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[bookmark: _GoBack]Section 1 
Education in Wales is currently putting the Curriculum at the forefront of its attention. The New Curriculum for Wales currently being implemented across Wales is set to be in place by September 2022 (WG, 2020) Welsh Government has implemented this change as part of their vision to improve learning throughout Wales. The need for change came following the ‘Successful Futures’ report (Donaldson, 2015) where the evidence concluded that current assessment and curriculum arrangements, were not enabling children and young people to reach the potential that they were capable of. The Pisa rankings that occur every 3 years, is the largest study of core subjects of its kind. The Pisa rankings 2018, indicates that the UK is holding its own within the overall average (OECD, 2019) however, deeper inspection of the Pisa rankings 2018, shows that although Wales had made progress, they were still behind the rest of the UK countries (Sizmur et al, 2019). This assignment will look at the current curriculum and the barriers that has inhibited it from being implemented efficiently. In this article we looked at the curriculum that was devised for 3–7-year-olds, the Foundation Phase. We looked at its success and its failings.
Wales’ devolution from UK Government in 1999, meant that the National Assembly of Wales was responsible for education within Wales. Their vision was provided within The Learning Country document (NAfW, 2001) and looked at the current curriculum for Early Years. The aim was to strengthen the foundations of learning for young children, with a focus on Early Years. The Learning Country’s (WAG, no date) Vision into Action states, that to provide enjoyment and increase involvement with Early Years children, we need to provide a curriculum that provides active learning. There should be elements of play with assessment that will increase engagement.  Following this Welsh Government introduced The Foundation Phase, this was rolled out in September 2008 with a view that this would be completed by the end of 2010-2011 academic year.  This was following a consultation document by The Learning Country (NAfW, 2003) that identified discrepancies, within early years education. 
These shortcomings were:
· Children were introduced to formal writing and reading before they were at that stage, thus risking them to lose confidence.
· Language, literacy, and communication was not at the forefront of other Areas of Learning.
· Assessing and planning was not effective
· Insufficient staffing to support the experiences planned for children in over half of classes
· Indoor and outdoor practical play space was limited
· Nursey classes were performing better that Reception classes
· Not enough emphasis on children being able to progress in their Creative and cultural understanding.
· The Welsh language was not being delivered
· There was a low percentage of very good teaching
· Children spend far too much time at tables, non-active play time was inhibiting children’s independence and opportunities to play therefore having an impact on their decision-making.
The Foundation Phase was developed in Wales for children aged 3-7 years, its aim was to create imaginative, creative learners through an enjoyable, effective, statutory curriculum. The ethos of the Foundation Phase was to develop efficient, consistent practice to improve Language, Literacy and Communication Skills, Personal and Social Development, Mathematical Development, Knowledge and Understanding of the World, Physical Development and Creative development in the long term (Waters, 2016).  However, this was revised by Welsh Government (2015) to embed the numeracy and literacy element of the National Literacy and Numeracy Framework, and to add well-being and cultural diversity (WG, 2013b). However, Taylor et al, (2016) states a key concern with the introduction of the Foundation Phase is the formal approach teachers take to teaching. With formal learning taking place before children ready (NAFW 2003, p.5).

Welsh Assembly Government (2008) required education establishments to ensure that children have access to outdoor and indoor environments, the activities provided were safe, stimulating and fun. Their vision was ‘promote children’s development and natural curiosity to explore and learn through first-hand experiences’ with ‘greater emphasis on using the outdoor environment as a resource for children’s learning’ (WAG 2008 p.4). This supported ACCAC’s (2000) document Desirable Outcomes for Children’s Learning before Compulsory School Age, which states that developing a curriculum that links the principles and practice will strengthen the outcomes for the child. However, it was apparent at the initial stages that settings were missing the facilities and resources to implement an outdoor play based experiential learning environment WAG, 2009; Welsh Government, 2014a). Welsh Government (2009) suggests that learning outdoors is a vital element to a child’s experiential learning, and the Foundation Phase curriculum supports this. This element of the curriculum was developed to provide opportunities to be creative, noisy and take risks with lots of Physical activity. WG (2009) wanted the outdoors to become a large focus in the implementation of the Foundation Phase, as this would enhance children’s personal and social, cultural, creative, and physical development.

Welsh Assembly Government (2008) states that the Foundation Phase Curriculum can create positive relationships between home and education providers and that they have developed this with the seven core aims in mind. WG (2015), states Core Aim 1, area 3 – Education connects well with articles 28 & 29 in that the Foundation Phase is ensuring that all children were experiencing equal access to learning. This was supported by an independent review by Welsh Government in May 2015 that showed children aged 3-7 years were benefitting from the Foundation Phase in many areas.
