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	Targets 
	How have you worked on this? 
	An example can be found on

	Use multiple authors to support key points within your discussion.
	I have tried to include literature that agrees with each other. For example, xxx (2008) agrees with xxx (2001). 
	

	Consider using Estyn case studies as exemplar practice to justify and support your proposed methods and strategies.
	I have searched for literature in which Estyn report on the use of ClassDojo points. I have not found any case studies that demonstrate this. 
	 

	Continue to integrate and critique how theory links with practice.
	I have tried to use literature when discussing the practical methods used in research. Why I have used them and what are the advantages and disadvantages. 
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The aim of this essay is to acquire an understanding of the thoughts and feelings that teachers and pupils have on the research question ‘what is the relationship between ClassDojo points and pupil motivation in a year three class?’, critically evaluating the responses with literature. Buchanan (2013) states that ClassDojo points is a reward system used by teachers to manage the behaviours of pupils. Bear et al (2015) states that classroom rewards are a way in which the teacher can show pupils gratification for the work they have produced or the attitude they show towards learning. Buchanan (2013) continues by expressing that ClassDojo points are a digital accumulative points system in which the class teacher can add points, known as dojos, to a pupils’ individual online profiles. The Dojo points can then be accumulated throughout the school year and exchanged for rewards such as extra playtime or toys.

The interest for the topic of the research manifested as the number of schools using ClassDojo points as rewards is increasing, with Clark (2023) reporting the number of ClassDojo downloads in the United Kingdom has been rising year on year between 2015 to 2022. This research topic has also been chosen as it links to the ‘managing the learning environment’ strand within the professional standards that present themselves in the professional learning passport (PLP). This is supported by Capel and Gervis (2005) who believe that lack of motivation may lead to pupil behavioural issues and class disruption. Furthermore, the school in which the research was conducted is a primary school based in the county of Neath-Port Talbot. The school has 255 pupils on roll as of 2022, with the school running from nursery to year 6. The specific class that the research was conducted on was a year 3 class, of which there were 13 boys and 16 girls, amassing to 29 pupils overall (mylocalschool, 2022). 

With the research question being ‘what is the relationship between ClassDojo points and pupil motivation in a year three class?’, it is imperative that the intricacies of motivation are explored first. Dornyei and Ushioda (2013) state that motivation can be described as the willing and effort that an individual has in pursuing a particular outcome. Ames (1990) believes that although a pupil’s level of motivation has a direct correlation with success and academic outcomes, solely examining test results of a pupil is not a true indicator of the degree of motivation that they possess. Conversely, Reece and Walker (2003) are of the opinion that motivation is the ultimate factor in pupils experiencing successful learning, believing that lower ability pupils can surpass their peers through possessing motivation alone. Within the term motivation there are two categories, extrinsic and intrinsic. Deci (1971), proclaims that intrinsic motivation stems from within an individual, motivated exclusively through the pleasure of completing the task at hand, with no requirement for further rewards. White (1959) is of the belief that intrinsic motivation can be learned through life experiences or come from within as a natural trait from birth. Stipek (1988) believes that pupils who possess intrinsic motivation are more likely to demonstrate perseverance when faced with new subject matter. Conversely, Ormrod (2008) argues that intrinsically motivated pupils are more likely to master new content slower if the body of work is of no interest to them.

Furthermore, Wood (2018) reveals that extrinsic motivation can simply be defined as the driving force to complete a task or achieve a goal that is inspired through external factors, such as positive reinforcement, rewards or punishment. Sibieta, Greaves and Siansei (2014) report how a school that extrinsically motivated their pupils through financial rewards saw a noticeable increase in effort given in mathematics, English and science. They continue by reporting that the study demonstrated that despite the effort of the pupil increasing, the attainment of the pupils did not follow suit. This demonstrates that although rewards are an incentive for the pupils to raise their levels of motivation, it does not guarantee that the pupils will achieve the intended targets or goals. 

