
ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	BRIDGING- AFL

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	I attended the Assessment for Learning Bridging days as part of my course. There were three sessions; meet, test, and share. We had to come up with several forms of assessments for learning strategies during the meet phase. In the testing period, we had to identify, trial, reflect and develop the application of assessment for learning strategies, recording all our ideas on a document (this can be found in the evidence). Then finally we had to share your findings with our cohort and summarise what we had learnt through a presentation (my PowerPoint can be found in the evidence).

	What have you learned?
	Pedagogy- Refining teaching towards sustained highly effective practise: Assessment.
This Bridging activity provided me with the opportunity to explore the 4 strategies of assessment for learning (Questioning, Self/Peer assessment, Using Success Criteria, and Quality of Talk) and experience the positive and negative factors which they entail. It also allowed me to use the strategies in practise and understand the use of summative and formative assessment with an insight into what goes on behind the scenes with tracking progress, setting targets, and following up on these targets to see if they have been met. This experience over all gave me a strong understanding of how important it is to use a variety of assessment for learning strategies regularly to improve children's development. As well as my own experience, I was also able to understand the experiences of others in the share day session. This allowed me to understand that similar forms of assessment can have different outcomes dependent on the type of lesson, the way it is taught, and the types of children in the classroom.
This experience has allowed me to use a variety of the assessment for learning in practise and evaluate the process. I am now comfortable and can determine the students' current level of comprehension in each subject by using various assessment for learning strategies. This therefore has an impact on my lesson planning and delivery style. The knowledge that a learner has may not always be the same in other areas of learning and using assessment for learning often enables me to plan for them individually- ensuring I am meeting the needs of all children.

	What next?
	In future practise I will continue to enhance collaboration with in-school colleagues by actively participating in team projects, sharing resources, and fostering open communication. I wish to seek opportunities for professional development through joint initiatives and workshops and strive to build strong relationships by understanding and appreciating the diverse strengths of colleagues. I aim to contribute to a positive work culture by promoting a supportive and collaborative environment and regularly reflect on collaborative efforts to identify areas for improvement and growth. I will take forward my learnings from this experience and take into consideration the ideas of others who completed similar testing.





	Professional Experience Template 2
	Incorporating ‘Wales’ in learning.

	Pedagogy Standard
	Employing a broad repertoire of teaching 
Approaches

	What did you do and why?
	On my third placement I made an extra effort to implement Welsh language skills by using Welsh Language Skills as a focus target for two weeks. I greeted the children in Welsh in the morning and afternoon, used Welsh for the register and lunch order to create a culturally diverse learning environment. By incorporating Welsh in through praise and expressions of gratitude, I encouraged the students to appreciate and embrace the language. Additionally, I created Welsh activities for guided reading and used a variety of Welsh warm-up activities in PE to make learning more engaging and fun, this then led to the main activity of learning Welsh Folk Dances such as Jac Y Do and Cylch Y Cymru (can be found in evidence). This activity allowed me to provide opportunities for cross-curricular themes by incorporating humanities and Welsh culture into the Health and Well-being area of learning. As well as this, using Welsh games at the start of the lesson included the Literacy Language and Communication area of learning. To further develop my own Welsh skills, I created a key card for my lanyard and tried to use Welsh throughout the day for commands and instructions (can be found in evidence). As well as this, I opted to observe a Welsh lesson taught by another member of staff to expose myself to how language is taught and learnt by children (can be found in evidence). These efforts not only enriched the students' learning experience but also showcased my dedication to personal growth with is also evident below.

	What have you learned?
	Pedagogy: Advancing learning- Blended Learning experience:
Within the Health and Well-being activity I demonstrated blended learning experiences by ensuring I targeted all types of learners: visual, audio, and kinaesthetic. This is evident because visual learners were able to watch the video and use this as a demonstration. Audio learners were targeted when I was explaining the steps before we practised and during the process, giving instructions on how to practise the dance and used counts of eights to the beat to hit each move. Kinaesthetic learners’ needs were met because when we were practising the dance, we were doing the movements and learning the patterns. It has been noted that blended learning experiences empower learners; it provides flexibility, personalisation, and engagement (Johnson, 2023). I found that planning to target each one of these learners was beneficial because all children were successful during the lesson and were able to complete the task in mixed-learning type groups.

