be reliable. Small sample sizes compromise a study's external and internal validity (Faber and Fonseca, 2014). The children that were interviewed relayed that every morning they do a daily check-in and they also sometimes do it again after lunch. During the daily check-in the children are able to express their how they are feeling, if the teacher then feels a need they will follow up with the child why they may be feeling that way. The questions led onto ask about whether the children knew what mindfulness was and whether they practice it in school. All children weren’t aware of what mindfulness was and they all said that it is not practiced in their classroom. It is very important for children to understand the purpose of mindfulness as it helps them to regulate their emotions. It has been shown that mindfulness meditation improves emotional balance and well-being, lowers stress reactivity, and lessens depressive and anxious feelings (JHA, KROMPINGER and BAIME, 2007). 
After the unstructured interview with the pastoral team, it was clear to see that a strategy that is promoted heavily throughout the school was ‘Emotion Coaching’. Most of the teachers stated, in the questionnaire, that emotion coaching is a strategy they use in their class. Emotion coaching guides and teaches the child about more appropriate reactions by using moments of heightened emotion and their behaviour that follows. The child's emotional condition is vocally addressed and confirmed through sympathetic interaction, which fosters a sense of security and being "felt."  The child's nervous system is altered as a result, resulting in a physiological and psychological calm down (Emotion Coaching , 2015). The children were also asked about emotion coaching. All children were aware of it but weren’t sure how to put it into practice. 
A key component of the research week was to observe a whole class mindfulness session take place throughout KS2, this however was unable to happen. When teachers were asked if the observations are able to take place they stated that they don’t do mindfulness sessions as they don’t have time for it. The NHS recommends that mindfulness should be done daily for at least 5 minutes a day (NHS, 2022). It was suggested to view sessions in foundation phase, where mindfulness is done daily. When observing mindfulness sessions in foundation phase, each class would make sure that there was at least five/ten minutes after every lunch time for the children to take part in mindfulness. The program the school use for mindfulness is ‘Zen Den’. Zen Den is a program with a range of different videos that can be as simple as breathing exercises and progressing onto a short yoga session. The teachers decide what type of exercise the children will do depending on their needs. For example, after lunch one class was very excited and were finding it very difficult to calm themselves down. Therefore, the teacher put a breathing exercise video on. After the short session the children were calm and ready to learn. 
Not only is it important to incorporate mindfulness into the everyday time table to help children to understand and control their emotions. It also means that the four purposes will be strengthened, as previously mentioned. It is evident that mindfulness practice may help young people who are "ambitious, capable learners, ready to learn throughout their lives" and "enterprising, creative contributors, ready to play a full part in life and work". Additionally, mindfulness fosters the development of "ethical, informed citizens."


Conclusion
To conclude, it is believed that the methods used, qualitative data. within this research project are the best methods in order to collect the most reliable data. It has meant that a range of data was able to be collected from multiple points of view. 
The main objective of this investigation was to find out what approaches are used to promote the emotional and social well-being of children. The study's research question was, ‘In light of the coronavirus pandemic, what strategies are key stage two teachers putting in place to support social and emotional well-being?’. By the use of a variety of research techniques, it is possible to conclude that the research question has been answered. From the data from the questionnaires and unstructured interviews with staff it was said that there are strategies out in place to support the social and emotional well-being of children. However, from observing and interviewing the children it was very clear that there were no whole class strategies in place. There could however be a number of reasons as to why there is no strategies put in place at the moment within that school, one being the time of year that the research took place. 

When reflecting on my own professional development I believe that there are four main standards that were achieved. the first one being working with in school colleagues, prior and throughout the research week I worked with colleagues to organise meeting times as well as making sure that everything was set in place to interview and observe the children. Another standard I believe it achieved was wider reading and research findings, prior to the research week I gained some knowledge on the subject to be able to fully understand what and the importance of the subject within the study. The third standard I believe it achieved was listening to learners, I did this when interviewing. I listened to what the children’s perspectives were on the topic. I also listened to the children before the interview to ensure that they were comfortable to take part. Finally, I developed new techniques, I did this throughout. I was able to develop new ways when collecting data to answer my research question. 


