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Abstract 
The aims of this study are twofold: firstly, identify the how Youth Work, a predominantly informal, open access provision (Sapin, 2013) works with a formal setting such as a school. Secondly investigate if school-based Youth Work can contribute towards the new Curriculum for Wales, are there similarities in the Principles and Purposes of Youth Work (YWWRG, 2022) and the ned Curriculum for Wales (WG, 2020).
The literature review investigated the different meanings youth work (Jeffs, 2014), exploring the differences between a youth worker and a teacher (Estyn, 2018) and demonstrated how open access Youth Work provision is decreasing slightly (Hoggarth, Tyler and Merton 2009), with targeted Youth Work provision in school offering young people a different set of skills and support. This chapter also explored the similarities in the new Principles and Purposes of Youth Work in Wales (YWWRG, 2022) and the new Curriculum for Wales (WG, 2020).
The methodology followed in the study is an overreaching paradigm of Constructivist/Interpretive qualitative approach, namely through semi-structured focus groups, focusing on the young people’s experience of working with a school-based Youth Worker, two questionaries’ with a Youth Service Manager and Schoolteacher both based within Ceredigion, West Wales.  
The findings identified four key themes, which concluded that young people see youth workers as people they can rely on for support, advice and guidance, and that make they are time in school easier. The finding also found many simulates in the Principles and Purposes of Youth Work in Wales (YWWRG, 2022), and the new Curriculum for Wales (WG,2020). 
The findings from this small study recommend the that all young people in schools should have access to a Youth Worker, therefore it would be beneficial to have a self-referral process. 
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Chapter one
1. Introduction 
This Dissertation will explore to what extent does Youth Work intervention compliment the new Curriculum for Wales in rural west Wales. One of the key principles that underpins Youth Work in Wales states that Youth Work is based on the voluntary engagement of young people (Youth Work in Wales Review Group, 2018) therefore, how does this compliment or hinder the Youth Work intervention when delivered within a formal, targeted approach, and how do the principles and purposes of Youth Work in Wales align with the new curriculum for Wales.
The aim of this study is to firstly identify how the school-based Youth Work provision works within a formal settling like a mainstream school, and secondly identify if the school-based Youth Work provision compliments the new Curriculum for Wales (WG, 2022). 
Every secondary school in Ceredigion has a youth worker where young people can access Youth Worker intervention through targeted and open access provisions. A school setting enables a Youth Worker to gain access to the young person’s educational development. The NSPCC (2023) note that providing timely support is vital. By identifying and addressing a young person’s needs early it can increase factors that positively influence young people’s wellbeing and decrease factors that may negatively impact a young person’s life. Having a Youth Worker in each school in Ceredigion allows young people to access Youth Work intervention early, which can positively impact their education and well-being. Chapter two will investigate if Youth Work’s informal education provision, is well situated within a mainstream school by, establishing the varying definitions of Youth Work (Jeffs, 2014) the difference between a Youth Worker and a teacher (Estyn, 2018) and the benefits of school based Youth Work (YWWRG, 2022).
The Youth Work Strategy for Wales (WG, 2019) sets out national priorities for the Youth Service and for supporting young people in Wales. Within the Principles and Purposes of Youth Work it is noted that Youth Workers should support young people to be able to understand and exercise their rights (Youth Work in Wales Review Group, 2022). One of the four main aims of the new Curriculum for Wales is to ‘encourage ethical and informed citizens’ (WG, 2022). This aim will encourage children and young people to understand their rights and works hand in hand with the Youth Work strategy for Wales (WG, 2019). As Youth Work in Wales and schools and teachers have a set of principles and purposes to follow (YWWRG, 2020: WG, 2020) and adhere to,  the author felt it beneficial for this study to identify the similarities between the both. 
This research aims to explore how targeted Youth Work intervention, which is a rights based informal education process (CLD Standards Council Scotland, 2019) works within a formal setting, such as a secondary school, and how the mainstream curriculum affects the delivery of Youth Work intervention. Esty (2018) believe there is no overall strategy for the planning, provision or funding of services, and policy makers and providers do not have one clear, shared vision for the delivery of services, or how youth work contributes to young people’s personal development and their role in the community and wider society. Therefore, Youth Services have had to adapt to the financial climate to sustain its existence, and as a result this has meant services have become less universal.  YMCA (2022) reports that in 2020/21 local authorities in Wales spent £37.7m on Youth Services, which shows a 31% decrease from the £54.5m spent on Youth Services in 2010/11. 
All young people will have varying needs and barriers they face in their lives, and this was the overarching ethos of Youth Work set out by Extending Entitlement (NAW, 2002) whereby services would work with all young people, focusing on their individual journeys which were about promoting self-efficacy and independency. However, once you begin to work with a young person you may begin to find underlying issues such as poor mental health, low self-esteem, and demotivation. These, along with many others, affect a young person’s ability to learn and flourish within a school setting and could be a contributing factor as to why a young person is disengaged in school.  Therefore, this study will set out to break down the stigmas associated with young people who are receiving Youth Work intervention in school, delve into deeper understanding of how the school curriculum affects the support the young people are receiving within school, and develop effective recommendations if required. 
The researcher will do this by; 
· Identifying one Secondary Schools in Mid-West Wales offering Youth Work Intervention to its pupils, in partnership with the Local Authority Youth Service.
· Deliver a focus group with 5 pupils from a secondary school with pupils who currently access Youth Work intervention. 
· Prepare a questionnaire for the Secondary School teacher who has knowledge of the Youth Work Intervention offer.
· Prepare a questionnaire for a Local Authority Youth Service Manager who has responsibility for the Youth Work Intervention offered in Secondary Schools. 
For this research, the researcher has chosen a qualitative methodological approach, which will be outlined and discussed in Chapter three of this Dissertation. As Kumar (2011) explains, the key focus of qualitative research is to understand, explain, explore, discover, and clarify situations, feelings, perceptions, attitudes, values, beliefs, and experiences of a group of people. Although qualitative research is deemed as less specific and precise (Kumar, 2011), the author believes it will enable the reader to gain a greater depth of the young people’s emotions and feelings on certain matters which is best suited to the research question and overarching paradigm. To gain specific and reliable data, the majority of the methods will be young person-focused in order to provide valid recommendations for young people and practitioners based on real genuine experiences of those involved in receiving and delivering school-based Youth Work in West Wales.
Bergold and Thomas (2012) state the primary aim of participatory research is to give members of marginalized groups a voice or to enable them to make their voices heard (UNCRC, 1992). What counts is that they bring their experiences, their everyday knowledge, and their ability into the research process and thereby gain new perspectives and insights (Russo cited in Bergold and Thomas, 2012 p.91). This ensures that the research is adhering to the principles and purposes of Youth Work in Wales, promoting their personal and social development, and supporting young people via the Five Pillars of Youth Work, which are Educative, Participative, Expressive, Inclusive and Empowering (YWWRG, 2022).

While demographic data will not be collected, secondary sources may include demographic information about young people and therefore GDPR and Ceredigion County Council’s data protection policy (CCC, 2019) will be followed at all times and advice and agreement from the LA, school and Young People will be sought. From undertaking a qualitative research study, it will aim to capture real genuine thoughts, feelings and opinions of young people who are involved in the process of receiving Youth Work intervention within a school setting, and explore whether voluntary, non-formal intervention works in a formal, targeted approach and if the Principles and Purposes of Youth Work (YWWRG, 2022) align with the four purposes of the new Curriculum for Wales (WG, 2020). The results will be offered to the young people in the form of an online feedback session should they request this.   

Within the study the following chapters include a review of literature, methodology and presentation and discussion of the data found. The review of literature will explore a review of what is already known around the aims of the research, and of the main themes or issues. The methodology chapter is a description and evaluation of the theoretical framework adopted and the methods, techniques and procedures used in the investigation. Chapter four and five show the results of the data collect from young people, schoolteacher, and a Youth Service manager. Together these chapters are the main body of the research, and together will form a greater insight into what extend does Youth Work intervention compliment the new Curriculum for Wales in rural west Wales.  
The next chapter is the literature review, within this chapter the author will investigate the different meanings youth work (Jeffs, 2014), explore the differences between a youth worker and a teacher (Estyn, 2018) and demonstrated how open access Youth Work provision is decreasing slightly (Hoggarth, Tyler and Merton 2009), with targeted Youth Work provision in school offering young people a different set of skills and support. This chapter also explored the similarities in the new Principles and Purposes of Youth Work in Wales (YWWRG, 2022) and the new Curriculum for Wales (WG, 2020).


Chapter Two
2. Literature review
This chapter will define and establish a theoretical framework of the proposed research area and will identify and explore existing research. This research will aim to assist in recognising difficulties and problems of previous studies and highlight areas that need further research. The findings of this chapter will shape the primary research that is to be conducted.
This literature review will focus on three main elements which form the main body of the study, thus focusing on:
1.) Youth Work in Wales
2.) Youth Work in Schools
3.) The New Curriculum for Wales 

2.1 Youth Work in Wales
The Youth Service is the framework by which Youth Work is delivered, and according to the Youth Work in Wales Review Group (YWWRG, 2022) Youth Work is open to all young people aged 11-25. Youth Work in Wales: Principles and Purposes (YWWRG, 2022) has been produced by representatives of the voluntary and local authority Youth Work sectors in Wales who believe;
The key purpose of Youth Work is to enable young people to develop holistically, working with them to facilitate their personal, social and educational development, to enable them to develop their voice, influence and place in society and to reach their full potential. 
(YWWRG, 2022 p.4)

