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This Paper looks at research on how play based activities implemented through a play based curricula supports the development stages through the early years of a child’s development. Centring on the main four purposes key areas set out in the draft of the curriculum wales (2022).
The new Welsh curriculum that is due to be introduced in 2022 will bring together changes and develop a new single curriculum for Wales. The new curriculum will set itself apart from the previous curriculums, However Gatley (2020) questions that if the curriculum is based on four purposes and six areas of learning and experience are delivered in a single cohort that would then make content associated with the traditional subjects obsolete or redundant. In order for there to be no tension between the two strands of the curriculum some additional activities could be implemented in order for the new curriculum to achieve the results it proposes to want to achieve.
The Donaldson report (2015) plans that all children will be
1.Capable learners, learning through the experience in their own lives.
2. Will be valued members of society wanting to lead fulfilling happy lives.
3. To aspire to be ambitious contributors that will play a part in employment and life.
4. To be informed and ethical in life wanting to be part od society in wales and the world we live in.

The paper will identify and evaluate how a kinaesthetic approach to learning can stimulate curiosity and enthusiasm in children and can build their capacity to learn, nurture relationships and develop motor skills whilst also meeting the curricula needs.
The rationale behind curricula Outlines within the draft Curriculum for Wales (2022) as principles for learning and development are:
· a statement explaining how the area of learning and experience supports the four purposes
of the curriculum
· statements of what matters in learning
· principles of progression, including achievement outcomes developed around progression in the area of learning and experience
· planning for learning support.
Whilst the draft curricula have four key areas set out as concentration points, it also sets providers with six additional areas which underpin the main curricula subject matters and how needs to be applied and embedded to promote the learner experience in an educational based delivery to strengthen a child’s development: -
· Literacy, languages, and communication
· Mathematics and numeracy
· Humanities
· Expressive art
· Science and Technology
· Health and wellbeing
In practice the identified key areas will develop children’s skills by developing opportunities to build confidence, expressing themselves, developing speech and listening skills through a range of situation, interaction, co-ordination and control, manage feelings and appropriate behaviour, encouraging links to sounds and letters to begin reading and writing skills, opportunities to explore, observe and find out about people places and the introduction of digital technology, sharing thoughts ideas and feelings through art, music, movement and dance.
Whilst these key areas outline the development potential of the children, the practitioner needs to consider individuals need and ability to ensure an inclusive approach to curricular activity.
The paper undertakes research to evaluate theoretical underpinning of the four key primary principles of the proposed new curriculum for Wales, utilising the basis of social constructivism and how the directive of the curricula can be developed within interaction with others. This can be demonstrated through a number of research material focusing on Kinaesthetic approaches to a number of the subject matters i.e. expressive arts, science and technology
In Interactive Floor Support for Kinaesthetic Interaction in Children Learning Environments (Gronbaek,et,el,2007) explores the development of interactive floors which underpins the development of technology within a subject matter. The aim was to further develop children’s IT skills through learner experience and relating to Underkoffler & Ishii's (1998) Illuminating Light demonstrates how the learning of optical systems by a child through the interaction and their ability to take part in the design. This is reflective of current technology such as Minecraft where it is interactive, and the child can design places and characters. Therefore, encouraging children to explore and learn. Learning skills within the content can be scaled to various learning potentials age related. The article identifies how body movement can be the nucleus of learning for children but not limited. How body movement can stimulate the sensory system and is crucial to sensuality, aesthetic, social and personal learning to pre-school age. The article concludes how a kinaesthetic interaction can support co-located collaborative learning with many participants encouraging social constructivism amongst children (underkoffler,1998)
Investigating learning through developmental dance movement as a kinaesthetic tool in the Early Years Foundation Stage research childhood development themes and learning strategies through neurophysical-pschychology explored through dance as a kinaesthetic tool through two reception classes in two UK primary schools. It offers in depth evaluation on both the developmental maturity of children and their physical and cognitive advancement, however, this research also monitored how Practitioners could identify children with specific learning needs. The article fosters the link between sensory-motor development and paralleled ability to access formal learning pushing academic attainment. It acknowledges that the relationship between movement and cognition in early years is widely recognised (cf Keenan & Evans, 2009). However, new insights are less publicised or understood and has yet to be implemented into practice or education policy (Tomporowski et al, 2015). The study undertook aimed to test that a DDM programme would have positive learning outcomes for practitioners and children in the Early Years Foundation Stage whilst also being responsive to the diverse needs and abilities of children. Greenland’s (2009) developmental movement play evaluated impact as well as further exploring social and emotional perspectives, however, Greenlands findings had no clear influences on the other five areas of learning only that of expressive art. The intervention used in the research was based on aspects of development and learning of the EYFP curriculum though tailored to pre-school settings comprising of eight 35-minute sessions of DDM. The research findings notes how practitioners grew in terms of understanding DDM in relation and its contributory factor to the learning objectives set out in the EYFP engaging visual, aural and kinaesthetic modalities. The findings notes how practitioners understanding of the children evolved with new context observing social interaction in group activity, growing the development of social constructivism amongst participants. In summation, they recognise there is significant opportunity for dance professionals to work with educational practitioners to improve practice based on the scientific principles. (Golding, A., Boes, C., Nordin-Bates, S.2016).
The Dutch historian Johan Huizinga in the 1930’s identified play as necessary to human life and culture. Despite criticism of his political intentions he did identify the Greek continuum from children’s lighthearted play to games and sports to suggests that Play comprises a pledge to undergo some kind commitment to ‘risk and tension’, even to the degree of deadly seriousness as in sporting matches and in extremis violent confrontation. Huizinga (1939) recognised five elements he deemed fundamental to the understanding of Play:

