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[bookmark: _GoBack]Describe a learning event which has happened during your classroom observation.

Introduction 
The school I had the opportunity to carry out my observation in was an English medium school located in the east of the City Swansea. There are currently 410 pupils attending the school with attendance rates at 94.0% and 50 members of staff. According to the schools Estyn Report (2014), 16% of pupils have additional learning needs, 18% of pupils come from ethnic minority backgrounds and about 16% speak English as an additional language (EAL). I came across only a handful of  EAL children whilst carrying out my observation which surprised me as past schools I have worked in within Cardiff in similar settings had a majority of EAL children. In 2017 the percentage of Free school meals was 26.6%, 74% of pupils were achieving the expected outcome in the Foundation Phase and 89.8% reaching Key Stage 2 expected level (Welsh Government, 2017).
 I will be changing the two children’s names involved in my observation to Child X and Child Z and will not name the school the observation took place in to insure anonymity. I have also taken into account ethical considerations in accordance with BERA (2018).
I will be using  Rolfe, Freshwater and Jasper (2001) reflection model- ‘What?’ (Part 1) ‘So what?’ (Part 2) and ‘Now what?’(Part 3) to enable me to structure my learning event/observation. This framework created by Rofle et al. (2001) will enable me to identify what exactly happened, what my observation showed and suggest ways in which the learning experience I witnessed could be enhanced.

Part 1: Observe 
The learning event/observation I will be retelling and reflecting upon took place in the school nursery class (morning session). The adult to child ratio within the class was 1:8 and 30 children were present in the class. There were two main children involved in the learning event , both children were male, ages 3:10 (three years, 10 months) and 4:1 (Four years,  and one month) and English was their first language. There was myself and 2 other students present in the room, as well as a Teaching Assistant (TA) during the first part of my observation indoors. In my outdoor observation, the whole class of 30 were out with 3 TA’s present, myself and the other 2 observers/students and the class Teacher. My first observation began when  children had just come into the classroom and knew they could choose within the different areas for the first 15 minutes of the day before registration. My first observation commenced at 09:00AM and finished at 9:10AM. My second observation commenced at 10:00AM and finished at 10:10AM. My third and final observation took place at 11:00AM and finished at 11:20AM.
According to Smidt (2005) observation is watching what others do, listening to what they  say and is the best tool we have for understanding if learning is occurring in children and how it is happening. A theorist named Susan Isaacs “found the importance of keeping detailed observation notes on children at play” (Smidt, 2015, p.11). She initially wanted to focus on the intellectual and social development, and from her observation she found so much material about children’s learning with regards to intellectual, social, cultural and more (Smidt, 2015). Whilst observing I had to take factors into consideration, for example the time of the day, the environment, not having predetermined ideas about the capability of the child, noise levels and routines (Hobart and Frankel, 1994). The children were in a familiar environment (their class) carrying out their normal school morning routine. It was first thing in the morning so they may be fresh and ready for the day or still waking up, noise levels were appropriate for the activities going in the room and I didn’t have any background knowledge on the children, ensuring no predetermined ideas were apparent. 
As the class I was observing in was a Nursery Class, I knew the curriculum the children would be following would be the Foundation Phase and the seven areas of learning (Welsh Government, 2015). Therefore I knew my observation would be predominantly be observing children learning through play with more time spent with peers rather than adult influence. Children learn through first-hand experiential activities with play being at the forefront, taking risks, solving problems, and making decisions individually or in groups (Welsh Government, 2015).  Although the new curriculum (Donaldson, 2015) has not been implemented in schools yet, I kept this is mind and its four key principles “Ambitious, capable learners, enterprising, creative contributors, ethical informed citizens and healthy, confident, individuals” (Donaldson, 2015, p.29).
I decided to  use a ‘Narrative’ method of observation also known as a ‘naturalistic method’. This method enables the observer to get rich detail by keeping a running record of what you are observing at the present time (Fawcett, 2009). I wanted to see if  what I was observing was a one off event or consistent throughout the morning and outdoors as well as indoors, therefore the structure of noting the time within a narrative observation worked well for my observation (Fawcett, 2009). Although I feel this method was the best for my observation, a limitation of this observation method I had to be aware of was that I had to consider what and how much to record to ensure my records were rich in quality not quantity (Fawcett, 2009).

