



	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied

	
	REFER
	D
	C
	B
	A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
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	2. Intellectual Skills (Analysis)
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	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
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	4. Key Transferable Skills
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	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel that the overall research was well executed. The topic was well researched, and I feel that both myself and my partner worked well together during this enquiry. 
	I feel that I was restricted in the research which affected the validity of the study. I feel that if I had a larger word count allowance, I would have been able to give a more detailed account and better quality of research. 




‘Taking part in collaborative enquires into improving teaching and learning is the single most impactful action a school leader can take to improve educational outcomes for pupils.’ – Robinson et al (2009)	

Photographs are in our everyday lives. We see them in adverts, newspapers, social media platforms and personal experiences stored in our personal devices. Kouyoumdjian (2012) suggests that visual cues improve our ability to retrieve and remember information. There are various types of visuals that can be used as effective learning tools such as; photographs, illustrations and symbols. Additionally, Kouyoumdjian (2012) argues that the use of visual aids has a direct impact on the learners’ comprehension, improve recall, and increase retention. Schools are increasingly using photographs to connect with parents through various social media platforms such as Class dojo and Twitter. The photographs allow parents to actively engage in their child’s activities and their day to day school life. 


The objective of this lesson study was to investigate whether the use of visual aids improve pupil recall in a foundation phase classroom and if it was feasible to incorporate it into my own educational practice. Alongside my co-researcher, we taught a PSHE lesson on ‘healthy teeth’ to a Nursery class. We then reflected on the session and conducted a focus interview with the pupils. Following on from this, the same lesson was improved and then delivered to a Year 1 class. Photographs of the pupils were taken during the activity. We then returned a day later and showed the pupils their photographs and recorded their reactions and evaluated how much they could remember. The findings were recorded using audio recording equipment and an observation sheet loosely based on the ‘Leuvens scale’ 5-point system to measure engagement. The overall aim of the study is to investigate potential ways to improve teaching practice using visual aids in the classroom. If the research shows that the use of photographs could be used to engage, improve recall and encourage discussion from pupils, then this concept should be utilised to benefit learning in the classroom. Implementation of this varies from displays to using it in lesson plenaries.


From personal, professional experience, pupils always appeared to be more engaged in a task when there was a personal quality that directly related to them or their interests. For example, if you were to use a word problem and simply changed the name to a pupil in your class, it appeared engagement and enjoyment increased. I also noticed, that when putting up a display, pupils will naturally always look for themselves or a piece of their work. I believe that by utilising this strategy, pupils will engage and as a result of this, remember more from a lesson. It would appear, that personalising the content of a lesson creates a direct link to pupils. I feel as an educational practitioner, this concept should be taken advantage of. I discussed this with my partner and found that my co-researcher’s class did this as a weekly session. The session in this nursery class was referred to as ‘Fun-We-Had Fridays.’ Photographs are taken of the pupils doing various activities throughout the week which is then discussed as a whole class, during a weekly session on Friday. My co-researcher observed this session as being highly valued by all staff and this practice is encouraged throughout all foundation phase classes. Together our research question is: Does the use of visual aids improve pupil recall in a foundation phase classroom?  


According to the Epilepsy Society (2015) memory is developed through three stages. The first stage is learning. This happens when new information is being learnt, for example a mobile phone number. On some occasions, the new information being learnt may require repetition or be linked to existing information to aid memory. For example, linking a new name to a famous fictional character. The second stage is storing. This is simply when the information has been stored in the brain. Recalling is the final stage of memory which is finding and retrieving the information. When new information is learnt, it is stored in the short-term memory (STM) which is also referred to as ‘working memory’ or ‘attention span.’ Information in the STM is only kept for a short amount of time. This information is usually forgotten depending on its usefulness/significance to the individual. If information is repeated or useful, information will be transferred from the STM into the long-term memory (LTM). LTM is complex and the information stored is split into four different types:
	Semantic Memory
	SM is knowledge regarding facts about places, people and things. 

	Episodic Memory
	EM relates to memories that are about events in our lives. EM is unique to every individual as they are personal memories.

	Prospective Memory
	PM relates to ‘future’ events that are needed to be remembered. 

	Procedural Memory
	Pro-M are the memories required to be able to do a task that requires a skill. These tasks are often difficult to learn but are rarely forgotten once achieved. 


								
	Memory is important in all aspects of life. It is required to learn new information, learn new skills and even carry out everyday tasks such as a shopping list. Gathercole (2007) recognises that most learning activities within all aspects of classroom life and within the curriculum, uses considerable amounts of pupils’ working memory. Classroom activities will most often make use of a pupils’ working memory and will often require them to hold pieces of information in their minds while undertaking a challenging task. For example, mental maths or a spelling test. Typically, pupils who have poor working memories will often find this more difficult. Gathercole (2007) suggests that pupils who have poor working memory will often fail at completing a task due to them losing crucial information required to guide them. This outcome will mean that the pupil has failed to learn what is required of them and will inevitably slow down their rate of learning. Gathercole (2007) recognises that there are no certain ways of directly having an impact on improving working memory although there are ways of enhancing learning such as close monitoring and breaking down tasks into smaller components. Clair-Thompson (2010) theorises that through educational research, there has been a considerable correlation between a child’s working memory and attainment.  Bransford and Johnson (1972) suggest that reviewing photographs that show past experiences not only promotes memory retention but also serve as significant retrieval cues. Henkel and Carbuto (2008) suggest that photographs can be useful tools for memory organisation and recall in various settings. Deocampo and Hudson (2003) have even suggested that children from 2 years of age remember activities and experiences in far more detail when looking at a photograph. However, Henkel (2008) warns that amassing a huge number of photographs is not enough to impact memory. To have a beneficial link between memory recall using photographs, time is required to reflect on the experience itself. For us to properly access and take advantage of the use of photographs we must ensure that we interact with the photos rather than just collect them. However, although it has been acknowledged that viewing photographs can have a positive impact on memory recall, it can also have a detrimental one. Through various research, Henkel (2008) has suggested that the presentations of photos can lead people to have incorrect of inaccurate accounts in their memory. Participants who took part in the ‘hot air balloon’ research confidently claimed to have ridden in a hot air balloon because they had been unknowingly digitally added to a photograph as riding with a relative. Although the participants had never taken part in such an activity, they were giving detailed accounts of what had happened and fully believed that they were there. Henkel concluded that on some occasions people will mistakenly attribute their memories to a photograph which are inaccurate to what had happened in reality.  


Lesson Study Design
	The methodology used is referred to as Lesson Study (LS) which will allow us to delve deeply into whether the use of visual aids improve pupil recall in a Foundation Phase Classroom. LS is a form of action research that focuses on teacher practice knowledge. Dudley (2014) suggests that LS improves teaching techniques and has been noted to improve pupils’ attainment (particularly in the core subjects.) It allows educational practitioners to broaden their pedagogical approaches and improve assessment for learning (AfL). An idea for the lesson focus was discussed by my co-researcher and myself. Upon agreement, we proceeded to create a lesson outline and the logistics of our research. We then compiled a list of questions to ask participants at the end of lesson study 1 which allowed us to reflect on strengths of the lesson and to acknowledge and address weaknesses. 