Play is voluntary
Play is Rule Ordered
Play happens within fixed boundaries: the ‘magic circle’
Play is different
Play is not useful or in a material interest (Mitchell, 2018)

Although Huizinga might be mistaken in many aspects of his definition of play in man (humankind) his work does identify key areas for consideration in relation to what we now know as Play in many different species (Taylor and Francis,2016).

Piaget emphasised Play as integral to the development in intelligence in children and postulated a number of key stages. He identified how children engage in types of play that reflect their level of cognitive development: functional play, constructive play, symbolic/fantasy play, and games with rules (Johnson,E.2005). These have been interpreted in a contemporary context as follows:

	Functional play is the use of bodily movements, with or without objects, such as running and jumping, sliding, gathering and dumping, manipulating and stacking objects, and informal games without rules; 
	Constructive play uses objects—blocks, Legos, Tinkertoys, or different materials (sand, modeling clay, paint, blocks)—in an organized, goal-oriented way to make something;
	Symbolic/Fantasy play is role playing or make-believe play, such as pretending to be a baby, firefighter, superhero, or monster, and make believe actions, such as driving a car by moving a pretend steering wheel, or using a block of wood as a cell phone;
	Games with rules are games with peers that are controlled by pre-established rules, such as tag, Mother-May-I, checkers, Duck-Duck-Goose, and so on. (Johnson,E.2005)

Piaget also viewed these forms of Play as progressive, or cumulative, beginning with functional play (i.e. an infant playing with a rattle) and progressing to games with rules. However, he identified certain anomalies en route: because a game with rules requires someone to make sure players adhere to these rules,usually an adult or practitioner it is often not included within the framework of ‘free play.’ Whilst functional play is the kind of play encouraged in most outdoor playgrounds (swinging, sliding, riding tricycles, running, and climbing), symbolic/fantasy play is viewed by many experts as the “highest” level of play in the preschool and kindergarten years. Notwithstanding he acknowledged that this latter Symbolic/fantasy play develops children’s social skills, basic mathematical abilities, early literacy concepts, and behavioural self-regulation. 

Although Piaget’s specific observation have been well acknowledged, his overall imperative for a timeline and restrictive viewpoint on cognitive development and for the identification of a hierarchy of play phases have been seen to have obscured the symbiotic, syntagmatic and co-synchronous natures of the individual and social being through Play. That is, it is not a phase but rather what we might call a portal or ‘access point ‘for continuous learning. (wardle,2015) His restrictive western white male viewpoint also obscured from him a greater anthropological, cultural, universal, and racial and gender-based perspective. Nonetheless, Piaget takes us to the core work of the practitioner in the classroom and the playground. As observer, as well as a theoretician he takes us closer to how we might begin to construct curricula utilising play-based learning.