Recommendations 
An intervention that would help to support social and emotional well-being within a school environment would be ‘Mindfulness’. There are several areas in mental and physical health where mindfulness techniques have been shown to be beneficial. Overall, mindfulness helps to promote health. There's evidence that mindfulness courses cannot only improve emotional well-being but also directly improve physical health by enhancing immune system response, hastening healing, and fostering a sense of physical well-being. They've also been shown to significantly reduce symptoms and recurrence rates in mental illness (Savarese and Ingino, 2018). The findings from combined mindfulness and relaxation training with 225 high-anxiety children, ages 5 to 8, were published by Napoli, Krech, and Holley (2005). 12 45-minute sessions made up the intervention. The children's ability to pay attention increased along with significant decreases in anxiety and ADHD behaviours (Napoli, Krech and Holley, 2005). Schonert-Reichl and Lawlor (2010) studied a teacher-led mindfulness-based programme consisting of ten lessons and three mindfulness meditation sessions each day. The results of self-report measures of optimism and positive emotions showed an overall substantial rise. According to teacher evaluations, children in the intervention group had increased emotional and social skills along with a decline in antagonistic behaviours and hostility (Schonert-Reichl and Lawlor, 2010). 
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Blank questionnaire 
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Interview questions 

1. Do you have the chance to have a daily check in with your teacher?

2. If so, when?

3. What do you do for your check in?

4. Does your teacher ask how your feeling?

5. How do you express/show your feelings in class?

6. Do you have a calm corner/cwtch in your class to go to when you’re feeling sad/angry/anxious?

7. What types of things do you have in the calm corner? 

8. Do you know what well-being is?

9. Can you explain to me what it is?

10. How do you know what good well-being is?

11. Who do you go to, to help make you feel happy if you’re feeling down?

12. What do you do in school to relax of you feel stressed, worried or sad?

13. Do you know what emotion coaching is?

14. Do you know how to use emotion coaching?

15. If yes, do you use it?




Blank observation schedule 
	Class year/name 
	Number of children 
	Strategy used 
	Pupils behaviour pre session
	Pupils behaviour during
	Pupil behaviour post session
	Extra notes 

	

	
	 
	
	 
	
	

	

	

	



	
 
	

	

	





 
Blank consent form and letter
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 CONSENT FORM 
PROJECT TITLE: Research study ECAD6010

Name of Researcher:	 Molly Davies


									         	
Please initial box

1.I confirm that I have read and understand the information sheet dated 27/11/23 for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date






When completed, please return to the classroom teacher by 24/11/23 


Thank you.


 

INFORMATION SHEET
PROJECT TITLE: Research Study ECAD6010




Dear Parent / Guardian,

My name is Molly Davies and I am studying for a BAEd qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently undertaking a research project in your child’s class. 

I would like to invite your child to participate in my research project. The title of the project is ‘In light of the coronavirus pandemic, what strategies are key stage two teachers putting in place to support social and emotional well-being?’. The aim of this study is to explore how children’s social and emotional well-being is being supported within school. 

I intend to observe the children participate in an emotional wellness session. After that, I would like to interview a number of the children to understand more about their experiences and how the support techniques benefit them.  
I will maintain complete confidentiality and only know the identities of those involved. the children may leave the research at any time because your child's participation is entirely voluntary.  Prior to the research commencing, children will also be asked for their consent. After the interview is over, I will make sure to confirm with your child that they still consent to the use of their responses.  

Following analysis of the data collected from the observation and interviews, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my BA Primary Education course.  Data will be stored on a password protected device and destroyed on completion of the study.

I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 

Yours sincerely,

Molly Davies.











Ethics form 

APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Molly Davies

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	
Initial Teacher Education, Yr Athrofa

	4
	Campus:
	
Carmarthen

	5
	E-mail address:
	
2103248@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	
07854734609

	
	For students:

	7
	Student Number:
	2103248

	8
	Programme of Study:
	BA Primary Education with QTS

	9
	Director of Studies/Supervisor:
	Julia Holloway





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☒	16/11/23

	
	
	Institute Research Committee
	☒	16/11/23

	
	
	Other (write in) 

	☒
	16/11/23



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	[List any other relevant documents here] BERA Ethical Guidelines for Educational Research, fourth edition (2018) EWC Code of Conduct
UWTSD Code of Ethics plus discipline- specific codes of ethical research  

	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	
University of Wales Trinity Saint David

	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☒

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	7
	
	Employed
	YES
	☐
	NO
	☒

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	Research Project: Case Study based on an Electives Experience An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards.

	2
	Proposed start date:
	27.11.23
	Proposed end date:
	01.12.23

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

- To explore and compare different strategies in place to support social and emotional well-being inside and outside a classroom environment

(this box should expand as you type)

	4
	Research Question

In light of the coronavirus pandemic, what strategies are key stage two teachers putting in place to support social and emotional well-being?

(this box should expand as you type)

	5
	Aims of Research Activity
· To explore how teacher’s support the children’s social and emotional well-being within the classroom environment 
· Discover how children are supported on a 1-2-1 basis 
· Explore whether children find the strategies beneficial for them


(this box should expand as you type)

	6
	Objectives of Research Activity

· Using a case study approach, qualitative and quantitative data will be gathered to understand the perspective of the children and staff.
· 

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Questionnaires – The questionnaires will be sent out to all staff in Years 3-6. These questionnaires will be kept anonymous, no personal questions will be asked. The questionnaires will consist of questions that will allow me to gain an understanding of different strategies that may be in place that I won’t be able to observe. The teachers will also be asked how effective they think that strategy is, if it works for most pupils and if they think these strategies are benefitcial for children.