Cohen et al (2011) suggest that the minimum number of participants for any study would be 30 participants for reliable data. The sample would also need to be representatives of many sub-groups. However, for the purposes of this enquiry, my co-researcher and I have used purposive sampling that target a particular group which is apt for a small-scale study such as this. The sample will consist of six pupils in a Nursery class and six pupils in a Year one class. The six participants have been targeted specifically as two ‘highly academic,’ two ‘semi academic’ and two who are recognised as ‘low academic.’ This sample was chosen by the teacher and the 12 potential participants along with the whole class were given consent forms for parental/guardian consent.
	Part 1
	Part 2

	Lesson Study 1 & 2 with Focus Interview.
	Recall – Interview using photographs from part 1.




	The study has been split into two parts, Part 1 (P1) and Part 2 (P2.) Please refer to table. 
P1 is the lesson study on ‘healthy teeth’ itself and P2 is the recall focus group interview using photographs of the lesson from P1. P1 is a naturalistic observation carried out in the everyday setting of the participants by my co-researcher. My co-researcher and I were an observer-as-a-participant who (when required) asked questions to probe for additional information. These roles were switched for the two lesson studies. I observed my partner and they in turn observed me. Mukherji (2015) identifies that behaviours in a naturalistic observation can be recorded as it happens. However, in the same instance, events may be missed since there is a lot going on in the natural day to day workings of the foundation phase classroom. Mukherji (2015) also recognises that because the data is somewhat unstructured, it is difficult to compare observations with another researcher. To address this, P1 was modelled on a structured observation to narrow down focus on pupils’ engagement only with the lesson. The data was processed as event samples where the participants are observed at different parts of the lesson; the introduction, the focus task and the plenary. The data was recorded with a checklist loosely based on the Leuven scale. Laevers (2011) My partner and I developed a 5-point scale to measure engagement of the focus pupils throughout key points of the lesson Please refer to appendices (D). 1 was a low score of little to no engagement and 5 is a high score. A participant score is based on if they are being actively engaged in the lesson; this could be through body language or through verbal cues. Photos were taken during P1 for use in P2 of the research. As part of the lesson study model, a focus interview is key. Two participants took part in a semi-structured interview from both Nursery and Year 1. The aim of this interview is to enquire what was enjoyable and what could be improved on regarding the lesson. The interview consists of open and closed questions. Subsequent analysis of the data produced from lesson study 1 allowed for improvements to be made and to modify the approach for lesson study 2. Wilson (2009) suggests that this form of action research allows educational practitioners to be responsive in the data produced and understanding increases within the methodology. 


	P2 is an interview guide approach which was recorded and transcribed (appendices B & C.) The topic and issues addressed have been designed by my co-researcher and myself. The interview remained fairly conversational. Although Cohen et al (2011) recognises that the interviewer must have flexibility during the interview and that the wording of the questions could have elicited different responses from the participants, the interviews felt more a natural conversation rather than a serious interview. A key consideration agreed by my partner and I is that during the research, all participants felt comfortable and not felt threatened or intimidated by the questions which is recognised as one of the highest factors to be considered when interviewing children. Cohen et al (2011) Open ended questions allowed for flexibility so that we could probe additional information if we felt it necessary for the purposes of the research. This interview was also observed much in the same way as a 5-point Leuven scale to identify engagement levels with the photos. Participants who scored 1 would imply little to no interest in the photographs and participants who scored 5 would imply high engagement and interaction with the photographs. General comments relating to non-verbal communication were added to the observation to address the issue that Mishler (1986) outlines that non-verbal communications are frequently more important than what is being said because it gives the researcher more information as opposed to verbal communication. My co-researcher and I originally wanted to record the interviews using video recordings to evidence both verbal and non-verbal responses, however this was not ethically sound within our research. Cohen et al (2011) also outline the importance of group interviews when working with children rather than interviewing them individually. Not only does this make them feel at ease, it also allows for interaction between peers as well as the researcher. Additionally, it allows the children to challenge each other and participate to the research in such a way that you may not get on a 1:1 basis. 


	The data produced from this research was prominently qualitative data which was interpreted by both my co-researcher and myself. There is also the comparison of quantitative data produced from both ‘engagement scales’ in part one and part two of the study. All qualitative and quantitative data was compiled to reach a conclusion of whether the use of visual aids does or does not assist with recall. Bryman (2012) suggests that qualitative data is too impressionistic and subjective. Bryman also suggests that it is difficult to replicate. However, Cohen (2011) argues that qualitative research yields systematic records in many contexts and forms that compliment other types of data. The quantitative data will be compared in a graph of engagement levels and recall in both p1 and p2 of the research. Reflections of lesson study 1 and 2 were discussed immediately after the session and focus interview. My co-researcher and I discussed strengths of the lesson and what went well, which participants were engaged and any interesting findings that were observed. We then discussed weaknesses of the lesson and how they could be improved and addressed. We also discussed the focus interview answers and whether they could be incorporated in lesson study 2. 
An Outline of the Methodology.
	Lesson Study
	Part one           (Lesson study)
	Focus Interview (Lesson study) 
	Part two (Recall study using photos)

	Observation
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	Focus Semi-Structured Group Interview
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	Recorded (Audio)
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	To be able to carry out the research, ethical issues were addressed and acknowledged. For the research to be ethically sound, my partner and I adhered to the British Psychological Society Research Ethics Principles (2010) and continually considered the four principles outlined in Howlett and Cramer. (2014) As children are recognised as a vulnerable sample, the participants and the schools involved, where the research was conducted will have full anonymity over the course of the research. For the purposes of this enquiry, participants will be referred to as various letters of the alphabet. For example, Participant K. Over the course of this research, my partner and I have ensured that all participants have been treated with respect and consideration. Participants have been treated the same without any prejudice, regardless of disability, gender, ethnicity etc. For the research, my partner and I sought institutional approval from the school to which the headmaster approved of the study with written consent. An ethics form was approved, and the research proposal adheres to the codes and guidelines set by BERA (2011) University guidelines (2017) and the EWC Code of Practice (2017.) Both participants and the school were fully informed about the purposes of the study and at no point were any of the participants deceived or influenced. All audio recordings have been password protected and have not been shared with anyone but myself and my co-researcher. Parents/guardians had given full written consent for all participants who were involved in the study and the 12 participants gave on-going assent and were made fully aware of their right to withdraw in accordance with the Neuremberg code. The rights of the child outlined in the UNRCC were fully respected and adhered to at all times. At no point, were any of the findings plagiarised or results fabricated, and all research provided has been given as accurately as possible to the best of my knowledge. 