However, in theoretical research we have not yet reached a truly workable definition of Play that we can usefully use to build a play-based curriculum. Notwithstanding it may be worth noting that whether we had begun the work of C.G. Freud or E.H. Erikson believing we would have reached the same point of contention In defining and recognising Play in itself as a liminal evolutionary instinct for survival; and a critical point in encompassing the task at hand.


[bookmark: _Hlk67759312]
<https://annajosiasassessmentblog.weebly.com/pasifika.html> [Accessed 28 March 2021].

In the Oxford Handbook (2010) on the Development of Play Gordon M. Bughardt suggests that Play is defined by the researcher or observer’s approach - the cognitive, the behavioristic, the physiological - and warns us from the exclusivity of labelling Play from a singular  perspective. This is obviously correct although it passes to the practitioner constantly to frame the curriculum from close-up micro to the wide-shot macro in scope , shape and learning outcomes. To this extent the Curriculum for Wales (2022) and in particular it Guidance for the Expressive Arts (Gov.wales,2020) is unfortunately not as helpful as it might be for the front-line practitioner as it places this burden on her/him for the detail, delivery, evaluation and success of their curricula and syllabi/work patterns.

There may be a caveat, of course, in that there might be an inconsistency and instability inherent in the intuitive individuality of creativity and innovation through Play. It is in itself an elusive entity. (Ted,2009) But this does not mean that modes of approach, aspects of advance, entry points and case studies could not be appended as concrete guidance to the ambitious, if generic learning outcomes outlines in the guidance framework.


Play is one of the wonders that links humanity and other species: Play, like laughing, crying, anger and love is universal. Its application in learning requires the very things that curricula in the Expressive Arts seek to attain, and aspire to, in itself: Inspiration, Imagination and Innovation.

It is a creative conundrum that cannot easily be unraveled but needs careful exploration and crafted weaving in the construction of curricula that can inform and unleash its educational potency whilst releasing its future societal potential.

How a play-based curriculum is constructed is, as evidenced above, a nuanced and balanced creation dependent on the commitment and insight of the teacher-practitioner. It requires educational knowledge but also foresight in being able to negotiate the interaction of intersecting artforms. Further, and perhaps most urgently, it requires practitioners to eschew the binary of live and mediated arts, and values the plastic as well as the performative. More challenging is the appreciation that in our current culture the digital is as intrinsic as it is embedded in our physical social culture and personal identity and is co-equal in its contemporary construction.

Thus the ambition of the Curriculum for Wales (2020) to be delivered needs practitioners who can create learning activities that are integrated and connected to the other six other domains. Practitioners who can keep on the horizon the bigger context of pedagogical aims whilst also drilling down to the specificity of disciplines and evoking the collaboration of the plastic and performative arts.

This challenge requires an educational genius such as the lately departed Sir Ken Robinson to help us truly to construct a future curriculum based on creativity with Play at its center. (Robinson,2006)









Task 2

This paper undertakes a critical evaluation of assessments in early learning years, understanding the current assessment process, its detail and framework and how outcomes are measured. Within the evaluation, this paper will also research other countries approach to assessments comparing processes and methodologies. Importantly, also considered within the paper is the role of the practitioner and the adult within the assessment.
As set out in in the government’s framework for wales, the emphasis for the curriculum is on activities in “play” format through such activities it stimulates development within groups or independently.   (Welsh .Gov 2015)
The assessment process must contain evaluation in all four learning areas set out in the curriculum for Wales (2015) and utilises Baseline Assessment Scales and Descriptions and the national curriculum level descriptions all developed towards the final teaching assessment. The requirements for this are within three key areas:-
· Personal and Social development; Wellbeing and Cultural Diversity
· Language, Literacy and Communication Skills in English and Welsh
· Mathematical Development
When undertaking the final report and assessment, in making the judgement of a particular child’s development the practitioner must take into account the guided outcomes and which is best placed to the particular child.
Whilst outcomes are based on Gold, Silver and Bronze each set with specific outcomes against the learning area, inconsistency within some areas such as Welsh Language development is apparent, which is not led in medal format but merely outcome led.
Reported in a structured way through summative and formative assessments this style of assessment is based on what a child can do and what a child has achieved.

