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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.



	
	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Ensure that literature features in all part of your assignment to support assertions and help make links with practice.
	I have ensured a range of literature which focuses on SDP and professional learning has been used throughout my assignment.

	Target 2
	Ensure that you fully explore relevant concepts using different sources of literature to provide contrasting viewpoints.
	I have explored a range of concepts and looked into contrasting literature to give a degree of criticality to my work.








































Introduction 

The primary aim of this report is to reflect critically on how a specific aspect of a school’s school development plan (SDP) is addressed. A specific focus will be given to how this SDP priority is approached and how the impact of this is measured. A school development plan is a document which schools are required to produce. This document is a strategic plan and focuses on improvement within the school (Dean, 2002). The document identifies targets, how these targets will be addressed, and how the impacts of these targets can be measured. This report will focus on one specific aspect/ priority of a school development plan. This priority is ‘To ensure continued professional learning for all staff.’ The value of professional learning by educational practitioners is stressed by De Wever, Vanderlinde, Tuytens and Aelterman (2016) who describe professional learning as a crucial aspect of the teaching profession. 

For the purpose of this assignment the school being discussed will be referred to as School X. This will ensure anonymity and coincide with BERA (2018) ethical guidelines. School X is situated in the city of Swansea and is an English medium school (Welsh Government authors, 2018). Welsh Government authors report the school having four hundred and eleven students. However, since 2018 this figure has risen to around four hundred and fifty. 24.5% of learners who attend school X receive free school meals. The current student to teacher ratio at School X is 22.9/1. These figures correlate to other primary schools in the local area (Estyn, 2018). 

Literature Review

The initial section of this literature review aims to assess the school development plan process at a theoretical level. The development of an SDP involves strategic and operational planning based on the achievement of specific objectives (Blandford, 2000). These are often referred to as priorities. The SDP will often reflect the school’s vision, direction and ethos and this will be referenced throughout (Hargreaves and Hopkins, 2005). In this case, the SDP priority being discussed is a focus within all schools. The processes involved in the creation of an SDP can involve a range of research based on the school’s current performance. This will allow practitioners to develop a range of action points which aim to drive the school towards its vision/ ethos through shorter term objectives (Hatton, 2001).

Strategic planning such as SDP development has a range of associated benefits. Research suggests that schools which are heavily invested in their SDP are more likely to have highly motivated and effective practitioners (MacBeath and Mortimore, 2001). This motivation and behaviour is likely to impact learners, creating motivated individuals (Becker, Goetz and Morger, 2014). Yikici and Altinay (2018).  In addition, long-term strategic planning is key in ensuring quality within an institution. Therefore, an SDP is essential in allowing schools to work towards and achieve their ethos, vision and goals. Furthermore, development of an SDP can be a learning experience for all practitioners, including the head teacher, teachers and teaching support staff (Macgilchrist and Mortimore, 1997). This experience upskills practitioners, developing their skills as researchers and critical thinkers. As well as this, an SDP ensures all staff share a vision and strive for the same goals (Janssen et al, 2013). This is vital in ensuring a school meets its targets.

There are difficulties associated with strategic planning (SDP). Schools will often internally discuss, create and assess their performance (Xaba, 2006). This can give a narrow and unrealistic view of performance and goals. It is therefore important to involve external parties in creating, assessing and evaluating SDP priorities to create an SDP based on the opinions of a range of opinions and viewpoints.

The second component of this literature review will assess literature related to the chosen aspect of the School X SDP. The aspect focused on is ‘To ensure continued professional learning for all staff.’ Professional learning is described as opportunities allowing practitioners to develop their practice (Hord, 2009). In order to maximise the benefits for learner and teacher, professional learning must be continuous (Hedberg, O’Sullivan and Howe, 2016). Therefore, professional learning must be an ongoing process allowing practitioners to constantly develop and improve their pedagogy. Professional learning is especially relevant in current education. This is due to the focus on constant improvement of learning for students resulting in increased academic achievement (Darling-Hammond, 2009). Professional learning experiences take place as early as initial teacher education and throughout the teaching profession (Flores, 2018). This suggests that regardless of how experienced a practitioner is, they can still benefit from professional learning. 

Educational facilities offer a range of professional learning experiences for practitioners in order to maintain high standards of teaching (Spindler, 2000). These experiences include; ALN and EAL training, INSET days e.g. county lines and well-being. As well as focusing on academic achievement, student well-being is also a crucial outcome of professional learning (Edwards et al, 2009). These examples correlate with professional learning experiences mentioned in School X’s SDP. Other examples include; trauma and attachment training, allowing staff the opportunity to visit other schools and well-being intervention. These allow staff to develop their approach and deliver a more effective education to learners (Stoll et al, 2006). 

