2410233	ECEY6012	Word count: Part A – 1151
		Part B – 1656
Ai Guidance:

I acknowledge the use of Chat GPT https://chatgpt.com on 09/02/2026 to create a logo for my business plan.
I used the prompt(s):
‘Create a logo for Therapy dogs in school in Wales’
I confirm that I have not presented any AI generated text as my own work.
I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide as evidence.



Contents Page:

Page 1: Contents & Ai Guidance statement

Pages 2 – 6: Part A: Business plan pitch

Page 7: Reference List

Pages 8 - 14: Part A Business Plan PowerPoint including the reference list

Pages 15 – 22: Part B Business Plan

Pages 23 – 25: Reference List






















Part A: Business Plan: Therapy Dogs in Schools in Wales

Welcome to Paws yn y ysgol. I am Mary Sharp and I am here today to share this proposal, which outlines the establishment and evaluation of a Therapy Dog Programme in schools across Wales. 
The programme is a UK-based specialist school-dog training provider, to support pupil wellbeing, engagement, and educational outcomes in primary and secondary settings. 
Evidence from international research suggests that animal-assisted interventions, especially involving dogs, can contribute to emotional regulation, decreased anxiety, and improved literacy and social skills in school children (Grové, 2021; Brelsford et al., 2017). The plan proposes a pilot with implementation, monitoring and evaluation framework, risk controls, and sustainable funding strategy. 

1. Introduction and Strategic Rationale 
The mental health and wellbeing of children in Wales remain a central policy focus for educators, health professionals, and policymakers (Public Health Wales, PHW, 2025). Schools increasingly seek innovative approaches to support socio-emotional development and engagement, for example, recent initiatives using therapy dogs to address absence and anxiety in English and Welsh schools indicate growing interest in such interventions (The Guardian, 2024). Mental health and engagement issues in schools can hinder academic progress and social inclusion (Cary, 2025). 
Human-Animal Interaction and Educational Theory Human animal interaction (HAI) has a long history of inquiry, with early research identifying psychological benefits when dogs are integrated into therapeutic contexts (Serpell, 1992). Evidence from educational settings suggests that animal-assisted interventions (AAIs) can have positive effects on emotional wellbeing, stress reduction, behaviour, and certain learning outcomes such as reading engagement (Grové, 2021; Verhoeven et al., 2023). Systematic reviews, however, emphasise that while results are generally promising, research methodologies vary and must prioritise robust risk assessment and welfare considerations (Brelsford et al., 2017). 

2. The Dog Mentor Programme in Wales 
The Dog Mentor Programme is a specialised training initiative that prepares dogs and handlers for school-based roles, promoting wellbeing, stress reduction and social support. Active since 2013, its framework has been applied in more than 500 schools across the UK with over 600 dog teams (The Dog Mentor, 2025). In Wales, schools in Cardiff, Merthyr Tydfil, Bridgend, Anglesey, and Powys already use this approach. I will be implementing the approach within the Vale of Glamorgan which demonstrates its adaptability across both primary and secondary settings (The Dog Mentor, 2025). Training Components and Safeguarding the Dog Mentor training comprises an initial dog assessment, one day course for handlers, and a support package including risk assessment templates, pupil engagement resources, parental consent documents, and ongoing advice for one year (The Dog Mentor, 2025). A focus on dog welfare ensuring the role benefits both the animal and students is embedded in the curriculum, addressing ethical considerations crucial for sustainable practice. 

3. Programme Goals and Objectives 
Primary Objectives 
1. Enhance student wellbeing and emotional regulation by integrating trained therapy dogs into school routines. 
2. Improve learning outcomes, particularly in areas such as literacy and pupil engagement, especially for vulnerable or disengaged groups. 
3. Promote social and behavioural skills, fostering empathy, responsibility, and positive peer interactions. 
4. Build capacity and expertise among school staff, equipping educators with tools to manage animal-assisted interventions safely and effectively. 

Secondary Objectives 
1. Establish evidence-based monitoring to support future research and scaling. 
2. Position participating schools as innovators in child wellbeing initiatives. (Tennesse Department of Education, 2025)

4. Implementation Plan: 
Pilot Schools Selection: 
Identify willing schools across urban and rural Welsh regions, ensuring diversity in socio-economic context and pupil needs. Priority will be given to schools with established pastoral support frameworks. Dog Mentor Training: Each school’s nominated dog and handler will complete The Dog Mentor Programme training. 