Youth Work has a value base which is grounded in respect for young people. Through its voluntary relationship with young people, it offers opportunities for learning that are educative, expressive, participative, inclusive, and empowering (YWWRG, 2022 pp.8-9).
Batsleer (2008, p.5) suggests Youth Work is about dialogue, about conversation. Youth Workers listen and talk, form relationships, enable young people to have a voice. The roles of educator and learner are each present in informal education (Batsleer, 2008 p.5 cited in Croix, 2016 p.4).  As a Youth Worker and a researcher, Batsleer’s interpretation is relatable and realistic.
Jeffs (2010) believes there are five elements that portray what we now know as Youth Work. It is distinctive only when all five aspects are present. These elements include “voluntary participation” “education and welfare”, “young people”, “association, relationship and community” and “being friendly, accessible, and responsive while acting with integrity” (Jeffs, 2010, pp. 1-3).  Defining precisely what Youth Work means is challenging, as it has remained an ambiguous set of practices, pushed in different directions at different times by different interests (Bradford, 2005 p.58). The work itself is diverse, whether by the different forms the work takes, the perspective adopted, the setting, organisational arrangements, or even ideology (Payne 2009, p.217). Youth Work approaches may vary over the years due to policy makers and budget changes, however what seems to have always remained the same are the foundations of Youth Work, which include young people voluntarily engaging with Youth Workers who have the young person’s best interests at heart.
Youth Work as defined by Sapin (2013, p. 9) is,
A form of professional practice with young people that can be carried out by individuals in a wide range of settings and communities. The distinguishing characteristics are associated with practice, that is, in the ways in which youth workers interact with young people.
  (Sapin, 2013, p. 9)
Sapin (2013) recognises that a Youth Worker’s informal and voluntary approach is unique and effective.
Interestingly Batsleer (2008, p.1) notes that youth work is a way of working with young people that has been thought up and practised by human beings for years. Batsleer (2008) then goes on to question how could Youth Work mean the same thing to every volunteer, Youth Worker, Youth Work manager and policy maker? Therefore, finding the meaning and defining Youth Work practice may prove challenging as it means and is perceived differently to many. 
The author believes a Youth Worker is an independent person who can support, advise, guide and advocate on the behalf of young people. Youth Workers are skilled individuals who liaise and negotiate with young people to help them find their way through the education system and their lives, to improve their quality of life and prospects for the future. Youth Workers have the skills and experience to offer individual, needs led mentoring support. 
2.2 Youth Work in Schools
In Ceredigion, Youth Workers have been co-located in schools since 2015. There are 7 secondary schools in the County, and the partnership between Youth Work and each school has evolved a great deal over the years. Each school is different, but overall, they all, by now, value the skills, input, and expertise of their Youth Worker, and what they can bring to complement mainstream education in their school (Ceredigion Youth Service Manager, 2023).  The author is eager to explore how Youth Work – which we have previously established focuses on voluntary engagement and being young person led (Jeffs, 2010; Sapin, 2013, YWWRG, 2022) – works within a formal educational setting, and if the school-based Youth Work (SBYW) offer can contribute to the new Curriculum for Wales.  
The Wales Principal Youth Officers’ Group (PYOG) (2020, p. 5) describes the pupil offer as being:
About schools and practitioners working with a wide range of partners to develop a breadth of opportunities and activities that expand horizons within and beyond the traditional learning environment of the classroom.
(PYOG, 2020, p. 5)

Arad (2015) found that schools that are engaging in Youth Work reported improved attainment and attendance levels and a reduction of disruptions in the classroom. Youth Work intervention is enabling young people to access education and learning by supporting their emotional needs and teaching them life skills, for example communication, conflict resolution and stress management, so they can cope better in the classroom which will improve their overall learning and better their experience of school (Rogers 2016, p.9). 
As a form of education, Youth Work, via a voluntary and informal relationship-based approach, helps disengaged young people to relate more to the idea of learning – starting with learning about themselves and developing personally and socially (Children & Young People Now, 2020). Focusing on Young People’s wellbeing and mental health can improve their experience of education and learning. SBYW are equipped to do this by offering mentoring and specialised support.  
Estyn (2018) found that in Ceredigion, a secondary school employs a youth worker because they are not a teacher, and therefore in a different professional role when working with pupils who need support. School teachers are under a lot of pressure and have time constraints and busy timetables. Having a youth worker within the school means that young people have free access to support when they need it.  
The National Youth Agency (NYA) (no date) in England believes that teaching and Youth Work are two distinct professions, however they believe there are more points of similarity than difference. One thing that both teachers and Youth Workers have in common is their desire to see young people succeed and thrive.  Morgan, Morgan et al (2008) recognise that young people can differentiate between youth workers and teachers in terms of learning and interventions.  They note how:
Evidence demonstrates that young people who experience a diverse range of educational relationships in different contexts develop a stronger sense of confidence and a better understanding of how relationships work which may be beneficial effects on young people’s educational engagement. 
 (Morgan, Morgan et al 2008, p.23)

The school’s focus is on educating the young person to reach their potential through attainment. However, Youth Work focuses on supporting a young person to reach their potential in emotional, social, personal, and educational development. The approaches complement each other: early whole school and targeted interventions from youth workers reduce the strain of late interventions on school staff while making the most of limited resources (PYOG, 2020)
Morgan, Morgan et al (2008) found the relationship between the two worlds are positive, however there are unintended consequences of bringing Youth Work into the domain of the formal school system. For example, the nature of ‘relationships’ with young people, the issues of measuring outcomes for traditional Youth Work, the changing role of Youth Work, the power relationship between young people and adults in the context of the school, short-term interventions, issues associated with ‘time’ and ‘timetabling’ and the nature of personal and social development in a school setting. However, there is no doubt that new practice involving informal approaches to learning, through Youth Work in schools, has something to offer young people in terms of maximising their learning potential.
There are different models whereby Youth Work takes place within schools and ‘School Based Youth Work’ is a broad term for a variety of activities, from targeted intervention (1-1 or group work) to alternative curriculum to extra-curricular activities and project work to participation and rights-based work. Though the impact on young people may differ, all forms of Youth Work will work within the same set of core values and beliefs here in Wales and elsewhere. Often, when thinking of Youth Work in Schools, we think of the ‘targeted’ approach for vulnerable or disengaged pupils, but we should remember, that Youth Work is far more than one singular route. 
Hoggarth, Tyler and Merton (2009) recognise that Youth Work’s hallmark has always been its provision of open access, non-stigmatised and often local opportunities, and service for young people. However, it has now been drawn more and more formally into the mainstream of services ‘helping’ those defined as in need (Hoggarth et al. (2009, p.24). 
Rogers (2016) explains how most schools with a full-time youth worker have an open access ‘drop-in’ service for pupils, usually held at lunchtime or in the form of an after-school club, but the majority of what school-based youth workers do is targeted support. The NYA (no date) believe there is less open-access provision and a greater focus on targeted interventions or programme-led funding. 
Rogers (2016) believes ‘Targeted’ means offering pastoral support and alternative education to young people ‘at risk’ of underachieving or of dropping out of education altogether. By changing Youth Work’s position from ‘open accesses’ to ‘targeted’, youth work has increased visibility, accountability and in credibility. However, it may have reduced Youth Workers’ flexibility and ability to be creative. Within a school, there are time constraints, referrals forms and an expectation on young people to look and behave a certain way. Hoggarth, Tyler and Merton (2009 p.11) note that it is even more essential now than before that Youth Workers are confident about Youth Work’s contribution and how to manage it, so its distinctive informal style and processes continue in this complex integrated world.  The National Youth Agency (2014) identified that some Youth Work professionals find that delivering Youth Work in a formal setting is particularly challenging and see it is going against some of the fundamental tenets of youth work (i.e. the voluntary nature of engagement). 
Youth Workers offer more in a school setting than ‘only’ targeted support. They can be there as ‘drop-in’ support for young people who do not require regular support or intervention, but do benefit from a consistent and friendly welcome at certain points of their day or week. Young people can benefit from extra-curricular lunch clubs or after school groups offered by the SBYW, that provides them with the opportunity to build and benefit from a relationship with the Youth Worker, when they do not ‘qualify’ for targeted support. This can also include participation and work involving school-councils and other project work. The benefit of Youth Work is that it is there for everyone, and although it is important to have a pathway in place for the most vulnerable young people when it comes to targeted support and intervention, there are various other activities offered by a Youth Worker within the school setting.
The main reason Youth Work belongs in schools, is because that is where the young people are (Arthurs, 2018 p.50). Youth Workers need to be working within a school setting because that is where children and young people are. Within Wales it is a statuary requirement that young people remain in education until they are 16 years old. Ceredigion County Council (no date) state there are over 5,000 young people accessing full time education in secondary schools in Ceredigion. By having a Youth Worker in each school, you are enabling young people the chance to access a Youth Worker, which is important especially in a rural county like Ceredigion. Establishing a base in a school building can be a different method of contacting large numbers of young people and can provide them with easy access to Youth Work during breaks in the school day (Sapin, 2013 p.27). Davies (2023, no page no.) wrote about ‘What is the most important issue facing Ceredigion’s youth’ and found that the most important topic for those who voted was more support with costs of transport. As Sapin (2013) identified, having a Youth Worker in schools provided young people with easy access to a Youth Worker. Ceredigion is a rural county with lack of transport, which is evidently an issue for young people. By proving each school with a youth worker, Ceredigion Youth Service is breaking down the barriers to engagement.
2.3 New Curriculum for Wales 
In 2014, Wales set out to reform the education system. A curriculum reform for children aged 3-16 leads this long-term agenda which was developed following a consultation across Wales on the objectives for the future. The main goal for the new Curriculum for Wales is that its education will help children and young people in Wales “become ambitious, capable learners, ready to learn through their lives”; “enterprising, creative contributors, ready to play a full part in life and work”; “ethical, informed citizens of Wales: healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (OEDC, 2020 p.3). 
It is clear that the vision of the new curriculum for Wales bears direct relevance to the principles and purposes of Youth Work. The 5 pillars of Youth Work (YWWRG, page no.) underpin our values and they align with the main aims of the new curriculum. They are:
· Educative
· Inclusive
· Participative
· Expressive
· Empowering
The Youth Work Strategy for Wales (WG, 2019, p.23) acknowledges this and says 
Youth work therefore has a role to play in strengthening the foundations for achieving prosperity for all, contributing directly across the four key themes and the majority of priority areas identified in Prosperity for All: the national strategy (2017). It supports Our National Mission, helping ensure the success and well-being of every learner, regardless of background or personal circumstance. Within this, youth workers have a vital role to play in partnership with formal education to help realise the four purposes of Curriculum for Wales 2022. Further, they are important to the delivery of the Youth Engagement and Progression Framework (2017), supporting young people to remain engaged in their education, employment and training, or re-engage where appropriate.
(WG, 2019, p.23)
Youth Work in schools is supporting the statutory curriculum and enriching it. Participating in Youth Work has contributed to improving young people’s soft skills and academic skills set. It has enhanced their engagement with education and the wider community and enabled them to access other forms of support and progression routes (PYOG, 2020 p.3). 
Youth Work in schools is successfully delivering a range of benefits for young people, schools and communities in Wales. It is adding value to the statutory curriculum and is contributing to increased attainment and attendance levels.
The PYOG (2020) notes the new ambitious curriculum offers an excellent chance for youth workers and teachers to better understand and appreciate each other’s approach and contribution. If we do not want to nurture standard young people, we must not produce standard teachers or youth workers - further opportunities for developing this area lie with the new regulatory body Education Workforce Council (EWC) and National Academy for Education Leadership (NAEL).
The table below (PYOG, 2020, p.5) illustrates how Youth Work provision feeds into the four purposes of the new Curriculum for Wales.  
Figure 1.
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 (PYOG, 2020, p. 5)
Conclusion 
The National Youth Agency (no date) notes that Youth Work in school aims to support skills for life as well as young people’s wellbeing. It also seeks to connect to young people’s lives and interests and helps remove barriers to learning. Youth Work can support schools by engaging or re-engaging young people in learning and school, reducing exclusions and improving attendance, and improving their wider wellbeing, delivering enrichment activities that support a range of skills development, progression, and community engagement. The benefits of strong partnerships between Youth Services and Schools are clear. A Youth Worker can do a vast amount to broaden the range of experiences available to young people in school. Often these are the activities that can channel young people away from destructive and negative influences into positive directions, which raise their self-esteem and let them experience success. A Youth Worker helps young people learn about themselves, others and society through non-formal educational activities which combine enjoyment, challenge and when executed correctly, this can bring huge advantages to the school and its pupils, better outcomes, attendance, attainment, and attitudes. 
In Wales, and especially since the publication of the Youth Engagement and Progression Framework (WG, 2015), expectations are changing about the nature of learning for those young people perceived as either marginalised or disengaged within the formal educational sector. With the expected development of an extended curriculum, we have seen a movement that involves more emphasis on pupil-led learning. Research (Ref) suggests that if schools need to expand their remit from a subject-led curriculum to a more student/learner-led curriculum, youth workers are well placed as effective partners. This is illustrated in various Wales Youth Work papers, including the Youth Work Strategy for Wales (WG, 2019) and that of the New Curriculum for Wales (WG, 2020)). 
The next chapter will focus on the methodology for this study where the author will describe the actions, processes and techniques used to investigate the research questions. It will also explain the rationale and justification for choosing a specific approach and method.   
 














