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Introduction: The Concept

My Story, My Way is a personalised social story service designed to support the
emotional and communicative development of young children within early years
settings and home environments across Wales. The service provides bespoke
storybooks created using children’s photographs, routines and lived experiences in

order to promote emotional understanding, self-regulation and positive behaviour.

In early childhood, emotional regulation is still developing. Young children frequently
experience intense feelings but lack the language and cognitive maturity to manage
them independently. When this occurs, behaviour often becomes the primary form of
communication. Research into early brain development demonstrates that self-
regulation skills emerge gradually and are shaped by relational experiences and
adult guidance (Shonkoff and Phillips, 2000). This highlights the importance of early,

structured emotional support.

My Story, My Way has been developed in response to this need, offering a
preventative and inclusive approach grounded in early childhood theory and aligned

with Welsh educational priorities.

Rationale and Theoretical Foundations

Emotional development underpins children’s ability to engage socially and
academically. Denham et al. (2012) argue that emotional competence in early
childhood is a significant predictor of later educational attainment and peer
relationships. When children are supported to recognise and label emotions, they are
more likely to regulate behaviour effectively and interact positively with others.
Attachment theory further emphasises that children require emotional security in
order to explore and learn confidently (Bowlby, 1988). Personalised stories can
reinforce this sense of security by reflecting familiar people and environments,
thereby strengthening emotional connection and reducing anxiety. Narrative is a
powerful developmental tool. Vygotsky (1978) highlights the importance of social
interaction and adult scaffolding in cognitive growth. When practitioners or parents
share and discuss personalised stories with children, they create opportunities for

guided emotional learning within meaningful contexts. Social stories have been
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widely recognised as beneficial, particularly for children with autism, in promoting
predictability and reducing distress (Gray, 2015). However, many commercially
available versions are generic and lack contextual relevance. Piaget (1952) suggests
that young children learn most effectively through concrete and meaningful
experiences. A story that directly reflects the child’s own life therefore has greater

developmental potential than one based on abstract or fictional scenarios.
Innovation within the Welsh Early Years Context

While personalised children’s books are available commercially, these are typically
designed for entertainment rather than developmental support. My Story, My Way
differs by integrating early childhood research, emotional learning principles and
inclusive practice within a structured, professional framework. The Curriculum for
Wales identifies wellbeing as central to children’s development and learning (Welsh
Government, 2022). This service directly supports that priority by offering a practical

resource to explore emotions, relationships and behaviour.

Furthermore, approximately one in five pupils in Wales are identified as having
Additional Learning Needs (Welsh Government, 2023). The Additional Learning
Needs and Education Tribunal (Wales) Act 2018 promotes person centred planning
and individualised support. Personalised social stories align closely with this
legislative framework by adapting provision to the individual child rather than
applying standardised behavioural expectations. The innovation within My Story, My
Way lies in combining personalisation, developmental theory and policy alignment in

a financially accessible format.

Developmental Benefits

Emotional Development

Through personalised storytelling, children are supported to identify feelings,
recognise emotional triggers and rehearse positive coping strategies. Early
intervention in emotional development has been associated with improved
behavioural and social outcomes (Allen, 2011). By embedding regulation strategies
within a familiar narrative, children are more likely to internalise constructive

responses.

Communication and Language
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Repeated exposure to personalised text strengthens vocabulary and narrative
comprehension. Early language experiences are strongly associated with later
literacy success (Whitehurst and Lonigan, 2001). Incorporating familiar language and
imagery enhances accessibility for children with speech and language delay, as well

as those learning in bilingual Welsh and English environments.
Inclusion and Additional Learning Needs

Visual supports are particularly effective for children with autism and anxiety as they
reduce unpredictability and enhance comprehension (Hodgdon, 2011). Personalised
stories provide consistency across home and school contexts, reinforcing emotional
understanding. This approach reflects the preventative ethos of the Healthy Child
Wales Programme, which promotes early identification and support for

developmental needs.
Target Audience and Stakeholders

The primary beneficiaries of My Story, My Way are children aged two to seven years.
However, its impact extends to key stakeholders including parents, carers, early
years practitioners, ALN coordinators and primary schools. By fostering collaboration
between home and educational settings, the service supports consistent emotional

messaging across environments.
Financial Overview and Sustainability

The business model has been developed to ensure sustainability while maintaining
accessibility. Estimated production costs for a printed book are approximately £5,
including printing, binding, packaging and digital design. Digital versions reduce

production costs to approximately £1 per download.

The pricing structure is as follows:

Digital story: £7.99

Printed story: £13.99

Triple behaviour pack: £35

School pack (10 stories): £95
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This structure allows for viable profit margins while remaining affordable compared to
many specialist emotional support resources. Operating primarily online minimises
overhead costs. Break even could be achieved within approximately 150—200 sales,

depending on initial marketing expenditure.