Lesson Study 1 
The first lesson was conducted in a nursery class in a large community school. The class size consists of 26 pupils. The lesson took place on 27.03.18 and was the first session of the day. All regular staff were present, and the morning consisted of the normal routine. All 6 participants were observed during all aspects of the lesson and their engagement levels noted. The lesson began on the carpet with the pupils being shown a PowerPoint on good oral hygiene. It started with a video on cleaning your teeth and the idea of ‘teeth monsters’ namely plaque that damage teeth and make them ‘sad.’ Pupils made excellent real-life connections about the dentist and other aspects of the PowerPoint. ‘Oh, I see the dentist! He looks at my teeth and makes them minty!’ Following on from the introduction, pupils who were in the focus group were kept on the carpet while peers were sent off to areas in their classroom. The focus group were shown a ‘happy’ tooth and a ‘sad’ tooth. The focus group were told a bad tooth had hidden food around the classroom and that it was their job to hunt for them. Pupils were observed as being quite engaged with this idea of going on a scavenger hunt to find the items that were hidden. The focus group were shown a picture of an item and one pupil would be chosen to go and search for it and guided to a key area in the classroom. It was observed that there was some confusion with the language used as participant A was confused about what she was looking for. Initially, participant A was looking for an actual Apple rather than a picture of it. It was only when she was told it was a picture that she immediately picked it up and brought it back to the carpet area. When all pupils could see that they were looking for pictures, this confusion was not observed as being repeated. Pupils were keen to look at the item that had been brought back and were able to show some indication of where they think the item should go. The plenary was primarily a recap on what they had just done during the focus task. Pupils discussed what food they found and whether it was healthy or unhealthy. Pupils were then given a laminated large tooth with smudges to represent stains. Pupils then had to brush away the dirt and ensure their tooth is clean. It was clear that all pupils had attained the desired outcomes of the lesson as all pupils were confidently sharing their ideas and whether they thought the food was healthy or unhealthy. 


In reference to appendices A, it was observed that pupils were highly engaged during the introduction section of the lesson, particularly during the video. All participants were rated high for engagement and their body language implied they were keen. i.e. leaning forward and maintaining eye contact. Some pupils were keen to share their ideas and personal experiences regarding oral hygiene. Various pupils were often observed doing the actions that were being talked about by the teacher. For example, when pupils were told about brushing their teeth twice a day, pupils would maintain eye contact and physically carry out the action of brushing their teeth. 


During the focus task, all participants were scored as being highly engaged. Pupils were excited to find items around the classroom and were keen to bring them back to the group. The focus group were also very interested in watching their peers find the various items and would often discuss it amongst themselves. ‘Ooo I see it, Ah! He’s got it!’ After the initial confusion of them looking for pictures and not actual food, all participants confidently knew what they were looking for after being shown a picture of it on the carpet. Although participants did not have a clear understanding as to why the various items were healthy/unhealthy, all participants engaged well and watched peers attentively place their item next to the ‘happy’ or ‘sad’ tooth. Participant P continually made real life connections to what was being discussed on the carpet. ‘Cheese? Mouses like cheese.’ The plenary also worked well, and all participants’ engagement was rated as being high. All participants enjoyed brushing the teeth and getting rid of the stains that were left on them using a toothbrush.

  
 	Upon reflection there are some key changes that are required to improve the lesson delivery. The video choice was agreed by my partner and I to be changed to focus more on the healthy eating rather than oral hygiene as a whole. The PowerPoint will have questions added to allow for ‘think, pair, share’ on the carpet as this would be more suitable for the Year 1 class abilities. To address the issue of confusion, the ‘happy’ and ‘sad’ tooth will be placed in a hoop to represent a disjoint Venn diagram for clear representation of the two opposing categories. Pupils will also be informed at the beginning that they are looking for pictures of the items rather than the actual items to ensure that all pupils know what they are looking for. My partner and I did consider using real food items but felt this would have distracted the pupils rather than engage them. Lastly, the photos that were taken during the session were included in the plenary for discussion and to readdress the lesson and what we have learned.


Lesson study 2 
The second lesson was conducted in a year one class in a very small urban school. The class size consists of 23 pupils with a wide range of abilities. The lesson took place on 28.03.18 and was the third session of the day. Both the teacher and teaching assistant were absent due to illness, so two teaching assistants from the early years oversaw the class that day. Despite this, the class still ran along the normal routine. All 6 participants were observed during all aspects of the lesson and their engagement level noted. The session began the same as lesson 1 with some adjustments regarding the ARC and main areas to improve. In reflection to the previous session and after discussion with my partner, the observation sheet was edited to make it easier and more efficient by having all participants on one page rather than each participant having a separate sheet which is something I found particularly difficult in the previous session. Improvements were made on the PowerPoint; the slides were focussed more on what looks after your teeth and allowed pupils the opportunity to think, pair, share with peers to reach their own conclusions and opinions about good oral hygiene. I included a video using a famous ‘sesame street’ character that unfortunately did not work. However, this did not affect the success of the lesson. 


[image: ]After I was happy with the standard of pupils’ overall understanding, I began working with focus groups. A hook was introduced to the focus group to encourage more engagement. ‘The guinea pigs have hidden all of my items!’ This was immediately met with excitement and the pupils were observed as being eager to start by my co-researcher. To support the pupils when sorting healthy and unhealthy food, two different coloured hoops were used with the healthy and unhealthy teeth on each circle for pupils to easily and visually differentiate between the two categories (Refer to image.)  Pupils were asked to search for the item in twos. One would be searching, and the other pupil would take a photo of them finding the items on the I-pad. The pair would then bring back the item and the group would discuss where they thought the item would go and why. Once a category was agreed on and the reasons why i.e. too much sugar, the next pairing would go. I ensured that all pupils had turns in both searching and taking a photo. The plenary then involved the photos being uploaded on the board and as a whole class we would discuss our findings. Did all the pupils agree that the items were healthy/unhealthy, and why? It was observed that most of the pupils were using key vocabulary and were generally engaged during the plenary. However, pupils did shout out more during this section, but it is unclear if it is due to excitement that they are on the screen and whether this affected the overall success of the lesson. All pupils had achieved the desired outcomes as all pupils were observed using the key vocabulary from the lesson and was also confident making predictions as to where they thought the food belonged in the two categories and were able to reasonably justify their answer.


	It was observed that the majority of the class were rated as highly engaged during the introduction section. All focus participants scored higher than 4 on the observation checklist and were observed as participating well during think, pair, share. However participant L was observed as being scored as having relatively low engagement and was often distracted by a peer. This was quickly rectified by the peer being moved away and closer to me but found participant L was still recognised as low engagement. During the introduction, pupils were introduced to key vocabulary and this was regularly used throughout the whole lesson to support understanding. Engagement levels were notably high during the focus task. Pupils were observed as being highly engaged and keen to hunt for the items that the guinea pigs had hidden. However, when pupils were expected to discuss the item and come to a decision as to where the item needed to be, engagement levels decreased. It appeared that the pupils were more interested in finding the items but generally not interested in the discussion aspect. Having said this, participants were also observed as leaning forward and highly engaged when it was their item in question. It was also observed that during this part of the session although participants were engaged and enjoying, participants were regularly touching the items, the hoops, the pictures of the teeth, lying on their stomachs and quite often moving around. Despite this, pupils discussed well and were independently using key vocabulary. It was also observed that other pupils in the class were watching the focus group and clearly taking interest in our activity. It was observed that some pupils who were not part of the focus group were loitering around the area in a hope to be picked for the next focus group. During the plenary, it was difficult to get the photos on the board and maintain the ‘flow’ of the session. It would not have been feasible to do this, if I did not have the observer doing this while the classroom tidied up. The plenary was met with mixed reactions from the whole class. Pupils were often observed as shouting out the name of the person on the screen and pointing at them in class rather than the focus area of healthy/unhealthy teeth. Although the initial reaction was over stimulation, the class eventually calmed down and were able to discuss key findings and were comfortable at this point to use key vocabulary independently. Engagement was certainly increased but not at a necessarily desirable rate. 


