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Introduction:
Due to current events I was personally unable to attend my desired placement following the risk of COVID-19. In turn, this article has been written using only desktop research, including literature such as journals, books and articles. 
Children of all abilities, backgrounds and ethnicities must all be given equal and inclusive opportunities, whilst also allowing equity between all. Nurture Groups are beneficial, short term systems commonly used in schools; helping and aiding children who deal with ALN, giving them ways to overcome barriers and develop themselves into confident individuals. Key issues within education have been researched thoroughly for years, allowing a wide research opportunity for this article. Following from this, this article has been written with excessive consideration and attention, along with accurate references to other sources. 
Literature Review:
To successfully build an understanding on such a beneficial and productive system, it is crucial that literature is critically read, discussed and drawn upon during research. Many theories, policies and other current research have been recognised to ensure a wider understanding of what Nurture Groups are and why they are beneficial towards the overall development of children’s growth. With the correct use of policy and theory, Nurture Groups can ‘make a huge difference to the lives of children who might otherwise be left behind’ (Learner, 2011). 
Originally, Nurture Groups were established by Marjorie Boxall, an educational psychologist, in 1969 (Sloan et al. 2020, p. 2). Boxall designed these short term, effective practices to look at an inclusive way to involve children, and to aid their learning for the long term. Quite often, the groups involved around twelve pupils who required added attention due to either social, emotional and behavioural needs. Usually, these groups last for around two terms, allowing an appropriate amount of time to bring down any barriers that prohibit academic success. Nurture Groups are developed around six principles of nurture;
· Children’s learning is understood developmentally
· The classroom offers a safe base
· The importance of nurture for the development of wellbeing
· Language is a vital means of communication
· All behaviour is communication
· The importance of transition in children’s lives
(NurtureUk, 2015). 
Overall, Nurture Groups look at supplying a safe and education-based environment, with extremely close attention to how children respond to different situations. In order to be effective, Nurture Groups must require a high commitment towards a nurturing ethos, helping aid children to form positive attachments to their teachers and peers; creating an unconditional form of care (The Nurture Group Network, n.d.). All children who experience social, emotional and behavioural development difficulties require an intervene approach. Provided that, there are three different areas for intervention that will result in successful cognitive outcomes for children. These include; difficulties within the child alone, which must have a direct intervene. Followed by family difficulties which must be intervened by parents or cares, and finally within context difficulties which should be intervened with establishment staff (Falkirk Council, 2015, p. 6). 
Also, it is extremely important to be aware of how these groups are financially successful. The Pupil Deprivation Grant (PDG) is a Welsh Government legislation that aims to improve the overall outcome for children with additional barriers and disadvantaged backgrounds that ‘prevent them from achieving their full potential’ (Welsh Government, 2015, p. 5). All schools are required to must publish and outline the way they intend to use the funding, which in turn will include a detailed account of how they intend to help vulnerable and deprived children (Welsh Government, 2015, p. 6). Most Nurture Groups within Wales ‘cost less than £10,000 for schools to establish’ (NurtureUK, 2016, p. 3), this is usually covered by the Pupil Deprivation Grant, followed by Local Authority funding, Government funding, and individual fundraising from the school (NurtureUK, 2016, p. 3).
Theoretical underpinnings of Nurture groups can include several aspects of child-based theorists. All of which are vital to assuring that each principle of nurture is achieved with appropriate boundaries. Firstly, Nurture Groups are modelled off the Attachment theory. Bowlby’s attachment theory helps individuals to create a bond that may not be reciprocal, but in turn offers a caring adult for a child who needs that feeling of comfort and safety. Usually characterised by how a child behaves and the consequential need to feel an attachment to an adult when feeling threatened or upset. It is crucial for children to build relationships with their guardians, whether that be in a home or school environment, as it can have a major impact on their overall cognitive development. The extended nurturing provides a ‘safe base to explore surroundings, supporting children's social and cognitive development’ (NurtureUK, 2015). The Falkirk Council (2015, p .5) stated that Boxall created a hypothesis which stated that when children are equipped with nurture, relationship bonds and are valued correctly, it allows them to develop from egocentric development to a development of social competence, which is a key requirement in a school classroom. The key leaders are able to not only demonstrate positive relationships, but are also able to model behaviour, which in turn allows children to learn and develop social skills whilst also modelling tasks and intellectual activities (Marshall et al. 2015, p. 4,). As a whole, the attachment theory is extremely important in child development, especially with their cognitive development. 
Attachment difficulties can affect between 1% and 2.4% of the population and if left without intervention can present children and young people with lifelong barriers to learning and development that affects how a person communicates with and relates to other people and future employment prospects. Nurture encompasses specific approaches that have produced effective results in assisting children and families overcome a wide range of barriers to the child’s learning across the social, emotional and development (The Falkirk Council, 2015, p. 5). 