Following 3 years of implementation, in 2011 Welsh Government appointed a team to undertake an evaluation of the Foundation Phase. The evaluation took 3 years and was undertaken by a team of researchers from many universities, it was led by Professor Chris Taylor from Cardiff University and the Wales Institute of Social & Economic Research, Data & Methods (WISERD). The aims of this review were:
· to see if improvements could be made to the way that the Foundation Phase was being implemented.
· to evaluate the outcomes to date of the impact that the Foundation Phase has had.
· to see if the results were worth the financial output
· to implement a model framework that will track the outcomes and outputs of the Foundation Phase.
								(Taylor et al, 2015)
Taylor et al (2015a) states that the Foundation Phase was to introduce a new approach to teaching involved ‘structured play’, ‘active learning’ with ‘practitioner led’ and ‘child initiated’ learning. With pedagogy underpinning practice, which will impact on positive quality improvements for families and their children (Sylva et al, 2004; Siraj-Blatchford et al, 2006). However, ‘good’ the pedagogy and ethos were around this approach, the challenge initially for practitioners was around the meaning of these terminologies, in particularly ‘pedagogy’. This is supported in a pilot evaluation that states that there is need for clearer guidance and better planned, funded training (Siraj-Blatchford et al., (2005) Similarly, Maynard et al, (2013) states that the terminologies with the guidance materials were concerning and that 6 years later the same concerns are still not addressed. Furthermore, these address any concerns from The Learning Country (NAfW, 2001) and the Foundation Phase (NAfW, 2003) consultation exercise identified. 
A report by Grigg (2015) on a survey by Wales Institute of Social & Economic Research, Data & Methods (WISERD) Education, looks at the view of the Foundation Phase from a teacher’s perspective. The views of 220 Secondary & Primary school teachers were compiled by anonymous questionnaires. 55% of Primary teachers viewed the Foundation Phase as good/very good, in comparison to 26 % of Secondary teachers. Secondary teachers along with Key stage 2 felt that it did not prepare children for the next stage of education.
The evaluation finds that there does not seem to be a clear set of aims and actions for practitioners within the Foundation Phase and no tools recommended to be used. Similarly, there was not a clear pathway for moving from the previous education curriculum, and no clear aims within the policy. DfES, (2013)
The Foundation phase was developed with 1:8 and 1:15 ratio for the maintained sector, this was very much welcomed within the early years arena. However, the funding from the RSG was down to the discretion of each local authority. Despite this, less than half of nursery and reception classes/settings met the recommended ratio of 1:8 in 2011/12 (Taylor et al., 2015b). There is limited data to show the child-adult ratio within the classrooms of the Foundation Phase. Nutbrown (2012), states research indicates the importance of having professionally qualified staff within the Foundation Phase and the impact of this on children’s learning and development. Wales changed the adult/child ratio when the Foundation Phase was introduced, which resulted in a significant increase in Teaching Assistants. The Education Endowment Toolkit (2014), states that TA’s can make a difference to the management of children within the classroom, however this does not always impact on learning and development. Moreover, a stocktake of the Foundation Phase by Siraj (2014) states this can be overcome by ensuring that the learning and development is specifically planned and supported with effective training for lessons and learning reflected on. Furthermore, teachers reported feeling anxious with the Literacy and Numeracy Framework (2013) being introduced, as they were concerned that TAs would be removed to areas to deliver intervention programmes. It was evident in the stocktake that staff training prior to implementation of the Foundation Phase was exceptionally low, and the recommendation was to ensure that TAs, teachers, and Newly Qualified Teachers were part of the CPD process to support their understanding. However, research that was led by Chris Taylor WISERD, shared mixed results in their report (Taylor et al., 2013; Welsh Government, 2015a). 
The findings showed that the key to implementation of the Foundation Phase was determined by skill set of staff, level of qualification, the training received, however, the biggest factor was the attitude of senior staff and head teachers (Davies et al., 2013).
A profile was developed within this curriculum to support statutory baseline assessments. Its purpose was to assess a child’s ability and continuing development in Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development and Physical Development. This needs to be completed within the first 6 weeks of a child’s entry into Reception. However, the assessment by Taylor et al, (2015) showed concerns of the length of time and the purpose of it. It was withdrawn in 2011/12 for a new assessment tool to be developed. 