Upon reflection, there are some areas that could be improved. Regarding the introduction, it will need to be closely monitored where pupils sit. Pupils who need support regarding behaviour should be sat closer to the teacher or an adult for better modelling and encouragement. Additionally, pupils who work particularly poorly with certain individuals will need to be sat away from them and sat next to pupils that support desirable behaviour. Although the lesson was in no way effected by the lack of video, it would be preferred it downloaded rather than relying on a good internet connection. Regarding the focus task there are some key areas that I feel would make significant improvements. It was observed that pupils were sat poorly on the carpet and found it difficult to find a comfortable working position. In acknowledgement to this, it would have been better to sit pupils around a table to encourage a working mind-set. Furthermore, the use of a whiteboard and Velcro would have discouraged pupils ‘fiddling’ with the items and needlessly picking them up. In reflection to using the photos of the activity in the plenary, it would be impracticable to do this during the lesson. In my professional opinion it would work better to do a ‘weekly recap’ on a Friday where we would discuss as a whole class the focus of the week and key events. The regularity of this would also reduce the over simulation observed in the plenary as pupils would be used to the process and in turn, familiar with seeing themselves on the board. To assess understanding of pupils, this lesson would be followed up by an independent task of the same structure and the results recorded. 


Focus Interview
	For the purposes of a lesson study a focus interview is a key part of the reflection process. The focus of this interview is to gauge the pupils in what part(s) of the lesson they thought were very enjoyable and what part(s) of the lesson could be changed/improved and why. From both lesson studies, all pupils stated that they enjoyed the lesson for various reasons. Most pupils identified that the scavenger hunt was the best part of the lesson and they could not identify a part of the lesson that they did not enjoy. In my professional opinion, the lesson went well, and the activity planned was not only engaging, but educational. However, I do feel that there are limitations to a focus interview. Firstly, the age of the pupils was a limitation due to their understanding. It could be possible that some pupils (especially nursery) would not understand what is being asked of them due to the nature of the question itself and the language used. I would also argue that as outlined in Cohen et al (2011) participants will often unknowingly want to please the researcher. This would result in pupils not feeling comfortable expressing which parts of the lesson they did not enjoy. Although an important part of the lesson study process, I feel older pupils would be a better sample for input. 


Findings 
	When showing participants, the photos in part 2 (P2) of the study, it was observed that all participants in both classes were scored as being highly engaged. Referring to Appendices A, most participants in both Nursery and Year 1 were highly engaged in the recall section of the study. What is interesting, is that although participant G was observed as not very engaged in the lesson itself, participant G was recognised as being highly engaged in the photos during P2. Although the research is investigating whether visual aids assisted recall, it is interesting how high the engagement levels were from most participants, particularly participants recognised as ‘low achievers.’ Referring to Appendices C, all participants interacted with the photos at least twice during the interview. Participants were often observed as holding the photos and referring to them when unsure of an answer. Generally, all participants would naturally look for themselves in photos first, they would then start to identify peers or adults that they recognise. This would then be followed by natural conversation with their peers during the interview. 
	Abstract from Interview Five, Appendices C:

J: ‘You and me finded the chocolate. *Shows O the photo of them both finding the chocolate picture.
O: Yeah, I liked it! I wanted to eat it.



	
	All participants expressed or were observed to be at some point during the recall session, enjoying the discussion and using the photos of them. Participants were observed picking up the photos and studying them unprompted. All participants did appear intrigued by the photos of themselves on the table. Participant L and O were observed collecting in the photos and putting them into a pile, but it is unclear as to why they decided to do that. Upon reflection, it would have been a good opportunity to ask both participants why they were collecting them in.


	In reference to appendices B and C, all participants were able to contribute to the discussion about what they did in the lesson. Participants often shouted out what they could see in the pictures and would often use them as a reference to help them answer questions. A key finding was participant J’s contribution to the discussion. Participant J often answers questions with: ‘I don’t know’ and it is often difficult to encourage him to discuss possible answers. During Interview five, participant J not only gave answers but also remembered key vocabulary and gave a detailed summary of events. Some participants were also observed as discussing the topic without prompts or questioning from my co-researcher and myself. A key difference which is not highlighted in the data is how much prompting was required from myself during the interviews in contrast with my co-researcher and the nursery class. The Nursery class uses photos regularly in a session which is held weekly named ‘Fun-We-Had Fridays.’ This session uses photographs of the pupils taken during the week and they discuss as a whole class what they can remember and what day/lesson they enjoyed the best and why. This would suggest that nursery pupils are familiar with this process as opposed to the Year 1 participants who has very little experience doing this. In comparison to Nursery, Year 1 were able to give a more detailed account about what happened during the lesson. It is difficult to say whether this is due to the recall photos used in Year 1’s plenary or due to the difference in age. 
	What is interesting is that Henkel (2007) suggested that some people can create ‘false’ memories when looking at a photograph. This was highlighted during interview four where participant M was explaining who was on the carpet during the activity. In the photograph that participant M is using at the time, a pupil who was not in the focus activity was sat near us because they wanted to join in. What is interesting about this, is that participant M confidently answers my question by saying that this pupil worked with us when they did not. 
	Abstract from Interview Four: 

You had to go and find all the sweets well done! Okay, here’s a tough question then… Who was on the carpet with us?
M: Uhh….. S, J, L, A, F and….
S: S and L.
M: J.
S: L and me.
M: *uses photo 
S, J, L, A, S, F and me.



	Although this is a small finding, it does highlight that photographs can have a negative impact on recall. However, it could be argued that participant M did answer my question correctly because I asked who was on the carpet, not who worked with us during the focus activity, so this simply could be a result of the language used not on the recall itself. However, despite this all participants did have a positive experience when using the photographs to help with their memory. 
	Overall the findings suggest that the use of photographs did aid pupil recall. Although it is difficult to assess the potential influence photographs had on recall as opposed to other variables that may have contributed to the quality of the recall i.e. high engagement during the lesson may have been a contributing factor. However, the mere presence of photographs did increase discussion and engagement particularly in lower achieving pupils. 


Conclusion
	Although it has been identified that there are significant limitations to the research and its validity, the results and outcomes suggest that using photos of pupil’s doing an activity, increases engagement in young learners and their recall. Not only did it appear to help their recall, but it also increased their use of key vocabulary and increased discussion with peers and the quality of that discussion. A significant finding was that the ‘lower ability’ pupils engaged the most in comparison to the ‘higher ability’ when using photos. These two pupils who are usually quite reserved even on a one to one basis, were comfortable to discuss and handle the photographs. It also appears that using their photographs made them excitable and enjoy the task more. As a result of this, it would appear key that the use of photographs can assist with a pupils’ working memory as well as the quality of their recall. Instead of an answer such as ‘I don’t know,’ the research showed all participants gave a detailed summary of events which if implemented correctly could significantly impact pupils’ attainment. Although the research is by no means complete, it is something to consider during my own educational practice. Upon reflection, taking part in a collaborate enquiry has allowed me to observe the benefits of a lesson study and how it can significantly improve my own teaching practice. This technique is something I will continue to engage with and develop over the course of my educational career.

