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1. The Resource 

Sunshine time is a classroom-based behaviour management strategy designed to encourage, recognise, and reward positive pupil behaviour. This strategy provides a visual system where pupils will place their names on a giant sun picture when they demonstrate positive behaviours during the school day. Those who meet the expected standards are then rewarded to take part in sunshine time, which is a short unstructured play period in the afternoon for free choice. The main goal of Sunshine Time is not just to reinforce good behaviour but also promote self-esteem, intrinsic motivation, engagement and social- emotional development for pupils. 

This strategy aligns with the principles of positive behaviour reinforcement, which emphasises rewarding desirable behaviours rather than focusing just on consequences for misbehaviour. By publicly acknowledging positive actions, pupils receive immediate feedback that strengthens their understanding of classroom expectations. Moreover, the visual element of the sunshine time display provides a reminder of progress, motivating pupils to sustain their efforts throughout the day. Sunshine time also supports the development of intrinsic motivation as pupils begin to associate positive behaviour with the feeling of pride, belonging and achievement rather than external rewards alone. 

The unstructured play periods provide opportunities for social interaction, creativity and cooperation which contribute to emotional intelligence and resilience. It encourages pupils to make independent choices and develop people skills in a relaxed setting. Teacher can use this time to observe peer relationships and social dynamics, providing an insight into pupils’ emotional wellbeing. Overall, Sunshine Time fosters a positive classroom environment that celebrates success, nurture, wellbeing and promotes a culture of mutual respect and responsibility. 

Components of the resource: 

· Sunshine board 
The sun picture is the central visual element of the resource. It is typically a large sun displayed prominently in the classroom which is divided into section or rays for each pupil with a clear representation of positive behaviour and progress throughout the day. The board serves as a standout form of reinforcement, consistent with Skinner (1953)’s principles of operant conditioning, where behaviour is followed by a reward is more likely to be repeated. 



· Name cards.
Each pupils have their own laminated name card which has Velcro on the back which allows them to stick it on the sun. When a pupil demonstrates behaviour that aligns with the teacher’s classroom expectations- such as tidying up, helping a peer, or completing a task- they are allowed to place their name on the sun. This physical act of placing their name on the sun will reinforce the connection between behaviour and reward, making the reorganisation memorable. 


· Sunshine time activities 

Sunshine time is a reward period that may last all afternoon, depending on the age group and timetable. Activities should be enjoyable, motivational, and fun for pupils. Examples include:
-Arts and crafts
-Outdoor play
-Board games
	


2. Rationale

Sunshine time is grounded in well-established theories of behaviour management and educational psychology. Its rationale is a combination of behaviourist principles, social learning theory. Motivational theory and the importance of pupil relationships which all contribute to a structure and positive classroom environment.

In practice, Sunshine Time encourages pupils to take ownership of their behaviour and develop a sense of accountability. The visual display acts as a daily reminder of classroom expectations, helping pupils monitor their own progress. This visual aid promotes transparency and fairness as every child understands how their actions contribute to the overall classroom atmosphere. It also provides opportunities for celebration, where effort and kindness are recognised alongside academic achievement. Recognition helps build confidence and reinforces the idea that positive contributions, no matter how small, are valued. 

The unstructured nature of Sunshine Time allows pupils to engage in activities that interest them. Supporting creativity, cooperation, and social interaction. This time can strengthen and build peer relationships and encourage teamwork, as children often collaborate or share materials during their play, it can also serve as an incentive for pupils who may find it difficult to regulate their behaviour, offering a clear and positive goal to work towards. Additionally, it promotes independence and decision-making skills, as pupils choose how to use their time productively whilst developing responsibility, empathy and respect for others in a relaxed and enjoyable environment. 

For teachers, Sunshine Time provides a valuable moment to observe pupils’ social development and to connect with them in a more relaxed setting. It helps to establish a warm, supportive classroom culture where positive behaviour becomes a shared norm rather than an enforced rule. During this time, teachers can build stronger relationships with their pupils through informal discussions and activities, which helps gain a deeper insight into their personalities, interests, and friendships, it also offers a chance to praise pupils individually, reinforcing their sense of value and belonging. Overtime, these interactions create trust and mutual respect, which fosters a classroom community built on care, encouragement, and genuine connection. 

Skinners (1953) theory of operant conditioning underpins the Sunshine Time approach. According to Skinner, behaviours that are followed up by positive consequences are more likely to be repeated, whereas behaviours followed by negative outcomes decreased the chance of that happening. Sunshine time operationalises this principle by providing immediate and visible reinforcement when pupils demonstrate positive behaviours within the classroom. 

Research in classroom management shows that structures reinforcement systems reduce negative behaviour and increase on task engagement rather than punishment, sunshine time encourages pupils to show positive behaviours while maintaining motivation and engagement. 