Observations – The observations will take place in each class throughout key stage two. Observations will also take place in any ELSA sessions. From these observation it will allow me to see the support strategies in action and will also 

Interviews - Individual interviews will be conducted with eight or nine children from each KS2 class. In order to be able to write up my results, I will be voicerecording the interviews. We'll have an informal conversation, and I'll be taking notes and recording the conversation on audio. Children will be informed that they are not required to answer any questions and will not be pressured into taking part. It is important to recognise positionality through the research discussions and to explain to the children that there is no right or wrong response to the questions.

(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	The research school is an English medium school with an age range of 3-11. It has 529 children just outside of Swansea city centre.


(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	 
N/A


(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☐

	19
	If YES to any of the above, please give details:

	
	


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	· Approximately 8 children from each class in KS2 (interviews)
· Approximately 14 teachers (amount of KS2 teachers on website) (questionnaires)
· Whole class observations (around 30 children in each class) 
· Three/four 1-2-1 observations  


(this box should expand as you type)

	11
	Who will the participants be?

	
Learners and teachers from KS2 (Year 3-6)

(this box should expand as you type)

	12
	How will you identify the participants?
	
· Consult in teacher or area lead to identify specific pupils 
· Parents will be made aware that the research is taking place by ensuring that all children have consent forms 

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
- pressure
- stress
- excluded
-  anonymity 


(this box should expand as you type)
	How you will mitigate the risk to participants:
· To reduce the children’s potential stress and anxiety it will be made very aware to them that there are no right or wrong answers, that all answers are their options.
· To stop children feeling excluded the focus group will be selected using a random name generator tool
· children will be made aware that they can leave st anytime if they feel stressed or uncomfortable.
· All online data will be saved and stored on an online passworded accont. Everything will also be anonymous and everything will be deleted or shereded after data has been analysed.

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
N/A

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Claims from pupils in the classroom when completing the research

 

Possibility of being accused of favouritism by pupils who are not a part of the focus group. 
 

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

· I will follow the UWTSD and BERA ethical guidelines when conducting primary research in a school.
· I will conduct the group interview in an open area; the school library which has windows to other rooms/corridor on 2 sides with 2 unlocked doors and a CCTV camera.
· I will make sure that the children are aware that children taking part in the interviews were chosen at random 


(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
Not to behave in a way that could affect the relationship between the school and the university


(this box should expand as you type)
	How you will mitigate the risk to the University:

I will behave in a professional manner, at all times. I will also collect my data on a password protected file and all data will be confidential and anonymous.


(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Health and safety

(this box should expand as you type)
	How you will mitigate the risk to environment:

Ensure health and safety guidelines are followed 
(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
Show appreciation to the participants and clarify that their responses will still be incorporated in my work. Also, a check-in with the children will take place to make sure they are still happy to continue 

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
Consent forms will be given to children prior to the research takes place. I will also ask the children for their assent before the interviews.

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
I will not use the schools name, it will be known as ‘school’. I also will not record any children’s names, they will be down as ‘child A’, ‘child B’, etc 

(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☐x

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐x

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	
Computer – the computer is password sercured 
Onedrive – all data will be stored on the drive that is password secured and also needs authentification to gain access
(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Myself – researcher 

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
The researcher 

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
All data will be on password encrypted device – no written data 

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
No 

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	M.J.Davies
	Date:
16/11/23




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Julia Holloway 
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☐
	I have read the guidance notes supplied before completing the form.

	☐
	I have completed ALL RELEVANT sections of the form in full.

	☐
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☐
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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1. What is your class name/year group? [T}

Enter your answer

2. Since the Coronavirus pandemic... [T}

Strongly agree Agree Disagree Strongly di¢

Children's emotional well-being has
deteriorated O O O O

3. Please explain your answer [T}

Enter your answer
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4. Do you put any strategies in place within the classroom environment to support social well-being
0

O Yes, everyday
O Hardly ever

O No, not at all

5. If yes, what strategies do you use? [1}

Enter your answer
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6. Since the Coronavirus pandemic... [T}

Strongly agree Agree Disagree Strongly disac

Children's social well being has deteriorated O O O O

7. Please explain your answer [T}

Enter your answer
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8. Do you put any strategies in place within the classroom environment to support emotional well-
being [T}

O Yes, everyday
O Hardly ever

O No, not at all

9. If yes, please explain your answer [T}

Enter your answer
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11. Are the children in your class aware of the importance of having good social and emotional well-
being? [0

O Yes
O No

12. If yes, how do you ensure they're aware of this? [}

Enter your answer