Donaldson (2015) reports the importance of teachers partaking in professional learning. Successful Futures suggests the need for a range of professional learning experiences which span the width of the curriculum. This will equip teachers with a variety of skills and knowledge which can be implemented across the AoLE’s. Reinforcing literature suggests that teachers must have an in-depth knowledge of the curriculum in order to provide learners with the most effective education (Ariav, 1991). Further evidence suggests professional learning gives teachers opportunities to gain new knowledge which can be tested within the classroom (Darleen Opfer and Pedder, 2011). They can then base their practice around what is most effective for the learner.

Contrasting evidence regarding professional learning suggests experiences can often be time consuming and confront teachers’ preconceived ideas of education (Aubusson, Ewing and Hoban, 2009). This can result in negativity in teachers and the questioning of their personal practice. Additional evidence suggests professional learning can lead to confusion for practitioners and therefore support from colleagues is necessary (De Neve, Devos and Tuytens, 2015). This can be achieved by allowing teachers to work collaboratively, sharing knowledge gained from professional learning. 

Developing an action point 

A range of processes are involved in the development of an SDP. These processes include; self-evaluation, planning (strategically) and assessing and measuring the impact of decisions made (Broadhead, Cuckle, Hodgson and Dunford, 1996). In addition, analysis of data and the involvement of stakeholders are important. In order for an SDP to be successful, these processes need to be considered and implemented. Welsh Government (2014) who describe the SDP process as a cycle consisting of four stages which begin with self-evaluation, then moves to the creation of a strategic plan, then making improvement/ actions and finally reviews the impacts of these decisions. 

The process of SDP development begins with self-evaluation (Welsh Government authors, 2014). Self-evaluation is a reflective process in which the school review their current progress (Ekins and Grimes, 2009). Self-evaluation includes assessing the current achievement of targets, strengths and weaknesses of current approaches and will consist of qualitative and quantitative data (Brighthouse and Woods, 2013). The School X SDP cites self-evaluation as having a key role in their strategic planning. Through an initial process of self-evaluation School X have formulated a report which the plan is based on. The report bases itself on a range of reflective processes such as assessing previous goals as well as the vision and direction of the school. 

Continuing professional learning arose as a theme, through assessing qualitative data, which school staff believed the school was underachieving in. This specific priority had been previously set as a target by school management. Professional learning is especially relevant in current education and all practitioners, regardless of experience, should engage with this (Tang, Wong and Cheng, 2016). This stresses the benefits associated with professional learning experiences and highlights why School X felt the need to prioritise this. 

Self-evaluation can often be viewed as a very narrow perspective and calls for the need for external influence (Gustaffson et al, 2015). Conflicting literature suggests that external influence may not benefit the school as the self-evaluation is based on the reflections of the in-school staff directly affected by decision making (McNamara et al, 2011). This suggests that a narrow perspective may be necessary as school staff are the key stakeholders in this process and are directly affected.

Strategic planning is the second stage of SDP development. This should involve stakeholders and partners (Welsh Government authors, 2014). Involving stakeholders promotes collaboration and allows a range of viewpoints to be assessed (Eacott, 2008) (Davies, 2006).  

A range of stakeholders were involved in the development of the professional learning priority. Within the SDP, School X reports the need to work with the local community in order to achieve goals. Specifically, school governors, teachers and cluster schools were involved in the development of this priority. Cluster schools and governors reported a new and improved focus on professional learning and worked with School X staff to provide ideas and agencies involved in professional learning. Working collaboratively allows schools to raise standards by benefitting from each other (Chapman, 2008). In this case governors and cluster schools have provided School X with the knowledge to develop their teaching approach. Although schools can benefit from involving stakeholders, this collaboration can lead to loss of identity and vision (Stein and Short, 2001). Therefore, a middle ground of collaboration is needed in which the school collaborates in order to raise standards but maintains its own ethos and vision.

The third step of the SDP process entails the school implementing tactics and strategies to meet targets (Creese and Earley, 1999). For example, upon the release of the School X SDP, a range of strategies regarding the professional learning experiences were implemented. In order for the action plan to be successful, School X have identified a range of professional learning experiences and staff have been assigned roles in these. The SDP action process will not work unless staff are assigned specific responsibilities and resources (Holly and Southworth, 2005). An example from the SDP involves three members of staff being responsible for whole-school professional learning based on supporting EAL learners.