Having explored motivation, it is now vital to analyse literature that delves into the relationship motivation has with ClassDojo points, as per the research question. Kaltreider (2021) describes ClassDojo points as an extrinsic motivator for the pupils. He states that the points earned by the pupils for their behaviours, leads to them into developing an extrinsic motivation and drive to receive further ClassDojo points. Chiarelli, Szabo and Williams (2015) continue this as they believe that class dojo points do not only increase the extrinsic motivational levels of the pupils through the visual of witnessing their points increase, but it also increases their intrinsic motivation through an increase of self-esteem. Additionally, Santos and Ruiz (2021) believe that ClassDojo increases the intrinsic motivation of the pupils through promoting enjoyment in the class. They report how a study performed by them reveals that teachers saw an increase in motivation as the pupils enjoyed receiving dojo points. This is supported by Bisson and Luckner (1996) who are of the opinion that when a pupil is experience enjoyment, the motivation they possess increases. In addition, a journal written by Cetin and Cetin (2018) revealed that a case study conducted on 206 pupils demonstrated that 61.7% of the pupils felt that their motivation increased through the introduction of ClassDojo points into the classroom. Benhadj, Messaoudi and Nfissi (2019) concur that teachers and pupils enjoy ClassDojo points, as it promotes healthy competition and a fun environment. 

Conversely, Barnes (2016) writes that an interview with a parent reveals that they feel ClassDojo points reduce motivation in the pupils, as they are embarrassed to have a lower total than their peers. Barnes also believes that ClassDojo points promote motivation in the wrong fashion, as it drives extrinsic motivation which decreases intrinsic motivation. This is supported by Bain (2004) who agrees with Barnes, that an increase in extrinsic motivation has a negative effect on the intrinsic motivation that an individual possesses. This contradicts Chiarelli, Szabo and Williams (2015) who believe that ClassDojo points increase both extrinsic and intrinsic motivation. Deci and Ryan (1985) argue that when a pupil is more inclined to be driven through extrinsic motivation, they lack the creativity and the willingness to delve deeper into the intricacies within a body of work that they would if they were more intrinsically motivated. Barnes (2015) further argues that ClassDojo points places an emphasis on competitiveness within the classroom. Thus, creating a fractious environment.  

With the above in mind, this literature led me to form my research question through an intrigue in the role that rewards and external pressures have on the motivations that drive pupils to completing specific tasks or achieving set targets. The literature also led my intrigue in discovering the intricacies and finer details of the different types of motivations that are behind a pupils reasonings for completing a task. For example, as described by White (1959), are the pupils completing certain tasks because of an intrinsic motivation that they are born with, because they are driven by outside factors such as rewards and punishment (Reiss, 2012), or will I be able to fill a gap in the current literature that states that ClassDojo points have no bearing on pupils’ motivation. 

The assignment has been written based upon a case study. Crowe et al (2011) describes case studies as an approach that allows for an authentic, real-life topic to be explored using a variety of research methods. They define case studies as a more natural approach to research, as it explores topics in their natural surroundings with no manipulation or input form the investigator. Within this case study, the topic will delve into the relationship between ClassDojo points and pupil motivation, using the research methods of questionnaires, interviews and observations in order to collect the intended data. Cherry (2022) explains that the purpose of a case study is to grasp as much information on a singular person or a group for that information to then be condensed and presented for others to read. Heale and Twycross (2017) continue to state that case studies take a more complex topic and tapper it into research questions that is a more manageable size. They express that case studies can gain more insight into a specific topic using qualitative and quantitively data. Streefkerk (2023) describes qualitative data as the data that is conveyed through words, whilst expressing that quantitative data is data that is conveyed through the means of numbers and statistics. 