Chapter 3
3.1 Methodology 
Within this methodology chapter, the author aims to identify the research tools and provide the reader with rationale for their selection. The author will begin by establishing a research paradigm for their study and by doing so they will consider all three-analysis methodologies to decide on the most appropriate for the research they aim to undertake. By establishing a greater understanding of these methodological approaches, the research design will be informed and hold greater relevance to the study.  Punch (2014) states that methodological theory means theory about method, about what lies behind the approaches and methods of inquiry used in a piece of research. Kaplan (1973) believes the aim of methodology is to help us to understand, in the broadest possible terms, not the products of scientific inquiry but the processes itself. Kaplan (2012) explains that the process of finding an ‘answer’ is greater than the actual outcome of the answer itself. Therefore, establishing a methodological approach to research is a key and valuable process. However, to establish a methodological choice, one must establish a paradigm first.    
Denzin and Lincoln (1994, pp.107 – 9, cited in Punch, 2013, p. 15) describe a paradigm as:
A set of basic beliefs (or metaphysics) that deals with ultimate’s or first principles. It represents a worldview that defines, for its holder, the nature of ‘the world’, the individuals place in it, and the range of possible relationships to that world and its parts. 
(Denzin and Lincoln 1994: 107 – 9 cited in Punch, p.15 2013)

The paradigm plays an important role for any researcher as it influences how we do research and the results. As a researcher, the author will adapt a worldwide view and take a philosophical position when researching.   
Punch (2013) believes that once a paradigm is established, it can tell us what the relationship is between the researcher and that reality (epistemology), what the reality is like (ontology) and what methods can be used for studying the reality (methodology). A researcher will look at epistemology as what is the truth? Is there more than one truth? Ontology determines whether the reality is fixed or if it can change depending on time and circumstances (Punch, 2013).
Our personal experience and knowledge influences the way we research. Punch (2013) notes that paradigm issues are recently joined into positivism, which is usually associated with quantitative methods, and interpretivism or constructivist which is mainly associated with qualitative methods. 
The three main paradigms are explained by Patel (2018, 65) as; 
Positivists believe that there is a single reality, which can be measured and known. Constructivists believe that there is no single reality or truth, and therefore reality needs to be interpreted. Pragmatists believe that reality is constantly renegotiated, debated, interpreted.
(Patel, 2018, p.65)
Punch (2013, p.31) comments that “Positivism is a philosophical position that objective accounts of the world can be given, and that the function of science is to develop descriptions and explanations”. 
However, Hendrick Hunter and Baily (2011, p.14) argue that;  
Positivism can be criticized for its assumptions about objective measurement which essentially separates the researcher from the researched and fails to acknowledge interactive and co-constructive nature of data collection with human beings. 
(Hendrick and Hunter and Baily 2011, p.14)