Montessori schools however, believe that observation is the way in which children develop through play and activity and in doing so feel it meets the needs of the child as outlined in Montessori’s guide (2019) Their delivery is a very holistic approach merely observing a child at play allowing collaboration with other classmates. Anecdotal records are held of specific incidents from different times and identify whether specific activities are used or not used Penrose (2006). Montessori uses an observational approach to assess the child’s interests and how preparation of the surrounding environment can then act as a stimulae for the child further observations including abilities, attitudes and behaviour, which, by enriching the child’s environment they believe this to meet the developmental and social needs of the child. (Roemer,1999).
Montessori keep portfolio’s as a record, these can and are often reviewed by parents and can also be looked at by the child. If children are not assessed, they are not able to develop to their full potential. (Isaac & Green 2010).
Significant pressure is put on practitioners to undertake assessments in particular in early year’s stages. However, this can be at great consequent to the relationship between child and practitioner (Parker & Rees,2011). “Solving a riddle”, is Seiners approach to assessment recognising play created from a child’s initiative. Again, Steiner practitioners use an observation methodology. “First we observe, next we search for the words to create a clear picture of what we have perceived, then our behaviour with the child can become a reflection of our perceptions” (Nicol & Taplin,2012 pp. 112) Steiner methodology uses a word picture from detailed observations. Once, formulated a further in depth statement is create. In turn, this is shared with parents and peers invariably known as the child’s study. Also recording the child’s progress, on a profile sheet is another of Steiner’s assessment methodologies for early years. (Nicol & Taplin 2012).
Significant movement within Steiner’s recent practice is the introduction of summative assessment. Though this implementation is progressively slow it is with great apprehension perceiving it to be merely a “tick the box” exercise only recording development at school entry point, measuring the necessary outcomes have been met and achieved. Steiner representatives only consider this method if a child’s observations are still strong (Nicol & Taplin 2012)
Pasifika assessment methods in early years use research projects predominantly based around Samoan cultures in order that the teachers can visualise when assessing, taking into account learning behaviours that Samoan communities value. (The Pou Tu Model Figure 1) Pasifika families form a belief where as their method involves the family and cultural influences. that our assessment methods are unable to see a child as an individual (Luafutu-Simpson ,2011). 
[image: ]
(Figure 1) - 

As indicated by Williams,D(2021) he  refers to a summative report as a snapshot of a moment in child’s development, which may not be recorded. However, a formative report will be a moving or live document that can be tracked over a period and should be shared with the adult. 
Summative assessments have high importance and is a benchmark based on current curricula as outlined in Promethean blog (2018) however should data indicate discrepancies between leaning outcomes and knowledge schools may need to opt for a revised curriculum planning so support a raise in the schools attainment level.
Simulative is an evaluation where a formative assessment has a diagnostic approach used predominantly to monitor progression and offer feedback, allowing the practitioner to change their delivery methods or focus where necessary to improve a child’s development in a particular identified weak learning area. As outlined assessments are critical to the child’s development but also for the practitioner and in wider context for the school.
The article refers to an opportunity of the development of a 360ᵒ assessment. This will have many stakeholders informing the assessment such as practitioners, agencies and parents.
(Figure 2)[image: ]