Recommendations
	Although limitations have been identified within the research, it is suggestable that the use of photographs have a positive impact on pupils’ engagement and directly affect the quality of their recall which allowed for further discussion with peers. For further research, it would be worth considering a larger sample from various schools for a reliable representation of results produced. The study would also be improved if research was carried out over varied amounts of time and how useful the photographs were in retrieving memories. An example of this would be photos used after 1 day, 1 week, 1 month and 1 year. If I were able to do this research again I would focus on increasing the validity of the study by using a wider sample and carrying out this research over longer periods of time as previously mentioned. I would also focus on reducing the possible variables that affected the study by using a control group to compare findings. I feel that through this research I will ensure that photographs are implemented within my practice to increase engagement and recall. 	
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Appendices (A) 
Nursery Class: 


Year 1 Class: 



Appendices (B) 
	
Key for Interviews:

Bold – Researcher Speaking
Participant (A) – Participant speaking
*Italic – Non-verbal actions or additional information
.











All interviews took place on 29.03.18 a day after the ‘Healthy Teeth’ lesson. All participants in interviews 1-3 are from a Nursery class and were all present during the lesson. All participants gave assent and were happy to engage in the task. However, the research was conducted in the classroom which was a very noisy and often distracting environment. During the interview, a lot of disruptions came from staff and various pupils of the school. However, despite all the distractions, all participants made excellent contributions to the study and all participants have been fully disclosed about the purposes of the study. For anonymity purposes, if at any point during the interview a name is said, it will be replaced with a random letter of the alphabet. Although some of the conversation is recognised as being grammatically incorrect, all exchanges have been recorded as accurately as possible and not fabricated in any way. Before all interviews, the pre-written script was read out fully outlining the study and its aims. Please refer to the ethics form for this. Nursery transcribed by co-researcher.




Interview one
Participant N and Participant H
If its ok press red button - *N pressed the button
Lets have a look at the photos and see what you can remember
Participant H: I don’t know *whilst I was getting the photos out
What can you remember about the activity? 
Participant H: I can see me 
*They were looking at the photos - Do you remember what we did?
Participant N: We watched a film 
Participant H: We brushed our teeth and coca cola and Cheese and chocolate
What did we do with the food? 
Participant N:  and We had to match them
Participant H: Eat them
Participant N: And one was a good teeth one was a not healthy teeth…. And we had to go to the dentist
Participant H: Ye by there *pointing to picture on the carpet watching screen.
Participant N: That’s not the dentist that is our school
What else can you remember? 
Participant N: – I don’t know 
Can you remember what was your favourite part about the activity?
Participant N:  um I can remember……
Participant H:  Miss I nearly 4
Participant N: I liked matching them
What was your favourite part? *towards H 
Participant H: Paw patrol 
What about the activity what was your favourite part? 
Participant H: I was getting the chocolate
Participant N: I liked watching the film as well
Participant H: in the Gruffalo, in the table
Is that where you found it by the Gruffalo? 
Participant H: *nodding 
Participant N: Miss I told them to be quiet but they wont listen (pupils behind us on the carpet making lots of noise) 
Participant H: (turned around to look at the pupils- distracted after this)
*I asked him to turn around 
Can you remember one food that is bad for your teeth?
Participant N: Um yes chocolate, um , sweeties, and coke.. coca cola 
Participant H:  Coca cola 
Can you remember what food is bad for you?
Participant H – I don’t know 
Can you remember one food that is good for you?
Participant N: Yes apple, milk and cheese and milk
Can you remember what is good for you? 
Participant H – I don’t know
Okay So what do you think about using photos?
Participant N:  I cant remember 
Participant H *appeared distracted and unsure of the question
Do you think they helped you remember?
Participant N: Yes? *Did not appear to understand the question. 

End of Interview 1 – Nursery 



Interview Two 
Participant K and Participant E
*nodded their approval and pressed the record button
What can you remember about the lesson? Let’s have a look at some photos 
Participant K: that’s me.
What were you doing?
Participant K: we playing that *pointing to picture.
What’s that? Can you remember E?
Participant E- We brushing our teeth.
Well done! 
Participant E: I brush my teeth all day
Participant K: and I do 
Can you tell me what your favourite part of the activity?
Participant K – I found that *pointing to picture of her with an apple
You found that; and what’s that?
Participant K - Apple … mammy got apple in her house
Participant E– and my mummy has
Participant K -Have u got a red one 
Participant E - I got loads of fruit 
Participant K- I got a green one I have 
A green apple 
Participant E: and I have a red and a green one
Participant K: that you and that’s you (pointing to pictures of E)
Ye they are you and they are you 
Participant K: and that me and that me 
Can you remember any special words that we used in the activity?
Participant K: That’s me *pointing at pictures
Can you remember any special words?
Participant K – we were brushing our teeth
What did you use to brush your teeth?
Participant K: a toothbrush
Very good, what else do we use?
Participant E: Toothpaste 
Good girl well done. Do you remember where you found ….K? *showing me brushing her teeth 
*I acknowledge this and forgot what I was saying – are you brushing your teeth very good – ye Can you remember anything else?
Both: ye 
What can you remember?
Participant E: I don’t know 
Shall we look at the photos and see *as hadn’t looked at them for a while as been engaged in conversation 
Participant K: Put that one by there. *K is moving the pictures around
Participant E: That’s not me.
Participant K: No but I want to put that by there and that by there and that by there.
Participant E: I found the sweets in this one 
You found the sweets and what did you do when you found the sweets?
Participant K – Put on the carpet *showed me brushing teeth with her hand
Very good. When you found the sweets can you remember where did it go – in the healthy or the unhealthy? 
Participant E: In the unhealthy. 
Very good. And what did you find?
*Recording cuts out due to battery 
End of Interview 2 
Interview THREE
Participant G and Participant B
Let’s see what we can remember about the lesson.
Participant G- *pushed the button to record. 
Participant B: We just did brushing our teeth.
Participant G: And we did this *showed us a photo 
What did we do what can you remember?
Participant G: We looked at the healthy tooth and the not the healthy tooth as well.
Wow, what else can we remember?
Participant B: We were brushing our teeth.
Participant G: We was looking for these. *Holds up photos of food. 
We were well done, and can you remember?
Participant B: Miss ** that’s you *showed me a photo of us on the carpet
It is well done!
Participant B: There’s me right there and there is you *pointing to photos. Miss can I have a go after G? *referring to the I-pad.
*nodded 
So, what else can you remember? 
Participant G: I was looking for the cheese.
Participant B: And I was getting coca cola and we just put it in the unhealthy teeth.
Really? 
Participant G: I found me again! *points at photo of himself and smiles. 
Is it you again?!
Participant G: Ye!!!
Participant B: That’s me finding the coca cola .., I have a red jumper *using photo for reference. That was me with coca cola *holds up photo.  
Participant G: I found cheese *Looking at the photo of him with the cheese 
Very good!
Participant G: And this is with the healthy tooth. *Holds up photo
Participant B: Can I have a go now?

You remembered lots. Do you remember what you found? 
Participant B: Coca cola!
Participant G – I found cheese.
Participant B – in the building corner.
What about you, where did you find yours? 
Participant G – In the drawing corner.
Very good. Can you remember one food that is good for you? 
Participant G: Cheese. 
Participant B: Cheese.
Participant G: And banana, and apple, and milk and apple.
Can you remember one food that is bad for you, that is unhealthy?
Participant G: Coke is not good, sweets are not good.
Can you remember anything that is unhealthy? 
Participant B: Miss is it PE today.
I don’t know youll have to wait and see 
Participant B: *Asks his teacher – who is on the phone at the time 
What do you think about me using photos?
Participant G: You printed them out.
I did print them out – yes. Do you think they helped you remember? 
Both: I don’t know  *both looked a bit confused with the question.
end of Interview 3 


Appendices (C)

All interviews took place on 29.03.18 a day after the ‘Healthy Teeth’ lesson. All participants are from a Year 1 class and were all present during the lesson. All participants gave assent and were happy to engage in the task. However, the research was conducted on the last day of term and it was also toy day which is recognised as a limitation of the study. During the interview, a lot of disruptions came from staff and various pupils of the school. However, despite all the distractions, all participants made excellent contributions to the study and all participants have been fully disclosed about the purposes of the study. For anonymity purposes, if at any point during the interview a name is said, it will be replaced with a random letter of the alphabet. Although some of the conversation is recognised as being grammatically incorrect, all exchanges have been recorded as accurately as possible and not fabricated in any way. Before all interviews, the pre-written script was read out fully outlining the study and its aims. Please refer to the ethics form for this.











