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Welsh Portfolio – Y Feipen Enfawr
Task 1 – Why ‘Y Feipen Enfawr?’
‘During the Foundation Phase, children should learn to use and communicate in Welsh to the best of their ability. Children should listen to Welsh being spoken and respond appropriately in familiar situations, using a range of patterns.’ (Estyn, 2013: 6.)
As stated above, throughout the Foundation Phase, children should be given the opportunity to explore, learn and use Welsh as much as possible through familiar themes, topics and situations. Therefore, for this task, the author chose to present the children with a Welsh lesson that followed their current theme: food and farming, focusing on their story for the week: ‘The Enormous Turnip’. The Foundation Phase Framework (Welsh Government, 2015a: 38.)  Welsh Language Development Area of Learning outlines that children should be given opportunities to ‘follow stories read to them and respond as appropriate and listen to others reading appropriate imaginative material,’ and therefore, this sessions introduction and main activities were focused on the story ‘Y Feipen Enfawr’.  The session was taught to a Nursery/Reception class, 4 and 5 year olds, and so the Welsh language used throughout the session was relatively basic, with children joining in during the story with phrases that they were most familiar with as seen in the video clip, for example ‘yn tynnu, ac yn tynnu, ond dydy’r feipen ddim yn symud!’ 
The main learning objectives for this session were, as seen in Appendix 1, for the children to successfully name the characters from the story in Welsh, and to being to recognise and write simple Welsh words, as the curriculum states that within Welsh learning in the Foundation Phase, children should ‘begin to write in a conventional way, communicating by using words, phrases and short sentences, linked to familiar patterns.’ (Welsh Government, 2015a: 39.) The author felt that, due to how young the pupils in the class were, a focus on recognition and remembering that characters names in Welsh was an appropriate and accessible activity that could be differentiated effectively for all pupils in the class. The lower ability group were focusing on oracy skills, naming the characters in Welsh and asking simple Welsh questions using puppets to help them create a concrete link to the story. The middle ability group were focusing on recognition of the Welsh written words of the characters names, sounding out the words and matching them with the correct character pictures, and finally, the top ability group were focusing on recalling the names of the characters in Welsh and beginning to practice writing Welsh words. Donaldson (2015: 59.) found in the curriculum reform, that in Wales currently, ‘most children make suitable progress in speaking and listening to Welsh in the Foundation Phase, and that children have a positive attitude towards learning Welsh,’ and through the use of a relevant thematic topic, the author felt that the pupils enjoyed and engaged well with the session, developing their Welsh oracy and written skills and maintaining a positive attitude towards the learning of the Welsh language. 