Gaille (2018) states that one potential strength of using a case study is the possibility of using different research methods to collect a variety of data. He continues by stating that the strength of case studies is that qualitative and quantitative data can both be collected, leading the researcher to delve deeper and produce more conclusive findings. This is supported by Flyvbjerg (2011) who believes that this allows the case study to not only display the results they have found, but to explains the reasoning behind the results. Conversely, Flyvbjerg (2006) previously argued that one limitation of case studies is that a true hypothesis can not be deduced from a single study, declaring that this provides an inadequate number of findings to fashion a generalisation. This would suggest that the findings and results of this case study could not generalise the feeling that teachers and pupils have on the relationship between ClassDojo points, as it is a standalone study. On the contrary, Siggelkow (2007) believes that this is not always the case, as he is of the opinion that if a case study has enough impactful findings, then that one case study is all that is needed to make an impression. Boyd and Lohman (2021) also state that another potential pitfall of case studies is researcher bias. They believe that the researcher may demonstrate conscious bias in the selection of the sample that is being studied, manufacturing fabricated and untrue findings. The participants in this case study were randomly chosen from a pool of pupils that returned their parental consent letter. This allowed for there to be no bias and a possibility for fair representation across the class. 

As discussed above, within this case study there were various research methods used in order to collect many different forms of data, enabling greater credibility in the findings. Cohen, Manion and Morrison (2002) state that this is known as triangulation. They state triangulation allows for more validity and credibility in the research findings, as it offers multiple avenues from which the results derive. The methods used in this case study allowed for the collection of qualitative and quantitative data. Cleland (2017) argues that an advantage of using qualitative data in research is that it allows the researcher and readers to understand the humanistic feelings attached to the research, giving an additional real-life context to the findings. Conversely, Radu (2019) argues that this is one of the main pitfalls with qualitative research. He believes that due to the data being collected based upon viewpoint, it is difficult to gain any true findings that are not built on statistics. Amos (2016) argues that quantitative data has the ability to demonstrate patterns and abnormalities in the findings, of which qualitative data can not do. Contrarily, Mander (2022) believes that quantitively data prevents the reader from gaining a deeper insight into the research study as it deals in numerical statistics, allowing no further context beyond this. 

During the research a questionnaire was sent out to all teachers across key stage 2 and foundation phase (Appendix 3). Bhandari (2022) describes questionnaires as a grouping of questions that are used to determine the thoughts and feeling an individual possesses on a particular topic. He continues to state that questionnaires can be used to accumulate qualitative and quantitative data, with McLeod (2018) stating that this can be done using open and closed questions. Cam (2006) writes that an open question allows the respondent to answer using their own vocabulary, whilst closed questions require the respondent to answer ‘yes’ or ‘no’. Jones et al (2008) believe that two benefits of using questionnaires to collect data is that it is a cost-effective way of gathering data and that there is almost no training required for the individual issuing them. Bhandari (2022) adds that questionnaires allow the respondents to remain anonymous if discussing contentious subjects. Jones et al (2008) believe that another benefit is time efficiency, as questionnaires can be completed without the need of the researcher being present. 

Conversely, Patten (2016) believes that a pitfall of questionnaires is the response rate. He states that the response rates of questionnaires are often low, especially when the respondents are unfamiliar with the researcher. Riley (2010) argues with Jones’s et al (2008), that the lack of presence by the researcher may lead to respondents interpreting the question in the way the researcher did not intend. The questionnaire related to this case study (Appendix 3) has a mixture of closed and open questions as Chattermill (2018) believes that combining the two allows for the data to be measured statistically whilst also allowing an insight into the reasoning for selecting the responses. The questionnaire is structured to have more open than closed questions as the perspectives of the respondents were needed to compare with the other qualitative data that was gathered, whilst also comparing with current literature. 