	Two participants and researcher were present. Participant M and Participant S.

 This was the first group to be interviewed. Both participants were keen to give answers but were quite distracted by participant S’ chair. 

Both pupils are recognised as ‘high’ achievers in class and both recognised as having excellent communication skills. Full assent was received alongside parental/guardians written consent. 




Interview FOUR:
I’m going to show you these now…there you go have a little look at those.
S: Wow you already printed them out already!
M: Ahh too much, ahh too much!
There’s too many photos! So, have a look at these you can move them around have a little look.
M: Yours mine…everybody’s, everybody’s *M begins moving pictures around and talking about who is in them.
S: Yummy sweets I love sweets.
M: your face is cut off!
S: Aww you cut my face off!
*M laughs
M: Cut your body off
S: Any way they didn’t cut that one *M Laughs again
M: Mine is not cut off, mine is not, mine is not. *Goes through photos again.
S: What if your face was cut off?
Don’t worry it’s okay, can you tell me something about the photos?
S: Yeah that’s healthy. *points to a photo of an apple.
What was healthy?
M: Yeah that one *points to photo of sweets.
Yeah?
S: No, not that one! 
M: *singing to himself* move them around, you…me….
You can move them around and have a look.
M: That one over there, you 
S: OI cheeky! *both laugh
Okay so what can you remember then from the photos?
S: That was a bad tooth *Points to photo of cracked tooth on hoop. 
Yeah? 
S: That’s a bad tooth *Points to photo of cracked tooth on hoop.
M: Cheese is good for you. *picks up photo of M finding cheese. 
Good boy, why is it good for you?
M: Because it haven’t got no sugar in it.
S: It hasn’t got sugar but it has water.
M: It has juice in it.
Yeah…. nice anything else?
S: Mmmm….
M: Apple is healthy for you.
Yeah good boy.
S: I said that!
M: No you didn’t. 
S: What am I holding here? Aw milk is healthy. *holds pictures of S and A finding milk. 
Mmm…
M: And… uh…. Uhhh
*Both scan photos to think of an idea* 
S: Sweets are unhealthy
Yeah…
M: Mmm a little bit.
S: Chocolate is unhealthy! 
Good girl okay then so what can you remember from the lesson? 
S: Why are you holding a stick? *points to photo of me during introduction.
*I look at photo with S. I don’t know… I don’t think I’m holding a stick… no I’m not, I’m not holding anything…. What can you remember? From yesterday, what did we do? 
M: Stuff for healthy?
S: AW I KNOW! See if teeth are bad or good or not.
Good girl, so can you remember what started? Which picture comes first then? *gestures to photos on table
*Both begin looking at photos. 
S: Apple…I would say the sweets.
Maybe yeah…
M: I would say the….
S: Yeah it was the sweets! 
It was the sweets that was first was it? How do you know that then S? 
S; Cause I think.
Yeah because you can remember?
M: actually… I think it was….. *scans photos.
S: They are the two dolls I had for Christmas *Gestures to her dolls on the table.
They’re lovely! oh they were the ones you mentioned yesterday? So you can remember our conversation from yesterday as well, see good memory. Okay out of all of these then what comes first? What did we do at the very start? What was the first thing we did? We came in from play and what were you doing there? *gestures to photo of them all on the carpet. 
M:  We were seeing…. 
S: *Class is being very noisy in the background. Wow… I CAN HEAR THEM FROM HERE! 
I know…it’s okay don’t worry. What’s in that picture?
S: A tooth is broken!
Yeah, the tooth is broken, so where were we all sat then? 
M: On the carpet.
Yeah you were sat on the carpet, and what did we talk about? 
M: Teeth.
And what were the two teeth? One was…. *Gestures with hand – prompt. 
Both: bad.
And one was…. *Gestures with other hand
Both: good.
Da iawn, excellent. Okay so what did we do after that then? 
S: Aw I know!
M: we went to go find all of sweets. 
S: *quietly speaking to M 
Well A was first…. this one was first *gestures to photo
[bookmark: _Hlk511575853]You had to go and find all the sweets well done! Okay, here’s a tough question then… Who was on the carpet with us?
M: Uhh….. S, J, L, A, F and….
S: S and L.
M: J.
S: L and me.
M: *uses photo 
S, J, L, A, S, F and me.
Okay so who went first to find something?
M; Me!
S: A and M. 
Okay, so why were the two of you going? 
M: Because we were the first ones, and quiet and good sitting.
Yes, because you were sat nicely, so one was looking what was the other one doing? 
M: Uhhh.
S: J was…. 
Can you remember? 
S: Ummmm.
We had one to go search and then you could choose somebody to what? 
S: Camera…. for taking photos.
Good girl to take photos well done…. okay so can you remember any of those special words we used yesterday? 
M: Ummm.
Do these pictures help you? What were the special words we used yesterday can you remember?
M: Unhealthy and good.
Unhealthy, and what was the good version?
S: I can’t remember.
M: Uhh… Ex…
What do you think? 
M: Good
Yeah good…so you said unhealthy, so what was the opposite to that? You have unhealthy and you have…hel…*Begin to sound out beginning of the word healthy. 
M: Healthy.
Healthy…  good boy, can you remember any of the other ways you know when we were doing this?
Both: yeah…
Can you remember the different ways you can look after your teeth? 
M: Oh yeah!
What were the different pictures on the screen can you remember? 
S: Milk 
Yeah there was milk yeah… for drinking and eating that’s good for your teeth, what about this one? What else was good for your teeth can you remember? It wasn’t just eating. 
M: toothpaste.
Toothpaste for brushing your teeth, how many times a day? 
Both: two… 
Two times. 
M: In the morning and in the night.
And what was the picture, there was another picture on that one for my happy tooth.
Both: ummmmm *desperate to answer
M: Cause its… 
S: Cheese!!
M: …. Cheese
It wasn’t the cheese it was a person. Remember? 
S: DENTIST!!!
Good girl excellent, what makes our teeth sad then?
M: When you don’t brush your teeth 
S: Don’t go to the dentist and don’t brush the mans something else
Yeah…
M: And you don’t brush them in the morning or the night and…. *goes quiet
Okay. So then, can you remember one piece of food that you found?
S: points to photo…. I actually thought that was C then….
Did you? *Laughs 
M: *Laughs
Its M! what did you find there, M?
M: Cheese!
Where did you find the cheese?
M: uhh… in the… uhh…. In the puppet show.
In the puppet show, and what did you find yesterday S?
S: Hmm….
M: Milk?
S: Milk. 
Where did you find the milk?
S: Uhhh right.
M: *Points to photograph of me on the carpet during activity behind you… there!
By there? Yeah good boy, S found them there. Excellent and what else did you find was there something else you found as well? 
S; Yeah…
What else did you find?
S: Uhh. I’m not… I can’t remember
You can’t remember? 
M; APPLE!  APPLE, APPLE!
Have a look at the picture, what did you find there?
S: AN APPLE! 
Good girl and can you remember where you found it?
S: In the guinea pig area.
In the guinea pig area, excellent!
S: I love the guinea pigs.
Okay so do you remember where did the item go in my hoops? You know these hoops we had one for good and one for bad.
M; um…
Where did the apple go?
M: There *Points to healthy hoop in photo.
S: Good!
In the good….And where did the cheese go? 
M: Good!
Excellent good boy.
M: Chocolate there…
Right okay so… Do you think that these photos helped your memory? Do you think they helped you remember? 
M: yeah. 
Why did it help you remember?
S: Yeah
Both speaking inaudibly
One at a time! One at a time…. Say that again, M?
M: It was the guinea… uhh…. Guinea pigs… who was uh on the pictures and then it will help us know what they were what they was. 
Yeah? Do you think, what about you S, do you think the photos helped you or didn’t help you remember?
S: They helped me
Yeah, why did they help you?
S: To remember the food.
To remember the food….
S: And the hoops.
Yeah….If I asked you these questions without the photos do you think you’d be able to remember a lot of it?
Both: yeah.
You still think you’d be able to remember a lot…. Do you prefer using the photos of not? 
S: No.
M : Yes, no.
Yeah you do, or no? You don’t think using photos is good, why?
M: OH… yeah.
S: Because its ummm a little bit easy.
Because its easy? So it does help you remember? Or is doesn’t *laughs
M: *laughs
It doesn’t
S: actually yeah I like the photos. 
So you do like the photos? That’s okay. *S is swinging around in her chair.
M: stop swinging on the chair!
Right okay then, so would you want to use the photos again to help you remember? 
Both: Yeah
Yeah why M?
M: Cause when you get them it’s going to be in my memory and then we will know what you’re going to say then.
Lovely and S? would you want to use the photos again? 
S: yeah.
Why?
S: because… it helps me remember and think.
Lovely, okay well thank you very much.
End of interview one. 





