Welsh Government (2014b) developed the Early Years Development and Assessment Framework, this was for statutory implementation from September 2015. This was following a review of the curriculum and assessment by Donaldson (2015). This was to happen parallel to the introduction of the new Areas of Learning for Language, Literacy and Communication Skills (LLCS) and Mathematical Development (MD). An assessment tool that was part of the EYDAF, was the Foundation Phase Profile. The assessment tool uses observation and formative assessment to produce a baseline of the child development within the Reception Year. This profile was introduced by Welsh Government (2015) it is used in a summative approach to assess the child in the four areas of learning, Language, Literacy and Communication Skills & Mathematical Development (incorporating the Literacy and Numeracy Framework), Personal and Social Development, Well-being and Cultural Diversity and Physical Development.
What this research has found is that the many challenges of the current curricula are staffing, with the additional costs of resources needed missing. To implement is successfully staff ratio would be paramount. Highly qualified practitioners would be beneficial with significant training on the importance of outdoor play. Staff need to be more aware of the terminologies and the ethos around them. Staff training on the reasons for this curriculum change and the theory behind it. It shows that inexperienced staff will need to be fully trained in the approach, ensuring that there are no differences within the quality. With pedagogy in play the ethos of the Foundation Phase, and little teaching of it out there, it was inevitable this new way to practice was going to have problems (Wood, 2009).
Section 2 
Every child has the capacity to learn from birth and the principle of the Early Years Foundation Stage, is that children will become self-assured, capable with the resilience to be confident in all they do. This is supported by Early Education (2012) and Department for Education (2021), ‘Every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured’ (Early Education, 2021). According to Department for Education (2021) children develop at a fast pace in the early years and future life chances are impacted on what happens within the first 5 years of life. However, they develop at different rates. Similarly, Hoffman (2008) supports this and states that we need to build on children’s developing capacities form birth. Furthermore, state that the interactions between an adult and child is rewarding if the adult is responsive to the child’s individuality. Moreover, Early Education (2012) suggests that there will not be another period in a child’s life where their parents will be so involved and valued in their upbringing. In early childhood education where, childcare settings involve parents in the planning for each child, valuable relationships are made, and the benefits are great. (Gonzalez-Mena, 2005).
Assessment is an important part of a child’s development. Through observation you are able to look and listen to children, to see what they are learning through play. Parent partnership working will enable practitioners to provide experiential learning based on the knowledge gained of each individual child through sharing information (Early Years Matters, 2021). Using information from parents, together with what knowledge you have gained, is imperative in meeting the individual needs of each child. Similarly, Department for Education (2012) states that assessment requires that practitioners will be knowledgeable in how to assess and record a child’s achievements, and what and when discussions with parents should take place. 
Observation and assessment are important as it supports practitioners to track each individual child’s development, monitor progress and plan for the next steps. Children are unique in their learning and have varying learning styles. Observation is the best process to gather the information needed to assess a child’s interests and developmental stage. (Vaclavik, Wolanski, & Wannermaker, 2001). It is vital that a child’s development is looked at holistically, with a focus on social, emotional, cognitive, physical, and language will ensure that all other areas are included. Children will develop skills at the same age and stage; however, some may meet developmental milestones before others. Every child is unique and different and will take different learning opportunities from the same environment. Piaget ‘s theory age and stage of development suggests that children need to experience the 4 stages, ‘Sensorimotor, Preoperational, Concrete Operational, & Formal Operational’. Piaget believed that ‘to create knowledge and intelligence is an inherently active process’.  
As part of the Welsh Governments (2014) Early Years Development and Assessment Framework project, Welsh Government (2017) introduced a single assessment tool that would track a child’s development longitudinally over the early years. Welsh Government (n.d.) states the Foundation Phase Profile (FPP) was made statutory in September 2015 and its aim is to gain information through observation and formative assessments, through a holistic approach. This will cover the seven areas of learning within the Foundation Phase through providing enhanced continuous provision, allowing child led learning through play. Black & Wiliam (2010) and Siraj-Blatchford (2004) agree Formative assessment is a valuable tool as it enables practitioners to use results and feedback to monitor and adapt learning.  Staff need guidelines to be able to focus on assessment and planning, to enable them to concentrate on the children’s development and reach their pedagogical aims. Welsh Governments commitment to the Foundation Phase is shown in Early Years and Childcare Plan (DfES, 2013) where it state it was introduced to ensure that the outcomes and life chances of children in Wales were improved. However, the profile has the outcomes stated in it and what they want to measure, therefore it doesn’t share the unique child’s story as it is looking for specific things. Welsh Government (n.d) agrees and states that the profile supports early identification of an emerging additional need or developmental delay, it does not have sufficient information that would assess the nature of the ALN (Additional Learning Needs). Moreover, it misses that a child may be more talented in another area that is not measured by the FPP. Therefore, a play-based pedagogy would be better linked to the Unique Child’s journey. 