Task 2 – Video Clip 
https://youtu.be/kgo0WqRRLo8

Task 3 – Reflection of both personal progress and pupils progress in the use of Welsh language skills. 
	Overall, the author felt that during this lesson, the majority of pupils made progress in their Welsh second language skills in terms of learning new key words in Welsh that relate to their current topic and class story, ‘Y Feipen Enfawr’. The introduction to the session, the reading of the story with children acting as the characters, was effective as it was a relevant story that all children had prior knowledge of. After hearing the main phrases such as ‘grew’, ‘pulled’ and ‘The turnip would not budge!” in Welsh, the children become familiar with the phrases, and began to develop their Welsh language skills by participating in reading the story in Welsh. The children were introduced to the characters in Welsh throughout the story, and the author strived to ask the pupils to try and identify what the Welsh character names meant in English to further develop their understanding of the key words in the story. The author felt that through following a thematic approach to the children’s learning, linking to both their theme for the term: food and farming, and the story of the week: The Enormous Turnip, the children were more engaged and could relate to the session, using ‘material in ways suitable for the learners’ age, experience, understanding and prior achievement to engage them in the learning process.’ (Welsh Government, 2015b: 4.)
	Throughout the session, the author felt that her personal use of Welsh spoken language during the introduction was strong, and that pronunciation during the story was clear and mostly correct. However, the quality of pronunciation was poor with some words, such as ‘felly’ and ‘meipen’. Nonetheless, the author felt that the presentation of the story was clear, and the story was read with emotion and a varying tone that engaged the children, and allowed them to recognise and repeat key phrases, joining in where appropriate. During the story reading and during the main activities, the author did use a large amount of English, and not much incidental Welsh, but the author felt that, due to the young age of the children, a large amount of English was required to assist and support their understanding of the main learning objective: remembering and recognising the characters of the story in Welsh. However, throughout the session that author could have strived to use a greater amount of incidental Welsh in the classroom, but the author’s focus on the use of key phrases from the story diminished the authors use of ‘every-day’ incidental Welsh. This is due to a lack of confidence in the use of Welsh language, but through this session and throughout placement the author has strived to increase and improve personal use of incidental and subject specific Welsh to raise confidence and further develop the authors skills. Overall during the authors time on placement, the author has taken many steps to further develop personal Welsh language skills, with a Welsh action plan being completed weekly with both incidental Welsh phrases and subject specific Welsh phrases included. (See Appendix 2.) The author felt that throughout the session, the key Welsh words and phrases were modelled well through reading, oracy and written word for pupils, further developing the pupils knowledge and recognition of the key Welsh words and phrases. Overall, the author felt that through planning and teaching this session, the authors personal Welsh language skills particularly in oracy and reading were developed further, and the author enjoyed the opportunity to plan a thematic Welsh lesson for pupils.
	Throughout the session, the author felt that a vast majority of pupils began to develop their Welsh oracy skills further in terms of recognising, recalling and naming the stories characters in Welsh. The main activity was differentiated for the middle group, in that their task was focusing on recognition of the key Welsh words rather than beginning to write Welsh words. This activity was accessible for pupils, and the pupils enjoyed the challenge of sounding out the Welsh words and matching them to the characters pictures. Through the use of a reading activity, the pupils recognition and recall of the words was developed and strengthened further, and by the end of the activity the majority of children within this group could clearly name the characters in Welsh. The top groups activity focus of beginning to write words was challenging for pupils, and some pupils struggled to sound out the characters names before writing them, such as ‘hen ddyn’. The author felt upon reflection that perhaps the pupils in this group would have benefited from first taking part in the recognition activity, matching the Welsh written word to the characters, to deepen their knowledge of the key Welsh words, before attempting to write the Welsh words themselves. Nonetheless, the pupils were challenged by the activity and gave their best effort to begin to write simple Welsh words, with all children in the group successfully writing both ‘ci’ and ‘cath’ independantly. Overall, the author felt that this activity was engaging and accessible for both groups, but the author could have supported the top group in deepening their understanding further, by allowing them to completing the word recognition activity before attempting the writing task. 
	The plenary for this session was a game of bingo that was differentiated based on children’s ability. Two groups of children were given bingo cards with pictures of characters from the story and one group, the top group, were given bingo cards with the written Welsh words on. Such an activity allowed the author as the practitioner to both further deepen the children’s understanding and ability to recall the key Welsh words and phrases learnt in the session and evaluate and assess whether the children’s Welsh language skills, particularly oracy and reading, had been developed effectively during this session. The bingo game was accessible for all learners, and allowed them to deepen their knowledge in a fun and engaging way. In the future, the author will use bingo games as a plenary for pupils when learning key Welsh words and phrases, as it was both enjoyable and effective for pupils. 
  	Overall, the author believes that during this session, both the authors Welsh language skills and the children’s Welsh language skills were developed further, particularly in oracy and reading and for one group of children in writing. As practitioner, that author could have used more incidental Welsh, and at some points of the story pronunciation could have been improved, but these improvements link to the authors confidence of the use of Welsh in the classroom, and this can only be improved through practice and revision which the author has begun to do on placement and through this reflection.  During the planning stage for this session, the author originally struggled to create activities for the pupils as they were only 4 and 5 years old and the author had never taught a thematic specific Welsh session to such a young age before. However, the author feels that overall, the activities were accessible and engaging for pupils, with the vast majority of pupils achieving their learning objectives and showing a clear knowledge of the key Welsh words and phrases learnt during the session within the plenary activity. As the Curriculum Cymreig (Welsh Government, 2003: 5.) states, children should be given the opportunity to ‘use the Welsh language with access for all’, and through this session, the author felt that all children were given the opportunity to explore the Welsh language through reading, oracy and writing in activities that were accessible and relevant to them. The author felt that this was an effective session, but as the Welsh Government (2014: 2.) found, ‘There is a tendency for English- medium schools … to develop children’s Welsh language skills in isolation.’ In the future, in order to develop the authors own Welsh language skills further as a practitioner, and also to further develop pupils Welsh language skills the author will strive to consider how Welsh language skills could be developed further alongside other areas of the curriculum, perhaps using a cross-curricular approach. 
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Appendix 1. 
	Name of Trainee:
	Naomi Rolfe
	 Session ref:
	