The second research method used in the case study was interviews. The interviews conducted were used through a semi structured method and delivered to one teacher and six pupils (Appendix 4 and 5). Adhabi and Anozie (2017) describe semi structured interviews as interviews in which the there is an essence of a structure to the questions, but the interviewer can deviate from the structure slightly dependant on the answers given by the interviewee. Fylan (2005) continues by writing that semi structured interviews are a set of questions that have an end goal of data that needs to be uncovered, but with questions subjecting to change between interviewees. Richie and Lewis (2003) believe that a particular benefit of conducting semi structured interviews in research is the possibility for the interviewer to see the non-verbal cues that the interviewee gives, allowing the interviewer to change the questions if needed to gain a further insight into the interviewee’s perspective. Harvey-Jordan and Long (2001) continue by stating that another benefit of semi structured interviews is that it allows the interviewer to add additional questions if they feel that they have not acquired enough information from the interviewee or delve deeper into an answer that the interviewee has given. This is the reasoning in selecting semi structured interviews as a research method in this instance. With the age of the pupils being a factor, a semi structured interview allows the possibility of asking further questions if it is deemed that the participants have not imparted enough information or do not fully understand the previous question asked. Conversely, MacNealy (1997) states that a disadvantage of interviews is the time they take to complete. She states that the time taken to complete an interview is significantly more than it would to obtain the same data in a questionnaire. The interviews conducted for this case study (Appendix 4 and 5) saw a mixture of open and closed questions, allowing for the data to be qualitatively and quantitively analysed. 

The final research method used was observation. The observation was of non-participant structure. Atwal and Caldwell (2005) describe non-participant observation as the act of observing participants in their natural state, without any interference from the observer. In this instance the pupils were being observed in class as they continued their normal daily routine. Thompson (2016) states that one benefit of non-participant observation is that it allows the researcher to see the behaviours of the observed sample naturally, with no bias or interference from outside personnel. The reasoning behind selecting observation as a research method is owing to the literature by Drake (2006). She believes that when observing children, we see who they are as individual and this is the key to understanding them as standalone learners, not just as group members. McLeod (2015) states that a possible disadvantage of non-participant observation is the size of the sample that is being observed. McLeod states that for an observation to be more successful the sample size being observed must not be too large, leading to a lack of findings that can be generalised for wider research. 

In reporting the data, they will be presented in a variety of manners. Within the research, there was a mixture of qualitative and quantitative data collected through the means of numerous research methods. The data collected through interviewing the pupils and teacher has been reported using a transcript. This was done as Cruz (2018) believes that when presenting qualitative data, transcripts allow the researcher to obtain the exact thoughts and feeling of the interviewee that they can review exactly as said by them after the interview process. Cruz also believes that transcripts allow the research to identify patterns and trends in all the responses given. Within the questionnaire, the data will be reported using pie charts. This is done as Mosenthal and Kirsch (1990) believe that the advantages that graphs and charts have over other methods is that it allows the reader to identify trends and results easily and swiftly. 

Furthermore, in analysing the qualitative data, thematic analysis will be utilised. Braun and Clarke (2006) state that thematic analysis is a method that is used in analysing qualitative data, where researchers explore the data so that they can recognise and report on certain patterns that they have found. This method allowed for the data found in this case study to be compared and contrasted for themes to be discovered when looking at the perspectives that the teachers and pupils have on the role of ClassDojo points and pupil motivation. This method was used when examining the qualitative data that was revealed in the observation, questionnaire and interviews. Clarke and Braun (2012) state that this is beneficial for understanding the perspectives of a group of people and seeing a pattern, however Cooper (2021) believes that thematic analysis may lead to the researcher failing to report on findings that do not fit the pattern or trend. Thus, potentially missing vital findings for the study. 

Within the research, it was also vital that trustworthiness attained. Lincoln and Guba (1994) state that within the umbrella term of term of trustworthiness there are four categories, they include credibility, dependability, confirmability and transferability. Credibility was attempted through interviewing the age group in which the research question was posed upon and reporting the data as verbatim. The data collected was also done using the triangulation method to ensure credibility. Patton (1999) states that credibility comes from attaining a variety of data that is closely analysed, from a well-trained researcher. Conformability was achieved through portraying the interviewees responses verbatim which allows the process to be repeated, as Polit and Beck (2014) describe confirmability as the ability to repeat the process and have the similar results. They continue to describe dependability as the ability for the process to be repeated by another researcher to discover similar findings. This was done through this assignment and documenting my research methods and displaying the findings in the appendix. Lastly, transferability was difficult to achieve as the sample size does not allow generalisation. Transferability is the ability for the findings to be generalised or transferred to other circumstances (polit and Beck, 2014). 