Within positivism, the researcher believes that there is only one truth, so there is an exact answer to the research question. The author views this approach to be more scientific, or mathematical. As their research question is broad and is based more on professionals’ and young people’s opinions, a single truth would be impossible to establish, therefore a positivism paradigm approach would not be deemed appropriate this research proposal. 
Punch (2013, p. 31) suggests that “Interpretivism/Constructivism is the philosophical position that people bring meanings to situations and uses these meanings to understand their world and influence their behavior”. This philosophical approach may fit this research proposal as the author will be looking for people’s experiences and knowledge about a specific subject, which can be captured through this philosophical position. 
O’Donoghue (2007, cited in Punch 2013, p.17) notes that interpretivism concentrates on the meanings people bring to situations and behavior, which they use to make sense of the world. Guba and Lincoln (1994 cited in Punch, 2013 p.17) believe that a constructivism philosophical approach is specific and constructed; they are socially and experientially based and depend on the individuals or groups holding them. This particular philosophical approach would be beneficial for this research as it considers peoples circumstances and experience which is what the author is looking to analyse in order to conduct the research proposal.  
Although, previously mentioned by Petal (2018) that the three main paradigms include positivism, constructivist and interpretive, the others may include critical, subjectivism and pragmatism, although theory about the remaining three paradigms prove difficult to find. 
After discussing the three main paradigms, and the different relationship between the researcher and the reality, it is important to establish a philosophy for the research the author aims to undertake. The overreaching paradigm the author will adopt is a Constructivist/Interpretive qualitative approach. The ontology suits this study as there is no straightforward answer or truth, and for this reason, the epistemology believes that the reality needs to be interpreted. Naturally, after establishing an appropriate paradigm, a methodological approach becomes evident. 
The two main methodological approaches are Quantitative and Qualitative with a combination of both forming a third mixed methods approach. Clough (2012, p.7) notes “A methodology shows how research questions are articulated with questions asked in the field, its effect is a claim about significance”.
Walliman (2011) believes that data is divided into two categories, referring not to their source (quantitative and qualitative) but to their characteristics, whether they can be reduced to numbers or presented only in words. By simplifying the design approach, the way Walliman (2011) has done, makes it easier for the author and reader to grasp the concept of each approach. The writer’s/Principal Researcher’s research question does not require a specific answer, nor can it be reduced to numbers, therefore the characteristic that best suit my research proposal would include the one that can only be presented in words. This would give an in-depth insight into the research as opposed to one answer.     
Bell (2005) believes that quantitative researchers collect facts and study the relationship of one set of facts to another. Researchers that adopt a qualitative perspective are more concerned to understand individuals’ perceptions of the world. They seek insights rather than statistical perceptions of the world (Bell, 2005). 
A qualitative approach would complement this study as young people and professionals’ insight would hold greater relevance and would help gain a greater insight into the proposed research question. The author feels personal knowledge and experience enables the reader to connect to the study on a personal level. Although, one may argue a qualitative approach does not necessarily give a clear answer to the question, which some people may find trying, and rather pointless. However, both perspectives draw upon a conclusion, which is critical for any form of research, and study therefore both qualitative and quantitative methods are beneficial and worthy methods.    
Silverman (2000) states that the choice between different research methods should depend on what you are trying to find out. The way the author sees both methods depends on the outcome, for example if you want a specific, calculated answer then the best method would be quantitative. However, if the outcome you are looking for does not have a specific answer and depends more on the circumstances and environment and may change depending on these, then the best method would be qualitative. Therefore, your research question should shape your choice of method. Having said that, behind each research question there is meaning, significance and knowledge which evidentially shapes the way you research, therefore the question itself is more important than the outcome, as the outcome is unknown until the research is complete. 
When considering what method would be most appropriate for the research, it is important to consider the people involved within the research itself. Heath et al (2009, p. 79) believe; 
The qualitative method is probably the most widely used research method in youth research. It is generally regarded as a young person friendly strategy, providing opportunities for young people to talk about their lives on their own terms.
(Heath et al, 2009, p.79)
Young people’s views and experiences are fundamentally what the author aims to gather and is the focus for the research. As a youth worker, giving young people the opportunity to express their views, in an environment where they feel comfortable is a focus of the author work. As Heath at al (2009) comment above, the qualitative method enables young people to do this. By providing young people with an opportunity to speak on their own terms the researcher will gain greater understanding of the study.  A qualitative approach therefore reflects Youth Work’s principles and values (YWWRG, 2022; WG, 2019).
Bryman (2006) suggest that many youth researchers use the mixed method approach, drawing on different methods in order to explore a particular research question (2006, cited in Heath et al 2009, p.17). It is important to remember that Bryman believes that the youth researchers use this methodological approach based on the methods such as interviews, questionnaires, case studies and so on, as opposed to concentrating on the qualitative or quantitative methodological approach. The author believes that interviews and focus groups would be the best methods for their research as they would like to gain a greater understanding of young people’s thoughts and feelings.
For this research the author has chosen the qualitative approach. As Kumar (2011) explains, the key focus of qualitative research is to understand, explain, explore, discover, and clarify situations, feelings, perceptions, attitudes, values, beliefs and experiences of a group of people. Although qualitative research is deemed as less specific and precise (Kumar, 2011) the author believes it enables the researcher to gain a greater depth of people’s emotions and feelings on a certain matter which is best suited to their research question and overarching paradigm. 
3.2 Methods
As previously established, the author will use the qualitative methodological analysis approach for this study, therefore the author aims to carefully consider the different methods most commonly used within the qualitative research approach and form a conclusion to establish which one would be best for this research question.    
The case study method is one which was considered, as “the case study method is dominantly a qualitative study design, and can be an individual, a group, a community and instant or an event” (Kumar, 2011, p.126). However, the writer/Principal Researcher does not deem case study to be an appropriate method for their study as they feel due to their existing experience and knowledge of Youth Work, which is the basis of their research, the writer/Principal Researcher will be at an unfair advantage which may cloud their judgment. Kumar (2011) suggests that the case study design is relevant when the focus of the study is on comprehensively exploring and understanding rather than confirming and quantifying. The author feels their research will consist more for confirming and quantifying people’s experience of Youth Work in school as opposed to exploring and understanding what they know about Youth Work in schools, therefore the author feels case studies would not be appropriate for this study.
Another popular method for research is ‘Questionnaires’. Questionnaires are useful for collecting data from many people quickly. As Clough et al (2012, p. 159) suggest “questionnaires allow researchers to survey a population of subjects, with little or no personal interaction, with the aim of establishing a broad impression of their experience or views”. It is important to remember that Clough uses the term ‘broad’, which indicates that questionnaires do not provide the researcher with a great deal of information. The author questions whether this method will provide them with the in-depth information that they are looking for, and considering that the authormain cohort for this research involves young people, they feel that giving them a questionnaire to complete independently may be a disadvantage as some may hold low literacy skills and therefore may find it difficult to complete. If the author was to guide the young people through the questionnaire it may be deemed as unreliable research as the author could possibly influence them. However, the researcher feels that questionnaires would be beneficial for this study when gaining professionals’ opinions. To gain a greater understanding of the Youth Work in school field the researcher deems it important to gain understanding and knowledge from school staff and a Youth Service manager. Questionaries would work well for professionals as they can complete them in their own time, they have the understanding and literacy skills to complete them well, and answer the questions to the best of their ability. 
The author feels that a more active method would be suitable for their research when working with young people, such as focus groups/group interviews. As Kumar (2011) notes, focus groups are deemed as a form of strategy in qualitative research where attitudes, opinions and perceptions are explored through a free and open discussion between members of a group and the researcher. This method resonates with the author as it is similar to the approach in which youth workers work. Youth Work is informal and non-formal (YWWRG, 2022; WG, 2019) and is based on an open and trustworthy relationship between the youth worker and participant in which they explore knowledge and experience. 
Morgan (1988, p.3) believes;
Using focus groups in this manner requires a careful matching of the goals of the research with the data that the focus groups can produce to meet these goals. Accordingly, the use of focus groups as a self- contained method often leads to an emphasis on research design.
 (Morgan, 1997 p.3)
As the researcher, it would be important to ensure that the focus groups are informative and gather the data needed so it is important to ensure that the direction of the discussion within the group stays on task and relevant to the subject. 
For this research, the Author feels informal group interviews/focus groups would be the most suitable research method as they are looking to research opinions, feelings, and personal experiences of people. This method allows the author to meet their research objectives by asking open ended questions in an informal setting where people will feel comfortable to share their experience and opinions. When gathering data from the young people the author aims to conduct the research in groups, as they feel young people may feel more comfortable, which will hopefully lead to a good flowing conversation.  Gaskell (2000) notes that group interviews can help participants to talk and respond to each other and helps them to compare experiences by reacting to what others in the group say, which is essentially what the author looking for when collecting the data.
In order to collect the data gathered through the focus groups, the author will be using audio recordings. It is felt that this method of data collection enables the author to be present within the group, helping to remain focused on the dissuasion rather than focusing on note taking which can be time consuming. Audio recordings also enables the researcher to listen back repeatedly if need be, in case they have missed information beforehand. However, they must consider the negatives of audio recording the focus group, and take into account the fact that some people may feel intimidated by the recording device.  Therefore it is paramount that the author informs the participants that the focus group is being recorded, also about what the recording will be used for, who will have access to the recording and what will the authordo with the data that they collect from the recording. 
Although note taking can be time consuming and harder than other forms of data collection, the wauthor feels it may be beneficial to have a flip chart present within the focus group in order to ensure that the aims and objectives of the group interview are met and the participants stay on track, and in order to note down key points established within the discussion. 
It is important to take into consideration that the focus group will need to be age appropriate. By selecting a semi structured interview approach (Ref), the author will be able to devise questions that suit the participants, but also have the freedom to hold an open discussion once the theme/subject is recognised. The author will ask the professional staff members to complete a questionnaire, the questionnaire will be completed before hand, with all questions being carefully devised to suit the research question.    
3.3 Validity and Reliability
Within this research the author aims to learn about young people’s experience as well as the professionals from school and the Youth Service. It is important that within the study the author ensures that there are no claims made but concentrate on highlighting the research found researching the question and show young people’s ‘truth’ as best as possible. It is paramount that the research remains reliable and valid. Bell (2014, p. 212) notes, “reliability is the extent to which a test or procedure produces similar results under constant conditions on all occasions”. As the author aims to form a conclusion on young people’s feelings, and experiences of youth work in schools, it would be difficult to gain the same result every time as everyone’s opinions will differ, therefore each time you conduct the study the result may fluctuate. Golafshani (2003) suggests that reliability and validity are relevant research concepts and can from a qualitative point of view which has to be redefined to reflect the multiple ways of establishing truth. Validity however is viewed as “an altogether more complex concept”. Validity tells us whether an item or instrument measures or describes what it is supposed to measure or describe” (Bell, 2014 p.212). By conducting two focus groups of 4-6 mixed young people aged between 11-16 years old the author believes it will provide the reader with a broad and consistent research. 
Within any research study, it is important to recognise potential bias. As the author is a school based Youth Worker, she will be interviewing young people that she works with. This may affect the results, as young people may feel they cannot express there truth in order to spare the researched feelings.
3.4 Ethical Considerations 
Green and Hogan (2005, p. 65) note how 
The United Nations Convention on the Rights of the Child and children’s legislation emphasize the importance of enabling children to express their opinions on important matters and decisions affecting themselves.
(Green & Hogan, 2005 p.65). 
As a youth worker the author believes giving young people the opportunity to ‘have a voice’ and ensure that they are heard is important, which is part of the reason the author has chosen this research question. However, giving young people this opportunity does not come without taking into consideration the ethical issues that may come along side working with young people and conducting this research study. Flewitt (2005) believes that ethical issues ascend in all aspects of research. 
Green and Hogan (2005) note that there are four main principles that underpin an ethical approach to research which include respect, non-discrimination, equality, and ‘beneficence’ that is, avoiding harm and protecting the weak. These principles give the researcher a guide to follow when taking into account the ethical considerations. As this research involves young people it becomes more complex as the author needs to take into consideration the issues of risk assessment, parental consent, and confidentiality. 
BERA (2011, p.7), the British Educational Research Association, state within the ethical guidelines for educational guidelines that;  
In case of participants whose age may limit the extent to which they can be expected to understand or agree voluntarily to undertake their role, researchers seek the collaboration and approval of those who act in guardianship. 
(BERA 2011, p.7), 
According to BERA (2011) the researcher must gain parental consent when working with young people, therefore this is essential for this study. However, Heath (2009) argues an under 16-year-old with ‘sufficient understanding’ has the right to provide consent, and a parent has no right to contradict the decision made by the young people.  With that said, how does one define sufficient understanding, and how do you justify a young person has that understanding. The most appropriate and ethical approach would be to seek parental consent for all the young people that are involved within the research. As well as the parents, the author feels it is appropriate to gain consent from the schools the young people attend and the young people themselves. 
In order to ensure the research is conducted ethically, and that it adheres to all the principals of ethical consideration, the author will be following the University of Wales Trinity Saint David’s ethical approval process, which includes completing the ‘Application for Ethical Approval’ form. All participants have the right to withdraw from the study at any poinr.
3.5 Timescale 
The key to a well-managed research project is organisation, and a realistic timescale to follow. The author aims to do this by following a Gantt chart of the proposed tasks/activities. Gantt (2017, 126) states “A Gantt chart, commonly used in project management, is one of the most popular and useful ways of showing activities displayed against time”.
3.6 Data Analysis 
Walliman (2011, p.131) notes “the certainties of mathematical formulae and determinable levels of probability are difficult to apply to the ‘soft’ nature of qualitative data”. Analysing the ‘soft’ nature of the data collected may be difficult as it concerns peopless feelings, attitudes, and judgments. Miles & Huderman (1994) believe that when it comes to analysing qualitative data there should be three main flows of action, which include data reduction, data display and conclusion drawing. The author believes this helps simplify and transform the data analysis process. 
One way of data analysis is through contact analysis. UMSL (2004, p.5) report that “content analysis is a research tool used to determine the presence of certain words or concepts within text”. Content analysis can also be used to organise large data such as interview transcriptions. Content analysis can be divided into two approaches which are central: Inductive and deductive analysis. 
As Harper and Thomson 2012, p.210) comments; 
A further important distinction in terms of the demarcation of a theme is whether it is drawn from a theoretical idea that the researcher brings to the research (termed deductive) or from the raw data itself (termed inductive). 
(Harper & Thomson 2012, p.210)
For this research, the author feels the deductive method would be most applicable as theory is prior formulated. 
3.7 Conclusion
To conclude, within this research the author found the main aim, which is to research to what extent does Youth Work intervention compliment the new curriculum for Wales (WG, 2020) in rural West Wales. The author aims to do this by establishing an overreaching paradigm of Constructivist/Interpretive qualitative approach. Having considered the various options and knowledge of authors and scholars the author came to this conclusion as it best suited for this research question and aim. Focus groups and questionnaires will be used in order to collect data from young people, school staff and a Youth Service manager. This will give me an insight into young people’s thoughts and feelings about Youth Work in schools. In order to conduct the research, the author has followed the University of Wales Trinity Saint David ethical approval process in order to ensure the research has no ethical issues within this study. This is made more challenging as many of the participants within the study will be under the age of 16; however, their presence within the research is paramount. 
The chosen methodology has given the author a clear and concise plan to follow to complete and carry out their proposed research. The method, methodology, aims and objectives, timescale, ethical guidelines, and data analysis all give the author the tools to complete the proposed research in the best way possible. The next chapter in this research study is a presentation of the data collected from the focus groups with the young people, and the key findings from the questionnaires completed by the Youth Service manager and schoolteacher. 

















