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Inclusive practice in education is the belief that all learners, regardless of their abilities, backgrounds, or challenges, have the right to access a meaningful and effective education. This is upheld by the legislation that ‘every child has the right to quality education and learning.’ (UNICEF, 2025.) This approach emphasises equity, participation and the removal of barriers to learning for learners with additional learning needs (Schuelk, 2019.) The Curriculum for Wales is designed to enforce inclusive learning by promoting a learner centered approach (Welsh Government, 2023.) A learner centered approach gives educational practitioners the flexibility to differentiate learning experiences to meet learner’s needs and individual learner profiles (Pember, 2021.) Learners are supported with ALN through Individual Development Plans aligned with the Additional Learning Needs and Education Tribunal Act (Wales) 2018. However, whilst the ALN legislation aims to ensure equity, it could be argued that it places unrealistic demands upon schools without providing sufficient funding or specialist staff to fully implement inclusive practices (Haines, 2023.) A fundamental part of the Curriculum for Wales is the four purposes. These purposes promote inclusion by focusing on holistic development, not just academic outcomes, and are relevant to all learners, including those with Additional Learning Needs (Welsh Government, 2020.)
In Wales the implementation of the Additional Learning Needs and Education Tribunal Act (Wales) 2018 reflects a significant legislative commitment to the principles of the Curriculum for Wales (Welsh Government, 2023.) The core purpose of the Act is to ensure that all learners and young people with ALN receive the support they need to allow them to reach their full potential (Marsh, 2024.)  As previously mentioned, one of the central features of the Act is the introduction of Individual Development Plans (IDPs), which replace the previous Statements of Special Educational Needs. IDPs are designed to be flexible, regularly reviewed, and centered around the learner. Importantly, they are maintained regardless of whether a learner is in school, further education, or undergoing transitions (Welsh Government, 2022.) This ensures consistency and continuity in support.
The Additional Learning Needs and Education Tribunal Act (Wales) 2018 also encourages holistic support through multi-agencies for a learner with ALN. This multi-agency approach reflects the understanding that meeting a learner’s needs often requires a coordinated response that goes beyond the classroom. By integrating health, social care, and education services, the Act aims to address all aspects of a learner’s development (Forbes, 2018.)
Inclusive practice in education is rooted in theories that emphasise social justice. Lev Vygotsky’s sociocultural theory offers a strong theoretical foundation for inclusive practice in education. One key feature in Vygotsky’s theory that is relevant to inclusive practice is the Zone of Proximal Development (ZPD) (Lasmawan, 2020.)  Within inclusive settings, teachers use this concept to provide differentiated support, such as scaffolding, so that all learners can succeed, regardless of their starting point (Kostogriz and Veresov, 2021.) This reinforces the idea that ability is not fixed and that all learners can progress with appropriate support. 
The Curriculum for Wales advocates that inclusivity is a whole school responsibility that is embedded in the planning, resources, teaching, and assessment across the entire school (Welsh Curriculum, 2021.) An effective way for schools and educators to enhance inclusivity within their classrooms is by incorporating visuals. Visuals in classrooms refer to any visual aids or resources used to support learning, such as posters, charts, diagrams, images, videos, and interactive whiteboards. They help reinforce concepts, support diverse learning styles, aid comprehension, and assist in language development, making learning more accessible and engaging for all learners (Vazquez, 2014.) Whilst on my teaching placement in School X, which will remain anonymous to adhere with the BERA 2024 Ethical guidelines (BERA, 2024.) A strength I have observed when using visuals in the classroom is that they make information more accessible to all learners, as they can simplify and enhance the process of understanding for some students. However, a possible limitation that could occur is that some learners may become over reliant and dependent upon them (Simpson, 2024.) This could then lead to the learner becoming unregulated when they are removed or unavailable. 
[image: ]    (Teaching exceptional, 2022.)
A further strength of using visual aids within a classroom to enhance inclusivity is the support they offer for neurodivergent learners as they typically cater to the needs of learners with a learning difficulty or autism but can be extremely beneficial for all learners (Martins, 2020 and Vishnupriya, 2022.) I observed this strength in School X where visuals were used to support a learner who did not speak English. Visuals were effectively provided to label different trays and stations within the class. However, a barrier to this provision could be that generic visuals may not meet the individual needs of every learner in that classroom as some learners may require specific visuals (Career Navigator, 2024.) During my time at School X I observed the class teacher creating some individualsed visuals for some learners with additional learning needs. It was noted that the learners responded very well to the visuals that were individualised for their specific needs through the use of widget symbols.
[image: ]     (Duford, 2025.)
On reflection, I would use this strategy in my future practice to promote inclusivity as this strategy offers support to a wide range of learners with a wide range of needs. I believe the strengths outweigh the limitations with this strategy as visuals make learning and the learning environment more accessible to all learners. This is shown in the image above where the draws are labelled and including visuals as well as text improving their accessibility to all learners.  
A further way in which a teacher or educational practitioner could promote inclusivity in their classroom could be by incorporating a ‘regulation station.’ A regulation station is a designated area or setup within a classroom where learners can go to self-regulate their behaviors and emotions (Eisenberger, 2020.) Regulation stations typically include a range of sensory tools, emotional check in charts, timers and reflection activities.  A strength of incorporating a regulation station in a classroom is that it encourages all learners to build on their emotional awareness and self-regulation skills. Regulation stations have a range of different items within them, so it can provide all learners with the tools and strategies they may personally need to manage their emotions and focus on self-regulation (Maich, 2018.) These skills are essential for learners to develop when striving towards becoming healthy confident individuals. However, a limitation that occurred during my placement in School X is the risk of misuse. Without clear guidelines and consistent monitoring from the teaching staff, a regulation station may result in learners using it as a play area rather than a safe space to regulate their emotions (The Zones of Regulation, 2025.) I observed a classroom teacher using the technique of good modelling to demonstrate to the learners the appropriate way to use this area to overcome the limitation of risk of misuse. 

[image: ] (Grange Primary, 2025.)
 I observed that regulation stations can benefit all learners within the learning environment but significantly support learners who may often face challenges in managing emotions, maintaining focus, and regulating behavior. The regulation station provided a space for them to regulate using the strategies offered and then return to learning with improved focus (Sebok, 2024.)
This is one of the key strategies I observed during my teaching practice as School X uses regulation stations to promote inclusivity throughout the school. I will ensure I incorporate a regulation station into the learning environment in my future practice, as through my observations and research, it has highlighted the significant benefits for learners who may need a dedicated space to manage their emotions and feelings. I will also use the technique of good modelling for learners to ensure they know how the regulation station should be used effectively to prevent any misuse of the area.
To conclude, this assignment has provided me with the opportunity to observe, critically evaluate and reflect upon different strategies to promote inclusivity within a learning environment. In my future practice, I will implement a range of strategies and techniques to ensure the learning environment is inclusive and accessible to all learners. Through careful reflection, this assignment has also highlighted to me that although some learners may not have a diagnosis of ALN, they may still need support and strategies implemented in their classroom environment in order for them to reach their best learning outcomes. To further enhance my inclusive teaching, I aim to explore the use of accessible technology such as screen readers, speech to text tools, dyslexic pens and translation apps to promote inclusivity in a learning environment (Winchester, 2023.)
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