	What next?
	I will continue to develop my Welsh language skills, referring to my lanyard when teaching, but also using DuoLingo at home. I would also like the opportunity to attend a Welsh language workshop to further explore the language and extend my vocabulary. Within school I will be continuing to observe Welsh lessons taught by other teachers to gain knowledge and experience of how to teach the language. I am hoping that throughout my practise I will continue to receive feedback about my Welsh language (like I have in my learning journal which is evident below), to keep encouraging me to practise and improve my skills. Hopefully this will increase my knowledge and make me much more comfortable/confident using Welsh in the classroom and encouraging the children to learn the language too.






	Professional Experience Template 3
	Weather report lesson experience.

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	Throughout the session, children were grouped based on their ability. I set different tasks for different groups, but all of the activities were based on the same topic. Within these groups children had to work to work in pairs and research and create a fact file about different places in Australia (including the weather). The lesson objective was to plan a weather report about Australia, to develop and understanding that some places and areas are similar, and some are different so that you can present a weather forecast. As an educator I demonstrated knowledge, understanding and experience of high expectations and effective practise in meeting the needs of all learners whatever their different needs were.
I varied the success criteria for the different tasks as I had different expectations for different ability groups, allowing all children to be successful in what they were doing. For example, for support in the task involving Literacy, Language and Communication skills, some groups (lower ability) were given extra stimulus and prompts with their work, whilst others were expected to work independently. This provided appropriate levels of challenge and expectation for a range of student abilities and characteristics, motivating the children to learn- this is shown in the evidence below, showing differentiated outcomes of work.
Once this task was completed, the children then went onto work as a group and present what they found about all the places in Australia (each pair talking about their particular area). This task was recorded and presented as a weather report.  This demonstrates an understanding of real life, authentic contexts for learning being provided as a natural part of the learning experience. This task extends the learner's socioeconomic and cultural experiences and illustrates applications of concepts and abstracts in practice.

	What have you learned?
	I have learnt that using real life, authentic context in learning is beneficial for several reasons, these include: an improved attitude toward learning, accelerated learning, greater opportunity for creativity, greater opportunity for reflection and self-assessment, transforms mistakes into valuable learning tools, guides students toward college majors and careers, and better prepares students to contribute to society (Envision by WorldStrides, 2017). The idea of “We are never going to use this in the real world” is a common statement that is said by children within the classroom, and using real life, authentic context in learning eliminates the potential of this being stated, giving children a reason for the lesson which can be linked to life outside school. Children were given the opportunity within this topic to research Australia and find key facts about landscape and weather conditions, before coming together as a group to plans to act out an actual weather report.

	What next?
	In the future, when planning a lesson based on real life, authentic context I would maybe include videos of the outcome is meant to look like by giving the children real videos to watch. For example, before researching and recording a weather report, I could have shown the children a person presenting the weather so that they could understand what their video should look like and include. I gained this idea after reading an article by TeachWire (2023) on WAGOLL (what a good one looks like) but would like to do further reading into ways to bring this into the classroom successfully.
 






	Professional Experience Template 4
	Incorporating ‘Wales’ in learning. 

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	On my third placement I made an extra effort to implement Welsh language skills by using Welsh Language Skills as a focus target for two weeks. I greeted the children in Welsh in the morning and afternoon, used Welsh for the register and lunch order to create a culturally diverse learning environment. By incorporating Welsh in through praise and expressions of gratitude, I encouraged the students to appreciate and embrace the language. Additionally, I created Welsh activities for guided reading and used a variety of Welsh warm-up activities in PE to make learning more engaging and fun, this then led to the main activity of learning Welsh Folk Dances such as Jac Y Do and Cylch Y Cymru (can be found in evidence). This activity allowed me to provide opportunities for cross-curricular themes by incorporating humanities and Welsh culture into the Health and Well-being area of learning. As well as this, using Welsh games at the start of the lesson included the Literacy Language and Communication area of learning. To further develop my own Welsh skills, I created a key card for my lanyard and tried to use Welsh throughout the day for commands and instructions (can be found in evidence). As well as this, I opted to observe a Welsh lesson taught by another member of staff to expose myself to how language is taught and learnt by children (can be found in evidence). These efforts not only enriched the students' learning experience but also showcased my dedication to personal growth with is also evident below.