During the action phase of the SDP School X gave staff opportunities to undertake new roles or develop on their existing ones. Assigning teachers new roles and allowing them to share information with their colleagues can have positive effects on their morale. However, difficulties may arise with the appointment of new roles. At this point it is important that all teachers adapt to their roles with the common goal of improving the education of the learner (Morrissey, 2000).  

The final stage of the SDP process involves measuring the impact of decisions made (Welsh Government authors, 2014). This allows schools to assess their current position compared to previous assumptions and form future strategic plans (Reiss, Tough and Whitty, 2010). The way in which a school assesses impact and reflects on this is critical.

When assessing the impact of professional learning experiences, School X RAG rates actions. This rating will take place termly and allows staff to view where the school is at any current point. For example, extending knowledge on trauma is rated amber. This is because an INSET day involving all staff took place. However, there are still plans for specific staff to engage in a range of courses; afterward; the rating will be revisited. Performance indicators such RAG can be subjective with different practitioners interpreting the success of professional learning experiences in different ways (Climaco, 1992). Therefore, it may be beneficial to be assessed by external bodies for more reliable results. RAG rating is also a very simple performance indicator and there may be need for more in depth analysis of the school’s performance. 

Reflection and evaluation 

Professional learning is a very broad topic and can take numerous forms (Noonan, 2014). Therefore, School X have implemented a wide range of professional learning opportunities. 

The first focus of this priority ensures all staff are trained to support EAL learners. The support and inclusion of EAL learners is important to provide an equal learning experience for all (Graf, 2011). Therefore, it is critical that practitioners are trained how to do this effectively. In order to promote this School X has appointed a new EAL lead, created and distributed initial assessment packs which were created as a whole-school, trained staff in the tracking of EAL learners and developed network school meetings in which EAL techniques are discussed as well as staff having opportunities to visit cluster schools to observe this. Approaching a focus such as EAL as a whole school has a range of benefits. It ensures all staff understand approaches leading to a growth in staff awareness (Dunham, 1995). Working in a cluster focuses on the continuity of the schools’ approach to EAL and each school can benefit from one another’s approaches through collaboration (Mosenthal et al, 2004). A potential improvement would involve the inclusion of a wider range of stakeholders. This would allow School X to gain EAL strategies from a range of outside agencies and stakeholders gaining new ideas to adapt their approach. Involvement of external stakeholders can result in a transformation in well-being of learners due to new knowledge and approaches gained (Siegel, 2018). 

A second focus in the School X SDP is a focus on Welsh language abilities of staff. Donaldson (2015) focuses on the development of Welsh within schools. This is therefore relevant to the current direction of education. School X are approaching this by providing staff with a 10-week Welsh course run by an external provider. Welsh government authors (2017) report a goal of one million Welsh speakers by 2050. This professional learning experience equips practitioners with the skills to promote Welsh language skills in learners. A potential improvement would involve prolonging this experience to allow practitioners Welsh to further develop. In order for professional learning experiences to create an ongoing challenge and impact they must be continuous (Hord, 1997). Therefore, it would be beneficial for School X to consider longer term Welsh professional learning.

A final focus of School X is on equality. School X are achieving this through INSET training, celebrating a range of religious festivals and engaging families and learners from different backgrounds to support the teaching of different cultures. The engagement of the parental community is especially important in supporting the learning of children (Goodall, 2013). Research suggests that equipping practitioners with the ability to teach and promote equality results in cultural awareness (Unwin and Woodin, 2017). This will result in learners being more informed citizens. A potential improvement would involve a wider focus of equality focusing on relationships and gender. This would develop a broader vision of equality rather than a single focus on race/ culture. This would also aid in the promotion of learners becoming ethically informed citizens (Donaldson, 2015). 


Conclusion 

This report has identified the process School X used when developing an SDP priority based on professional learning. This has emphasised the range of processes and time involved by school practitioners to create and act upon an SDP. Strategic planning is often a long-term process and can take years to achieve final goals (Chang, 2008). This is reflected in School X’s SDP which is dated 2019-2022. A range of research has also displayed the positive impacts associated with staff taking part in professional learning experiences. School staff taking part in professional learning will aid the development of their practice (Knight, Tait and York, 2006).

The first implication on my future practice based on this research will involve my participation in a range of professional learning experiences. This will allow me to develop my practice, gaining knowledge based on a range of topics and ultimately benefiting the learners’ experience. I will also ensure I engage fully with a school’s SDP prior to starting a job. This will highlight the school’s aims/ goals and the strategy put in place to meet those aims. I can then adapt my pedagogy to fit in with this. Finally, when engaging with an SDP I will consider how it can be used to promote the four purposes presented by Donaldson.
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