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Introduction
The purpose of this assignment is to critically evaluate and to then identify relevant next teaching and learning steps based on observations carried out on a group of learners that also includes an observed critical incident. Critical incidents are used as a means of reflective practice and allow for continued professional development and it also presents opportunities to identify Areas for Learning(AFLs) that can be used to improve teaching and provide better learning opportunities for students; either from observing negative incidents and making improvements or observing positive incidents and adapting and using those techniques and attitudes that provided the positive incidents.
Additionally, relevant information will be used regarding the different learning theories while drawing on other information from the available literature that relates to child development and potential barriers for learning. Information from the literature will also be used to critically evaluate the theories regarding their role in the holistic development of children and how this can impact on how pupils make progress in their learning.
Observation School & Class context
The school where the observation took place was in South Wales with approximately 1,000 students and it was an English-medium secondary school with age groups ranging from 11 – 16. The sessions I observed consisted of remaining in one classroom with a mixed ability group in year 8, ages 12 - 13. The reason for staying in one classroom for the entirety of the day, excluding break and lunch, was done in compliance with COVID-19 restrictions to minimise the amount of people moving around the school at one time and to protect staff and pupils alike.  
In accordance with BERA guidelines (2018), the name of the school will be kept anonymous to protect the identities of the staff and students to prevent a breach with regards to sensitive data and to uphold the safeguarding requirements. The guidelines state that institutions and anyone within the institution reserves the right to anonymity and as a researcher, it is my professional duty to uphold these guidelines.
Methodology
The methodology that was used during this observation was a non-participant observation method. I decided that this methodology was best because I was going into school x purely to observe for critical incidents and I did not have any predetermined expectations for what I was looking for as critical incidents can be both positive and negatives experiences and there is no exact certification of what a critical incident is. 
I decided against other methodologies such as a structured or case study methodology because I determined that they did not suit the subject of the task as well as a non-participant methodology did. Comparing a structured methodology to a non-participant methodology, this would mean that I would be going into the observation knowing what I was going to see and having some expectation about what I would encounter with critical incidents however, this was not the case. A critical incident has numerous definitions such as “one that challenges your own assumptions or makes you
think differently” (McAteer et al, 2010) or very often can be incidents that aren’t particularly stand-out and obvious and instead, can be more inconspicuous and discreet and can easily be overlooked because of its seemingly every-day nature (Tripp, 2012) and as such, because of the inconsistent and varying nature of critical incidents, I did not know what to expect and this evidenced to me that a structure methodology was not the correct approach.
Finally, comparing non-participant and a case study methodology, a case study has numerous characteristics that did not fit the needs of my observation and as a result, they played a part in my decision of methodology. A case study, while extremely useful and informative in its nature, can be rather limited to the situation, such as location or age group and as such, it is difficult to say that one case study will be exactly the same as the last. (Tipp 2012; Hitchcock and Hughes, 1995: 319). Another issue of a case study methodology is that the evidence that is obtained from it may be interpreted to suit the needs and views of the observer, rather than reflecting the true nature of the observation itself (Tripp, 2012; Nisbet & Watt, 1984; 91) The aim of my observation was to observe critical incidents that were current and ones that I could analyse and interpret for myself in the moment as opposed to a case study where I would not be able to see the goings on for myself and account for other factors that may not have been considered within the case study.  
Critical incident linked to Donaldson’s Four Purposes 
The critical incident I have chosen to describe is one that took place during lesson 5 of the day during a mathematics lesson. Before observing the incident, I noted pupils expressing dejection and annoyance at maths being their final lesson for the day but mainly, these feelings were aimed at the teacher with one pupil being open about his dislike for the teacher in question, using statements such as “I hate you” and “you are such a crap teacher”. Teachers are told to avoid using sarcasm with students but, I feel like this benefited the teacher as it helped them to create a positive back and forth with the student and maintain a good and positive atmosphere. 
However, the incident in question was with a particular student that I’d observed barely working in other lessons throughout the day, showing disinterest and not being engage but seemed to be working really hard in maths with this teacher. The subject was negative numbers and I believe the use of verbal praise, for effort and willingness to work and not intelligence, was beneficial in this situation as it kept the pupil wanting to do more to continue to receive praise. Praise is a powerful tool that teachers have with regards to building the self-esteem of their pupils and reinforcing the fact that trying and attempting questions is perfectly fine and part of the learning process (American Psychological Association (APA), 2010). The group was a mixed ability class, so it was important that the teacher kept their praise on the student’s attempt to the questions and not their ability and ensured that their language was appropriate.