	Date:
	13.05.19
	Class:   
	
1
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Targed(au) Hyfforddi Personol
	Improve use of incidental Welsh. 
Demonstrate the ability to plan for out of school contexts.
	Number of learners:
	29
	Age:
	
4 and 5 Years Old
	

	
	

	Learning objectives/intentions: 
	I can name the characters of ‘The Enormous Turnip’ in Welsh.
I can begin to recognise and write simple Welsh words.

I can name the characters of ‘The Enormous Turnip’ in Welsh.
I can match the Welsh words to images of the characters. 

I can name the characters of ‘The Enormous Turnip’ in Welsh.
I can use stick puppets to ask questions about the characters in Welsh. 
	Success Criteria
	To successfully name ‘The Enormous Turnip’ characters in Welsh.
To successfully begin to write simple Welsh words and phrases.

To successfully name ‘The Enormous Turnip’ characters in Welsh.
To successfully match  Welsh words to the correct images.

To successfully name ‘The Enormous Turnip’ characters in Welsh.
To successfully ask other children questions in Welsh.
	Meeting learners’ needs:
	Each group will be supported by an adult, and each task will be differentiated based on the children’s ability groups.

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction
· To begin this session, we will read ‘Y Feipen Enfawr’ as a class, and I will ask the children to join in.
· Using masks to represent the characters from the story, as w emote on through the story, I  will choose children to come and join me and act out the pulling of the turnip. 
· Once the story has been read, I will ask the pupils to help me use the Welsh Vocabulary to name the characters. 
· ‘I Can’ Statements – In small groups, the children will go through the ‘I can’ statements, to allow them to gain an understanding of their learning aims for the session.
	Panas
Miss Rolfe – Maths Area.
· The children will be asked to label the pictures of the characters from the story with the names of the characters in Welsh.
· The children will be working in their learning buddies, and will be asked to write the names of the characters in Welsh, sounding out the words.
· If the children struggle to complete the writing independently, a word map will be provided to scaffold their work. 
Moron 
Independent Group – Carpet Area.
· The children will be asked to match the pictures of the characters from the story with the names of the characters in Welsh.
· Once they have completed matching the labels to the character pictures, I will ask the children to test each other to name the characters in Welsh, and see who can name the characters the quickest.


Cennin 
Mrs Fursey – Literacy Area 
· Firstly, using stick puppets, the children will be asked to identify the name of each character from the story in Welsh. 
· The pupils will be asked to use the stick puppets to act as characters, whilst the other children ask them questions, such as ‘Pwy wyt ti?’ ‘Ga i helpu?’



	Resources 
Y feipen enfawr – Story PowerPoint
Character pictures
Word mats
Labels 
Bingo cards 
Character puppets

Welsh Key Vocabulary 
Y Feipen Enfawr 
Dyma 
Hen ddyn
Hen wraig
Fferm
Tynnu
Symud
‘Ga I help?’
Dydy’r feipen ddim ya symud.
Bachgen
Ferch
Ci
Cath
Llygoden 
	Introduction 
‘I Can’ Statements -Used to outline childrens learning objectives before the main activity begins.’