Challenges and Considerations

Several challenges must be addressed to ensure responsible implementation.
Handling children’s images and personal data requires strict compliance with UK
GDPR and robust safeguarding procedures. The effectiveness of personalised
stories also depends on consistent adult engagement. Emotional regulation develops
through supported interaction rather than through resources alone (Shonkoff and
Phillips, 2000). Therefore, practitioner and parental involvement is essential.
Financial accessibility remains a consideration. While pricing has been structured
carefully, some families may still face economic barriers. A voluntary “Pay It Forward”

scheme would be introduced to promote equitable access.

Professional Positioning

My professional experience within early years settings has provided insight into the
emotional challenges faced by young children and their families. Through supporting
children with Additional Learning Needs, | have observed the effectiveness of visual
supports and structured narratives in reducing anxiety and promoting understanding.
This combination of practical experience and academic study positions me to design

a resource that is both theoretically grounded and practically applicable.
Conclusion

My Story, My Way represents an inclusive and developmentally informed business
concept aligned with Welsh educational policy and contemporary research. By
integrating personalised narrative, emotional learning and ethical entrepreneurship,
the service aims to support young children’s wellbeing in meaningful and accessible

ways. By placing children’s lived experiences at the centre of the narrative, My Story,
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My Way seeks to support not only behavioural change, but deeper emotional

understanding.
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Introduction

This section critically evaluates the potential impact of My Story, My Way, a
personalised social story intervention, on early childhood development within Wales.
Narrative based approaches have long been recognised as supportive tools in
emotional and behavioural scaffolding, particularly for children with additional needs
(Gray, 2015). However, the developmental effectiveness of such interventions
depends upon their theoretical grounding, relational implementation and contextual
relevance within educational systems (Shonkoff and Phillips, 2000). This analysis
explores emotional, cognitive, communicative and inclusive dimensions of the

concept, situating it within Welsh policy and contemporary research.

Emotional Development and Self-Regulation

Emotional regulation is widely regarded as foundational to children’s social
competence and academic achievement. Emotional competence in early childhood
predicts later peer relationships, behavioural adjustment and school readiness
(Denham et al., 2012). Furthermore, longitudinal studies indicate that early
regulatory difficulties are associated with later externalising and internalising
behaviours (Eisenberg et al., 2010). From a neurodevelopmental perspective, self-
regulation develops within relational contexts rather than in isolation. Early stress
regulation systems are shaped by caregiver responsiveness and environmental
consistency (Shonkoff and Phillips, 2000). Attachment theory further emphasises
that secure relational bases enable emotional exploration and resilience (Bowlby,
1988). Personalised narratives may reinforce this relational security by reflecting
familiar individuals and environments. Narrative based approaches align with
sociocultural perspectives on learning. Vygotsky (1978) argues that cognitive
development occurs through guided social interaction. When adults engage in
shared reading and discussion of personalised stories, they scaffold emotional
vocabulary and reflective reasoning. Such scaffolding may enable children to
transition from impulsive behavioural responses toward more regulated coping

strategies.

However, emotional development cannot be reduced to scripted narratives. Trauma-

informed research highlights that emotional healing requires repetitive relational
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experiences rather than solely cognitive instruction (Perry, 2006). If personalised
stories are delivered without relational reinforcement, their impact may be superficial.
Additionally, emotional experiences are inherently complex; simplified narrative
resolutions may not fully capture situational nuance (Thompson, 2014). Despite
these limitations, structured emotional learning interventions have demonstrated
measurable positive effects. A meta-analysis of social and emotional learning
programmes found improvements in behaviour, emotional skills and academic
performance (Durlak et al., 2011). Therefore, when embedded within relational
practice, personalised social stories may contribute meaningfully to early emotional

development.

Narrative, Language and Cognitive Development

Storytelling is central to cognitive and linguistic development in early childhood.
Piaget (1952) identifies symbolic representation as characteristic of the
preoperational stage, suggesting that narrative serves as an accessible medium for
abstract understanding. Personalised narratives may enhance meaning making by
connecting symbolic content to lived experience. Early shared reading experiences
are strongly associated with later literacy outcomes. Whitehurst and Lonigan (2001)
demonstrate that dialogic reading significantly enhances vocabulary acquisition and
comprehension skills. Personalised stories may increase engagement and repetition
due to their contextual relevance. Narrative also contributes to autobiographical
memory and identity formation. McLean and Pasupathi (2012) argue that
constructing personal narratives supports self-concept development and social
understanding. By situating emotional experiences within coherent stories, children

may develop stronger self-awareness.

Nevertheless, research suggests that the quality of adult child interaction during
storytelling is more influential than the resource itself (Mol et al., 2008). Without
dialogic engagement, personalised stories risk becoming passive texts rather than
active learning experiences. Therefore, practitioner mediation remains central to
cognitive impact. There is also a need to ensure cultural inclusivity. Narrative

construction may inadvertently reflect dominant cultural norms, marginalising diverse
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identities (Rogoff, 2003). Careful content design is essential to prevent cultural bias

within personalised templates.