First Observation (Indoor Classroom)
09:00AM :
Child X comes into the classroom and goes over to the carpet area where the interactive whiteboard is playing a song about different parts of the body. I ask one of the TAs if this was usual routine for the children to come into and she informed me it was. She told me it was to settle the children into the classroom, having familiar songs playing to welcome the children.

09:03AM :
Child Z then comes over to the interactive whiteboard and is stood next to Child X. Child X starts to join in with the song and is singing aloud and pointing to correct areas of the body the song is instructing. Child Z begins to join in but is not pointing to the correct body parts the song is instructing. Child X has noticed this, he has turned towards Child Z and is pointing to his chin when the song is singing and showing ‘Chin’. 

09:05AM :
Child Z points to his own chin and continues to then copy Child X. Child X continues to show Child Z the right body parts the song is instructing by pointing and saying the body part.

09:06AM :
The two children continue this until the song finishes, Child X walks away with Child Z following him closely behind. They have gone over to a toy garage and begin to play with it. 

09:10AM :
Another child has come over and has taken the garage off them. Child Z begins to look upset about this, to which Child X suggests “Lets play cars” Child X gets up and Child Z follows close behind.

Second Observation (Indoor Classroom, playing with cars)
10:00AM :
Child X and Child Z are playing together with the cars. The TA told me she was going to go over to observe their play and ask them what colour cars they had, to see if they were familiar and confident with their colours.

10:05AM :
The TA asks them what they were doing and Child X replies saying “tricks”, Child Z then replies saying “yes”. The TA then asks Child X what colour their car was. He replies saying “green” when pointing to the main body of the car and “orange” when pointing to the roof.


10:07AM :
The TA is asking Child Z what colour car they have, Child Z replies saying “blue” when she points to the main body of the car. She then asks Child Z what colour the roof was on the car, Child Z does not respond immediately and then replies saying “don’t know”.
10:09AM :
The TA asks Child X “Shall we help your friend with the colour of the roof?” Child X looks over and says “yellow” which is correct.

10:10 AM :
Child Z then confidently says “yellow” when the TA asks him what colour the roof was after Child X has told him. Child Z grabs another car and Child X says “Red” as Child Z points to roof of car and looks at Child X for help.

Third Observation(Outdoor area)
11:00AM - 11:20AM :
Child X and Child Z are running around the outdoor environment. I cannot  hear any words between the two of them but Child Z follows Child X the whole time they are outside. Child Z and Child X are laughing and seem happy with running around together. I am aware that the whole time they are playing outside they have not engaged with any other children and stayed together the entire time.

I choose this learning event to observe and reflect on as it was significant to a particular ‘Learning theory’ I find of great interest and importance in a child’s learning. I am aware of three main learning theories within education which are Constructivist school where the learner constructs their own learning (Gray and MacBlain, 2015), behaviourist school, underpinned by stimulus response (Gray et al. 2015) and humanist school, where the emotional needs of learners are met (MacBlain, 2014). 
The learning theory my observation highlighted was the constructivist view, as mentioned previously, this is where learners learn by constructing ideas themselves. In order for me to critically reflect on my observation I will be using Brookfield’s (2017), four complementary lenses theory (second edition). 
“Critically reflective teaching comes from us identifying and examining the assumptions that mould our practice” (Brookfield, 2017, p.viii).
 Brookfield (2017, p. viii) believes that this is done by seeing our actions through the four complementary lenses. The first of these lenses, is the lens of the students. In my observation, the first lens is represented by the children being observed carrying out the expected tasks available. The second is the colleagues lens. I used this by discussing with the other observers in the room what I had drawn from my observation to which they agreed. The third lens is the theory where I will be backing up my observation findings with academic research. The fourth lens is all about personal experience where I will be reflecting on if the academic research/literature I have found is relevant and accurate to my own real life experience in that area (Brookfield, 2017).
	
