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Reflective paper 
This paper will consist of two quality assurance methods with a focus on the quality of care that is provided to children and young people within childcare settings.

Childcare practitioners must ensure that they provide a high quality of care to the children within their setting. Rose, (1999:52) refers to quality, as practitioners having the goal of achieving the desired outcomes for children, and avoiding undesired ones within a childcare setting. There are guidelines and policies that set out the norms that childcare settings should follow, this informs practitioners of the professional practice they should provide. It ensures practitioners are able to assess what areas work well within their setting and what policies and practices can be adapted in order to become more effective and beneficial (Wall, Litjens and Taguma, 2015). 

The quality of interactions and relationships between carers and children have been proven in studies to be crucial for supporting healthy development (Shonkoff et al,. 2012).
As a result, it is critical that staff members understand child development theories and best
Practices and quality of care. This can be accomplished with the provision of opportunities for continued professional development such as, workshops, conferences and training courses. According to research, providing workers with reflective supervision can help them develop 
self-awareness and enhance their practice (Powell & Diamond, 2013).

The perspective of quality can be an individual ideal and dependent on person’s pedagogy, their personal views, the training undertaken and their practical experiences (EduPepper, 2020). According to Moss (2016) quality should become a choice practitioner make. In accordance with their personal beliefs and attitudes, and with a commitment to wanting to improve the quality of care provided to children within childcare settings. Quality is maintained by the ethos of working at a high standard of professional practice with the understanding of, and the adherence to expected guidelines, in order to benefit the children within the setting and improve their quality of care (Stacy,2016, Howard et al,. 2018). Maintaining high- quality surroundings provides a nurturing environment, in a setting that has trained staff, appropriate child-to-staff ratios, effective communication and partnership with parents and carers and, an individualised attention to each child’s needs. 
Quality is maintained with continued support, training, and supervision to ensure practitioners are equipped to look after the children to the best of their ability. This is important as each child is an individual and should have each of their basic needs met holistically. According to Maslow’s hierarchy of needs children should be provided their basic needs such as food and water in order to achieve the higher level of needs such as safety and belonging therefore, recognising this, ensures high quality care (West, 2022).
This is to ensure that all individual children regardless of their ability, disability, culture or gender are given equal opportunities to succeed and therefore impact their quality of care. The UNCRC within article 2 and 3 states that all children should be free from any discrimination and that practitioners should cater their practice to the child’s individual need and ensure that the child is being listened to (UNICEF UK, 2022). Quality is measured as a result of listening to the children’s feedback as well as the adults. It is the children who are our main focus so therefore listening to the children’s thoughts will enable practitioners to provide a better quality of care and provision (Coleyshaw et al., 2012).

The provision of high quality of care has been researched and, found to provide a positive impact on a child’s cognitive, social-emotional and physical development. This has been achieved with appropriate training and qualifications in order to learn, and understand what professional practice should be provided and, with the knowledge to care for children to the best of their abilities (Donoghue et al., 2017, Early Intervention Foundation, 2018).

This also provides the children with a safe and secure environment, as practitioners are able to follow policies, procedures and the training they have undertaken to ensure that they are providing adequate safety measures including, performing risk assessments to ensure the children’s safety (Ofsted, 2021). This is done through continuous quality improvements and evaluations to ensure that the setting is providing age-appropriate, stimulating and engaging care to help children develop a variety of skills and reach their full potential. High quality of care enables the children to learn and play in a safe environment that promotes learning (Snair, 2021).

Through high quality childhood education settings children are able to gain opportunities in order to develop their social skills such as cooperation, communication, empathy and conflict resolution. What this means is that children are able to form friendships and close bonds with the children and staff within their setting which will overall boost their self-esteem and confidence (Education Policy Institute 2018, OECD, n.d.).

Often the quality provided can be determined by the early intervention and support provided within the child’s early years such as pre-school. The impact of pre-school can provide children with long-term positive effects on their academic expectations which lead to higher grades throughout growing up which will result in higher quality of care for all individuals (Department for Education, 2012).
The project allows for research surrounding effective early years practice and enables childcare practitioners to keep reflecting on their own practice to provide quality care to all individuals (BEEL, 2014).

As society has become more globalized and competitive, the need for quality assurance in various industries has become increasingly important. While statutory requirements provide minimum standards, additional methods of promoting and ensuring quality can provide numerous benefits (BBC Bitesize, 2023, Soken-Huberty, 2023).

The initial assurance approach is the Baby effective learning programme (2006). This programme provides targets for increasing the quality of care for settings with children aged birth to seven years. This strategy encourages childcare practitioners to conduct self-evaluations in order to improve the quality of professional practise they deliver to the
children in their setting (Issuu, 2011).  This programme is designed to improve the quality of care a childcare practitioner provides to the children within their care. It aims to create practitioners who are able to improve their practice in order to adapt to the individual child. In 2003, the Sure Start Unit approved this initiative as an investor in the Children scheme. The programme found that in order to improve quality within the setting, responses such as Why? Where? When? What?, Who? And How? Should be considered. Thinking about these questions’ enabled practitioners to think clearly about the practice they provided for children and pinpoint any areas that needed improvements (Issuu, 2011).

The programme is intended to improve New- born cognitive development with the use of
visual and aural stimulation. The programme includes films and interactive objects designed
to boost early learning abilities such as memory retention, problem solving, and sociability.
It was created in response to research in child psychology and neuroscience that shows that
early stimulation can contribute to improved brain development in children (Olson, 2017).