	What have you learned?
	 Pedagogy: Advancing learning- Cross-curricular themes:
Using cross curricular themes offers a creative way to develop children's knowledge, skills and understanding while motivating them to learn through stimulating, interconnected topics (Watson, 2023). During the Health and Well-being session I incorporated the Literacy Language and Communication area of learning and experience because during the starter activity we I incorporated welsh language games (evidence can be found below) and during the dance, the children had to recognise the instruction they were given in Welsh and do the movement. I found that this really benefited the children’s Welsh language skills, as well as my own as they were learning the phrases in an enjoyable way. 
The use of mathematics and numeracy was incorporated during this session as children had to count the beats and remember the pattern of the moves, ensuring they were on time to the music and in time with each other. I also introduced the Humanities area of learning into these sessions by focusing on Welsh folk dancing and looking at Welsh culture and history. I believe that using Welsh cultural dancing and language together allowed the children to gain a greater understanding and interest in Welsh language skills and Wales as a country itself. 

	What next?
	I will continue to plan lessons ensuring to consider cross-curricular themes because I believe it is beneficial for children to develop in all areas. Also, incorporating all areas of learning allows learning to be more holistic, supporting the child as a whole. Research shows that we learn when we can make connections. Our brains are constantly trying to make connections, and when we do so, we learn better. Therefore, by integrating subjects in a cross curricular way, we are mirroring this natural approach to learning and thus learning is deeper (PlanBee, 2023).


Word count: Approximately 2,000

Part 2 
	Targets:

	1. Consider the consistency of your paragraph structure and the transition between the points you are trying to make.

	2. When critically engaging with literature, try to refrain from becoming over-descriptive.



Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. (5000 words)

This assignment is a critical reflection on my progress of my experience planning, preparing, and teaching lessons that incorporate specific pedagogical principles. According to Education Wales (2022), Curriculum for Wales was developed collaboratively, as an integrative whole, combining assessment, pedagogy, and progression to help young people thrive; with the four purposes at the centre of learning, the Welsh Curriculum is built on progression and gives teachers the flexibility to best fulfil the needs of students. The Welsh Government (2020) set a national mission of ‘high standards and aspirations for all’. To achieve this mission, learning has been organized into 6 areas of learning (AOLE) which all hold statements of what matters. Each area of learning (AOLE) includes a variety progression steps, and specified descriptions of learning which link to each step to help children, parents, and teachers to all understand and recognized the next steps for progression. Research shows that collaborative learning and progression go hand in hand to create a purposeful approach to development as parental involvement in learning leads to better outcomes regardless of a family's ethnic background or socioeconomic status (Stanford, 2023).
Educators who imply effective pedagogy approaches enable their students to reach their full potential and provide a strong foundation for learning (Learning Journals, 2021). The writer will focus on two pedagogical principles, comparing the two throughout the text to create a professional critical reflection using literature and their experience employing these principles within the classroom.

Donaldsons’ review of the curriculum recommends that digital competence, literacy, and numeracy should be acknowledged as cross-curricular learning responsibilities. The curriculum structure should also make sure that children who demonstrate a high level of competence in these areas are given regular opportunities to further develop, apply, and extend their skills across the curriculum (Donaldson, 2015, p. 40). In recent years, the rapid adoption of the internet and computer technology has allowed individual students access to a variety of technologies that are much more powerful than previously accessible to teachers (Haleem et al, 2022), therefore it should be used to our advantage to improve children’s academic development. This messaged is embodied in one of the Welsh Curriculum’s twelve pedagogical principles, therefore one of the Welsh Curriculum’s pedagogical principles I have chosen to critically reflect on is reinforce ‘cross curricular responsibility’. 

Another pedagogical principle the writer has chosen to critically reflect on is ‘creating authentic contexts for learning’. This pedagogical principle enables children to explore, discuss, and solve problems in experiences that involve real-world problems and projects that are pertinent to them (NDNA Wales, 2022). The writer chose to reflect on this pedagogy because research shows that learning is most effective when learners are actively engaged in experiences that stimulate their interest, ignite imagination, inspire curiosity, and promote positive dispositions (Welsh Government, 2023). This would suggest that relevant and meaningful experiences that are ingrained in real-life contexts will enable learners to understand the purpose of their learning, make connections and consolidate skills. 

