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Self-Evaluation Assignment 


The topic of discussion for the second micro-teach focused around encompassing ideas of human memory retention. The main aim of the lesson was to introduce the concept of human memory and retention through the use of interactive outlets and repetition. The learning objectives required the learners to be able to critically identify the various stages of human memory and retention, whilst also allowing the learners to discuss their own ideas relating to these key themes. Furthermore, to be able to discuss within a group the concepts of human memory, and to develop a realisation in oral form of this concept. Finally, for the learners to cultivate and express perceptual inquisitiveness about the key themes relating to memory covered within the lesson. While doing so I wanted to ensure that the topic engaged an active discussion within the class, whilst also inviting the learners to work within a team to encourage them to work in synergy together.

In preparation for the micro-teach I began researching relevant teaching strategies and key thinkers revolving around the subject matter of memory, in order to support the research and themes to be discussed in the lesson. I applied the concept of VAK (Intel Education, 2007) to incorporate various styles of teaching to be able to engage each individual learner and their preference for retaining information. This included not only using visual and auditory aids but also a kinaesthetic style of activity in the form of a quiz and a memory game in order to create a physical experience of the subject for learners who learn through doing. This is something I did not take into consideration in the first micro-teach and found it valuable to include different teaching strategies within this lesson.

As a focal point for the learners, I included a PowerPoint with supporting graphs and imagery, including Ebbinghaus’ Curve of Forgetting (1885) and a diagram, which highlights the different stages of human memory (Henderson, 2006).  A brief chalk and talk was also included to ensure both visual and auditory learners were able to follow the requirements of the lesson content and associated tasks. This would also enable the learners to take notes on what was discussed and to encourage questioning (Reece and Walker, 2008). 

Taking into consideration Dales Cone of Experience (1969) to assist in analysing and producing my micro-teach whilst also incorporating theory into the practice in order to ensure the most effective methods of teaching. The second micro-teach was created as a further enquiry into the discussion of memory and its relation to the photograph. The lesson began by recapping whether photography can be used as an accurate form of remembering, how a photograph may impact our own memory or state of awareness of a past event and how it can fluctuate and be fabricated so easily due to the increase of technology. 

The lessons then lead into the psychoanalytical element of this theory and how our own brain patterns function, whilst also investigating the different types of memories we retain. The lesson acknowledged the three main stages of memory; sensory memory, short-term memory and long- term memory and what stems from these stages (Henderson, 2006). Furthermore, the PowerPoint presentation provided text, graphs and imagery to demonstrate and support key ideas such as Ebbinghaus’ Memory Curve (1885) and the process and rehearsal and repetition (Henderson, 2006). The graph documented the memory retention levels from the initial learning period, which then decreases over a period of time. This introduces the HEA professional standard of K1 as it approaches the subject matter for the learners and introduces the concept of memory for visual interpretation (HEA, 2019).

Throughout the lesson I identified that within the classroom environment I felt that my delivery was relaxed and easy to follow. I believe this is due to having the experience of the first micro-teach, whilst at the same time putting into practice the skills I acquired during my teaching placement (Hillier, 2005). This enabled me to feel confident to speak about the topics being taught. 

[bookmark: _GoBack]In the second section of the lesson I introduced a quiz, which required all of the class to participate as one group.  The reasoning behind this was to enable the class to interact with and work together, whilst enabling me to determine their understanding. This was undertaken in an attempt to facilitate a class interchange I decided to allow the learners to work collaboratively to answer the questions rather than singling out specific learners.  According to Bennett (2015) cited by Rezaei (2015) this approach has been proven to have a positive effect on the enhancement of student learning. In accordance with this the professional teaching standard of K4 has been applied as the Powerpoint presentation accurately presented the information being discussed with the aid of an online quiz and class interaction to challenge the learner’s knowledge of the information taught  at the beginning of the lesson (HEA, 2019).

This activity was undertaken using a different format to the previous micro-teach, which was an individual quiz. I also learnt from the technical issues encountered in the first micro teach which used an interactive quiz that relied on the student’s accessibility to the Internet.  On this occasion, I used an online quiz, which required the students to discuss their responses as a group and then deliver back. This approach enabled me to still include the use of technology within the classroom in order to create an interactive part of the session and ensure there were no difficulties with understanding the content provided. (Petty, 2014).