Bandura (1977) emphasised that learning occurs through observing, imitation and modelling. Sunshine time provides a visible display for positive behaviour. When pupils see their peers recognised on the sunshine board, they are more likely to emulate these behaviours, promoting peer-mediated learning. This approach will encourage pupils to develop prosocial behaviours, such as sharing, cooperation and attentiveness by observing the direct positive consequences of these actions. Bandura highlights the concept of a person’s belief in their ability to succeed in specific tasks. Sunshine time contributes to the development of self-belief by providing frequent acknowledgement of pupils’ successes which enables them to feel competent and capable of meeting classroom expectations. 

Maslow (1943)’s theory of needs identifies esteem and belonging as critical to motivation. Recognising through Sunshine time addresses these needs by helping pupils feel valued, respected, and part of the classroom community. Pupils who experience recognition for positive behaviour are more likely to develop motivation and engage meaningfully in earning whilst sustaining positive behaviour independently. 

Dweck’s (2000) concept of growth mindset is also relevant to sunshine time. By praising effort in behaviour, teachers reinforce the idea that behaviours can be developed and improved, rather than being fixed traits. For instance, a pupil who consistently attempts to help others, even if initially unsuccessful, can still earn recognition. This will foster resilience, self-reflection, and personal growth. 

Consistently implementing sunshine time promotes a proactive classroom climate. By focusing on positive behaviour and reinforcing expected actions, teachers reduce reliance of reactive, punitive strategies. Pupils experience a predictable, structured environment where desirable behaviour is recognised, anxiety is reduced and engagement is maximised (Roffey, 2011; Marzano and Marzano, 2003). This proactive approach contributes to overall classroom engagement and enhances academic, social and emotional outcomes. 

3. Instructions for use:

Sunshine time is designed to be simple, sustainable, and adaptable, yet its effectiveness depends on careful and consistent implementation. The following instructions provide a step-by-step guide for using the system, incorporating theory throughout. 


· Introduce the concept to pupils


Explain that sunshine time is designed to celebrate positive behaviour and support a respectful, safe, and enjoyable classroom environment. Emphasise that the focus is not solely just on receiving a reward, but it Is also based on developing personal responsibility, self-regulation, and cooperation.


· Create the sunshine board 

Display a large sun in a prominent area of the classroom. Assign each pupil a space for their name card. A visible, central display ensures pupils associate behaviours with positive reinforcement, consistent with Skinner (1953)’s operant conditioning principles. 


· Define behaviour expectations

Clearly outline the behaviours that will lead to recognition, using visual supports if necessary. Examples include: 
-Listening attentively during lessons
-Helping peers without being asked
-Tidying up
-Completing tasks to the best of one’s ability
-Demonstrating kindness or responsibility

Make sure to display these behaviours alongside the sun board to reinforce predictability which will reduce uncertainty and support self-regulation. 


· Daily implementation 

Observe and acknowledge positive behaviour by continuously monitoring pupils’ behaviour. When a pupil demonstrates a positive behaviour, verbally acknowledge the action, and allow the pupil to place their name card on the sun. For example;
“I noticed you shared you coloured pencils with Sam without being asked. That shows responsibility, you can place your name on the sun.” 
This will provide immediate reinforcement, strengthening desirable behaviour (Skinner, 1953). 

Use specific praise, this should link directly to the behaviour observed rather than being general. Specific praise supports growth mindset development and self-reflection (Dweck, 2000).

Track behaviour by monitoring and observing which pupils consistently display positive behaviour and identify those who may need additional support or differentiated recognition. 


· Afternoon Sunshine Time

Pupils who have earned recognition on the sunshine time chart or achieved a cumulative number of behaviours, participate in sunshine time. This aligns with positive reinforcement principles, as the reward is contingent upon desired behaviour (Skinner, 1953).

Select sunshine time activities, activities should be enjoyable, safe, and motivating. Activities may include, arts and crafts, board games or outdoor play. Activities that align with pupils’ interests support intrinsic motivation and engagement (Maslow, 1943). 

Encourage reflection by asking pupils at the end of sunshine time to consider which behaviours earned recognition and how they can maintain these behaviours in future. Reflection promotes self-regulation and social-emotional development. 



· Maintain effectiveness 

Ensure reinforcement is applied consistently across all pupils. Consistency strengthens behaviour and supports fairness (Skinner, 1953). 

Adjust expectations and recognition methods for pupils with additional learning needs. For example, recognise effort, collaboration, or improved behaviour rather than just absolute achievement. 

Use positive language to build self esteem and promote a growth mindset. Avoid vague praise; instead, focus on specific behaviours and effort. 

Reflect on practice by regularly evaluating the systems effectiveness. Observations and pupil feedback allow teachers to refine implementation which ensures Sunshine Time continues to support engagement, behaviour, and classroom environment. 
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