The Welsh Government (2022) decided that it is the responsibility of all practitioners, across all curriculum areas, to develop and ensure progression in these cross-curricular skills, but how they are developed in and across the curriculum will be decided at a local level and will fit with individual schools’ approaches. Central South Consortium (2024) suggests that educators and institutions should develop a systematic approach to crafting curricula that integrates suitable chances for learning and addresses overarching themes as needed. They state that “good teaching and learning creates authentic contexts for learning”. This proposes that the Welsh Curriculum is not ‘the’ curriculum to be followed within schools, but instead is a guide of mandatory curriculum elements that must be embedded within each area of learning when creating a school curriculum and in order to maintain good practice, these pedagogical principles are to be considered when planning. 

Watson (2023) stated one benefit of incorporating cross curricular themes into learning is the offer of a creative way to develop children's knowledge, skills and understanding while motivating them to learn through stimulating, interconnected topics. In other words, it pushes subjects to cross boundaries and allows for investigations that engage children's imagination (History Association, 2023). The need of a child’s engagement is vital for progression as research by Fuertes et al (2023) revealed a positive correlation between academic success and student involvement. 

Within practice, the writer implemented language skills into their well-being sessions. For example, to introduce a Welsh Folk dancing session the writer used Welsh language games as a starter activity to engage the children and create a culturally diverse learning environment. Estyn (2017) and the Arts council of Wales (2024) found that games are an essential resource when engaging pupils' interest and creating a positive attitude towards learning because the fear is removed from the thought of speaking the Welsh language, and raises confidence by being playful, to co-create with participants and to make the use of the language fun. Comparably to the ESTYN (2017) case study, the outcome of using language games in practice really benefited the children’s Welsh language skills as they became familiar with key words and phrases used and understood the instruction being given. This links back to Fuertes et al (2023) and the importance of children’s engagement. 

It is crucial that educators are aware of disciplinary boundaries, meaning that some subjects may be more difficult to integrate with others, leading to uneven representation of content areas in cross-curricular activities (Alyami, 2019). This links to the report of resistance from stakeholders, including teachers, parents, and administrators, who may be accustomed to more traditional educational approaches due to the break of traditional subject boundaries (Priestley, 2019).This issue could stem from the fact that many teachers report a lack expertise with respect to cross-curricular themes and real-life authentic context activities, or they feel themselves ill prepared in addressing these themes (Savage, 2012) and therefore refuse to incorporate the new approach. Nevertheless, it has been recorded that rigidly constructed subject-based curricula tend to create a gap between education and the emerging needs of society (CIDREE, 2005) and so the new approach could be more beneficial to students learning journeys.

To successfully integrate cross-curricular approaches and real-life authentic learning experiences into teaching practices, educators need additional training and professional development, which can be resource-intensive and time-consuming for schools (Girvan, Conneely and Tangney, 2016). As a result, schools may need to invest in additional resources, such as training to support the approach, and materials and technology which could strain already limited budgets and may not be possible due to the funding cuts (Starling, 2023).

Controversially, it can be argued that the money would be well spent as using a cross-curricular teaching approach allows teachers to cover multiple learning objectives simultaneously (Sphero Team, 2023), optimizing instructional time and resources. According to Sudderth (2022), this idea of interdisciplinary connections helps students recognize the interconnectedness of different fields of study, preparing them for interdisciplinary careers and future challenges. This is important as it links to real-world relevance; when students can relate what they're learning to actual circumstances, education becomes more relevant and interesting (Open Colleges, 2014). Bandura’s work indicates that students with strong sense of self-efficacy would accept challenging tasks, increase interest in tasks, which increased their progression in learning (Lopez-Garrido, 2023). 

There is substantial evidence that motivation is positively related to educational outcomes; motivated learners consider learning activities meaningful and valuable and try to gain from them (Shin, 2018). This is supported by the work of Jean Piaget who believed that the learner must be active to be engaged in real learning (McLeod, 2024). Touching upon this, the idea of real life, authentic learning pedagogical approach allows children to explore, discuss, and problem solve in experiences that involve real-world problems and projects that are relevant to them (NDNA Wales, 2022).

It is important to note that authentic experiences for every topic or subject could be difficult to deliver, particularly if they call for specialist tools or resources (Sabin, 2021). It must be considered that integrating multiple subjects into lessons can lead to an overcrowded curriculum, making it challenging for teachers to cover all necessary content thoroughly, creating a curriculum overload (OECD, 2020). The National Childcare Association (2010) warn educators to be cautious of curriculum overload as it can be a stressor to students and teachers and even serve as an impediment to learning, causing a negative impact on progression. According to research (Glazzard and Rose, 2019, p. 4) we can determine that teacher’s wellbeing affects their performance as an education professional, especially their ability to teach in the classroom, and children learn more when their teacher is happy and performing well. 