The Baby Effective Learning Programme have their own set of benefits and drawbacks. Children can achieve by having a consistent pattern of learning created by a
cooperation between parents and childcare practitioners (Admin, 2013, Crec, 2016).
One of the negatives of this programme is that some experts have criticized the program for being too focused on academic achievement at an early age and potentially harmful if used excessively or without parental supervision.
Practitioners are taught to reflect on their own practice in order to ensure that they are providing high quality of care to the children within their setting.  The programme provides effective training and support to staff members in order to exceed the minimum standard. All training is funded by the local authorities. The training consists of a three-day course which is then followed by a two-day course to further knowledge and understanding (BEEL, 2014).
A potential barrier is time constraints.  In a busy day-care setting, it is challenging to complete training which, can make it difficult for practitioners to access it.  (Croneri.co.uk, 2019).

This programme is effective in ensuring that practitioners are able to adapt their quality of professional practice in order to improve the quality of care to the children within their setting. This is achieved with extra training and, encouraging the staff to be up to date with training and be self- motivated and pro-active in their training needs. (DFES,2005). The utilisation of an easy and understandable strategy, enables practitioners to evaluate their own work practice and improve any areas that need adapting. The self-evaluation process is supported by other team members and can also involve parents within the setting, in order to receive feedback on any improvements they think should be actioned within the childcare practitioner’s practice.

The second quality of assurance method is Sustained shared thinking and the emotional wellbeing scale.
This assurance technique is a useful tool for assessing the quality of interactions between
adults and children in early childhood settings (Yew Chung Education Foundation, 2022).
The aim of this method is to promote effective communication and teamwork. This process will help promote problem-solving, critical thinking and creativity in young children within the childcare setting (Brodie, 2023, Mclaughlin et al., n.d.).

This programme aims to help adapt the practitioner’s professional practice and, assist in developing ways in which they are able to evaluate their own practice to identify the areas that need improvement, in order to provide better experiences for the children within the setting (Hoare, n.d.).
This method improves communication between other staff members, parents and carers. This is one of the main benefits of the sustained shared thinking and Emotional wellbeing scale assurance methods (Social Care Institute for Excellence (SCIE), 2014).

The emotional wellbeing measure and sustained shared thinking are valuable strategies for promoting social-emotional development in children. These approaches serve to build an encouraging environment and recognise early indicators of emotional distress to action appropriate intervention and support by, emphasising communication skills, empathy, problem-solving ability, self-awareness, and emotional regulation (Hoare, n.d.). 
The focus of the programme is that practitioners are able to support the child’s language and well-being practitioners collaborating and using the self-evaluation scale.

Finally, the building of strong relationships and encouragement of emotional literacy, contribute to overall academic performance and lifelong learning. One of the benefits is that training is also available at weekends. This ensures that staff members who work in a nursery are able to access the training. However, some staff members may be resistant to use their free time in order to complete training (WatchMeGrow, 2018).

 Difficulties within the programme can be ensuring that team members are all working together collaboratively and towards the same goal (Learning Journals, 2021). Another negative of this method is the cost. This could cause setting not to be able to afford this method and having to resort to alternative options.

Sustained shared thinking can be time consuming and necessitate extensive planning and preparation, which may not be practical for all childcare practitioners. Another possible negative is that active participation from both the educator and the child is required, which might be challenging if the child is not interested or involved in the activity (UCL, 2021). The emotional well-being scale may have some drawbacks as well. It is based on self-reporting, which does not always reflect a child's genuine emotions. Some children may 
struggle to understand and describe their feelings, making properassessment challenging. Furthermore, the scale may not account for cultural differences in
how emotions are expressed or perceived (Nursery Story, 2021).
This programme is effective when all members of staff are working as a team and, all providing each individual child with equal opportunities and respect. In order to use this method, it has to be used with someone who has a clear understanding of the method and is therefore able to provide an appropriate practice (Nursery Story, 2021).
In summary, the use of Sustained Shared Thinking (SST) and Emotional Wellbeing Scale Assurance Method (EWSAM) can have a positive impact on the children's cognitive, emotional, and social development. However, implementing these approaches requires an efficient amount of work and effort to ensure effective teamwork and evaluating the impact it has on the children (UCL, 2021, Merrick, 2022).

The assurance method, which is BEEL, is funded by the local authorities, which means it is easily accessible to childcare settings and will not affect the funding available going towards other vital parts of the setting such as outdoor equipment, food and nappies. This is one of the differences between the BEEL and the SST. The SST method is paid by the setting therefore the childcare setting needs to save up money in order to provide the training to their staff members (Vic.gov.au, 2019). Both assurance methods ensure that practitioners are improving their work practice to benefit the children within their setting, they are child centred, and both ensure that the child is able to speak their views and thoughts in order to see change happen.

[bookmark: _GoBack]To conclude. Quality within childcare settings is essential for ensuring the well-being of children. It provides peace of mind for parents, with a recognised framework and commitment to ensure optimum care and standards by complying with regulations, and promoting professionalism in the field. High-quality early childhood education settings are beneficial as it helps promote and support positive developmental outcomes for children and young children. It also provides a strong foundation for effective bonds with other individuals and a basis for future success in life. There are a variety of assurance methods that help support childcare practitioners to ensure the best quality of care to the children within their setting. Effective reflection enables practitioners to adapt their own practice and utilise their learned experiences to adapt their practice of care they provide.  Every assurance method will have their benefits and challenges however practitioners must be able to effectively utilise the best method and follow the information in order to adapt to their own practice.
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