 






Results
4.1 Presentation of Data
Within this chapter the data collected will be analysed and presented. The results in this section interpret the findings of the participatory research conducted. The evidence will look to identify to what extent does Youth Work intervention compliment the new Curriculum for Wales. A qualitative research process was used to gather the views and experiences of those involved. Data was gathered from young people attending a secondary school in Ceredigion, a teacher within the school and Ceredigion Youth Service manager. Two focus groups were conducted, and two questionaries were completed. A total of five young people were involved in the focus groups which consisted of one group from year ten, and one group from year eight to make the data as generalised as possible. The questionnaires were completed by one link teacher within a school in Ceredigion and Ceredigion County Council’s Youth Service manager. 
The data was transcribed and then analysed using a thematic approach that developed both inductively and deductively, which involved identifying new themes and information that emerged within the data and relate data findings to existing theory highlighted in chapter two (Greener, 2011; Shuttleworth, 2008). This chapter will discuss the key themes that emerged from the data, to examine how youth work within schools benefit all parties involved which include the Youth Service, school and most importantly the young people.  During the data analysis four main themes and two sub-themes were identified. The main themes identified were: 
Theme 1 - The difference between Youth Worker and Teacher
· Sub-theme – New Curriculum for Wales
Theme 2 – Targeted Intervention compared to Open access provision. 
· Sub theme – Access to Youth Workers outside of school 
Theme 3 – Benefits of School based Youth Work 
[bookmark: _Hlk146722173]Theme 4 – Challenges / recommendations from young people. 
Identifying Participants 
To ensure confidentiality and anonymity, both professionals will only be referred to as ‘Schoolteacher’ and ‘Youth Service Manager’, and each young person will be given a pseudonym. The order of the focus groups in terms of year group goes as follows:
Focus Group 1 = Anna, Harriet, and Shane (Year 8)
Focus Group 2	= Mair and Ffion (Year 11)
Theme 1 - The difference between Youth Worker and Teacher
It appears that all participants that contributed towards the study referred to the difference between a teacher and a youth worker. The young people recognised that a Youth Worker’s approach is different to that of a teacher and described how, as demonstrated by the two quotations:
“It’s so much better with you because you don’t talk to us like we’re kids and you try to understand all the time where we’re coming from. Teachers are all very much by the book. I feel like they think we just need to get on with it but they forget that we are going through stuff, and we are just kids but you get that but teachers don’t”. 
(Mair, focus group 2)
“Yes, because I can’t trust the teachers because they will go off and tell other teachers. They don’t really care either”.  
(Anna, Focus group 1)
“Yes, because you’re more trained than them and nicer and I can’t trust the teachers”.
(Harriet, focus group 1)
“Literally like friends. Because you try to understand where we’re coming from, we try to understand where you’re coming from then. Teachers go by the rules but with you listen to us first, and you understand us, and you listen to everything and help us get through it whereas the teachers don’t. Teachers don’t understand that we are learning about life, but you understand that we are just kids trying to figure stuff out. We are kids at the end of the day”.
(Ffion, focus group 2)
The data collected from the Youth Service manager also recognised the difference between Youth Workers and Teachers, but also noted how the Youth Service and school can work in partnership for young people to benefit. The Youth Service manager noted: 
“Youth Workers are considered informal educators, and although traditionally and typically we are seen to have a very different approach to teachers, or formal educators; Youth Work and Schools certainly have the potential to work effectively together for the benefit of all those involved; pupils, parents, teachers and the wider community”.
(Youth Service Manager) 
“Youth work can bring a totally different culture into schools. Where teachers are bound by statutory duties to educate within a formal curriculum (albeit there are changes following the introduction of the new curriculum) and work to a set timetable, Youth Workers can respond to current need and plan interventions that start from where the young person is at, educationally, emotionally, and socially”. 
(Youth Service Manager) 
“Some of the disadvantages to acknowledge when it comes to having effective partnerships between Youth Workers and formal education, is personalities. It is hugely important that the Youth Worker is the best fit for that setting. It all comes down to their ability to build and maintain relationships and having the ability to work with others. This can often be a challenge for any ‘external partner’ but when done well, it’s a partnership that will thrive. Having skilled and competent Youth Workers, that schools value is key. Similarly, it’s important that the school understand and value the role of the Youth Worker, so they can do just that, and are not pulled into other work that is not suitable or misused unintentionally”. 
(Youth Service Manager) 
The schoolteacher also referred to the difference in relationship, by talking about how Youth Workers and teachers can complement one another to benefit young people.
“For many years Youth Workers have been involved directly or indirectly with schools in terms of delivering programmes that complement and supplement the curriculum. There is a positive response from pupils towards Youth Workers. Young people can differentiate between Youth Workers and teachers in terms of learning and interventions”. 
(Schoolteacher)
“Having a Youth Worker on site gives Young People a professional to access as and when they need support. Teachers and school staff are bound by timetables and commitments therefore can not always be on hand to support pupils right away. Having a Youth Worker there that instant until a member of school staff can help benefits the pupils and school”.
(Schoolteacher)
Sub theme – The new Curriculum for Wales
The author did not deem it appropriate to ask the young people about the new Curriculum for Wales, however it was noted by the Youth Service manager and schoolteacher as being: 
“The Youth Work Strategy for Wales has a shared vision of strengthening the contribution of youth work across government agendas, including within education, establishing partnerships to support curriculum delivery, and this links directly to the new curriculum for Wales”. 
(Youth Service Manager)
“Youth Work has a firm part to play in the delivery of the new curriculum for Wales. Youth Workers across Wales already deliver a varied PSE curriculum focusing on health, emotional wellbeing, citizenship, art, sport etc. and this can be extended to support schools in meeting the aims of the new curriculum”.
(Schoolteacher)
Theme 2 – Targeted Youth Work compared to Open access provision. 
The author was eager to establish what the Youth Service Manager, young people and Schoolteacher thought of targeting young people as opposed to working with them on an open access basis. When the author asked the young people ‘do you think your school-based Youth Worker (SBYW) should be open access’, they responded with: 
“No, because some people are fine and can cope with school and some people don’t like school, so they need to see you”. 
(Shane, focus group 1)
“Some people need it, and some people don’t, and you don’t have time for everyone. Then it’s like it’s too much then if you work with everyone who has a choice you won’t have time for those who really need it. And it’s like you can do big groups to see more kids because it’s nice to be in little groups or alone because if there’s too many people you can’t say anything”.
 (Anna, focus group 1)
“I prefer one on one time with a youth worker. If I went to youth club there will be like 30 other people there and I wouldn’t get a chance to speak to you, especially not in private about what is worrying me”.
(Harriet, focus group 1)
“I think like some people probably need it but don’t know they need it, or teachers don’t know they need it. Shouldn’t be an open-door thing because everyone will just want to come in and skip lessons. And stuff”.
(Ffion, focus group 2)
“I don’t think it should be. I think you should ask to come and see a youth worker and then you should be allowed then you can arrange like appointments and stuff”. 
(Mair, focus group 2)
The Youth Service Manager reported that: 
“I feel that it is required to have a criteria in order to identify and prioritise young people who require Youth Work support, on a targeted basis. These will often be society’s most vulnerable young people. Due to the level of demand in schools, especially post-Covid, we must have a process to ensure that those young people who need our support the most, receive it”.
(Youth Service Manager)
“This often means working alongside the school and other professionals such as school counsellors, to have a graduated and appropriate response to pupil need”.
(Youth Service Manager)
“By referring pupils to the Youth Worker, we as a school can monitor who they are working with and when. It enables us not to double up on intervention provided and ensure pupils aren’t losing time in class and missing out on education”.
(Schoolteacher) 
Sub theme – Access to Youth Workers outside of school 
It was highlighted during the literature review that schools are where the vast majority of young people can be found, therefore it is a great place for Youth Workers to be in order to access them. Therefore, the author wanted to investigate if the young people in the focus groups had access to a Youth Worker outside of school. The young people responded with: 
“No, I have never been to a youth club”.
(Ffion, focus group 2)
“No”.
(Mair, focus group 2)
“I do but I don’t want to. I can go somewhere in Borth if I want to. I used to go to youth club, but I didn’t like it though. It’s not really like talking about your feelings its more about games and stuff, so it gets really loud”. 
(Harriet, focus group 1) 
“I know about two youth clubs but I get to nervous to go”.
(Shane, focus group 1) 
“I don’t. I can go to see a councillor outside of school, but I don’t want to because I can see you. I want to go to a youth club but I’m too scared to. There’s just too many kids there”. 
(Anna, focus group 1)