With regards to Donaldson’s Four Purposes and Successful Futures, I believe that the incident I observed presented a situation where the teacher could help in supporting the pupil in becoming an ambitious, capable learner and, a healthy and confident individual. The pupil displayed a willingness and a want to learn and by praising the student for attempting questions, the use of praise reinforces their efforts and encourages them to try again, increasing their confidence in their learning and also, making them ambitious in answering questions while using situations where they may have answered incorrectly to inform of them of how they might get the correct answer next time, making them capable learners. (Welsh Government, 2015)
 Literature Review
To begin this section, the correct use of appropriate language and making sure that all pupils are engaged and included in the learning is of crucial importance to maximising learning within the classroom, especially within mixed ability groups. By focusing on my chosen critical incident, I have identified 2 areas to look at that I will reflect on and aim to upskill and learn about through my professional development and the first area that will be examined is inclusivity and pupil support.
Ireson et al (1999) states that there is “extensive international literature on the effects of grouping pupils by ability, there has been very little recent research in the UK” however, this is somewhat outdated as literature and education have progressed and looking specifically at Wales, one of the main focuses of education in Wales is centred on being a pupil-inclusive system and this is reflected within Estyn’s report on Llanishen Fach Primary School. Within this report, it is stated that members of staff are encouraged to show initiative and “develop a rich and creative curriculum” (Estyn, 2018)  that would benefit all pupils within the school; mixed ability groups and ALN students alike. This is also reinforced further with the Welsh Government producing a document that specifically looked at inclusion and the importance of inclusion and it states that “inclusion of pupils involves much more than the placement of a child or young person in a mainstream or a special school” (Welsh Government, 2016) which hints that while some students may need to be placed in a “special school” for their education, that does not automatically mean that their learning is inclusive and the responsibility of having inclusive learning falls on the teacher and their approach. In compliance with Donaldson’s Successful Futures (2015), it is of vital importance that teachers provide all students with the opportunities to be successful in their learning which would the allow them to meet all of the areas within the Successful Futures document to ensure that pupils are given the chance to succeed; whether that be from scaffolding opportunities between the pupil and the teacher or, between pupils in the classroom and the how important of a role the more knowledgeable others (MKOs) can play within Vygotsky’s Zone of Proximal Development (ZPD) (Van Der Stuyf, 2002).
Inclusive learning and pedagogy is extremely important to teachers in the current climate and creating a setting where all pupils, regardless of ability or ALN have the same opportunities to thrive is of the utmost importance (Florian & Linklater, 2007; Florian & Black-Hawkins, 2011, p . 814). Unicef defines inclusive education as “all children in the same classrooms, in the same schools. It means real learning opportunities for groups who have traditionally been excluded – not only children with disabilities, but speakers of minority languages too” and in addition to this, they also go on to emphasise how disabilities are one of the most prominent barriers in stopping children from receiving a just and fair education as their peers with almost 50% of children in disabilities not being in school (Unicef, 2020). Creating education that is inclusive is a challenge that many educational practitioners face but it is the duty of teachers and educators to make education accessible to all where it is possible to provide all pupils with the necessary skills and qualifications to be successful (Welsh Government, 2016) and in Wales, this is also a part of the new curriculum (Welsh Government, 2019). 
Correct use of language when addressing pupils, particular during areas for learning (AfLs) is very important as students, as with their peers in school and parents at home, are likely to replicate the language they seeing being used. Children are likely to replicate the figures in their lives that they look up to as evidenced during Bandura’s Bobo Doll experiments with children replicating the behaviour of their parents towards the doll, including using the same language to abuse the doll as their parents did (Britannica, 2009). This form of social learning takes place in any situation where there is social interaction and so, being careful and navigating interactions with students and to use language that is appropriate for the setting but also, appropriate in terms of guiding students in their learning is of the utmost importance as a teacher.
Additionally, one of the more unprecedented and complex situations surrounding interaction with pupils is the situation surrounding COVID-19. The on-going, extraordinary state of affairs with the virus has caused a number of issues in education regarding predicted grades and their extremely poor outcome (BBC, 2020), the transition for a lot of teachers to adapt to online teaching and the lack of face-to-face interaction between teachers and pupils has drastically altered the way teaching takes place. Furthermore, the effectiveness of teaching has been impacted due to it being online in the case of some educators requiring upskilling and needing to adapt to this new way of teaching, with those struggling to adapt experiencing issues in the effectiveness of their teaching and so, this will subsequently impact on the learning and progression of students (Bao, 2020) although, an argument can be presented that learning online allows for learning at their own pace but arguments can be made for and against this subject. Teaching and pedagogy has undergone an unusual transformation during the COVID era and teachers have been required and are continually being challenged with blended learning along with the constant potential issue of a whole year group having to isolate if there is a confirmed case within the group along with any teachers that have had contact with the group also having to isolate. The OECD (2020) noted that 60% of teachers received an upskilling in their professional development in relation to I.T however, it is also noted that 18% reported a further need for this development; highlighting a prominent issue in this COVID era of teaching.