However, many practitioners do not understand the pedagogies and approach of the foundation phase, Taylor et al., (2015) states there need to be more emphasis within training on assessment and observation, with particular attention paid to Foundation Phase pedagogies. Similarly, Siraj-Blatchford et al. (2005) states training material needs to be clearer and with less confusing terminologies. Within the evaluation of the Foundation Phase, Taylor et al. (2005) found that generally practitioners shared that they thought it was similar to their previous practice. However, they felt that since implementing the Foundation Phase, assessment and observation had become more formal. This was evidenced within the evaluation in an observation of an Early Years unit. There was a balance of continuous, focussed, and enhanced activities. Moreover, the assessments on development were always completed by the teacher, in groups, therefore not looking at the child as an individual. National Scientific Council on the Developing Child (2007) and Smidt (2015) agrees that interaction with a responsive adult is important for the serve and return notion, which in turn will develop the relationship and promote the development for a child’s unique individuality. Children’s learning styles should be considered enabling the child’s unique development. 
[bookmark: _Int_WNaFxxyB]The Foundation Phase assessment profile measures a child’s development through outcomes rather than age, however as each outcome is categorised by age, it is difficult for the assessment not to be measured by age. Welsh Government (2017) states not all children join the Foundation Phase at the same time, so the on-entry score of the cohort would not be a true reflective form a summative perspective. So this would not reflect The Department of Education (2010) who state assessments should provide an accurate, valid, reliable record of the individual child’s learning. Similarly, Campbell (2022) and Campbell (2021) analysis show that between, 2008-2018 there has been a relative change in children reaching a GLD (DfE, 2010). In comparison, children born in August did not perform as well as children who were born in September, with many parents of summer born babies being told their child is underachieving.
Furthermore, Siraj-Blatchford (2006) found that literacy standards dropped within the first 2 years of the Foundation Phase implementation, this was attributed to individual needs not being planned for and practitioners not having an understanding of experiential pedagogy and play. However, The Literacy and Numeracy framework directs teaching to be by stage of development not age, however, the expectation of the assessments looks for an age-related score (Taylor et al., 2015). However, with the new framework in place the assessments for children are very literacy and numeracy based.
Practitioners should be competent in different methods of assessment and formative assessment has proven to be beneficial in meeting the needs of children, particularly during activities when feedback is given. Research into effective pedagogy in the early years by Siraj-Blatchford et al. (2002) states that observations of teachers evidenced, there is a connection with formative assessment and curriculum differentiation, therefore sustained shared thinking.  It suggests that to support the cognitive process of the children pedagogic practice is better in settings that have this embedded, supporting the child as an individual. Sternberg and Berg, (1992) agrees that from an early age there are visible differences in the way that children learn and notable differences in how much and what is retained. To enable the development and individual needs of a child to be met, practitioners will need to be knowledgeable in the Foundation Phase outcomes and pedagogy. However, a report by Siraj (2014) found that not all funded non-maintained setting prioritised leadership training. In comparison to Flying Start where leaders typically were qualified to Level 4 or above. Supporting colleagues to improve practice is the responsibility of the leadership team (Siraj-Blatchford and Hallett, 2014). Moreover, the stocktake found that in many maintained schools the Foundation Phase was not respected, this resulted in leadership designating weaker teachers to this section of the school. It was evident in the findings that many Foundation Phase coordinators had little understanding of the Foundation Phase or the challenges that came with it.
However, Donaldson (2015) found in a review of the Curriculum that assessments were not making the improvements to learning as planned, and that assessments within the curriculum were not meeting the needs of children in Wales. The evidence suggests a powerful case for fundamental change. The first recommendation of the review of the curriculum was that assessment of planned activities should follow the purpose of education that was agreed.
To try and prevent developmental delay and to support a child’s chance in education, Welsh Government introduced Flying Start. This was to provide opportunity to identify need as early as possible in the hope of supporting development delay and to provide children the chance to be on par with peers when they start school. (Siraj, 2014).
The new curriculum will ensure that assessment is intrinsically embedded into teaching and learning. It states that the current assessment process will only make a one-off judgement about children’s learning, instead of being a vital part of the process.  It leads away from compulsory teacher assessments and moves towards schools and settings developing their own assessment arrangements. The idea is to work within the Curriculum for Wales’s framework, and to develop a curriculum that has the four purposes embedded. It should support each individual learner to develop and make progress at their own individual pace. However, Welsh Government also state that schools will make arrangements to develop their own assessments to support each own curriculum. Therefore, putting the emphasis on the importance of strong leadership again. 