Theme 3 – Benefits of School based Youth Work 
Without asking the participants directly what they feel the benefits of having a SBYW are, it was a common theme that came up in both focus groups and questionnaire answers.  The young people referred to the benefits by the following quotations: 
“It helps because you can speak about all your problems, and they can understand you and help you push through everything”. 
(Reference)
“With you I have learnt not to get angry about absolutely everything. There are other ways of dealing with things other than just snapping”.
(Ffion, focus group 2)
“We know we can talk to you about anything, and you’ll be there to help us”. 
(Reference)
“I have learnt how to cool down and like be less snappy at teachers. You have also taught me to be more positive especially about school and teachers”.
(Mair, focus group 2)
“I enjoy having a youth worker in school because I can talk about my emotions, and I can be honest with her. It makes my day a lot easier because I look forward to the rest of the day after talking to the youth worker”.
(Reference)
“If the youth worker wasn’t in school, I’d want to move school, but you’ve helped me, so I don’t want to go now”.
(Shane, focus group 1)
“The best thing about having a youth worker in my school is not going to lessons I find hard. If I do too many subjects I can’t think, so it’s easier to come here so I can reset, and it makes going to lessons easier after having a break with the Youth Worker”.
(Reference)
“I’ve learnt that I can trust more people than I did bore seeing you”.
(Anna, focus group 1)
The Youth Service Manager and schoolteachers’ responses were similar in what they recognise as the benefits of SBYW. The Youth Service manager notes: 
“Youth Workers engage, build, and maintain meaningful relationships with young people deemed at risk of disengagement from mainstream education, due to one or a host of reasons, including the inability to cope with conformity, breakdown within the home, family bereavement, abuse, or exploitation. Youth Work will typically offer support in the form of social, emotional, and behavioural work, tailoring sessions to meet individual or group needs. These opportunities will broaden the experiences available to young people in the school setting, often channelling young people into positive directions, raising their self-esteem, motivation, and self-worth. Youth Workers will often aim to tie in targeted support with accredited learning when appropriate, to encourage and ensure individuals have qualifications when leaving mainstream education”. 
(Youth Service Manager) 
“For pupils who work with a Youth Worker we have seen an improvement in their attendance, self-esteem, and behaviour. Having a Youth Worker in school has also helped the pupils who are suffering form a mental health illness also. Since COVID some pupils have become anxious to attend lessons and socialise with friends. By referring them to the Youth Worker, it gives them the support they require to come and stay in school all day”.
(Schoolteacher) 
Theme 4 – Challenges / recommendations from young people. 
To capture what challenges a SBYW faces, the author asked the schoolteacher and Youth Service Manager what they feel the challenges to their service are, and to make it young person friendly the author asked young people ‘What would they like to see the youth worker to do differently or is there anything they would change about the support they receive’. The young people mostly just said ‘No’, however two did expand on their answers by stating: 
“I feel like it would help if I was able to see you more often, especially if it’s school that’s annoying just to be able to get out of lesson would be so much better. Being in the school walls can make you more annoyed so getting out will help you relax”.  
(Mair, focus group 2)
“Go for walks outside. Go to more places outside school because the school energy is just not right”. 
(Ffion, focus group 2)
“I think the bucket list is mostly ticked. You’ve done a good job. Maybe more cooking, and I feel like it’s important to talk about emotions”. 
(Harriet, focus group 1) 
“Go outside more, take pictures, and do more practical things”.
(Shane, focus group 1)
The Youth Service Manager noted:
“In terms of our service, I would consider the following challenges as being at the forefront for many youth support services across Wales:
Youth Services not considered ‘statutory services’ placing them at greater risk of vulnerability when authorities and charities are required to make budgetary savings. Lack of understanding fully of the role / expertise of a Youth Worker. Recruitment of professionally qualified Youth Workers to rural West Wales. Emotional toll of Youth Work is not always recognised, although is outweighed greatly by the reward it brings to those in employment. Complexity and diversity of issues, especially post Covid-19. Transition between service and communication between statutory services (education, social care etc.), support services, health services etc”.
(Youth Service Manager) 
The Schoolteacher added how:
“There are many issues facing young people, these can include: Increasing mental health issues and insufficient support, poverty, financial instability, and inequality, potential exposure to sexual exploitation and online abuse, lack of safety and cohesion in the home, poor transition between services for young people”.

(Schoolteacher)

Now that the author has presented the data gleaned from the focus groups and questionnaires, the next chapter will offer in-depth discussion and analysis of these findings in order to further consider and explore to what extent does Youth Work intervention compliment the new all Wales curriculum in rural west Wales.



















Chapter Five
5.1 Discussion of Results 
This chapter will analyse the four themes and two sub themes identified in this study which were: The difference between Youth Worker and teacher, the new Curriculum for Wales, targeted Youth Work compared to open access provision, access to Youth Workers outside of school, benefits of school based Youth Work and challenges/recommendations from young people. The chapter will analyse these themes along with other relative findings that correlate to the issues raised in the literature review which will aim to enlighten the research question.  
When investigating the definition of Youth Work, it was evident that it holds many different meanings to those who deliver Youth Work (Batsleer, 2008; Bradford, 2005). Some definitions concentrated on the purpose of Youth Work, whereas some recognise that the purpose of Youth Work is not what makes it unique. It is a Youth Worker’s approach, the relationship they have with young people and how they make young people feel that makes Youth Workers and Youth Work unique and incredibly effective.  Although the author found it difficult to find a clear and concise definition that researchers agreed on, one thing that was apparent in the data collected is that young people found they can trust their Youth Worker and a Youth Worker is like a friend to them. A trusting relationship, based on mutual respect for one another is a great base for a Youth Worker to have with a young person in order for them to engage. The young people who participated in the research focused mainly on how the Youth Workers made them feel, as opposed to the outcomes they gained by working with them. This may be why young people feel strongly about the difference between a teacher and a Youth Worker. Mair noted, “It’s so much better with you because you don’t talk to us like we’re kids and you try to understand all the time where we’re coming from”. The NYA (no date) stated that teaching and Youth Work are two distinct professions, however they believe there are more points of similarity than difference. Data collected from young people did not show any similarities. It is important to highlight that the young people in the focus group do not represent every pupil, and they may feel differently about teachers compared to other pupils. Interestingly, both the schoolteacher and the Youth Service manager highlighted the purposes of both roles, as opposed to the core values that form the relationship between them and the young people, which is what the young people concentrated on. However, it is important to keep the purposes in mind and focus on them as they form the platform on which Youth Work is built, but without the values of trust and respect with the young people, Youth Work would not be as effective. Youth Workers and Teachers have a different aim as noted by the PYOG (2020) in chapter three. Having analysed the data from the focus groups with the young people, the author found that young people did not recognise the teacher’s aims or efforts. Interestingly, when discussing the difference between Youth Workers and teachers two young people spoke about how they are only children and they will make mistakes and are still learning. This shows the author that young people do not feel respected by teachers in general and would appreciate a greater focus on their wellbeing as opposed to their educational achievements. Although the data from participants does not show it, the author does however believe that teachers do focus greatly on young people’s wellbeing and care for their emotional development as well as their academic development. 
Before conducting the research, the author, who is a Youth Worker by profession, thought it would only be the Youth Service manager and herself who found it interesting that Youth Work which is deemed as ‘universal and Open access’ (YWWRG, 2022) is delivered within a school as a ‘targeted’ provision. Essentially, what the author found interesting and wanted to find out is how a Youth Worker’s approach works within such a formal setting. The research in chapter three and the data gathered by the participants show that other professionals and young people also have a strong opinion about this, which surprised the author. Authors such as Hoggarth, Tyler and Merton (2009), Rogers (2016) and the NYA (no date) note how Youth Work is changing from open access to a more targeted approach. This is supported by the data collected by the Youth Service manager who states, “I feel that it is required to have criteria in order to identify and prioritise young people who require Youth Work support, on a targeted basis”. From the school’s perspective, it was apparent that referring young people to the youth worker allows them to track the intervention they receive and enables them to monitor young people’s education, which is paramount within a school setting. In order to make this question user friendly for the young people the author asked ‘Do you think pupils should be allowed to work with the Youth Worker without a referral’ to which all of them replied no, with some expanding on their answer by stating: “No, because some people are fine and can cope with school and some people don’t like school, so they need to see you” and “Some people need it, and some people don’t, and you don’t have time for everyone”. Not having time for everyone is an interesting observation, however as a Youth Worker the author finds this problematic as the prospect that there may be young people within the school who require support but are not getting it is difficult. This raises the question into the referral process, and makes the author wonder if the referral process is fair, when was it last reviewed, should young people be given the opportunity to self-refer, and should it be made compulsory in every school in Ceredigion that the Youth Workers have an open access provision such as an after school club or lunch time drop-in in order for young people to access a Youth Worker, referred or not?
By searching for clarity, the author is left with further questions and is somewhat confused as to whether targeting young people for intervention is the most appropriate approach. One thing that has become apparent is the participants do not have access to a youth worker outside of school, and if they did, they did not attend youth club. Research in chapter three (ref) found this may be because of geographical reasons, and lack of transport in Ceredigion, however data captured during this research found young people did not feel comfortable going to Youth Club because they are ‘overcrowded’ and ‘noisy’. 
Benefits of school based Youth Work (SBYW) is the only theme that shows apparent consistencies, and shows that the data gathered collates with the research found while conducting this research. Arad (2015) found that schools that are engaging in Youth Work reported improved attainment and attendance levels and a reduction of disruptions in the classroom. Data collected from the young people found that young people reported having a youth worker in school made going to school easier by having someone on hand to talk to if needed. Shane from focus group one stated, “If the youth worker wasn’t in school, I’d want to move school, but you’ve helped me, so I don’t want to go now.” This shows the author that working with the school based Youth Worker has improved Shane’s attendance and desire to attend school. Rogers (2016) notes how SBYW supports young people’s emotional needs and teaches them life skills, such as communication, conflict resolution and stress management. Mair from focus group two supports this by noting, “I have learnt how to cool down and like be less snappy at teachers. You have also taught me to be more positive especially about school and teachers”. It was not only young people who recognise the benefits of SBYW, the YSM and schoolteacher both support the benefits of SBYW by noting, “For pupils who work with a Youth Worker we have seen an improvement in their attendance, self-esteem, and behaviour” (schoolteacher) and “Youth Workers often channel young people into positive directions, raising their self-esteem, motivation, and self-worth” (Youth Service Manager) There is an abundance of evidence that proves the benefits of Youth Work (Jeffs, 2010, Arad, 2015). However, finding research aimed at SBYW was slightly difficult, and proved even harder when focusing on Wales specifically. 
Although the benefits of SBYW was no surprise to the author, one thing the author found interesting to learn during the research was that all parties involved benefit from having a SBYW.  The Youth Service gains reach to much more young people, and the school has additional pastoral support, which may enable more time for teachers to teach and young people have a professional on hand within the school they feel comfortable and happy to speak to. 
There was little to no evidence that became apparent during chapter two to highlight the challenges SBYW face, or logistical challenges to the Youth Service. However, what the author has found are challenges that young people face, which affect SBYW and the way they deliver appropriate support to young people. For example, in chapter two it was highlighted that there is lack of transport in Ceredigion, which may hinder young people’s ability to access Youth Work support. Nevertheless, as most young people are attending school and transport to school is provided, this barrier is eliminated; providing the young people are referred to the SBYW or they attend an extracurricular activity provided by the SBYW. The Youth Service manager highlighted interesting challenges that the author had not considered. Challenges such as, budget cuts, emotional toll on Youth Worker, complexity, and diversity of issues, especially post Covid-19 and so on. What stood out to the author was the YSM highlighting the ‘lack of understanding fully of the role / expertise of a Youth Worker’. The author finds this interesting as it suggests that other professionals do not fully understand a Youth Worker’s role. Could the YSM manager be referring to schools, or professionals from other services? Or is it something she has learnt from feedback from her team of Youth Workers? Having established the benefits that Youth Work can provide young people it would be a shame if other services that support young people did not recognise or acknowledge this.   Although Youth Work as a whole is a difficult profession to capture its impact and outcomes completely, Youth Workers will utilise distance travelled tools to measure impact whilst engaging with young people. Historically, some previous tensions the author has observed within her practice as a SBYW can be ‘old-style’ such as pupils being taken out of class to reward poor behaviour, and the lack of understanding around this. However, over the last 8-10 years, this has significantly changed across Wales. It is therefore important that staff across the school understand the role and purpose of a Youth Worker. Logistical challenges sometimes come with delivering effective SBYW such as having a suitable and consistent space in the school building. As simple as it sounds, it is key to being established in that setting, and not all schools will have suitable spare space.
It was encouraging to learn that both the YSM and the schoolteacher recognised that SBYW can help facilitate delivery of the new Curriculum for Wales in certain aspects.  The links made between the new Curriculum for Wales (WG, 2020) and the Principles and Purposes of Youth Work (YWWRG, 2022) were clear in chapter three. 
The next chapter will draw this research study to an end by presenting the conclusion and recommendations.
Chapter 6
6.1 Conclusions and Recommendations
This final chapter will bring the study to a close, concluding the aims of this study, which were firstly to identify if school-based Youth Work is an effective form of intervention for young people, and to establish whether Youth Work intervention compliments the new Curriculum for Wales. Finally, a set of recommendations will be prepared as a guide to be considered for Youth Services or Youth Work practitioners and the schools within Ceredigion to explore potential areas for further development for the benefit young people. 
The results established four key themes by using a thematic approach, which were identified as: 
i) Benefits of School based Youth Work
ii) Open access provision compared to targeted intervention
iii) Similarities between the Principles and Purposes of Youth Work (YWWRG, 2022) and the New Curriculum for Wales (WG,2022)
iv) Challenges/recommendations from young people.