The next area being examined is mental health and wellbeing of students and teachers. Mental health and wellbeing is also another crucial area in education and one that must be considered for the benefit of pupils and educators at all times and it is also one that I believe is intertwined with inclusion and pupil support. In the last 10 years, the Welsh Government has taken steps to address growing issues surrounding mental health in Wales and made efforts to support learners and ensure pupils are aided with any issues and that accessible support measures are in place; one particular step taken by the Welsh Government was to pledge £5 million to support the mental health of Key Stage 2 (KS2) pupils and teachers. Another measure taken by the Welsh Government to support learners mental health in education is the CAMHS Concept, a model that refers to anyone that works with children in Wales and the aim of this is to promote positive health and wellbeing aiming to have school staff support pupils at “tier 1” and only going to “tier 4” and seeing specialist intervention when it is deemed necessary. Furthermore, there are additional school-wide benefits to support pupils with their mental health and wellbeing such as improved classroom interaction, improved attendance and better interactions between pupils and their peers along with improved interactions between teachers and students (Welsh Government, 2010). 
In addition to this, another issue surrounding the health and wellbeing in education is the COVID-19 pandemic. Not only are children missing out on valuable teaching and learning if schools are closed or if they are forced to self-isolate, there are worries regarding the safety of children at home and that the stress produced by the pandemic has raised concerns regarding the vulnerability of children when they are home (NSPCC, 2020). Additional issues resulting from the COVID-19 pandemic such as job losses would result in financial issues at home which in turn, would place additional stress on parents which then increased the likelihood that children would face issues at home in the form of abuse and neglect and with children spending more time at home during the times when lockdown measures were in place, this again put the health and wellbeing of children at risk (Lawson, Piel & Simon, 2020). With lockdowns being lifted and then reimplemented, there are periods of uncertainty surrounding the health and wellbeing of the children that are at home in potentially abusive situations but teachers and educators are limited in the support they can offer to children, even with the implementation of online to support students feeling the mental and physical stress being brought on by the pandemic.
Another current and key point surrounding the wellbeing of children being at home during the pandemic is the provision of free school meals (FSM). A “Summer Food Fund” was implemented by the government to help support families and their children during the pandemic as many were facing uncertainty with regarding job security (ONS, 2020; Welsh Government, 2020). Furthermore, the work being carried out by young footballer Marcus Rashford to provide vulnerable and struggling families in England with free school meals during the October half term and onwards should they need it in the future. The work he was doing was also reinforced by a number of business throughout the nation after Conservative MPs voted against providing families with free meals throughout half term and they received a noticeable amount of backlash because of their decision (BBC, 2020; The Guardian, 2020)
Further research into the importance of health and wellbeing for children can be seen in the Te Wahriki from New Zealand. Te Wahriki is an early year’s curriculum which consists of multiple, overlapping strands that has a large focus on the holistic development of children and promoting positive mental health and wellbeing (New Zealand Government, 2017). Te Wahriki was formed by adopting areas of Bronfenbrenner’s ecological theory and it identified how the varying factors around a child’s life in their early years can impact on them in several different ways and similarities can be seen between Donaldson’s Four Purposes and Te Wahriki with both models looking at the holistic development of students and wanting to support them with their health and wellbeing. Additionally, both models also highlight the importance that curriculum and pedagogy has on a students health and wellbeing along with the magnitude of the role of the teacher with Te Wahriki also making references to Vygotsky and the significance of positive relationships; emphasising the significance of the role of the teacher. Likewise, both models also aims to make sure that students learn in ways that allow them to become educated on a number of different levels and no purely academia; both models have holistic elements that aim to incorporate learning around wellbeing, ethical matters and relationships with the people in their environment.
Furthermore, the health and wellbeing of the teacher is also a significant matter to consider. A wellbeing report produced by Ofsted (2019) found that teachers reported that their life satisfaction was low along with the same feeling towards their occupational wellbeing. Further aspects were reported such as issues with a high workload with long hours and struggling to find a work-life balance, feeling undervalued as a teacher, and feeling insufficiently supported by their managers. All of these factors contribute to poor health and wellbeing in teachers are as a result, this can impact on job performance and experiencing such negative feelings can result in increased stress levels, depression and anxiety with working in education being noted as one of the most stressful environments to work in (National Education Union, 2019). 