This can arguably be a better assessment model as it is a collaborative model and is far less likely to miss some important and relative information in particular in areas of behaviour and attendance not only the structured assessment where focus is on the child’s development. An example of this is where a child can be aggressive in the classroom but not at home. 
Brodie (2013) states that at no point in the early years should the assessments be made on a deficit model. Meaning early year’s assessment should be written on what a child can do and not that of what they are working towards.
Early childhood centres should be able to develop their own way in assessing, planning and evaluating as each culture is different (Ministry of Education, 1996).
The way in which the Curriculum in Wales is set out has a very structured form. Outcomes have specific guidelines therefore making is difficult for any flexibility to take into account the unique child. It is imperative that we also identify the diversity and cultural differences within today’s society. An inclusive approach assures no discrimination. Equality and Diversity has to be considered within delivery. Practitioners need to be aware of the makeup of the group they are delivering to and be conscious of people who differ from themselves. Taking into account how development can be at risk for those who derive from challenging backgrounds such as socially excluded families, those with special educational needs and those with diverse linguistic backgrounds. Here in Wales we equally within our own culture have families whose children may be delivered to in a Welsh Language main stream class but whose families do not speak the language, therefore making the role of the adult to support very difficult as indicated in some schools as many as 70-80% of children come English Speaking homes, or homes with a basic understanding. Cardiff Mummy (2016) Says  Developing ways and resource that can help the adult may prove to be a way of forward or even opening the doors to parent language courses. One such project launched by Welsh Government is Cymraeg I Plant delivered through the Mudiad Meithrin, this project has 25 officers across Wales that can provide expert advice they also incorporate parent and child activities throughout the week which creates opportunity to socialise through the medium of welsh which supports the adult with their learning also. https://www.meithrin.cymru/cymraeg-for-kids/
Every child develops at their own pace and in their own distinctive way.  Practitioners need to consider elements such as unique development; individual interests, communication style and learning style. Listening and responding to children’s communication whether it is in a verbal or non-verbal context, waiting for a child’s response when they are communicating and praising effort in order to encourage them to develop positive attitudes.  A unique child well – being Children’s control of their bodies is a gradual process and benefit from activities and physical activities. Incorporating this within the assessment is critically important in order to identify any anomalies. (Early years matters,2011). They also state the Well-being of the child is also vitally important. 
Globally there are many ways in which assessments are delivered some from a very holistic approach some very structured and inflexible. Assessing the information and analysing the finding s could lead one to believe there is a number of conflicting ways in which different countries assess a child’s development in early years learning from holistic to informally structure profiles. Taking into account the themes set out by Welsh Government Curricular (2020) there are is a combination of all. Other countries focus is on the well-being and social development of a child using within a number of countries they have opted for a social constructivism method of delivery, allowing delivery to be led in group format or peer to peer activities. Whist the curriculum assessment in Wales is outcome based the four leaning areas seem to capture all of the factors within other countries assessment styles within the context of Personal and Social development: Wellbeing and Cultural Diversity. With a very diverse communities in Wales, it appears to have overcome the challenges in the way assessments are carried out by having a wide array incorporating subject areas such as Mathematics, literacy and communication as well as Social development. The use of summative and formative assessments throughout early years, gives a wider picture in Wales to the effect of how the assessment may be measured for gaps in delivery and how it impacts on school attainment statistics. I find that as we are regulated by Estyn inspectorate in Wales, the formal approach evidences the need for such assessments evaluating the quality and standard of the delivery. This assures that we are meeting the needs of the child in every way including that of well-being. Estyn works collaboratively with the Care and Social Services Inspectorate in Wales (CSSIW) and Healthcare Inspectorate Wales (HIW) therefore, measuring this within assessment is an important factor which we have incorporated in Wales within our learning areas of assessment. 
Finally, whilst the paper recognises and acknowledge other countries delivery methods for assessments, fundamentally it could be seen that in Wales the assessment process and the wider impact on schools’ inspections create a platform that ensure baseline information is set at the outset of early years. The introduction of summative and formative assessment indicates the child’s development throughout the course of their early years showing and identifying areas of weakness or strength that can support changes in curriculum planning to assure there is a concentrated approach for a child in those key areas. This gives the entry into Primary schools and their boards a clear picture and understanding of the child’s progression and development, whilst also identifying the child’s individual personal need and cultural diversity. 