The focus groups and interviews indicated that SBYW is having a positive impact on young people’s wellbeing, attainment and attendance. It was established that the young people felt better able to attend and remain in school having had the opportunity of receiving additional support in the form of social, emotional, and behavioural support. 
It appeared that the young people who experienced issues regarding their social, emotional, and behavioural well-being prior to receiving Youth Work intervention were able to engage and progress in school after receiving additional support to address these issues. 
It was also established that  Youth Work, which has traditionally and predominantly been delivered as an open access provision (YWWRG, 2022), is now developing into a more targeted approach provision (Ref). The author wanted to explore how Youth Work’s universal approach and open access approach works within a formal, structured setting such as a secondary school.  This study found that Youth Work is changing from a universal open access provision to a more targeted approach due to the nature of the setting youth workers are working in and due to policy changes and Youth Services’ requirements. This is supported by the Youth Engagement and Progression Implementation Plan (WG, 2013) which states the need for Youth Services and schools to work together to be able to provide the best support for those ‘at risk’ of exclusion. Additionally, it was identified in the focus groups that those involved felt this form of additional well-being support was best delivered by youth workers as opposed to schoolteachers due to the differentiation in the nature the professional relationships and the advantage of voluntary engagement offered by Youth Work (YWWRG, 2022). 
The research also identified that the Principles and Purposes of Youth Work (YWWRG, 2022) have significant parallels to the new Curriculum for Wales (WG, 2020). This offers an excellent opportunity for teachers and SBYW to work collaboratively to enhance the support provided to young people within schools in Ceredigion. 
The research concludes that Youth Work has a significant part to play in the delivery of the new Curriculum for Wales (WG, 2020), from delivering a varied PSE curriculum focusing on health, citizenship, wellbeing, and many more which is used to support schools in meeting the aims of the new Curriculum.  
6.2 Recommendations
Based on the findings discussed in the previous chapter, Youth Services or Youth Work practitioners and secondary schools in Ceredigion might consider the following three recommendations for practice and further research:
1. The introduction of a Self-Referral System and the establishment of Open Access Youth Work provision at School
The current study found that the young people involved felt it would be beneficial if they could self-refer to see the school-based Youth Worker. The author believes this would be beneficial as it would enable young people to gain access to support if required, without the need to consult with other professionals in order access the support available. This supports a young person-centred approach, that should aid those who lack in confidence or self-esteem to access support. Young People can progress through their school journey without recognition of potential difficulties or challenges they may be experiencing, so this would eliminate the risk of missing young people who need support. For example, young people who strive academically and whose attendance is not hindered yet face significant challenges in other aspects of their lives. It would also introduce an element of open access Youth Work provision within the school. The school would be able to monitor who is working with the Youth Worker also as they are part of the referral process. However, the author also recognises the need for a clear process which will consider an approach to priority of need. This approach assumes that by enabling another referral pathway for SBYW support, the level of demand would increase. This does naturally indicate that current resources could be negatively impacted, and that contingency planning should be considered, to meet demand levels, whilst continuing to offer quality services. 
2. Increased Partnership Work
The study also found the partnership work between the school and the Youth Service to be positive and effective in supporting young people deemed ‘at risk’ of exclusion, therefore another recommendation to consider is breaking down the barriers between formal and non-formal education in other areas of Wales by signalling partnership work as a new way forward in terms of collaboration between schools and Youth provisions and services. 
3. Further Research 
In order to expand this research further the author believes it would be beneficial to interview a school-based Youth Worker and their experiences. Having a School based Youth Worker’s views and opinion would provide the research with more depth. The author also believes it would have been effective to conduct more focus groups to reach more young people, as this study offers a small sample only. Having a greater perspective of young people’s thoughts and beliefs would provide the research with more evidence and may have identified broader themes. 
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All young people will have varying needs and barriers they face in their lives, and this was the overarching ethos of youth work set out by Extending Entitlement (NAW, 2002) whereby services would work with all young people, focusing on their individual journeys which were about promoting self-efficacy and independency. However, once you begin to work with a young person you may begin to find underlying issues such as poor mental health, low self-esteem and demotivation. These along with many others affect a young person’s ability to learn and flourish within a school setting and could be a contributing factor as to why a young person is disengaged in school.  Therefore, the researcher would argue that young people will benefit from receiving youth work intervention within a school.  

Therefore, this study will set out to break down the stigmas associated with young people who are, or at risk of, becoming disengaged in school, delve into deeper understanding of what they are going through and develop effective recommendations in providing effective support. 

 (this box should expand as you type)

	6
	Objectives of Research Activity
· Identify two Secondary Schools in Mid-West Wales offering Youth Work Intervention to its pupils, in partnership with the Local Authority Youth Services.
· Conduct a focus group with 10 pupils from each of the two Secondary Schools with pupils whom currently access Youth Work intervention. Due to COVID 19 this will be done over Teams with the Youth Services and the school’s permission granted. 
· Conduct a questionnaire with two Secondary School teachers whom are aware of the Youth Work Intervention offer.
· Conduct a questionnaire with a Local Authority Youth Service Manager whom has responsibility for the Youth Work Intervention offered in Secondary Schools. 

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	
For this research I have chosen the qualitative approach. As Kumar (2011) explains, the key focus of qualitative research is to understand, explain, explore, discover and clarify situations, feelings, perceptions, attitudes, values, beliefs and experiences of a group of people. Although qualitative research is deemed as less specific and precise (Kumar, 2011), I believe it enables the researcher to gain a greater depth of people’s emotions and feelings on a certain matter which is best suited to my research question and overarching paradigm. In order to gain specific and reliable data, the majority of methods will be young person-focussed in order to provide valid recommendations for young people and practitioners based on real genuine experiences.

Bergold and Thomas (2012) state the primary aim of participatory research is to give members of marginalized groups a voice or to enable them to make their voices heard. What counts is that they bring their experiences, their everyday knowledge, and their ability into the research process and thereby gain new perspectives and insights (RUSSO, 2012). This ensures that the research is adhering to the principles and purposes of youth work in Wales, promoting their personal and social development and supporting young people via the Five Pillars of Youth Work; Educative, Participative, Expressive, Inclusive and Empowering (WLGA, 2013; WG, 2014).

(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	Due to COVID 19 and the current restrictions in place all research will be undertaken online and or virtually to avoid possible risks. 

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
N/A 

(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☒
	☐

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	
Through Youth Work intervention young people’s mental and physical well-being are maximised. Youth Work intervention is person centred and focuses on the needs of the young person therefore there mental well-being is paramount and considered at all times. 
The key purpose of youth work is to: “Enable young people to develop holistically, working with them to facilitate their personal, social and educational development, to enable them to develop their voice, influence and place in society and to reach their full potential” (CLD Standards Council Scotland, 2019).
(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☐
	☒

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	23 participants 


(this box should expand as you type)

	11
	Who will the participants be?

	20 school pupils aged between 11-18 (10 from each school)
2 Adult school teachers 
1 Adult – Ceredigion Youth Service manager 
(this box should expand as you type)

	12
	How will you identify the participants?
	Participants will be those already engaged in the youth work intervention programme. 
The adults will be those with a responsibility for coordinating the youth work intervention programme. 

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	The research that will be conduct will aim to gather the thoughts feelings and opinions of young people and professionals whom are engaged with a youth work intervention programme. Therefore the researcher deems the research to be fair and objective. 
The researcher does not feel that the research will negatively affect or cause emotional distress to any participants. 


(this box should expand as you type)
	Due to the nature of study, sensitivity and confidentiality must be adhered in order for participants to feel secure and not alienated. Any young people not wishing to take part due to anxiety, depression or any other form of mental health issues will be respected and not coerced to participate. Where any issues are raised organisational policy in relation to the welfare of participants will be followed. 
Ceredigion County Council’s policies and procedures and the youth services code of practice will be followed at all times as will UWTSD ethical guidelines. 




	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
N/A 

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
The researcher is currently an employee of the organisation and therefore has established relationships with participants, therefore any potential risks to the investigator have been previously considered/identified and addressed. 
(this box should expand as you type)
	How you will mitigate the risk to the investigator:
The researcher will report any risks to her supervisor during the regular supervision meetings and inform the dissertation supervisor of any risks also. 