Part 2: Connect 
Mayer (1996, quoted in Liu and Matthews 2005, p.387) states “Constructivism  emerged as the leading metaphor of human learning by the 1980s and 1990s as interest waned in behaviourist and information-processing perspectives”. 
This research shows when the constructivism approach first became apparent and is further more backed up by a more recent statement from Skinner (2010, p.155) who states “Constructivism is a theory-a metaphor-of how knowledge is acquired and developed: the idea that knowledge needs to be actively constructed by the learner”. 
Within the constructivism theory, understanding is believed to be constructed by individual learners with an emphasis on the importance on understanding the mental process involved and structures relating to understanding and knowledge (Pritchard, 2005).  Fox (2001) argues that this theory of constructivism within teaching has become the dominant view in education about how knowledge is assimilated.
Jean Piaget is considered as one of the most influential early advocates of a constructivist approach to learning (Pritchard, 2005). Piaget created a sense of curiosity about the way children learn, his interest laid in how children learn rather than what they learn (Pound, 2006). Piaget focused on cognitive development within the constructivist approach, identifying four stages from birth to adulthood when children were constructing learning (Pound, 2006). Based on the children’s age in the observation, the stage they were both at according to Piaget’s theory, was the preoperational stage (2-6) where children learn to manipulate the environment, supporting play with ideas (Pound, 2006). The children in the observation demonstrated behaviours linked to this stage as they made the environment around them appropriate for their play e.g. when making tricks with the cars, they used  a bench as a racing track and made us of the free space around them.  
It is apparent whilst looking at literature about Piaget that he was almost completely concerned with cognitive development in Children’s learning and therefore ignored social factors in development (Hala, 1997). These findings thus link to his idea that children were ‘Lone scientists’ this is where children explore the immediate environment alone drawing conclusions about the world around them (Pritchard, 2005). At the start of the observation Child X was acting as a ‘lone scientist’ as he was exploring and making sense of his environment by himself (taking on the instructions within the song in his own unique way). However this idea of ‘lone scientist’ does not coincide with Lev Vygotsky, another  constructivist theorist, but in this case a social constructivit approach with emphasis on the social interaction within how a child learns. (Pritchard, 2005). Piaget and Vygotsky share a key feature about how children learn, they both believed that children construct a model of they world around them, adapting responses to experiences thus making them active learners (Smidt, 2005). Within the constructivist approach for learning, it contains active learning/activity not passive, for example, teachers will continually put in place learning experiences where learning is likely but outcomes are not certain as this relies on the learners effort in the activity (Pritchard, 2005). With regards to active learning in this observation the active learning events were the  Song on the interactive whiteboard and small world play. In both cases the children present in the observation both made effort with the learning events, therefore achieving their personal learning/outcomes. 
Let us now consider Social constructivism, this is the focus of social interactions on a individuals way of seeing the world, relating new ideas to existing ones through  exploratory talk in activities with peers and more knowledgeable adults (Skinner, 2010). Vygotsky was a social constructivist theorist who saw the importance of language in constructing own learning and social interactions between children and adults (Pound, 2006). 
Critically reflecting on Vygotskys work/theory there are two main processes that are relevant to work within the classroom, importance of speech for intellectual and the emphasis on the role of the more knowledgeable other/Zone of Proximal Development (Clegg and Billington, 1994). More recent research by Skinner (2010) who sates  that the roots of social constructivism lie in these two ideas, supports the more dated literature by Clegg et al. 1994. Vygotsky reasoned that children find it helpful to talk to themselves during an activity, thus serving as an evaluative tool for them (Clegg, et al.1994). 
Piaget although focusing on the cognitive side of constructivism agreed with Vygotksy that children talk to themselves and when they do this they are engaged in private speech (Bruce, 2011).This was apparent during the observation as Child X was singing along to the song and once he noticed Child Z wanted to join in, he was showing and singing what Child Z needed to sing/do. This could have been an evaluative tool for Child X to see if what he was singing/doing was correct if Child Z had told him otherwise. Furthermore another way to look at this learning event is the other focus in Vygotsky’s social constructivist theory ‘Zone of Proximal Development’. Vygotksy came up with the model ‘Zone of Proximal Development’ (ZPD) as he believed there was a gap between what children could do alone and what they be able to achieve with help (Waller, 2009). Hence Vygotsky believed that the  ZPD is the learning zone where a child can accomplish a task when having help from others and children just having conversations with adults is crucial for children’s cognitive development (Greig, Taylor and MacKay, 2013). Within this theory there is a ‘More knowledgeable other’ present, in some cases a teacher/adult or even another child as children often learn from one another (Clegg et al.1994). An advantage of observing through the use of ZPD is you can look for significant moments that may be the first time a child does something unaided (Smidt, 2005) and you could then tell if the child has moved from needing aid in the certain area to achieving an outcome by themselves. 