Early Years and Remote Working
Author Kelly Huckridge March 26, 2021

Here we go again with remote teaching…
It is like running a never-ending race with no finish line in sight!!
As an early year’s practitioner, in this blog I share some of my experiences and challenges offering some practical solutions to prepare you, hopefully demystifying the illusion it can’t be done and how we implement the new curriculum in doing so.
With a number of childcare centres closing their doors to face-to-face delivery as the world is turned upside down due to the global pandemic that is Covid 19, I feel passionately that this could hinder on the development of a child. In particular the early years, where stimulation through play, social and physical activities are all so vitally important. With the new curriculum for Wales on our doorstep. So how do prepare for this…….
[image: Vagebond's Movie ScreenShots: Outbreak (1995) | Movie screenshots, Movie  tv, Cinema]We can all download resources and offload learning to the parents; however, they have not relentlessly spent three or more years with their heads buried beneath mountains of books to make sure they are qualified in the field of teaching in early years. What’s more some of them are working full time throughout this strange and unprecedented times. Take nurses for example, battling heart breaking situations whilst sweating profusely kitted out in what only can be described as a seen from the 1995 film Outbreak (little we thought it would happen then) working twelve hour shifts but coming home to little Johnny jumping up and down that he needs to draw the twelve-hour clock!  
So, what can we do to help these poor parents trying to juggle work and home life?
So, I am sharing with my fellow practitioners’ key tips I put in practice for my own sanity and ease the burden where possible for parents, Single parents, guardians Mamgu or Dadcu as who know who home schooling is in this delightful new world we find ourselves in.
Well as the saying goes “we have the technology” Does your group or class have the technology at home to be able to access the information? Welsh Government have been generous and understand that not all children are privileged to this equipment and have therefore funded schools so that we can provide children with such resources. Phew! I hear you say that’s one thing ticked off the list.
So now for the practicalities: -
Physical Activity
· Why the boring session on fitness –
Imagine you are aged three, in your homes and Dad is on a Zoom meeting with a do not disturb sign on the bedroom door, your sister is listening to the tutor groaning on about Isosceles and his triangle all seeming a bit out of sorts to what normally goes on at home yes? Well again, think of little Johnny, how do you keep his attention long enough? Remember your disco moves guys? [image: https://images.partydelights.co.uk/FANC/11/561/front/v2/flxm/4.jpg]Over the week create particles of a dance routine nothing fancy just something that is easy to learn and encourage them to showcase it at the end of the week. Make it fun and dress up. This can be delivered through Zoom sessions and can be fun and engaging. Remember dance will make you count also and we all know we need a little help motivate ourselves these days as the fridge is so much nearer!

  


Creativity
· With theatres closed, what better way for a child to be creative that create the good old fashioned puppet theatre. We all know online deliveries have increased with some making significant profit, so children are not going to be short of cardboard boxes, are they? Let them create a play that they can present to the practitioner, set them targets of creating their own finger puppets and theatre, give them “how to do” resources. That should also give Mam and Dad some valuable time. Still meets the outcome of literacy and oracy
Mathematics
· Mmmmn not a favourite I’m sure, still it is a must within the curriculum, I think I dodge a number of my lessons in secondary to be honest, I have vague recollections of hiding behind the gym!! So, remember the delivery Mam and Dad just got? Well, here’s for making it fun. Set them challenges like how many salad items are in the fridge, how many Sauces etc. Bet I know what has the most ………… Chocolate bars.
Literacy
· This is the hard one well at least it was for me. Knowing how difficult the challenges are for some children when not in their own classroom setting. So, what did I do? I know I needed to measure the child’s learning journey, so off I went setting silent reading sessions. Giving them access to free books available online. Asking them to read and then tell their story back to me with Mamgu, Dadcu, whoever was supporting them as praise must also go to them for the support they are offering in a time when we cannot always be there.
So are we defeated in trying to implement the new curriculum remotely, should we be in the same predicament when it goes live? Absolutely not. This year has taught us a number of things including how to be creative, resourceful, flexible (not sure I have in the literal meaning of the word, can’t wait for gyms to open) However, with all key workers being seen as superheroes right now, I’m sure you all agree that those who are delivering our tasks and activities at home are equally important. We know there has been criticism that teaching has been put on the parents etc. but with a little thought and imagination we can implement the curriculum in a way that can even the burden.
Implementing the curriculum during this time is important and as I said at the beginning is something that I am passionate about. We do not want our children to suffer and be behind in their development. So, get with it, get creative, be spontaneous think outside the classroom walls, be bold and brave my friends and most of all be Safe!!
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