	
	
	



SWOT Analysis

In this SWOT Analysis, the academic writing skills of a student will be evaluated by identifying different factors that contribute to her progress. This analysis aims to highlight the current abilities of the student and the areas that might need improvement. For the purpose of confidentiality the individual will be referred as “AS”. Helms and Nixon (2010) explain that a SWOT framework is used to analyze the strengths, weaknesses, opportunities, and threats as a planning instrument. The study is used as a tool to provide a balanced understanding that discusses both advantages and criticisms of SWOT and pointing out, where further improvement might be needed. Academic writing skills are important as they facilitate learners to adjust to a new and unfamiliar social, cultural, and academic expectations, which can be challenging for both professionals and learners, particularly second language writers. The development of these skills enables students to participate in academic discourse and actively join the academic community. Such activities will not only support writing development but also enhance their sense of belonging within academic contexts (Motlhaka, 2020). 

STRENGTH (S)
A strength that AS has is her exemplary attendance; AS attends to all her lectures without fail and this has been a strong advantage for her improvement in academic writing. The practical learning and constant feedback from lecturers have been essential in her journey. Class attendance provides you with the opportunities for engagement, feedback, and group learning. A study conducted to Iranian undergraduates shows that students who comprehensively responded to constructive feedback over the course of the semester demonstrated clear improvement in their writing, most especially in those who participated actively with the process. This proves that class attendance is highly important for the development of better writing skills (Nobakht, 2025). 
When attending her lectures, AS benefits the most in an interactive environment. Tasks like group discussion, and writing tasks provide her with a ground where she can engage with information, ask questions, and correct her work in response to feedback. This has been positively reflected in her writing skills improvement. Interactive learning in the classroom is associated with a wide variety of academic benefits, most notably student motivation, and overall attainment. Studies have found that students learning through interactive engagement accomplish significantly more than those by means of passive learning. It showed that "high school students taught using interactive learning methods achieved over a 10 percent higher normalized gain than their college counterparts not using the method." (HENDERSON, 2019)  
The development of students writing skills its enhanced by interactive learning. By encouraging active participation and motivation, these factors directly contribute to better writing performance. Learning strategies such as “Jigsaw” technique in which students are labeled as  “experts” on certain parts of a subject, and then asked to deliver to other students, help build communication skills in a supportive environment that enhances writing skills. Studies reveal that this method has increased the engagement of students by a 57% and helped in achieving writing performance beyond basic pass rates, demonstrating its effectiveness in creating dynamiC and motivating classroom environment that encourages writing improvement (Putra, 2024).

WEAKNESS (W) 
AS speaks multiple languages, English being the fourth one. This has been a clear weakness in her academic writing skills. A difficulty that teachers quickly noticed was that AS on occasions arranged words in a sentence in ways that did not make sense, this derived from the fact that AS’s first languages are descendant of Latin. Unlike English, Latin languages can arrange words more freely to provide emphasis on how ideas in a sentence relate in importance. (Allen & Greenough, 1903)
The impact of English not being a first language on academic writing presents many challenges. Students who write in English as an additional language need to work harder to attain a level of skill required for academic publication. This added linguistic demand is often perceived as a disadvantage (Flowerdew, 2019). 
AS, being a non-native English speaker, has issues when it comes to doing academic writing. One of the most serious ones for AS when it comes to writing would be articulating her thoughts in a clear way. Grammar and syntax are possibly some of these issues. Forming sentences in a proper academic way needs a lot of attention, and a linguistic familiarity that does not always come naturally for a foreign English speaker. AS also struggles with vocabulary, choosing words that express complex ideas can be challenging for her. As well as, arranging all this in a logical and consistent way requires a certain level of knowledge of structure in English. These language-related barriers can affect AS’s confidence, leading to causing her doubt about the quality of her writing. As a result, academic writing becomes not only a linguistic challenge but also an emotional one.   
Writing anxiety that non-native English speakers experience is often overlooked. Non-native English speakers often demonstrate different levels of confidence when it comes to academic writing, influenced by their knowledge of the language itself, their sense of self-efficacy, and various levels of anxiety. Students in general are seen to be more confident writing in their native language. Writing-related anxiety acts as a significant factor that reduces confidence. Students learning foreign languages have often reported issues such as low self-assurance or problems with idea generation that increase their anxiety while writing (Jia, 2024).

OPPORTUNITY (O) 
Despite the challenges, AS has many opportunities to further improve her writing skills. She is presently unemployed, providing her with a lot of down time. While studying at University of Wales Trinity St Davis (UWTSD), AS has various student services that are placed to support with academic skills. 
As a student at University of Wales Trinity Saint David, there are a wide variety of academic support services which will enable to improve your writing skills and improve academic performance. Some of the most useful academic support services are offered by Learning Support and Study Skills, which offer group workshops and one-to-one sessions focused on key elements of academic writing such as essay planning, developing an argument structure, developing your critical analysis skills, paraphrasing, and learning referencing (UWTSD Student Hwb/Digital learning n.d.).
The Library and Digital Services team, as well as subject librarians and digital skills advisers, also have an important role in helping with academic writing. They offer information on finding high-quality academic sources, working with databases, finding evidence, and incorporating references.As UWTSD places a large emphasis on small group teaching, the module tutors are also able to offer detailed formative feedback on drafts (UWTSD Library n.d.).
Many students have reported positive experiences. Some have commented on receiving “excellent support throughout writing my dissertation,” while others have praised the “high level of one-to-one time with lecturers” and their availability whenever they needed it (StudentCrowd n.d.)
AS is excited to embrace her journey of improving her academic writing skills at UWTSD, so far she has felt the support and encouragement from the university to take advantage of all the opportunities provided to her.

THREAT (T)
Despite the fact that AS puts so much effort into continuously developing her academic abilities, her symptoms of Premenstrual Dysphoric Disorder (PMDD) are constantly threatening her focus. For many years, AS has been trying her best to reduce these implications on her essential daily tasks and personal goals. Even while following self-regulating methods and techniques, like planning based on her periods and learning how her menstrual cycle works it still challenges her. 
PMDD includes serious emotional and mental symptoms that interfere with concentration, mainly during the luteal phase of the menstrual cycle. It is documented from various studies that women with PMDD perform poorer in tasks that require attention and concentration compared to those without the condition. The cognitive problems worsen during the luteal stage. Some of the common problems include slow reaction speed and weak working memory, elements that are important for effective concentration (Souza, 2012). “The diagnosis of PMDD includes decreased concentration as one of the key symptoms during the postovulatory period before menses, alongside other mood and physical symptoms” says the article published in Psychiatric Times by Elliott, H. (2007).
Aside from the impediment of concentration due to PMDD, AS also finds her high stress levels a threat to her goal of improving academic writing. PMDD is linked to elevated levels of stress due to interacting biological and psychological factors. Women with PMDD consistently describe more intense emotional feeling and high sensitivity to perceived stress, particularly during the late luteal phase. The cyclical negative mood and subjective stress is a diagnostic feature of the disorder and greatly contributes to the chronic stress burden for individuals suffering from this condition (Nayman, 2023).

In conclusion, This SWOT analysis has shown that AS has a strong foundation for developing her academic writing, especially through her consistent attendance and effective use of time. While there are clear linguistic barriers and challenging digital demands, AS has many opportunities for growth through university services and creative writing activities. Nevertheless, the emotional impact of PMDD remains a threat to her concentration and progress. Overall, AS has shown commitment, resilience, and potential to make sustained improvements in her academic writing, all these factors set her for a journey of academic success. 
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