During the observation the ZPD learning event observed was evidence that the child has done more with help than alone. This was demonstrated in the observation when Child Z couldn’t join along with the song until Child X demonstrated the actions and words (in this case Child X being the more knowledgeable other) and moving Child Z into the zone where they can achieve learning with aid. 
The ZPD was also present whilst the Child X and Child Z were playing small world. This first began when an adult ( Class TA) helped scaffold learning in this case, leading Child X to once again become the more knowledgeable other to hep Child Z. Scaffolding is where support is given to learners at the appropriate time, through questioning for example and then letting the children continue with the learning now supported and given the prompt through the scaffolding process (Pritchard, 2005). The scaffolding process was present in the observation task where the TA prompted Child X to help Child Z and then once the TA left Child X continued to help Child X using the example from the TA. 
Bruner another social constructivist supported Vygotskys idea of scaffolding and how an adult (more knowledgeable other) can help the learner move to the next step of their development (Clegg et al. 1994).The quality of interaction once the scaffolding has taken place, will give an indication to how effective and qualitive the scaffolding was from the adult (Greig, et al. 2013) Another element to consider when looking at ZPD is Recent readings of Vygotskys work that suggest that the ZPD was not confined to the gap for unaided and aided work but could be defnined as what the child can do through play (Smidt, 2005). This idea would work alongside the observation of the two children demonstrating the ZPD has they are in the Foundation phase (Welsh Government, 2015) thus learning through play. Although Vygotsky is seen as one of the most important theorists in early education, consideration of applying his work has to be taken into account as we only have access to his work in translation and it is written in dense language (Smidt, 2009).
 Let us now consider that even though Piaget, and Vygotsky are both recognised as well accomplished constructivist theorists and they both believe children construct their own learning through active learning. Piaget contradicts Vygotskys theory of ‘More knowledge other’ with regards to learners helping other learners as according to Clegg et al. (1994) Piaget believed teachers can act as facilitators of experiences but ultimately children are ‘Lone scientists’ as even with reinforcement from other learners, if the child is not at a particular stage of development to learn new concepts, new learning will not arise (Pound, 2006). Another critical reflection on the use of Vygotskys ZPD theory is that rather than the focus be on children’s task performance, it should really be looking at supporting children’s potential at the point of development (Greig, et al. 2013).
Therefore when Looking through the third lens of Brookfieds theory there is rich detail on literature supporting and criticising from the past and present on the use of constructivism ,be it cognitive constructivism or social constructivism within the learning environment. Both these areas within constructivism are backed  up using the fourth lens of Brookfield theory from personal experience as these theories were apparent in real life application (Observation).
 However a major criticism of the constructivism theory comes from Skinner (2010) who argues that constructivism cannot provide a comprehensive account of how we gain knowledge, it ignores a great deal of learning and doesn’t coincide with organising learning in schools (Skinner, 2010). 
Now that we have acknowledged that the learning theory constructivism was present within the observation and backed up by rich literature. Lets turn to looking at how an environment can impact on children’s learning. For example ZPD was present within the classroom, where activities were laid out and easy access to the children. 
However the observation in the outdoor environment where there was no structure did not show any social/language indicators of this theory. If I was to carry out this observation again, I would set up some outdoor activities for the children to see if ZPD would then be present.
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Part 3 cont.: Commentary on ideal learning environment poster
Whilst planning my classroom I have taken into consideration what I learnt from my observation  and what I feel may work better. I have also taken ideas from the Foundation Phase classrooms I have had the opportunity to see and taken into account theorist approaches within the classroom.