Reflection / Evaluation & Next Steps
With regards to the critical incident I observed, I was apprehensive going to the observation as I was not sure what exactly I was looking for and I had assumptions that a “critical incident” meant looking for a negative situation in learning. However, after reading through the work of Tripp (2012), I developed a better understanding of what a critical incident consisted of and that it was at my discretion in what the critical incident would be. Regarding reflection of the critical incident, I have chosen to use David Kolb’s reflective mode (University of Bradford, 2020):
What happened: I observed a year 8 mixed ability class for a whole day of their lessons. We were confined to one classroom but had teachers rotating in when it was their lesson (with the exception of P.E.). The critical incident I observed was during the last lesson of the day during a maths lesson and it involved the teacher and two pupils. One pupil was being extremely negative and made this known to the teacher by making derogatory remarks such as “you’re a crap teacher”, partly in jest but partly genuine, directly to the teacher. The other pupil was showing a genuine interest in wanting to learn and was asking questions about the task that had been set.
The teacher managed the first pupil by responding in a sarcastic, witty manner and engaged in back and forth of banter with the pupil. This helped to some extent as this caused a few laughs but upon reflection, I can see how this would have veered some students off task.
The other pupil was managed by the teacher questioning the pupil on their thought process and praising them for their effort and the fact that they were trying to work out the answers to the questions on the board. Correct answers were praised but more praise was used when the pupil explained to the teacher how they got the answer that they did.
What was my experience of it: My experience of the observation is that, I believe the situation was handled well and I feel as though I would know how to act during a situation such as that. However, upon reflecting, I would like to think that pupils would be looking forward to my lessons and so, hearing them say that they think I was a bad or rubbish teacher would be disheartening. This has given me the determination to try and make my lessons good in ways that appeal to my students, good in the sense that they would interact in a positive manner with me and their classmates.
I was not there to critique the lesson nor could I make assumptions about what was good and what was bad either. On the other hand, I think the teacher handled the situation well although, teachers are told to avoid using sarcasm within the teaching standards but on a personal note, I think it is subjective in the sense that it will work in some situations and then in others, its best to avoid using it altogether. 
Why did it happen: Maths has always been a lesson that has had negative connotations attached to it with many dreading it however, there are others that adore maths and have a favourable view of the subject. From what I observed, the teacher set the task and let the pupils get on with it. It is hard to get pupils excited and engaged in a subject if they already have preconceived feelings about the subject and go into the lesson dreading the subject or the teacher. It is our duty as educators to try and change their perceptions and make learning interactive and appealing to learners to maximise their learning and their opportunities to progress in their learning.
What will I do if it happens to me: If this were to happen again to me, I’d ask the pupils why they felt that way about the lesson and if there was anything I could do to change it. Feedback is extremely useful with regards to structuring and planning lessons in ways that will appeal to the pupils and help them attain the knowledge and understanding that they need to. 
Along with receiving feedback from pupils, I would also ask other, more experienced teachers for their views on the issue and how would they approach it and I would also carry out some online research into how I could make the subject more engaging and change their mindsets rather than it being daunting for pupils.
Conclusion
To conclude this assignment, I have evidenced the approach that I took to the observation in the non-participant approach. I believe that this approach allowed me to observe the incident in the most suitable manner to what I needed in terms of the incident but, it also allowed me to observe additional aspects such as the 5 Professional Standards (Welsh Government, 2019). This observation provided me with an opportunity to observe how another teacher encompasses these areas in their teaching and so, it allowed me to build an idea of how I would aim to incorporate them in my lessons in order to create the best learning opportunities possible for my students which in turn, allows me to accommodate the various needs of all learners and guarantee that all pupils are given opportunities to progress. 
The different learning theories offer differing perspectives as to how children learn and the areas that I have focused on within this assignment have encompassed the social-constructivist learning theory. This has been evidenced through references to Vygotsky and his theory of scaffolding between peers and between the teacher and learner through MKOs and how this can aid in progression in pupils learning.
The 5 Professional Standards alludes to effective pedagogy and states that it is when an educator “refines teaching” and this is done by receiving feedback from learners, reflecting on one’s own lessons in a critical manner and looking at how they went and also, it is the continuation of professional development; the wanting to be the best teacher that one can be in order to give students the best possible opportunity at being successful in their learning and in turn, giving them the best opportunity at succeeding ones they leave education. 
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APPENDICES (equivalence to 1,000 words)
OBSERVATION / FIELD NOTES 1 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:28/09/2020 9:05, Year 8