Dogs will initially undertake supervised visits 2–4 days per week. Activities include calm presence in common areas, structured reading support, and tailored interventions for targeted students. 
Teachers and support staff will be trained in managing interactions, allergy considerations, and emergency procedures. 
Parental and pupil consent frameworks will be included.
Regular checks on dog wellbeing, pupil behaviour incidents, and adherence to risk assessment protocols will form part of school governance. (The Dog Mentor, 2025)

5. Marketing and Stakeholder Engagement Communication Strategy 
A communication plan will inform parents, staff, and pupils about the programme’s benefits and safeguards. 
Success stories, data insights, and good practice narratives will be shared through newsletters, assemblies, and local media. 
Key Partners and Supporters include: 
• Local authorities and education consortia in Wales. 
• Mental health organisations for children and young people. 
• Academic research teams who may collaborate on evaluation. 
Engagement with stakeholders such as Welsh Government education department will be essential to secure long-term support. (The Baxter Project, 2024)

6. Monitoring and Evaluation 
Framework Data Collection and Metrics will be monitored using the following: 
• Wellbeing indices (e.g., pupil self-reports, behaviour logs). 
• Academic engagement (attendance, reading levels, teacher assessments). 
• Observational data on student behaviour changes. 

Research and Evidence Generation 
The pilot will be designed to support academic study. Potential collaborators may include universities interested in human-animal interaction or educational innovation. Evaluability is critical, with pre and post intervention measures and control considerations to strengthen causal inference (Brelsford et al., 2017). 

7. Risk Analysis and Mitigation Identified Risks 
• Allergic reactions and phobias among pupils or staff. 
• Behavioural incidents involving dogs. 
• Animal welfare concerns if dogs are overstimulated. 
Academic literature emphasises the need for robust risk assessment frameworks and welfare safeguards when introducing AAIs into schools (Brelsford et al., 2017). 

Mitigation Strategies 
• Comprehensive risk assessments prior to integration. 
• Regular welfare checks for dogs. 
• Clear consent and opt-out processes for pupils and staff. 
• Allergy aware scheduling and zoning. 

8. Financial Plan Cost Projections 
Major costs are training with The Dog Mentor Programme (including assessment and support resources), staff training time, and programme coordination. Each trained dog and handler partnership receives one year of support post training (The Dog Mentor, 2025). 

Funding Sources 
• School budgets and pastoral support funds. 
• Local authority wellbeing grants. 
• Third-sector partnerships with charities and trusts aligned with child mental health. 
• Private and philanthropic grants focused on educational innovation. 
A cost benefit narrative will be developed, showing potential reductions in behavioural interventions and improved pupil engagement as long term value propositions. 

9. Ethical and Welfare Considerations 
The programme will adopt stringent ethical guidelines. Dog welfare is paramount, with structured rest periods, behavioural monitoring and a requirement that the dogs’ involvement is mutually beneficial, aligning with The Dog Mentor Programme’s stated priorities (The Dog Mentor, 2025). 