 According to Clegg et. al (1994) It is vital that the way classrooms are set up, organised and managed is through careful deliberation and thought. My ideal learning environment is planned around the Foundation Phase curriculum and it’s seven areas of learning (Welsh Government, 2015) and has been set up for a Reception Class. The seven areas of learning/enhanced provision will be including the Literacy and Numeracy Framework (LNF) that is within the welsh curriculum. (Donaldson,2015). it also includes the ‘Digital Competency Framework’ (DCF) where appropriate, that has come from Donaldson’s new curriculum that is yet to be implemented into schools (Donladson, 2015). An example of DCF being brought into the classroom as a focal point is the interactive whiteboard to use as a class and an example within the seven areas of learning is the ‘Role play’ area where I would have a green screen that acts as a background for the setting depending on the theme in the classroom at the time.
 The classroom I have created would accommodate up to 30 children. This follows the Government introducing a maximum of 30 to a class in the first 3 years of school in England and Wales. (Blatchford et al. 2006, p. 148). However whilst observing the Nursery class on my bridging experience, the afternoon class of 15 children were a lot calmer and focused better on tasks than the morning class of 30 children. Blatchford et al (2006, p.148) explains that the higher number of children in class will decrease the amount of time on instruction and dealing with individual children. After seeing the importance of ‘More knowledgeable other’ in my observation I would like to have a smaller class size if possible.
 Following on the idea of wanting to support Vygotskys theory of ‘ZPD’ and a ‘More Knowledgeable other’ I have chosen for my focused tasks to have a horse shoe shape table with the Teacher/TA (more knowledgeable other) to sit in the middle of the dip and the children to sit around the edge. I saw one of these tables in my Bridging school (school we observed in) and loved the idea of these tables. However the teacher does not always have to be present for ZPD to be present  which was shown in my observation where it was another child who was the more knowledgeable other. All my other tables around the classroom are grouped tables, in order to try and encourage the children to help each other and work/play together. This idea is supported by Kutnick and Blatchford (2014) who state that if pupils are seated in small groups this will enable children to help one another and be less dependent on the teacher for support.
 All furniture within the class, would be child sized, child height (where appropriate) and access to resources that were suitable for the day. This takes on a humanistic approach where Maria Montessori an early years theorist, believed environment impacts of children’s learning and children’s  views that they are guardians of the environment (Skinner, 2010) thus she introduced small-scale furniture into classrooms and children were free to move around, choosing what interested them within certain boundaries set down by staff. (Pound, 2006). According to Miller (2016,p.28) these aspects from Montessori’s theory enable children to be more independent in their practical and life skills. The idea of the children being more independent and using life skills is supported by the new curriculum- created by Donaldson ‘Successful futures’. It falls into the category ‘Healthy, confident individuals’ which is one of the four key principles in the new curriculum. Donldson (2015, p. 30) states in this principle ‘Healthy, confident individuals who have the skills and knowledge to manage everyday life as independently as they can’. 
During my bridging I became aware of a check in board, where the children put a lolly pop stick with their name on into a cup that had an emoji on the front to represent how they were feeling. The TA took note of these check in’s every morning (to keep a record of children’s feelings every day) and the children would then check out before leaving school. I have one of these In my ideal learning environment and would make it something the children do every day. The importance of checking a Child’s wellbeing is supported by the new Curriculum that will be implemented at a later date.  A child’s wellbeing is supported by the ‘Health and Wellbeing’ area of learning and experience which is one of Donalsond’s Six areas of learning and experience (Donaldson, 2015). I feel it is important to show the emphasis of how important looking after our wellbeing is. 
Many children and young people felt that skills that enable them to develop positive relationships and understanding skills that will enable them to deal with difficult issues are some of the most important issues they need to learn about in school (Donaldson, 2015, p.45).
 An area of my class that I feel is of great importance due to seeing its calming effects in real life application, is my sensory cwtch/quiet corner. In this area I would include sensory materials to interact with by touch, smell and hearing. All the sensory materials within the corner will be themed on the topic focused on for the term and sensory opportunities would also be put into enhanced areas where appropriate e.g. writing letters in foam or glitter in the literacy and language table. Maria Montessori believed that sensorial activities form the foundation of later academic learning (Isaacs, 2010).