Interview FIVE: 
	
Two participants and myself were present. Participant O and Participant J.

Participant O is an EAL pupil and is new to the class this term. From previously working with J, he will often not participate in verbal exchanges and will often answer a question with ‘I don’t know.’ I believe this to be down to confidence that he will get this wrong but this is only my professional opinion. 

Both pupils are recognised as ‘lower’ ALN achievers in class and both are recognised as having somewhat good communication skills. Both were keen to look at photos and picked them up a lot during the exchange.




Can you remember the lady who came with me yesterday? 
J: Ummm…….
Do you remember, I brought someone in with me yesterday? …. Miss R can you remember? 
J: Uhh….no.
You can’t remember? That’s okay don’t worry that’s okay. Well Miss R and I are doing a study….. (Reads pre-written script.) I am going to record you on the I-pad is that okay? *Both participants nod. 
J: *Interrupts. Aw I know…. I know already, a bad one cracks his head a nice one is smiling. 
Aw good boy, yeah that’s really good J. That’s a lovely answer. Okay so what I want you to do is have a little look at the photos and just have a chat with each other about everything you can remember, as much as you can. 
*Both were keen to look at photos and picked them up a lot during the exchange. 
J: O, you and me finded the chocolate. *Shows O the photo of them both finding the chocolate picture. 
O: Yeah I liked it, I wanted to eat it.
Did you? 
O: Yeah.
J: And then that one, found two. *points to various photos on table. 
O: Yeah, I remember when we did this! 
Yeah? And what can you remember O? 
O:  The tooth was really icky.
Was it? Why was it icky? 
O: Because it eat so much sweets so much.
J: I know a bad one um eating too much… too much chocolate.
Yeah, and why was chocolate bad for your teeth then? 
J: Because it got too much sugar.
Aw good boy J, I’m really impressed. What else can you tell me?
J: Um… and…. Um
O: *interrupts. I know how I did that.
J: uhh coke with me, and I picked L. 
Right okay and what’s that one O?
O: It saying because it goes in, I remember that was nice and not nice. *gestures to photos of hoops.
Can you remember anything else, what about that one?
O: I was in the adeiladu.
You were in the adeiladu were you? 
J: I know, in here S finded the milk.
Yeah she did good boy, amazing. Right okay, so what can you remember from the lesson then?
J: um a bad one goes in that one and the nice ones go inside the happy one.
Okay and where did we start the lesson? Where was everybody? How did we start the lesson? Can you remember? See if the photos help you.  
O: We were sitting down. 
We were sitting down, and where were we sitting down? 
J: On the carpet. 
On the carpet. 
J: Doing not to do… happy… not happy and happy.
What was not happy and happy?
J: the other one was that because they been eating too much sugar.
Yeah good boy too much sugar, excellent. Can you remember anything from the carpet O? 
O: we were looking at the pictures?
We were looking at the pictures good boy, and what were the pictures of? 
O: teeth?
Yeah the teeth, anything else?
O: What we have to do, and what we have to eat and who we have to see. 
Wow that’s amazing, right I’m going to ask you some questions now are you ready? 
*The Reception class teacher is getting her class ready for an Easter hunt in the background and distracts J. 
J:  We are going to a Easter hunt.   
Are you? ah there’s exciting I’ll be really quick then okay. 
*O has begun to collect the photos and put them into a pile in his hands. 
O, can you leave them out for me? Thank you very much. We want to be able to see the pictures, don’t we? 
*Interrupted by Reception class who are excited to see me and tell me about their Easter hunt. 
Right okay, are you ready for my questions now? You can use the photos to help you, So what can you remember from the lesson? We’ve said we were on the carpet but what did we do next? 
J: We played on the board not brushing our teeth.
Good boy, and what did we do next? 
J: Um we played the game for real.
Good and what was the game? 
J: Um finding pictures of food.
Yeah, and who hid the pictures? 
J: Bernie and Ernie! 
Yeah great, Bert and Ernie, So can you remember who worked with us on the carpet? 
J: Uhh your friend.
I was there and who else? 
O: M?
Yeah M and who else?
J: O and your friend.
S: A.
Yeah and who else?
J: M.
Yeah M , A and who else? 
J: me.
Yeah you of course! and who else? 
O: me?
You! Of course! And who else?
O: L.
J: L.
O: J… L.
Excellent okay so what did you have to do? Can you remember where you find your items? 
J: uhh no. 
O: I remember, the train! 
J: I found it in the adeiladu.
You found it in the adeiladu, and who found it? Can you remember? 
J: Me and O.
You and O found it. 
O: We found it right here. *Points to photo
Yeah, excellent so, what was your favourite part of the lesson?
J: uhhh, I know.
O: the finding.
You liked the finding and the searching did you? And what about you J? 
J: eating the chocolate.
You didn’t actually eat the chocolate though I didn’t bring real chocolate in did I? *Laughs
J: no!
Aw I should have though shouldn’t I? That would have been nice. Okay here’s a really tricky one see if the pictures help you. Can you remember any special words from yesterday? 
J: uhh….
O: Milk? 
Milk, yeah what else?
O: Cheese?
J: umm…… oh…. Um… …umm
O: Cheese? 
Yeah that was the food, can you remember any of the special words? 
J: apple… 
Yeah apple was the food. Anything else? 
O: Chocolate.
Chocolate. Yeah okay, Yeah go on J..
J: Sweeties.
Sweeties okay.
J: I love sweeties.
Do you remember what you found? 
J: Uh yeah
What did you find? 
J: Chocolate.
And where was that item? 
J: In the adeiladu.
In the adeiladu was it healthy or unhealthy? 
J: uhh unhealthy.
Ah unhealthy and why was it unhealthy? 
J: It got too much sugar.
O did you find anything yesterday? 
O: chocolate.
And where was the chocolate? 
O: In the adeiladu. 
Was it good or bad for you? 
O: Good.
Good? Are you sure? 
J: Bad.
O: Bad.
Bad, why was it bad? 
O: Because it has a lot of sugar. 
Lots of sugar good boy. 
O: I think sugar is my favourite. I think sugar. 
That’s okay, so can you remember one food that’s good for you then? 
J: I know! Um apples?
Yeah apples good
O: Cheese?
O: Milk? 
Milk yeah good boy. 
J: uhh…. Hmm
O: syrup I think?
J; Coca cola is bad for you. 
O: Water?
Yeah water is very good for your teeth and can you remember who went for a drink of water yesterday? 
J: Me!!!! 
It was you! Can you remember O?
O: Yep!
Interrupted by reception class coming back from Easter Egg hunt. 
J: I wanna go on an Easter egg hunt. 
Right I’ve got one more question for you okay. So what do you think about using photos to help you remember? 
J: cause um… cause It helps me remember. 
It helps you remember does it? And what about you O? 
O: it helps me see… I looking at the picture of sweets. 
Lovely I think you both can go back now, thank you very much.  
End of interview FIVE