Section 3 
Help needed!! – Why won’t my practitioners play outside?
As a manager of a childcare setting, it is my role to ensure that children are given the best opportunities possible. One of things at the forefront of my attention at present is the reluctance in my ‘experienced’ practitioners to take the children outdoors. To them, things like temperature (it is too cold), weather conditions (it is very windy) are challenges, rather than being looked at as opportunities for children to learn. However, we look at these challenges and discuss as team, how to overcome them, the children are ‘still’ not being given continuous access to outdoor to play.
We have as a team looked at much evidence available today, that shows how the children benefit from outdoor play. Tovey (2015) looks at Froebel's theory that children should be given opportunities to experience all aspects of nature, ‘form, energy, substance, sound and colour’. (Froebel in Lilley 1967:148) and not just looking and animals and plants.
We know the children will learn to take risks, learn their limitations and boundaries without worrying about failing in the outdoors. We know as a setting that many of our children live sedentary lifestyles, and the only time they will have the opportunity to play outside is when they attend the setting. Children’s social, cognitive and physical development is mostly in the hands of the parents and in what opportunities they provide. Outdoor play is valuable for children, research by Kahn and Kellert, shows it can integrate social, cognitive, and emotional behaviours. (2002) Play Wales state that 1–2-year-olds should spend at least 3 hours outdoors during the day doing physical activity. (Play Wales, 2020). We are seeing a significant increase in obesity in the children attending the setting. Public Health Wales’ (2016) Every Child Wales programme state, play is one of the 10 steps to promote healthy weight in children 0-5. 
[bookmark: _Int_hE88DEOT]Developing the outdoors to support children’s development holistically, has been a large part of our setting development plan this term. We have looked at the environment and resources and we were lucky to have the budget to implement what we felt was needed. We took inspiration from Ephgrave (2020), where she looks at the environment and that children should be given access to the outdoors from the moment they arrive. 
Many of our children have speech and language delay and as it is recognised that children talk more when they are outdoors, they will benefit. Learning through landscapes (n.d.) state providing a stimulating outdoor environment will offer unlimited opportunities for children, children will elements of science, mathematics and knowledge and understanding of the world and more opportunities to talk.
The new curriculum for Wales that is planned to be implemented in September 2022, was established by The Curriculum and assessment (Wales) Act 2021. The Act places responsibility on leaders of schools and nurseries to ensure that the regulations within the framework are followed. ‘The Act sets out the four purposes of the curriculum in law ‘(Welsh Government, 2022). It is mandatory that schools ensure the curriculum is implemented with the four purposes embedded. That teaching and learning supports learners with progression steps informed by the principles of progression. Additional Learning Needs will be considered and age, ability, and aptitude of each learner through balanced, broad teaching will be secure. With the new Curriculum for Wales 2022, offering a flexible approach to learning, it is imperative that we are acknowledging the needs of the children, what supports their development, and that the outcomes are imbedded in practice. Sinnema and Aitkin (2013), state that flexibility acknowledges trust in teachers and recognition of their professional autonomy, lending schools to design their own curriculum. Pearson and Moomaw (2005) findings found that curriculum autonomy decreases job stress. However, too much flexibility can have its risk. There is a mixed opinion of the flexibility, with some feeling it is a burden rather than a gift. There is a worry that a child/students experience of curricula is decided by what the teachers and school leaders create rather than what the curriculum sets out. (Sinnema, Nieveen and Priestley, 2020)
The 4 purposes of the curriculum for Wales’ states that we need to create, capable learning who will follow ambition, they will be confident and healthy, be creative contributors to enterprise and be knowledgeable in ethics of Wales and the world. (Welsh Government, 2015). Practitioners know that continuous access to the outdoors will build a child’s resilience and promote their health and well-being and develop social and emotional resilience. High Quality Outdoor Learning for Wales, (2018) state that children will find their strengths and learn the limitations of themselves and others. With Well-being high priority at setting and many discussions around the benefits, I do not understand their reluctance.
We have, as a team participated in a wide variety of training to support us in children’s learning. This includes, loose parts, Forest school, Skip, and more. Brien (2009) talks about the impact of children connecting with nature on their development. One of the key issues is that children are not able to access the outdoors like in previous years. (Ward Thompson, Aspinall, and Montarzino 2008).
Staff state they feel motivated as the children’s behaviour increased for the better when they were outdoors, and they were more engaged with activities provided. However, unfortunately outdoor play, is still an area that is not considered an important part of everyday by my practitioners.
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