10. Conclusion 
Therapy dogs, when effectively trained and integrated through a well-designed programme like The Dog Mentor, have the potential to make a meaningful contribution to wellbeing and educational engagement in Welsh schools. While empirical research calls for greater methodological rigour in studies of animal-assisted interventions, the body of literature points to promising outcomes in emotional, social, and academic domains (Grové, 2021; Verhoeven et al., 2023). This plan proposes a manageable, evidence-informed pilot that balances innovation with rigorous monitoring, risk management, and ethical safeguards, positioning Welsh schools at the forefront of holistic pupil support.
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Part B: Business Plan: Therapy Dogs in Schools in Wales
1. Introduction and Policy Context
The mental health and wellbeing of children and young people in Wales remain significant policy priorities (Public Health Wales (PHW), 2025; Welsh Government, 2025). Rising levels of anxiety, absenteeism and disengagement have intensified calls for preventative, school-based interventions that support pupils holistically rather than solely academically. Schools are increasingly expected to act as frontline providers of wellbeing support within constrained budgets.
Therapy dog programmes have gained attention as potential wellbeing interventions. Media reporting highlights growing use of school dogs across the UK to address anxiety and attendance concerns (The Guardian, 2024). While outcomes appear positive, innovation within educational contexts requires rigorous planning, safeguarding compliance and evidence-informed implementation.
Human–animal interaction (HAI) research suggests that structured animal-assisted interventions (AAIs) may support emotional regulation and engagement. However, methodological limitations in existing studies necessitate caution (Brelsford et al., 2017). This business plan proposes a structured, scalable Therapy Dog Programme delivered through The Dog Mentor framework, integrating academic evidence, structured market research, governance analysis and financial modelling to ensure feasibility and sustainability.
2. Human–Animal Interaction and Education
HAI research has developed over several decades. Early studies identified associations between companion animals and reductions in stress and loneliness (Serpell, 1992). More recent systematic reviews suggest that school-based AAIs may improve reading motivation, classroom climate and emotional wellbeing (Grové, 2021; Verhoeven et al., 2023).
For example, dog-assisted reading programmes have been linked to increased confidence among reluctant readers (Grové, 2021). Additionally, classroom-based dog presence has been associated with calmer environments and improved social interaction (Verhoeven et al., 2023). These findings suggest potential value in structured school settings.
However, Brelsford et al. (2017) emphasise limitations including small sample sizes, inconsistent outcome measures and limited longitudinal tracking. Causal claims therefore remain tentative. AAIs should not replace clinical mental health provision but operate as complementary wellbeing supports embedded within existing pastoral frameworks.
This proposal adopts an evidence-informed but cautious approach. Claims will align with empirical findings, and a robust evaluation framework will be embedded within implementation to strengthen credibility.
3. The Dog Mentor Model
The Dog Mentor Programme is a UK-based school dog training initiative established in 2013. It has supported over 500 schools and trained more than 600 dog-handler teams (The Dog Mentor, 2025). The programme includes behavioural assessment of dogs, accredited handler training, safeguarding documentation, risk assessment templates and ongoing professional support.
Several Welsh schools have independently implemented the model, indicating contextual feasibility. However, provision remains fragmented. This business plan proposes a coordinated pilot across selected Welsh schools, integrating monitoring, governance oversight and impact evaluation to ensure structured regional delivery.
4. Market Research and Decision-Making
Effective programme development requires structured market research. Stenkevich (2017) argues that strategic decision-making depends upon systematic environmental scanning and stakeholder analysis to reduce uncertainty. Applying this framework ensures evidence-based positioning rather than assumption driven expansion.
4.1 Secondary Research
Secondary data examines Welsh Government wellbeing statistics, attendance patterns, exclusion rates and Estyn inspection reports (Welsh Government, 2025). This establishes macro-level need and policy alignment.
Secondary research is cost-efficient and provides broad coverage (Saunders, Lewis and Thornhill, 2019). However, it may not capture school level operational realities. It therefore functions as a contextual foundation rather than a sole determinant.
Competitor mapping will assess existing therapy dog provision in Wales. Porter’s (1980) competitive strategy framework highlights the importance of analysing market structure before entry. Limited coordinated provision suggests opportunity, but absence of competitors does not automatically indicate unmet demand.
4.2 Primary Research and Mixed Methods
Primary research will include:
· Online surveys to headteachers and ALN coordinators
· Focus groups with teachers and support staff
· Semi-structured interviews with local authority officers
· Parent perception surveys
A mixed methods approach is possible. John W. Creswell and Vicki L. Plano Clark (2018) argue that combining quantitative and qualitative methods enhances validity through triangulation, as it allows researchers to draw on the strengths of both numerical measurement and in-depth contextual understanding.
Triangulation refers to the use of multiple methods, data sources, theories, or investigators to study the same phenomenon in order to cross-check and corroborate findings. The central idea is that if different approaches lead to similar conclusions, confidence in the validity and credibility of the results is strengthened. In mixed methods research, triangulation typically involves comparing quantitative results (e.g., surveys, experiments, statistical analyses) with qualitative findings (e.g., interviews, observations, document analysis) to determine whether they converge, complement one another, or reveal inconsistencies that require further interpretation.
Denzin (1978) originally conceptualized four types of triangulation: data triangulation (using different data sources), investigator triangulation (involving multiple researchers), theory triangulation (using multiple theoretical perspectives), and methodological triangulation (using multiple methods). In mixed methods research, methodological triangulation is especially central, as it integrates quantitative and qualitative designs to provide a more comprehensive understanding of complex social phenomena.