Plenary 
‘I Can’ Statements – To be reviewed in small groups.

	
	
	
	

	Plenary 
Mini-plenaries in groups – Review ‘I can’ statements, children to use Tickled Pink and Green for Growth to self-assess their progress.

Once the children return to the carpet, we will play a game of Bingo. Panas will be given a grid with the Welsh words on, and children from Moron and Cennin will be given a grid with the characters pictures on. I will then call out the characters in Welsh, and the children will have to mark them off on their grids.
	 
	
	

	Curriculum coverage (range and skills)
Welsh Langauge Development:
Reading Range:
Children should be given opportunities to:
• hear lively readings from a variety of sources
• appreciate books, stories and words around them
• read individually and collaboratively
• read and respond to imaginative material, as appropriate, which should include:
– prose and poetry for young children
– stories, poems and chants containing patterned and predictable language

Oracy Range: 
Children should be given opportunities to:
experience a range of stimuli including:
– simple rhymes, nursery rhymes, songs, stories and poetry
– stories, both real and imagined
– information texts

Writing Skills: 
communicate by:
– experimenting with mark making, using a variety of media
– producing emergent writing
• understand the connections and differences between:
– writing and communication
– speech and language
– print and pictures
• recognise the alphabetic nature of writing and discriminate between letters
• communicate by using symbols, pictures, words, phrases and short sentences
• play with language, as a means of developing their interest in the language
• begin to write in a conventional way, communicating by using words, phrases and short sentences, linked to familiar patterns.


	Literacy (LNF)
Reception:
Ask questions about something that has been said.’
‘Exchange ideas in one-to-one and small group discussions, e.g. with friends.’
‘Take part in activities alongside others, with some interaction.’
‘Copy and write letters, words and phrases,
e.g. from the environment or those modeled by the practitioner.’

Year 1:
‘Show understanding of what they have heard by asking questions to find out more information.’
‘Contribute to conversations and respond to others, taking turns when prompted.’
‘Take part in activities with others and talk about what they are doing.’
‘Write words, phrases and simple sentences and read back own attempts.’

	Numeracy (LNF)
N/A

	DCF
N/A
	Thinking
Identify and make links with prior skills and knowledge related to context
	ESDGC
Identity and Culture.
	YCC
Linguistic
• Using the Welsh language with access for all.
• Recognizing that there are many different levels of fluency in Welsh.
• Teaching through the medium of Welsh, and using incidental Welsh
in the life of the school.

























Appendix 2 
Welsh Language Action Plan
Date: 10/5/19.  Student Name: Naomi Rolfe

	Incidental Welsh 
	Subject – Specific Welsh 
	By when?
	Evidence 

	Ddim siarad.
Dwylo i fyny.
Wyt ti’n barod?
Pwy sy’n barod?
Pwy sy’n smart?
Gwrandewch
Eisteddwch
Sut wyt ti?
Amser tacluso.
Amser cinio.
Amser chwarae.
Eisteddwch yn yr cylch.
Pawb yn dawel.

	Cyw iâr 
Ci
Cath
Ceffyl
Dafad
Buwch
Mochyn
Fferm
Siop Fferm
Jam
Bara
Wyau
Bananas
Ffrwythau
Broccoli 
Caws
Llaeth 
Orennau 
Afalau 
Tatws 
Moron

	Incidental Welsh should be used every day. 
20/5/19 – 24/5/19

Subject specific Welsh should be used as often as possible through the week. However, ‘Siop Fferm’ Welsh Vocabulary will be used significantly throughout my Welsh lesson.
20/5/19
	Evidence can be 
found in the ‘Key Vocabulary’ section of all lesson plans.
Section 5 of folder.


 
