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Reflective Evaluation - Developing your role as a professional practitioner.
Anais Nin (1961) said “We don’t see things as they are, we see them as we are”, It is vital to ask questions of ourselves and about our actions to better understand why things happen. In this assignment I intend to outline my personal reflection into my own teaching that I have undertaken during my PGCE / PCET at University of Wales Trinity Saint David. 

Throughout my teaching by far my strongest strength would be my subject matter. From a young age I have had an interest in emergency care and had the opportunity to gain my dream job as a Paramedic and this passion has continued into my teaching. I will always intend to keep up to date with my clinical skills and maintain my professional registration as I feel this is essential to give me credibility but also the confidence to teach what I do. 
My education was very different to how I teach now. I was taught from a textbook; this concept of learning emotionally detaches the education from the real world. This never led me to be able to understand how the theory related into practice. Traditionally this connection between theory and practice has often been represented as being a ‘gap’. The theory-practice gap can be defined as a discrepancy between what is taught in a classroom setting – the theoretical aspect of the role, – and what is experienced on clinical placements – the practice of the paramedic Ferguson & Jinks, (1994; Jones, 1997). This term ‘gap’ is often judged to have negative connotations, being linked to a ‘break’ or an ‘interruption’ Carson, A & Carnwell R (2007) From my own education and my clinical capabilities and knowledge, I have developed my own teaching strategies to meet the needs of the Welsh Ambulance Service but also my students. 
Over that past two years I have been able to watch my students physically engage with the world around them in realistic regular scenario training, successfully breaking down that ‘theory-practice gap’ with a more practical engaging teaching styles, bringing in my own real-life experiences into their learning. I have seen how hands on teaching can inspire students to be more connected to their learning. I believe it is essential that curriculum planning, and teaching needs to include activities and scenario training that encourages students to be more involved in exploring the environment and linking the theory into real life skills. As a part of my development, I intend to expand my knowledge further on place-based education and pedagogies. 
 During my PGCE/PCET education, I have had the opportunity to observe others teaching and gain a more in-depth knowledge of pedagogies and assessment styles and how they are used in real teaching environments. This understanding has taught me how to integrate both my teaching approach with blended assessments styles, which allow me to understand where my student’s current and ongoing knowledge levels are at and allows me to plan or alter my pedagogies or strategies. 
This course has empowered me to reflect on my student’s learning experiences and make changes to my practice to better their education. 
Students I have taught traditionally have undergone formal/summative airway assessments following their teaching session ‘for the sac of it.’ I have now been able to reflect and understand that these assessments did not bring any formal worth to the student’s education, and on some occasions created a negative learning environment, and decrease motivation with some students who struggled with the practical, hands-on learning style (Kinaesthetic). I also recognised these assessments straight after the teaching session took away the students control over their own learning or progression, as it did not give them time to absorb the learning or the chance for the student to receive constructive feedback and only increased stress levels and anxiety to that learner. 
Black, P et al (2005) stated that formative and summative assessments are so different in purpose that they must be kept apart. Which I now find unrealistic and in reflection of my own practise such separations are not practical and a blended approach of formative assessment such as group discussions, observational feedback, peer assessment, self-assessments but also formative use of final summative tests work well. By utilising a combined approach to my assessment style, I am now ensuring regular feedback is given using ongoing formative assessments instead of regular summative assessments, allowing my student to take ownership and motivating them to move forward with their learning.  By having this mixed approach, I have limited to have a single summative assessment allowing accountability of learning, enhancing the learning experience by correctly choosing appropriate strategies to satisfy the learners needs as possible to create a casual but motivating learning environment for my students, but also enabling an accredited qualification to be recognised from a set skills framework. 

As a part of my future teaching practice, I will commit continually to improve. Dylan William said, ‘Every teacher needs to improve, not because they are not good enough, but because they can be even better’. The teachers’ standards set out several expectations about professional development; namely that teachers should; Keep their knowledge upto date, be self-critical, and take responsibility for improving own teaching, and following completion of this course I will continue to seek direct professional development with regular appraisals and monitoring of my teaching sessions to identify development opportunities. The standards also outline the importance of feedback and how teachers should be able to demonstrate knowledge and understanding of how their pupils learn, the impact of teaching and reflection on the effectiveness of lessons and approaches to teaching. During my education I developed online feedback forms about both the lesson and the teacher, gaining vital information on how the learners felt, but also their level of understanding , teacher’s subject knowledge levels and interaction with students which I have felt has given honest and constructive feedback that has led to changes in delivery methods and an increase in my knowledge of neurodiversity and I will continue to use this to improve my practice in the future. I will also maintain and practise as a registered paramedic to retain my knowledge and understanding of relevant subject(s) and curriculum areas within my profession as outlined in teaching standards. 
My passion lies with providing the best patient care, as my career has developed the way I deliver this care has changed. I now have a wider reach to support the care of many people through my teaching and leadership. The PGCE/PCET has given me the knowledge and guidance to develop my teaching, but also pass these skills on. In 2022 I progressed into the position of operations manager; this role includes management of the training team. I am now in the position to make real change this course has made me realise the importance of delivering I level of teaching but also the accountability of the education we deliver. As a manager this has enhanced my self-awareness and self-reflection, demonstrating appropriate attitudes, behaviours and professional standards which all are crucial to be an effective teacher or leader. This role has made me recognise the importance of developing these leadership skills both is my staff but also my students. I now create opportunities during activities and scenario training for students to exercise leadership which overtime will increase confidence and management skills reducing the student’s dependency.  
Both my teaching skills and leadership skills I have developed over this course has made me aware that my holistic knowledge and understanding of what makes good teacher has increased greatly; and the importance of understanding how to motivate and help students learn. The Educational Leadership (2011) suggests that the perfect teacher will be able to have thought and precision when creating strategies to teach a variation of learners. 
From a personal perspective, I believe that my teaching has become more efficient and structured, having a greater impact on both Welsh Ambulance Service but also the staff and volunteers that I have taught.  
I think moving forward from this, I must not assume that once qualified, I can relax and rest, I will continue to give my 100% to become an even better teacher. I recognise the importance of continued professional development and will honour my learners by keeping upto date with my clinical skills, my academic interest in teaching, and my personal and professional development.
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