By employing triangulation, researchers reduce the likelihood that findings are an artifact of a single method, sample, or researcher bias. Instead, convergence across methods increases internal validity, enhances credibility, and strengthens the overall robustness of the study.
Quantitative surveys will measure willingness to participate, budget capacity and perceived priority level. Such data supports financial forecasting.
However, structured surveys risk oversimplifying complex concerns (Bryman, 2016). Qualitative focus groups will therefore explore safeguarding anxieties, workload implications and school culture. This reflects interpretivist recognition that stakeholder perspectives are context dependent.
Alternative approaches include pilot-only feasibility testing, as suggested in lean innovation theory (Ries, 2011), or commissioning independent research agencies. While these may enhance objectivity, bypassing consultation risks undermining stakeholder legitimacy within public-sector education contexts.
Limitations include self-selection bias, social desirability bias and potential non-response bias if survey participation falls below 30% (Saunders, Lewis and Thornhill, 2019). Nevertheless, mixed methods provide the most balanced strategy for demand forecasting and strategic positioning.
5. Implementation Plan
The pilot will involve 5–10 schools across urban and rural Welsh regions to ensure demographic diversity. Each school will complete Dog Mentor training prior to integration.
Dogs will attend 2–4 days per week, engaging in structured activities such as reading support sessions, calm presence regulation sessions and targeted emotional literacy interventions.
Staff training will address safeguarding compliance, allergy awareness, behavioural incident procedures and dog welfare monitoring.
Governance reviews will assess adherence to risk management protocols and implementation fidelity. Structured timetabling will prevent overexposure and protect dog wellbeing.
6. Risk Management and Ethical Safeguards
Introducing animals into schools presents identifiable risks including allergies, phobias and behavioural incidents. Best practice in AAIs requires comprehensive safeguards and ethical oversight (Brelsford et al., 2017).
Mitigation strategies include:
· Pre-implementation allergy screening
· Opt-out consent procedures
· Structured rest periods for dogs
· Behavioural incident logs
· Clear emergency protocols
Dog welfare is central to the programme’s ethical integrity. Signs of stress or fatigue will trigger withdrawal from sessions. Marketing materials will avoid therapeutic overstatement, aligning claims with available empirical evidence.
Ethical reciprocity underpins the programme: both pupil wellbeing and animal welfare are protected through structured governance and monitoring.
7. Funding Model and Governance Structure
Selecting an appropriate legal structure is central to sustainability. Two primary models were evaluated: Registered Charity and Private Limited Company.
7.1 Registered Charity
Under the Charities Act 2011, charities must operate exclusively for charitable purposes and demonstrate public benefit. A Therapy Dog Programme advancing education and wellbeing could meet these criteria.
Advantages include access to grant funding and enhanced legitimacy (Breeze, 2013; NCVO, 2023). However, charities face governance complexity, trustee oversight requirements and potential restrictions on commercial trading. Overreliance on grant funding may create instability in competitive funding environments (Macmillan, 2013).
7.2 Private Limited Company
Governed by the Companies Act 2006, private limited companies may distribute profits and operate with greater commercial flexibility. Charging schools directly supports earned income sustainability and reduces dependence on philanthropic cycles (Dees, 1998).
However, purely commercial models may encounter scepticism within public-sector education contexts and do not benefit from charitable tax advantages.
7.3 Strategic Recommendation: Community Interest Company (CIC)
A Community Interest Company (CIC) operates under the Companies Act 2006 with additional community benefit requirements and an asset lock under the Companies (Audit, Investigations and Community Enterprise) Act 2004. This hybrid structure permits charging for services while ensuring profits are reinvested into social objectives.
Advantages include:
· Blended income streams
· Operational flexibility
· Demonstrable social mission
· Financial sustainability
Income sources may include school service fees, local authority wellbeing grants, philanthropic funding, research partnerships and training consultancy. Diversified income reduces organisational vulnerability (NCVO, 2023). A CIC model therefore balances mission integrity with resilience and scalability.
8. Monitoring and Evaluation Framework
Given the methodological concerns identified within AAI research (Brelsford et al., 2017), rigorous evaluation is essential.
Evaluation measures will include:
· Pre- and post-intervention wellbeing surveys
· Attendance monitoring
· Reading engagement metrics
· Qualitative pupil voice data
Where feasible, comparison groups will strengthen causal inference. Longitudinal tracking over 12 months will assess sustainability of outcomes.
Transparent data reporting will support funding applications and contribute to academic credibility, addressing calls for stronger empirical foundations in AAI research (Verhoeven et al., 2023).
9. Critical Evaluation
Although evidence suggests promising outcomes, AAIs are not universally effective (Grové, 2021; Verhoeven et al., 2023). Outcomes depend on implementation fidelity, dog temperament, school culture and staff commitment.
Financial sustainability requires realistic pricing and value. Overreliance on grants undermines stability (Macmillan, 2013); excessive commercialisation risks reputational damage. A CIC structure mitigates both risks.
Market research informed by strategic decision-making theory (Stenkevich, 2017) reduces uncertainty and supports appropriate positioning within the Welsh education landscape.
The proposal therefore balances innovation with evidence-based caution, safeguarding compliance and financial realism.
10. Conclusion
This business plan proposes a structured Therapy Dog Programme for Welsh schools grounded in academic evidence, strategic market research and governance analysis. While AAIs show potential benefits for emotional wellbeing and engagement, implementation must prioritise safeguarding, animal welfare and rigorous evaluation.
Adopting a Community Interest Company model provides an ethically aligned and financially sustainable structure. With robust pilot evaluation and strategic scaling, the programme could contribute meaningfully to holistic pupil support within Wales while maintaining accountability, transparency and academic integrity.
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