Time constraining issues can lead to stress, and implementing cross-curricular and real-life contexts into learning activities may require more time for planning and coordination among teachers, potentially reducing the time available for teaching each subject individually, however, reducing this time could limit the quality of instruction and interfere with progression (stevenmsinger, 2022). Dilek Gözütok and Seçkin (2010) wrote that cross-curricular planning often lacks in subject knowledge, limiting the children’s skills which could be transferred and consequently holding children back as they will not be successful if children are not adequately prepared with basic subject knowledge, or if they prefer more structured, subject-based instruction. Despite these challenges, through meticulous planning, collaboration, and support, schools can successfully utilize cross-curricular responsibility to enrich student learning and boost engagement.

It is evident that not all teaching staff members have a mutual opinion on the risk stress as an outcome of implementing these pedagogies. Some opinions suggest that this new approach will reject the current burdensome and prescriptive system which puts too much pressure on pupils and teachers, creating a more relaxed learning environment (World Economic Forum, 2019). Certain viewpoints are more constructive than others, focusing on the benefits. One example is creating authentic contexts for learning explores the need for learning to be meaningful and relevant to students' lives (Finch, 2023). If children can see the practical application of what they are learning, it helps them see the value of what they're learning and gives them motivation to want to learn (Thompson, 2020). This leads to an outcome of enhanced engagement. Mebert et al (2020) put forward that real-life contexts can capture students' interest and engagement more effectively than abstract or theoretical concepts, leading to deeper learning experiences. According to The Glossary of Education Reform, student engagement “refers to the degree of attention, curiosity, interest, optimism, and passion that students show when they are learning or being taught, which extends to the level of motivation they have to learn and progress in their education” (Bernstein, 2021).

However, when implementing these pedagogies, it is pivotal that socioeconomic disparities are taken into consideration. Not all students may have equal access to real-life experiences or resources outside of the classroom, which can create disparities in learning opportunities (American Psychological Association, 2017). This may be the reason for children from deprived backgrounds achieving lower grades and obtaining fewer educational qualifications than children from more of a fortunate family (Von Stumm, Cave and Wakeling, 2022). Stakeholders in schools have the responsibility to promote inclusive practice and ensure that equity is obtained, concentrating on creating a learning environment that is both just and impartial (National University, 2023). According to Schuelka (2018) we can determine that inclusive education is a continuous process of educational transformation, and a clear set of equity indicators. Schools have the duty to comply with the UN Convention on the Rights of the Child (UNCRC, 2022), articles 28 and 29 focus on a child’s right to an education and on the quality and content of education. 

Both pedagogical principles hold the limitation of assessment difficulties. Assessing students' understanding and progress in cross-curricular activities can be complex, as traditional assessment methods may not adequately capture interdisciplinary learning outcomes (Lysaght et al., 2019). Assessing learning outcomes in authentic contexts can be more complex than traditional methods, as it may require more qualitative and holistic assessment approaches (Gedera, 2023). Dikli (2003) stated that the most widely used traditional assessment tools are multiple-choice tests, true/false tests, short answers, and essays. This can be argued outdated due of the introduction of alternative assessment involving portfolios, projects, presentations, performance, and media recordings; these assessment types have been used to support cross-curricular learning and encourage children to apply their knowledge and skills in a real-world context (Thomas, 2023).  On the other hand, it must be considered that the primary approach does not directly link to assessment methods of all GCSE, A-Level and degree study yet and research has shown that the initial change from a summative to a formative schema can be ‘unsettling’ for pupils, effecting their progress (Lord and Jones, 2006).

The idea of “we are never going to use this in the real world” is a common phrase that is said by children within the classroom, and using real life, authentic context in learning eliminates the potential of this being stated, giving children a reason for the lesson which can be linked to life outside school. Real life, authentic contexts in the classroom enhances critical thinking and problem-solving skills, as students are faced with authentic challenges that require creative solutions (Finch, 2023). This engages children’s transferability skills as knowledge and skills learnt in real-life contexts are often more easily transferable to new situations, as students can see how they apply beyond the classroom, preparing them for future life (Osika et al., 2022). Linking back to the purpose of the curriculum, incorporating real life, authentic contexts in learning enables each child or young person to be a successful learner, a confident individual, a responsible citizen, and an effective contributor (Education Scotland, 2019).