	Lesson details:
First lesson of the day: Design & Technology (DT) looking at the 6 R’s of prodcut design, near the beginning of the unit. The AoLE’s I believe were covered in this lesson were literacy and communication and humanities (values and ethics).

The class was also staying in the same room all day with different teachers swapping for the different subjects. This was done to minimise the amount of people moving around the school due to COVID.






	Classroom culture
The atmosphere around the classroom is relaxed, teacher holding authority with some pupils showing disinterest. When volume levels rose, the teacher said firmly “too loud” with two loud claps and this lowered the levels and regained the focus of the class. Pupils liked the teacher and appeared to be engaged in their learning.







	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
The teacher is regularly stressing the importance of the6 R’s and how it relates to current issues with regards to climate change and how it wasn’t thought about for “his generation” but it is a “big deal” for the generation of the pupils, emphasising how they should value the environment with regards to products they might buy.









	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
The learning was largely teacher-led through dictation of information. This changed slightly when the teacher would read statements from the PowerPoint and then instructed the students to work in pairs and deicded which of the 6 R’s applied to the statement. This fostered collaboration and provided scaffolding opportunities between pupils.








	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Pupils were given the same handout and given the same tasks. Very little one-to-one questioning between pupil and teacher due to COVID restrictions and maintenance of social distancing so I believe this hindered learning slightly. 










	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
No assessment at the end of the lesson but upon questioning, I was told by the teacher that pupils are tested at the end of the unit.









	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
X pupil was late to the lesson, this was easily dealt with. However, the same pupil was yawning very loudly 












CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28/09/2020
Year 8

Pupil X was late to class, not too late but after registration had taken place.

Information from teacher tells me that student is regularly late to lessons


Showing disinterest to the topic and the tasks 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Pupil X had arrived late to the lesson after registration had been taken, teacher asked why they were late and dealt with promptly and in a positive manner. Pupil talked to me and asked questions of my presence in the class, I answered being brief but friendly to maintain a positive interaction.

As the lesson progress, there were multiple incidents of the pupil not listening and being disrputive, the main issue of which was the pupil yawning loudly while the teacher was trying to set a task for the class. This was dealt with by the teacher calling the pupill by name and firmly saying “quiet”. 

Not much appeared to be done to get the pupil back on track and engaging with task and lesson, this also appeared to be a regular occurance.

Personally I would like to deal with situations such as this early in order to prevent them from cropping up in the future and hindering future learning.


