Interview SIX: 
	Two participants and myself were present. Participant A and Participant L.

 This was the last group to be interviewed. The year 1 class were due to go on an Easter egg hunt in the Juniors, so this interview was somewhat rushed. L was quite impatient as it was toy-day, so I shortened the interview.

Both pupils are recognised as ‘middle’ achievers in class and both have very good communication skills.




Okay, so can you remember the lady who was with me yesterday? 
*Both nod
Do you remember her name?
L: No…
Want to guess?
L: Miss ….
No, almost… but can you remember what she looked like? 
L: yeah
What did she look like?
L: She had a green top on, and gree…. Black hair
A: Black hair
L: Black hair
Gosh you have good memories!
L: and some beads….. lipstick and peach makeup.
Wow, right okay so Miss X and I are doing a study on memory…………… (Script from Ethics Form) So the first thing I want you to do is have a little look at all of these photos and have a chat with each other about what we did yesterday. 
L: We found sweets. 
Yeah…
*Interrupted by another pupil who is not part of the interview. 
L: Why are you writing our names? 
Because I am writing down what you’re saying is that okay?
*L Nods
A: We were learning about healthy stuff. 
Yeah you were learning about healthy stuff, L?
L: We needed to find the food. 
Yeah, can you remember anything else?
L: Ummm.. I dunno
Have a little look at the photos what do you think?
A: We found coca cola
L: We found cheese, we found an apple, we found a tooth…. That has cracks on the board.
Yeah good girl.
L: We found some sweets, we found the hoops…
A: We found chocolate.
Yeah…
L: We found…. 
A: We found milk.
We did yeah...
L: We found sweets.
*L begins collecting photographs and putting them in a pile….(quite distracted.) 
Excellent, right I’m going to ask some questions are you ready? L, can you leave the photos laid out for me so A can see, is that okay? Are you ready? Okay so what can you remember from the lesson?
L: Um…. 
*Interrupted by TA. 
Right what can you remember from the lesson?
L: I dunno…
Look at the photos to help you. A, can you remember anything from the lesson?
L: Sweets *L continues to talk over A during her answer. 
A: umm bowl… we went on a hunt to find food.
Who hid the pictures?
A: umm.. the ummm.
L: The guinea pigs!
The guinea pigs, yes! Where did we start the lesson? Where were we at the start?
A: On the carpet.
We were on the carpet, what were we doing on the carpet?
L: umm…finding…the food?
Yeah excellent okay… so what was your favourite part of the lesson?
A: Ummm…. 
Which bit did you like the best?
A: Looking for the food.s
Looking for the food yeah? what food did you find A, can you remember?
A: ummm…. *Looks at pictures on table. 
What did you find?
L: I found this *Holds up picture of sweets. 
You found the sweets good girl.
L: I found the…. *Holds up another picture.
Coca cola, excellent okay. So can you remember who were you looking for the milk with?
A: Umm….. Miss X?
No it wasn’t me…. Miss X was with you and who else helped you find the milk? Can you remember?
L: uhhh…. You?
Not me! Can you remember?
A: S! 
S, good girl. Okay, so can you remember any of the special words we used yesterday? 
L: Yeah…
What words did we use? What special words did we learn, can you remember?
A: Nice…
Yeah!!
A: Or….not
Okay… let me ask you a different way then. Why is chocolate bad for your teeth?
A: Because it has a lot of sugar in it.
Good girl, and sugar was one of our special words from yesterday and you said a special word just now about learning about our… *points to teeth. Whether they’re happy or not happy… what was another way of saying your teeth were happy?
L: Cracked…
Yeah okay good girl that they are… *begin to sound out the word healthy as a prompt. 
L: Hel…hel…
Both: Healthy 
Healthy da iawn. Okay, so can you remember what you found yesterday? A, what did you find yesterday?
A: Sweets
Okay and where did you find them?
A: umm…. *A long pause. 
Where did you find the sweets?
A: In the maths…area?
In the maths area good girl, was it healthy or unhealthy?
Both: Unhealthy.
Unhealthy, L what did you find?
L: Coca cola.
Coca cola… was that healthy or unhealthy?
Both: Unhealthy.
Unhealthy da iawn. Okay so, can you remember any food that’s bad from you apart from the ones…?
L: Are we done now?
We’re almost done don’t worry.  Can you remember one food that’s bad for you? 
L: Yeah.
A: Coca cola..
L: Chocolate.
Yeah…. And what food is good for you then? 
A: Melons…
Melons yeah… 
L: Apples?
An apple good girl. Right I’m going to ask you one more question well two more questions then okay. So what do you think about using photos to help you remember? Do you think the photos helped you remember or didn’t help you remember? 
L: It helped me remember.
Why?
L: cause… it shows you what you do. 
Yeah A, what about you? 
A: Because it shows us what’s healthy and not healthy.
Lovely. Okay so would you want to use the photos again to help you remember? 

Both: Yeah.
Okay so why would you want to do that then? 
L: because it shows us what to do.
Excellent, okay we’re all done now thank you so much. 
 End of interview three
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Engagement Levels

Lesson Study	Participant B	Participant H	Participant G	Participant E	Participant K	Participant N	5	4	3	4	4	5	Recall	Participant B	Participant H	Participant G	Participant E	Participant K	Participant N	5	3	5	4	4	5	



Engagement Levels

Lesson Study	Participant M	Participant S	Participant L	Participant A	Participant O	Participant J	5	5	4	5	5	5	Recall Interview 	Participant M	Participant S	Participant L	Participant A	Participant O	Participant J	5	4	3	4	5	5	
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