Within practice the writer planned a lesson with differentiated tasks where children had to work to work in pairs and research and create a fact file about different places in Australia (including the weather). The lesson objective was to plan a weather report about Australia, to develop and understanding that some places and areas are similar, and some are different so that you can present a weather forecast. Once this task was completed, the children then went onto work as a group and present what they found about all the places in Australia (each pair talking about their researched area). This task was recorded and presented as a weather report. This demonstrates an understanding of real life, authentic contexts for learning being provided as a natural part of the learning experience. This task abides by the Welsh Government’s (2019) professional standards and extends the learner's socioeconomic and cultural experiences and illustrates applications of concepts and abstracts in practice.

To summarise, Finlay (2008) stated that the reflective practice is ‘learning through and from experience towards gaining new insights of self and practice’ and aims to make you more aware of your own professional knowledge and action by ‘challenging assumptions of everyday practice and critically evaluating practitioners’ (Cambridge Assessment, 2024). For that reason, the writer has decided that to effectively incorporate pedagogies in practice and as successful a reflective practitioner, they considered both the benefits and limitations to these pedagogies in learning. This demonstrates the writer’s drive towards achieving the Welsh Government’s (2018) values and disposition of being a professional learner in the Professional Standards for Teaching and Leadership.

The writer used Kolb’s Learning Cycle (1984) as a four-stage reflective model as a tool to gain conclusions and ideas from an experience. This model aims to draw on the importance of using both our own everyday experiences and educational research to help us improve. It is not simply enough for you to reflect. This reflection must drive a change which is rooted in educational research. These stages needed practitioners to have concrete experience, this should be an active experience, used to test out new ideas and teaching methods (Cambridge International Education, 2019). For example, the writer had experience in the classroom from previous placements in which she was introduced to planning the two pedagogical principles of cross curricular themes and authentic context in learning.
This is followed by an observation of the concrete experience, where practitioners should consider the strengths of the experience and areas of development. Practitioners need to form an understanding of what helped students’ learning and what hindered it (Cambridge International Education, 2019). This was demonstrated through the writers learning journal on placement, where they documented positive and negative aspects of lessons.
This should lead to the third stage of forming abstract concepts. The practitioner needs to make links between what they have done, what they already know and what they need to learn (Cambridge International Education, 2019). The writer did this by drawing on ideas from research and textbooks to help support understanding and sought support from other colleagues and their previous knowledge. This gave the writer the opportunity to revise their ideas and come up with fresh ideas based on what they had discovered via additional research.
The final stage of this cycle is active experimentation. At this point, the practitioner considers how they are going to put what they have learnt into practice and the ideas from the observations and conceptualisations are made into active experimentation as they are implemented into future teaching. The cycle is then repeated on this new method (Cambridge International Education, 2019). The writer’s learning journal also demonstrates this as the notes are revisited and improvement and recommended strategies from observers are acted upon in future lessons.

Overall, the writer’s experience using cross-curricular skills was successful as they ensured that lessons included Donaldson’s (2015, p. 40) cross-curricular learning responsibilities: digital competence, literacy, and numeracy. This promoted holistic development presenting a more comprehensive understanding of topics by integrating knowledge from multiple subjects, fostering connections between different areas of study (Hendricks, 2023) and encouraged children to gain a greater understanding and interest in Welsh language and Wales as a country itself…..
The writer has learnt that using real life, authentic context in learning is beneficial for several reasons, these include: an improved attitude toward learning, accelerated learning, greater opportunity for creativity, greater opportunity for reflection and self-assessment, transforms mistakes into valuable learning tools, guides students toward college majors and careers, and better prepares students to contribute to society (Envision by WorldStrides, 2017). To ensure success when incorporating real life, authentic context in future practise, the writer would provide videos/pictures of the expected outcome of the activity. For example, before researching and recording a weather report, the writer would show the children a video of a person presenting the weather so that they could understand what their video should look like and include. This idea was gained after reading an article by TeachWire (2023) on using WAGOLL (what a good one looks like) as an example of what the completed activity is expected to look like.
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