OBSERVATION / FIELD NOTES 2 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:28/09/2020 9:52, Year 8


	Lesson details:
Second lesson of the day: ICT
I felt it was going to be difficult to teach an ICT lesson without access to computers due to COVID restrictions
The AoLE within this lesson was Science & Technology






	Classroom culture
The atmosphere of the classroom was raucous after first lesson and students expressed dislike about the next teacher before she had arrived. 
Once the teacher arrived, unlike the first lesson, pupils were put into a seating plan that had been decided on last lesson, but pupils claimed otherwise.
The teacher would also refer to students that asked questions as “lovely” i.e. “yes, my lovely?”
There was also a break mid lesson and student’s behavior and attention improved after this. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences? 
Students were given a worksheet and were tasked with circling the potential dangers that they could see. Prior to this, pupils were talked through a PowerPoint about how to sit properly while working at a computer in order to give them some knowledge of what to look for in the worksheet.









	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Teacher-led dictation at the start of the lesson. Starter task was for pupils to have a work sheet and cirlce potential risks within an ICT lesson (loose wires, poor sitting posture etc). 

The next task was set where pupils had to create a health & safety poster based on what they had learned prior to the break mid-lesson.This follow up task allowed pupils to reflect on what they had just been taught and demostrate that had learned from the previous task.







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Intially, I believed that the mid-lesson break would have hindered the pupils but from what I observed, it was quite the opposite. Pupils were happy with the break and returned to class with a more positive attitude and the levels of attention appeared to be better.









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Each time after explaining something, the teacher would always say “any questions?” and while pupils may feel reluctant to ask, I felt this at least gave them the opportunity if they needed to ask. 

Again, the poster task acted as a form of assessment during lesson with the teacher stating “what did we just learn about?” as a way of coaxing the answer out of pupils and getting them to think and recap from before the break.

When asked, it was stated that the same method of assessment was used, a test would be give to pupils at the end of the unit to assess what they had learned.








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Pupil X again continuted their behaviour into this lesson by mimicking the teacher while they were trying to explain tasks and answer questions from other pupils. This was met with a stern warning and the warning of “perk points” being deducted from the pupil.

Behaviour did improve for pupill X after the break as it did for the class as a whole and I feel as though this may be something to consider moving forward in my teaching career. 











CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28/09/2020
Year 8

Pupil X was displaying a lack of interest in the lesson


Mimicking the teacher


Disrupting others 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Pupil X again continuted their behaviour into this lesson by mimicking the teacher while they were trying to explain tasks and answer questions from other pupils. This was met with a stern warning and the warning of “perk points” being deducted from the pupil.

Behaviour did improve for pupill X after the break as it did for the class as a whole and I feel as though this may be something to consider moving forward in my teaching career.

For the disruption of others, normally pupils  would be moved to a different seat or sent outside but given the on-going predicament regarding COVID, such a measure is difficult to implement and in addition to this, removing the pupil may not be the best method for correcting this behaviour to improve future sessions.

Looking forward, this is an area where I would like to examine and try to identify the best methods that would work for me in terms of classroom management.

































OBSERVATION / FIELD NOTES 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:28/09/2020 11:10, Year 8


	Lesson details:
Lesson 3 – P.E.
Starter task: run around the pitch to warm up. Pupils were given the task of running around a makeshift circuit without stopping if they could and as quickly as possible. 

The AoLE in this lesson was Health & Wellbeing.




	Classroom culture
The culture of the classroom was still relaxed but pupils appeared to be less raucous and the behavior levels improved during this lesson. The fact this was an outside lesson may have played a part after being in one class for the morning sessions but also, their relationship with this teacher will have played a part also.







	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Pupils were given a quick warm up task of running around the pitch and meeting the teacher at the other side. The purpose of this task was stated to pupils as a way of warming their muscles up and minimising injuries during the lesson.

The next task of completing the circuit was to test their endurance and pupils were asked for the specific term of “endurance” when asked what can be tested during distance running. 








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Before the pupils set off to complete the task, the teacher gathered them together and instructed them on what they would be doing and asked if everyone understood. Teacher was clear in their instructions and made it clear where the cones and markers were that pupils had to follow.

Pupils were also encouraged regularly; “go on keep going” “you’re almost done” “quick sprint to the finish, well done!”








	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
All pupils received the same instruction but not all wanted to take part for varying reasons. The teacher spoke to each one individually that had their kit and managed to get everyone to take part.