(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
The Local Authorities procedures and policies especially safeguarding policies will be followed and implemented at all times. I would report any issues to the line manager and safeguarding officer. 


(this box should expand as you type)
	How you will mitigate the risk to the University:
Fieldwork guidelines are provided for students which include guidelines on reporting procedures. I would inform my programme director / module tutor of any behaviour that Contravenes the Universities Code of practice or contravenes The Code of ethics for Youth Work Practice, Community and Participatory research Ethical Guidelines / BERA ethical guidelines. 


(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

None 

(this box should expand as you type)
	How you will mitigate the risk to environment:

n/a

(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001500959522




SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
In order to improve the accuracy, validity, credibility and transferability of the study, the researcher will conduct a “member checking” exercise after the initial analysis of her findings. This enables the researcher to make sure they have understood what the participants are saying. 

The participants will have access to the initial research findings as part of the member-checking process.  The final results will be offered to the young people in the form of an online feedback session should they request this.   

While demographic data will not be collected, secondary sources may include demographic information about young people and therefore GDPR and Ceredigion County Council’s data protection policy will be followed at all times and advice and agreement from the LA and organisations sought. 

 (this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Informed consent will be sought from all participants. In regards to young people under the age of 18, informed consent will be acquired from both parent/guardian and the pupils themselves. Informed consent will be gained through information and consent forms. 
In line with the Principles and ethics of Youth work (ETS 2012; WGLA, 2013) and BERA ethical guidelines (BERA, 2011)  all participation will be on the basis of voluntary informed consent. 
 (this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
The research will be anonymous. The schools and participants will be anonymised in final report to safeguard any potential adverse effects.  Also by ensuring the final report is anonymous will encourage all participants to give an honest and true view. 
(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☒


	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☒


	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☐
	☒

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All data will be stored on organisation laptop, which is password protected. 

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
The raw data generated by the research activity will only be viewed by the Principal Researcher and the Dissertation Supervisor.

The final report will be accessible to all participants, the researcher and the university tutor.

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
The Principal Researcher.

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Electronic data collated will be stored in County Council premises and secured adhering to data protection policies. Relevant data will be scanned Electronically using a Local Authority verified laptop, which is password protected. 

Data pertaining to the research will only be stored for the purpose of the research, on completion of the MA Dissertation all data will be destroyed after the completion of the research. 

All data will be taken into consideration alongside the GDPR, 2011. 
(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
N/A

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	R.Davies
	Date:17/11/2021



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Angharad Lewis
	Date:

24.11.21

	3
	Signature:
	


	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/
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	Rhif Adnabod Cyfranogwr: 
Participant Identification Number:
	

	
FFURFLEN GANIATÂD CYFRANOGIAD
	
PARTICIPATION CONSENT FORM

	Teitl Y Prosiect: / Project Title: To what extent does Youth Work intervention compliment the Curriculum for Wales in rural West Wales

	Enw'r Ymchwilydd / Name of Researcher:	Rebeca Davies


									  
Rhowch Llythrennau cyntaf eich enw yn y blwch / Please initial box 
	1
	Cadarnhaf fy mod wedi darllen a deall y daflen wybodaeth dyddiedig 5/7/2023 ar gyfer yr astudiaeth uchod. Rwyf wedi cael y cyfle i ystyried y wybodaeth, gofyn cwestiynau, ac rwyf wedi cael ateb boddhaol i’r rhain.
	I confirm that I have read and understand the information sheet dated 5/7/2023 for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.
	

	2
	Deallaf fy mod yn cymryd rhan o’m gwirfodd a bod croeso i mi dynnu’n ôl ar unrhyw adeg, heb roi rheswm.

	I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason.

	

	3
	Deallaf y gellir defnyddio unrhyw wybodaeth a roddir gennyf mewn adroddiadau, erthyglau neu gyflwyniadau gan y tîm ymchwil.

	I understand that any information given by me may be used in future reports, articles or presentations by the research team.

	

	4
	Deallaf na fydd fy enw’n ymddangos mewn unrhyw adroddiadau, erthyglau neu gyflwyniadau.

	I understand that my name will not appear in any reports, articles or presentations.

	

	5
	Cytunaf i gymryd rhan yn yr astudiaeth 
uchod.

	I agree to take part in the above study.

	

	Enw’r Cyfranogwr Name of Participant

	
	Llofnodwyd
Signature

	Enw’r Rhiant/Gwarcheidwad (os yn berthnasol)

Name of Parent/Guardian (if relevant)
	
	Llofnodwyd
Signature

	Ymchwilydd
Researcher

	
	Llofnodwyd
Signature



	Cewch wrthod cymryd rhan yn yr astudiaeth hon. Cewch ddod â’ch cyfranogiad yn yr astudiaeth hon i ben unrhyw bryd. Os penderfynwch barhau’n ddienw, bydd sicrhau hynny’n flaenoriaeth a chymerir pob cam ymarferol i guddio pwy ydych. Os yw’n well gennych fod yn anhysbys, ni fydd unrhyw wybodaeth yn eich enwi ar dapiau sain na thrawsgrifiadau o’r cyfweliad hwn nac o unrhyw un arall.  Ni fydd neb yn clywed unrhyw dapiau sain nac yn gweld unrhyw drawsgrifiadau heb eich cydsyniad o flaen llaw. Bydd deunyddiau a grëir yn sgil y cyfweliad hwn neu unrhyw gyfweliad arall yn aros yn gyfrinachol. 

	You may decline to participate in this study. You may end your participation in this study at any time. If you decide to remain anonymous, maintaining your anonymity will be a priority and every practical precaution will be taken to disguise your identity. If you prefer anonymity, there will not be any identifying information on audiotapes or transcripts of this or any interview. No-one will hear any audiotapes or see any transcripts without your prior consent. All materials generated from this or any interview will remain confidential.







	Ar ôl llenwi’r ffurflen, dychwelwch hi yn yr amlen a ddarperir (lle bo’n berthnasol).  Rhoddir un copi i’r cyfranogwr a chedwir y gwreiddiol yn ffeil y tîm ymchwilio yn:

	When completed please return in the envelope provided (if applicable). One copy will be given to the participant and the original to be kept on the file of the research team at:


	ENW A CHYFEIRIAD YR YMCHWILYDD
Rebeca Davies, 
Canolfan Rheidol
Llanbadarn Fawr, 
Aberystwyth 
SY23 3UE
	NAME & ADDRESS OF RESEARCHER
Rebeca Davies, 
Canolfan Rheidol
Llanbadarn Fawr, 
Aberystwyth 
SY23 3UE
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	Rhif Adnabod Cyfranogwr: 
Participant Identification Number:
	

	

	
PARTICIPANT INFORMATION SHEET


	Teitl Y Prosiect: / Project Title: To what extent does Youth Work intervention compliment the new all Wales curriculum in rural West Wales


	
Dear Participant: 
My name is Rebeca Davies and I am studying in the Centre of Childhood, Youth and Education.
I am writing a research project about the views and experiences of those involved with Youth Work intervention in school, as part of my MA Youth and Community postgraduate degree at the University of Wales Trinity Saint David. I would like to gather the views and experiences of the young people, the school and the youth service.
I believe your opinions will be extremely helpful to me, so I would like to invite you to complete the attached questionnaire. Through your participation, I hope to ascertain your thoughts and feelings about the youth work intervention that is delivered within the school.  
All the information gathered will be kept strictly confidential to the researcher involved and at NO time will the information be released to the general public. This gives you a chance to express your views in a confidential and anonymous forum and still be able to make a difference. Your participation in this study is completely voluntary so you can withdraw from the questionnaire at any stage. 
The questionnaire should take no longer than 15 minutes to complete, but there is no time constraint. There are also no right or wrong answers. Attached to this letter is the consent form. 
After careful and precise analysis of the data obtained from this questionnaire, I will be happy to provide you with a copy of the findings at your request. The results of this focus group will hopefully enhance my understanding and knowledge and will be stored on an organisation laptop which is password protected. The results of the research will be fed back to the University of Wales Trinity Saint David, and any participants at they’re request.  
We thank you in advance for your time and participation. If any questions do arise, feel free to contact me at your convenience. 
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1. As the youth service and schools have a different nature of work, do you think mainstream education and youth work can work effectively in partnership with each other? If so, what are the advantages or disadvantages of working in partnership with a school?

	







2. Do you feel that targeting young people to work with a youth worker is the best approach? If so, do you worry that some young people may be missing out on a service they may benefit from?

	



3. The four main aims of the new curriculum for Wales are to encourage ambitious and capable learners, and be enterprising and creative, ethical, and informed citizens and healthy and confidant learners. Do these aims align with those or a Youth worker and can a Youth Worker working in a school contribute towards these aims?  
	











4. What are the benefits to your service, the school, and the young people of having a youth worker in every school?

	




. 



5. What are the main challenges your service face?
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1. Do you/how do you think Youth Work support and intervention in school contributes to and/or improves young people’s engagement and wellbeing in school?
	








1. Do you feel that the work of a School Based Youth Worker can contribute towards the vision set out in the new Curriculum for Wales Framework? If so, how? 
	



1. What is your opinion on offering School Based Youth Work support and intervention on a targeted basis (i.e. referral) rather than on an universal basis, for all pupils?

	









1. Do you feel that Youth Workers and formal education (schools) can complement one another for the benefit of young people?

	








1. Have you seen a difference in young people who receive youth work support and intervention and if so, what does that look like? 
	











1. Do you feel that your school benefits from having a youth worker, and if so, how? 
	









1. Is it important to support young people’s social development and wellbeing? If so, please explain why?  
	





















Focus group interview guide
1. What do you think is the best thing about having a youth worker in your school? 
2. What do you think you got out of it? (Attendance, behaviour, social skills)
3. What new skills have you learnt from spending time with a youth worker?
4. Is there anything you feel that is negative about having support from a youth worker in school?
5. How does seeing a youth worker help your time in school? 
6. Do you think that every pupil should be given the choice to receive youth work intervention, or it should be targeted to chosen pupils?
7. Do you think you have a different kind of relationship with youth workers and teachers? Why? 
8. How do you think the youth work support will help you after you leave school? 
9. Do you have access to a youth worker outside of school? 
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