This approach also allowed for a discussion after each question in order to test their knowledge of the subject without the learners feeling reluctant to get involved if they were hesitant to having the right answer. During this stage I believe that the class were able to interpret the questions with no issues and the quiz was well received, allowing a comfortable interaction within a communal environment. This also overcame my initial apprehension that they may not be engaged for this activity. This formed an introduction not only to the subject matter but a class discussion, which provided a basis to determine what the learners understand about the topic and with this introducing the professional standards of K2 and K5 (HEA, 2019).
 
The format of Q&A was beneficial and successful.  However, it did not provide a chance to have varied answers from the learners if they did have other ideas they would like to bring forward. Thus, as suggested by Jong et al (2013) cited by Rezaei (2017), it might have resulted in influenced agreement with the majority of the class or causing some learners not to engage with the activity at all. This is an issue I will have to take into consideration for my next micro-teach by possibly introducing two forms of question and answer teaching strategies. According to Dales cone (1969) by allowing the learners to interact with “action learning” this is key to retaining 90% of what is learnt during this activity.  For this reason I wanted the class to engage in a game which would encourage further dialogue and interaction between the group. This activity took place outside of the classroom location in order to disconnect from the usual learning environment and to engage in a relaxed setting. 

For this activity named ‘The Memory Circle’, a class circle was formed and the 
learners were encouraged to share a memory that resonated with them in their long-term memory. I found this activity not only engaged the learners into finding out more about each other, but also integrated the ideas of memory and related back to the Ebbinghaus’ theory of retention (1885) cited by Henderson (2006). This activity went really well, and the learners were fully engaged throughout.  I was concerned prior to the lesson that the learners may not wish to reveal personal memories, but they appeared to embrace the opportunity.  The activity also enabled the learners to know each other a little better.

At the end of the lesson I introduced the memory circle once again in order to examine what information they retained from each other and if any details were preserved at all. I felt this was a successful analysis as each individual learner was able to relay another member’s memory quickly and effortlessly.

Finally, I incorporated a Youtube video clip by the School of Life (2017) titled ‘Why We Only Learn When We Repeat’ to support the key themes discussed throughout the lesson and to integrate emergent technologies into the lecture. This strategy of learning is also supported through the use of Dales Cone (1969) to help retain information by the use of visual engagement. The School of Life video was used as an educational but entertaining insight into human memory and the use of repetition whilst also acting as an interim before recapping the Memory Circle. I found that the video gave breathing space to absorb new information before surveying whether or not they remembered each other’s memories.  The session ended with a recap of the material that had been discussed throughout and followed by a Q&A period to ensure the learners were able to revise or ask any questions of their own.





Reflection and Conclusion of Lesson

In conclusion, by using Dales Cone of Experience (1969) to break down the format of my micro-teach I believe that I was able to structure my lesson to include key teaching processes that would help aid the class to successfully engage and retain information throughout the lecture. This was achieved by combining not only techniques of verbal and auditory styles of learning such as a chalk and talk but also by encouraging experimental activities and producing direct experiences in the form of the Memory Circle and collaborative Q&A’s. I found that this was a useful and instructional way of forming a lesson and also aided my reflection. 

Furthermore, I found that I spoke with confidence and did not rely too much on my prepared notes whilst presenting, as I had previously in my first micro-teach. Alternatively, I noted various key words which abled me to work from memory of my chosen subject and did not stunt myself by trying to accurately and fluently read from my notes. Thus, this allowed me to keep constant eye contact and interact with the learners while enabling me to analyse whether or not they formed an understanding of the content and if necessary to give them further assistance. I found there was a comfortable engagement between the class and myself with no complications during asking or receiving questions about the subject matter.

Prior to the micro-teach I anticipated some difficulties that I may encounter for instance a possible non-engagement from the group or a lack of enquiry in the question and answer portion of the lesson. To facilitate this, the class worked collaboratively as there was no option for singling out specific learners, which resulted in it being easier to form and answer questions in a comfortable environment. Thankfully, there were no technical difficulties or issues with the quiz during this micro-teach, which I feel was overcome by examining my previous difficulties and issues and producing a plan B with a different technique of delivering a Q&A.

Overall, integrating my own observations with the feedback from the learners and the observing assessor I feel that the format and structure of the lesson worked very well and the activities and Q&A sessions brought a positive response and reaction inclusively. The observing assessors comments concluded that the planned lesson was very well structured and included highly engaging and effective activities. Whilst the learning included valuable information which had been produced with a great deal of preparation. However, the action plan for my next micro-teach is to consider my time management as I feel that this could be better paced and my delivery considered in order to ensure that I am not speaking too quickly. This is an issue I can take into consideration and overcome this obstacle by possibly using a timer to ensure I fill my allocated time that is set.
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