Throughout the case study, it was imperative that ethical considerations were considered. Before undertaking the research, the completion of an ethics form was needed (Appendix 1). The ethics form outlined the research question that the study centres around, the research methods, the cause for collecting the data and where it is stored. When conducting the research, it was imperative the British educational research association (BERA) (2018) guidelines were abided by. BERA state that the guidelines have been written to aid educational researchers in remaining ethical at all times. Within their guidelines, BERA state how vital it is that participants grant their consent to engage in the research. Oxford University (2021) state that consent is needed before the participants undertake the study and have an understanding of the purpose of the study. With the pupil participants being under the age required to legally give consent, a letter of consent (Appendix 2) was sent home. Once the parents or guardians of the pupils had given consent, it was then imperative to gain assent of the pupils. Assent is the process of gaining the agreement of an individual under the legal age to consent (Wendler, 2006). This was done through asking the pupils if they were satisfied in participating in the interview and observation, explaining that they had the right to withdraw at any point during the process, for any reasoning with no consequence (Appendix 6). This information is present in the ethics form (Appendix 1). Furthermore, Crow and Wiles (2008) believe that it is also imperative that participant anonymity and confidentiality is kept when undertaking social case studies. Heath et al (2008) state that the reasoning in possessing confidentiality and anonymity is to ensure that any information provided by the participants is unable to be tracked back to them. Thus, protecting their identity and allowing the participants to divulge information without threat of repercussions. This was done through providing the pupil pseudonyms in the interview, such as pupil A, Pupil B, Pupil C and so forth, with the teacher not being named. It was also achieved through not naming the school and allowing the teachers to complete the questionnaire anonymously. 

Upon completion of the research, it was vital that the data collected was analysed and reported. As the research question asked ‘what is the relationship between ClassDojo points and pupil motivation in a year three class?’, it was firstly imperative to discover if all participants were familiar with ClassDojo points. This was demonstrated as all six pupils, the class teacher and all seven of the teachers indicated through interviews and the questionnaire (Appendix 3,4,5) that they had come encountered ClassDojo points at some period in time. Furthermore, with the nature of the research question, it was vital to establish if the participants believed that ClassDojo points had an impact on pupil motivation in any facet. Again, the findings demonstrated that all participants in the research believed that ClassDojo points had some an effect on the levels of motivation that the pupils experienced. These findings agree with the views of Kaltreider (2021), who states that ClassDojo points influence the motivational of pupils as it promotes an intrinsic drive in the pupils that in turn impacts on their intrinsic motivation. 

As the research question is concerned with the relationship between motivation and ClassDojo points, it was imperative to not only discover if the participants believed there was a relationship, but the discover the type of relationship they believed it to have. Of the seven teachers who completed the questionnaire, all seven believe that ClassDojo points have a positive impact on the motivation levels of the pupils. This notion was supported by the class teacher interviewed who also believes that ClassDojo points have a positive impact on the motivation of the pupils. upon interviewing the six year 3 pupils, it revealed that five of the pupils also believed that ClassDojo points had a positive impact on their motivation, whilst one pupil revealed that they believe that ClassDojo points had a negative impact (Appendix 5). These findings support the case study of Cetin and Cetin (2018), who state that of the 206 pupils that they analysed, 61.7% of the pupils felt that ClassDojo points had a positive impact on their motivation. Conversely, one of the pupils stated that ClassDojo points promote competitiveness amongst the pupils which in decreases their motivation. This supports the views of Barnes (2016), who believes that ClassDojo points decrease the levels of motivations in the pupils as it promotes competition among the pupils in a negative fashion. These findings demonstrate that overall, the majority of the pupils and the teachers believe that ClassDojo points are a valued asset in increasing the motivation of the pupils in year 3. This would justify the continuation of implementing ClassDojo. 