One pupil stated that they had forgotten their kit. The teacher was observed saying that this was too frequent of an occurrence and that they hadn’t seen this pupil take part in a session so far this term and so, the teacher expressed their desire to see this pupil take part in the next session and they agreed. 









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Pupils were timed as they were completing this circuit, but no means of assessment could be seen during this observation.

Pupils who participated in sports outside of school displayer prior knowledge when asked for the technical term for distance running (endurance). Those who were not sure said “stamina” and were praised for their use of language as it is a term used in P.E.








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Pupils not wanting to take part in a lesson that requires physical participation
The “forgetting” of kit – this may happen on occasion, but the teacher identified that this was a regular occurrence and was no longer the issue of being forgetfu










CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28/09/2020
Year 8

A handful of pupils expressed a desire to not take part

Observations showed that some pupils would deliberately leave their kit at home

Showing disinterest to the lesson 





	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A select few pupils were vocal of their dislike of this type of lesson and how they did not want to take part; one even stating that they had “forgotten” their kit even though they had been spoken to on several occasions prior to this and the teacher was well aware of this also.

No observations noted in terms of trying to get these students to engage in this lesson and this can be understood as students did not have the appropriate clothing to take part. However, the teacher did make it clear that they expected students to bring their kit for the next session and tried to encourage them by stating that P.E. lessons can be enjoyable if they take part. 

Observing the discussion between the teacher and pupil about why they did not want to take part and trying to get them to take part next time was a positive. Positive interactions are important and are more likely to get pupils engaged with their lessons and their learning.



































OBSERVATION / FIELD NOTES 4 (Chosen Critical Incident)
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:28/09/2020 14:03, Year 8


	Lesson details:
Lesson 5 – Math’s
Negative numbers, rule of signs. Number line was drawn on board to visualise learning for the students.





	Classroom culture
The culture of the classroom was raucous, one pupil showing a verbal dislike of the math’s teacher; being rude and mimicking what was being said. Teacher engaged in a verbal, back and forth banter but made sure to assert themselves and create boundaries. 

Sporadic periods of attention 







	Objectives: Students were tasked with working out what the answer would be from the questions on the board (6 - -4; -4 + 2) as examples. The teacher stood at the front of the class (per COVID restrictions) and dictated to the class of what they needed to do. Negative numbers had been covered last lesson, but pupils claimed they did not know what to do or did not know about negative numbers.









	Direction
The task was dictated to pupils by the teacher from the front of the class with references made to what they had learned last lesson.

A number line was drawn on the board to help pupils understand how negative numbers work

When the atmosphere became rowdy and too loud or if pupils weren’t listening during dictation, the teacher would raise their voice and ay “eyes on me”  to get the attention of pupils.






	Access and challenge
 All pupils were given the same instruction with it being repeated regularly to try and keep pupils on task

Due to the task being displayed on the board, pupils that had issues with their vision were moved closer to the front to ensure they could see the questions properly. 









	Assessment
No reference was made to future assessment but regular questioning during the lesson took place to track where pupils were in their understanding of the task and of the topic also.

The teacher would also choose pupils to answer question at short, random intervals through the lesson to track their progress and understanding.








	Specifics / Critical Incidents
 Student Y that had displayed a lack of interest was showing a willingness and a want to work during this lesson and the teacher took note of this and interacted well with the student. 

Regularly questioning the student and asking “how did you come to that answer?” which questions the pupils thought process and encourages them to explain which gives an idea of their understanding and processing of the teaching. 









CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28/09/2020
Year 8
14:03

Student Y and the teacher for this lesson were involved

Last lesson of the day in the same classroom all day

This student had shown a disinterest in other lessons but appeared keen to take part in this lesson.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Other pupils had displayed their dislike for this teacher and the subject and it was the last lesson of the day after being in the same classroom all day.

Student Y moved down from one of the back rows towards a table at the front in the centre of the room. After the task had been set, the pupil stopped interacting with others and focused on working on their own, working hard to accomplish the task and answer the questions that were on the board.

The teacher noticed this changed from the pupil and began working on it by praising the pupil for moving forward closer to the board and praised the pupil for their interaction with their interaction with teacher in terms of asking questions and attempting the questions, reinforcing that any mistakes they made did not mean the pupil was wrong, it just meant that they were still learning.
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