 Whilst during my observation it became apparent to me how important carpet time/area is within the Foundation Phase and the many different ways it can be used within the classroom. Carpet time is predominantly used when the teacher wants to talk/teach the children in class as whole, before dispersing the children to different areas of the classroom (Clegg et al. 1994). However during my observation I found the carpet area was used for more wellbeing activities, for example circle time. Within my classroom I have a large carpet area and would use it for whole class teaching and daily wellbeing/mindfulness activities such as breathing techniques. A model I would use on the carpet is ‘Quality Circle Time Model’ (Mosley, 2001). The ‘Quality Circle Time Model’ is based on respect for the whole person (in this case the children) and it enables the children to speak and be heard, in so doing, developing citizenship participation and a sense of community (Mosely, 2001). The focus on citizenship is one of Donaldson (2015) four key purposes, therefore fitting in within the new curriculum and preparing children in this area for when the new curriculum is brought in. 
Within circle time the 16 Habits of Mind framework (habits we should have in our head to use at appropriate times) could be used, for example children have the opportunity to use their ‘Listening with understanding and empathy’ Costa and Kallick (2008). One issue that may arise during carpet time is not all children’s communication attempts are recognized if there isn’t sufficient staffing during these sessions (Bruce, Fasy, Gulick, Jones and Pike. 2006, p.6). However within my classroom I would ensure there was time made within the day for carpet time and sufficient staff are available. 
Included in  my classroom is a class pet, this was due to myself observing the positive effect having ducklings in a reception class had. It promoted social interaction between the children, questioning about the ducklings and an awareness for other living things. Whilst taking into consideration safety of the children and sanitation procedures, for example making sure the children wash their hands after holding the ducklings. Classroom pets can enhance self-esteem and develop compassion and responsibility in young children (Hedda and Jegatheesan, 2010, p.70 ).
 My ideal learning environment also incorporates the outdoor environment. According to the Department for Children, Education , Lifelong Learning and Skills (2009, p.4) “Wales leads the UK in the development of learning outdoors and the Foundation Phase ensures that we are in frontline of experiential learning, where outdoor learning is a vital element.” However opportunities for outdoor play have become much more restricted over the years, due to greater institutionalization of childhood (breakfast club etc.), increase in traffic and parents’ safety fears (Waller, 2009). Thus why I feel the use of outdoors in a safe and secure school setting is of such importance to childhood. Although Tovey (2007) states there are more risks within the outdoor environment than indoors, some activities cannot take place indoor, for example running, climbing etc. These types of activities can develop children’s learning and risk assessments are they key to reduce the likelihood of accidents (Bruce, 2011). Within my outdoor learning environment I have included a Forest School areas, where children are involved in activities such as traditional games and woodcraft) organised and supervised by a qualified Forest School practitioner (Waller, 2009). The outdoor environment caters for all needs for children, linguistic, cognitive, emotional, social and physical (Bilton, 2010). Therefore within my outdoor learning environment I have included opportunities for all these needs to be met. During my observation of the children outdoors, I saw little social and language skills being used from the children I was observing. Therefore knowing that the outdoor environment can meet these skills I have provided a vast opportunity for social and language opportunities to be met. For example activities that need more than one child or sending groups of children out from different ability groups to provide opportunity for more knowledgeable others to take place. Susan Isaacs a theorist who focused on the children’s emotional needs (humanistic approach) thought it was important for children to make good use of outdoor space with regards to developing exploration and enquiry (Pound, 2006). As a result of these findings I have included areas for the children to explore for example vegetable patch, wooded area etc. as well as the more playground like resources such as mud kitchen and bikes.

Conclusion
In summary my observation enabled me to relate what I had seen to literature from past  and present. The main theory that stood out to me throughout my observation was the constructivist way of learning which I was then able to link to literature. Social constructivism was definitely the more predominant learning theory within Child X and Child z’s learning. The observation made me aware of how important Vygotsky’s theory is within children’s learning and made me think how I could help implement this approach into my future practice. The teaching technique I feel I will take on board is the scaffolding theory as it worked very well within my observation, making the children feel they were in control of their learning and at the same time the TA achieving the learning outcome she was looking for. After considering my observation and what I had find I created my ideal learning environment on what I had observed, what I feel was effective in the child’s learning environment and suggestions of what I may do differently. I came to the conclusion that my ideal learning environment mainly included the social constructivist theory. Whilst also acknowledging the importance of the humanistic approach in my  ideal learning environment. Lastly I have found that as a teacher it is vital to be critically reflective at all times in our practice, a need to be up to date with current literature is valuable and consider all learning theories whilst teaching and planning.
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