Now that the thoughts that pupils and teachers have on the effect that ClassDojo points have on pupil motivation has been established, it is now important to analyse the reasonings behind these perceptions. Five of the six pupils interviewed believe that their motivation increases through the implementation of ClassDojo points so as they are aware that they get rewarded for accumulating points. This is supported by Sibieta, Greaves and Siansei (2014), who report that a study in which a school incentivised their pupils through monetary rewards, saw a perceived increase in the pupil’s motivation throughout English, mathematics and science. This notion is supported further by the class teacher, as the interview conducted demonstrated that they perceive that the rewards the pupils receive is the leading cause for the increase in pupil motivation. They continue to state that they believe that these rewards then allow the pupils to feel a pride which drives them on further. These findings agreed with Chiarelli, Szabo and Williams (2015) who believe that ClassDojo points increase both extrinsic and intrinsic motivation. When comparing these findings to the data provided through the questionnaire, it demonstrates that there is some discrepancy. The questionnaire demonstrates that of the seven teacher respondents, only three of the teachers believe that the pupils motivation increases because of the possibility of receiving rewards. The findings demonstrated that one respondent believed that although ClassDojo had a positive impact on the pupil’s motivation, they questioned if the motivation they have has a negative impact on the intrinsic motivation. This thought is supported by Bain (2004) who believes that an increase in extrinsic motivation has a negative effect on the intrinsic motivation. The findings also demonstrate that three of the questionnaire respondents believed that competitiveness was the leading factor in increasing pupil motivation. This notion also argues with the thoughts of Barnes (2016), who believes that ClassDojo points decrease the levels of motivations in the pupils as it promotes competition among the pupils in a negative fashion. These findings reveal that there is a disparity in the perspectives between the teacher and pupils on why ClassDojo points increase pupil motivation. This could cause confusion as both teachers and pupils have differing opinions intended purpose of the implementation of ClassDojo points in the classroom. 

In conclusion, this assignment demonstrated that the teachers and pupils believed that the relationship between ClassDojo points and pupil motivation in year 3 classroom, was positive and beneficial overall. The finding demonstrated that all but one participant believed that ClassDojo points increased the motivation levels of the year 3 pupils, but also revealed that there was a difference of opinion on the reasoning behind the increase of motivation. This was shown through the majority of the participants announcing that the rewards the pupils received was the main driving force in the increase of motivation within the pupils, with five of the fourteen participants placing other factors such as competitiveness and child friendly avatars. With these findings, it would be difficult to generalise as the number of participants is relatively low when in comparison to the study such as the one carried out by Cetin and Cetin (2018), with the numbers of participants being fourteen and two hundred and six respectively. This thought process is also supported by Flyvbjerg (2006) who believes that a limitation of case studies is the difficulty of generalising a stand-alone study. This would support the notion that although the study conducted demonstrated clear findings, it would be difficult to use this as a generalisation for further research. Furthermore, the research methods selected demonstrated that they were valid in collecting the data that was needed on completing the study. As discussed, a triangulation method was used. This meant that a variety of separate research method were used in conjunction to ensure that an array of data was collected, allowing a comprehensive conclusion to be formulated. 

Going forward, I would like to undertake research that continues to examine ClassDojo points, but in line with pupil behaviour. I would like to use the findings of this case study and discover if the relationship between ClassDojo points and motivation has a subsequent effect on pupil behaviour, or on the contrary, if pupils would act in a certain way as there is an extrinsic motivator to ensure this. This research would not just intrigue me but also link to my professional standards. This research would link to the ‘managing the learning environment’ strand of the PLP. It would allow me to see if pupils’ behaviours could be managed and contained using ClassDojo points as an extrinsic motivator. Furthermore, a recommendation that I would make in light of the research conducted for this assignment is to remove the point system. I have recommended this to understand and discover if the pupils will continue to be motivated when the reward system has been removed, leaving the teachers oral positive praise as the only extrinsic motivator. Moreover, the findings from this research could be taken forward to now explore the intricacies of extrinsic and extrinsic motivation, and the relationship that they share. The research could be used to understand if extrinsic motivation has a negative effect on intrinsic motivation, as claimed by Bain (2004), or as stated by Chiarelli, Szabo and Williams (2015), that extrinsic motivators lead to the development of intrinsic motivation. 
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