Inclusion, ALN and Ecological Contexts

Inclusive education requires adaptable strategies that respond to diverse
developmental needs. In Wales, approximately one in five pupils are identified as
having Additional Learning Needs (Welsh Government, 2023). The Additional
Learning Needs and Education Tribunal (Wales) Act 2018 mandates person-centred
planning and individualised support. Visual supports are particularly beneficial for
children with autism spectrum conditions, as they reduce unpredictability and
enhance comprehension (Hodgdon, 2011). Research indicates that structured visual
narratives may reduce anxiety and increase social understanding in autistic children
(Reynhout and Carter, 2006). Bronfenbrenner’s ecological systems theory posits that
child development is shaped by interconnected environmental systems
(Bronfenbrenner, 1979). Personalised stories may strengthen mesosystem
connections between home and school by promoting consistent emotional

messaging across contexts.

However, inclusion extends beyond adaptation; it encompasses equity. Market
based educational resources risk exacerbating inequalities if access depends upon
financial capacity. Although affordable pricing structures may mitigate exclusion,

structural inequality cannot be fully resolved without institutional partnership.

Furthermore, not all children benefit equally from narrative-based approaches. Some
may respond more effectively to experiential or play based interventions. Inclusive
practice therefore requires flexibility rather than reliance on a single pedagogical

strategy.

Alignment with Welsh Policy and Preventative Frameworks

The Curriculum for Wales places wellbeing at the centre of educational development,
emphasising emotional resilience and healthy relationships as key competencies

(Welsh Government, 2022). Personalised social stories directly support this
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curricular priority by facilitating reflective emotional dialogue. The Well-being of
Future Generations (Wales) Act 2015 promotes preventative action and long-term
social wellbeing. Early emotional intervention aligns with this legislative framework
by seeking to reduce future educational and social challenges. The Healthy Child
Wales Programme further emphasises early identification and intervention for
developmental concerns. Personalised narratives may support this agenda by
providing structured tools for emotional discussion within early years settings.
However, policy alignment does not guarantee effective implementation. Educational
initiatives often face challenges related to time constraints, practitioner workload and
resource allocation (OECD, 2017). Without systemic support, innovative tools may

struggle to integrate sustainably within existing practice.

Comparison with Current Behavioural Approaches

Behaviour management strategies within early years settings frequently include
reward systems and visual behaviour charts. While these approaches may
encourage compliance, they do not necessarily cultivate emotional literacy (Kohn,
2001). Generic social stories are commonly used in SEN provision; however, their
limited contextual relevance may reduce engagement. Personalisation may enhance
emotional connection, though it introduces greater production complexity. Social and
emotional learning programmes demonstrate evidence of effectiveness in improving
behavioural outcomes (Durlak et al., 2011). However, many programmes rely on
standardised curricula rather than individualised narratives. The distinctive feature of
My Story, My Way lies in its integration of personal relevance with developmental
theory. Nevertheless, empirical research directly comparing personalised and non-
personalised emotional interventions remains limited. Further evaluation would be
required to establish the added value of personalisation beyond structured but

generic approaches.

Ethical and Practical Considerations

Handling children’s images and personal data requires strict compliance with
safeguarding protocols and UK GDPR legislation. Ethical digital infrastructure and
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transparent consent processes are essential to maintain trust and protect
confidentiality (Information Commissioner’s Office, 2023). Sustainability of impact is
another concern. Emotional regulation develops through repeated relational
experiences rather than isolated exposure to resources (Thompson, 2014). Without
ongoing reinforcement, the effect of personalised stories may diminish. There is also
a theoretical risk of over structuring emotional experiences. Flexibility and
adaptability are essential components of resilience. Over reliance on scripted
narratives may inadvertently limit opportunities for spontaneous problem solving.
Funding and scalability present additional challenges. While affordable pricing
mitigates exclusion, equitable access may depend upon institutional partnerships

rather than individual purchasing models.

Future Development and Research Directions

The concept demonstrates potential for expansion across early years settings in
Wales. Bilingual Welsh English versions would reflect linguistic diversity and align
with national language policy priorities (Welsh Government, 2022). Audio narration
may enhance accessibility for children with literacy challenges. Practitioner training
modules could strengthen implementation fidelity by emphasising dialogic reading
and emotional scaffolding. Subscription based digital platforms may allow adaptive
content as children progress developmentally. Further empirical research is
necessary to evaluate measurable outcomes in emotional vocabulary acquisition,
behavioural frequency and school readiness. Longitudinal studies could examine
sustained impact across the Foundation Phase. Scalability will depend upon
integration within policy frameworks, practitioner confidence and equitable funding

mechanisms.

Conclusion

Personalised social stories represent a theoretically grounded and policy aligned
approach to supporting early emotional development. Drawing upon emotional
competence research, narrative theory and inclusive practice frameworks, My Story,
My Way demonstrates potential to enhance emotional literacy, communication and
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person-centred provision. However, its effectiveness remains contingent upon
relational implementation, equitable access and sustained evaluation. Emotional
regulation develops within relationships rather than through resources alone. When
embedded within responsive early years practice, personalised social stories may
contribute meaningfully to children’s wellbeing. Their broader impact will depend
upon ethical awareness, systemic support and continued research within the Welsh

early childhood sector.
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