Other theories used within the development and performance of Nurture Groups include Maslow’s hierarchy of needs (1943), which has highly contributed in the development of Nurture Groups. Maslow explains that in order to develop successful needs for learning, then all children must have achieved basic needs; which can include warmth, food and love (Marshall et al. 2015, p. 5). Nurture Groups use Maslow’s theory to help develop physical and psychological needs as a top priority, before moving on to cognitive development. It is unrealistic to assume that all children come to school with having their basic needs met at home. Having said that, Nurture Groups can provide a safe space during snack time or breakfast club, where all children will be cared for appropriately, receiving all basic needs that are required to start the day positively. Children who fail to have these basic needs can be due to issues in early life experiences or emotional separation. With the extra support from nurture professionals, children can begin to explore their basic needs, understanding the importance and values that they require (Marshall, et al. 2015, p. 5). 
Cognitive development is something that can be developed in various ways. It is the way in which we think, explore and understand concepts. Within children, cognitive development is a crucial part of their overall growth; dramatically expanding as they develop (Siegler, 2020). Piaget’s theory demonstrates the understanding that ‘cognitive development occurs over a sequence of discontinuous stages: sensorimotor, preoperational, concrete operational and formal operational’ (Siegler, 2020). The basic needs of all children are at the beginning of all chid development, and without these, cognitive development will suffer. 
Basic things like reading facial expressions are very hard for some of these children, so we practise doing angry faces and happy faces. A lot of these children are either just happy or sad. Life is very black and white for them. Some children are withdrawn, some have very low self-confidence and self-esteem, and some behave aggressively (Learner, 2011). 
After all basic needs are met, the development of the brain can slowly start to grow – expanding each day. All children require attention and love, as this is one of the main aspects that allows the cognitive development to begin.
It is important to also look at the impact of policies. Policies are key aspects within Nurture Groups, looking at ways to ensure children are kept safe and follow appropriate procedures. Every Child Matters is a key principle policy that enables all children (until the age of 19), no matter their background or circumstances to have the correct support that they deserve. It is all about creating a safe, positive contribution to their well-being (GOV, 2003). In terms of Nurture Groups, this policy states that adults must be responsible for all children in their care, aiding them through academic and social development. Emotional wellbeing supports learning in many aspects and must have appropriate intervention that supports each individual child (Wilce, 2007). 
Secondly, Getting it Right for Every Child is currently a policy that is at the centre of development within educational establishments. The overall aim is to include a nurturing approach to slowly provide support in the least obtrusive way (Marshall et al. 2015, p. 13). The overall impact of Getting it Right For Every Child, is to critically examine all practices and procedures whilst also assuring that all values and principles are successfully carried out. There is also support available for vulnerable families that require extra communication. It is crucial that Nurture Groups recognise the level of involvement from parents, supporting contribution and seeking feedback so the level of care can be perfect for each child (Falkirk Council, 2015, p. 14). 
Children and Families (Wales) Measure 2010 is a Government proposed measure that looks at how the Welsh Assembly Government is committed towards vulnerable children’s support systems and the early development of various strategies put in place to help (National Assembly for Wales, 2010). The briefing states that the policy also includes elements from the Childcare Act 2006, which focuses towards childcare sufficiency and local authorities, whilst bringing great care and attention to the delivery of the Foundation Phase throughout Early Years placements (Children in Wales, 2012, p. 1). Children until the age of eight are a priority for this measure, incorporating support from the Care and Social Services Inspectorate for Wales (CSSIW). In terms of Nurture Groups, this policy covers prime aspects such as, safeguarding and promoting welfare, providing basic needs such as food during sessions, behaviour management, record keeping and health needs of all children (Children in Wales, 2012, p. 2). Without incorporating the previous aspects, Nurture Groups wouldn’t be equipped with appropriate support and systems to enable full attention towards aiding children in their success throughout school.
Placement Activities:
Following the outbreak of COVID-19, I was unable to attend placement. Consequently, my only form of research was desktop research - which has been expanded in depth below.  
Methodologies:
Methodology covers all methods of research used throughout an investigation. As previously stated, due to no placement, the only form of research I was able to use was desktop research. In turn, this consequently resulted in a restriction following the range of results I could require. All methodologies used to create a full review of Nurture Groups have allowed a wider outlook on inclusion and exclusion aspects.  Understanding different forms of methodologies that are relevant to education, and childcare, has allowed a firm understanding of weaknesses and strengths, whilst also looking at limitations due to current circumstances. 
It is important to comment on the benefits of desktop research rather than the lack of observational research. Desktop research is easily accessible. There is little to no limit when involving time and cost, which is extremely beneficial during an in-depth investigation. Desktop research is widely available and can range from websites, to Government publications. On the other hand, disadvantages may include bias information, out of date research and non-reliable sources (BBC, 2020). When comparing desktop and observational research there are both positive and negative elements of each methodology. Of course, it is crucial to put into consideration the benefits of primary research through observation, as it allows a first-hand, naturalistic experience. Revealing a positive validity of participants behaviours, in a non-bias way. However, this process of methodology is extremely time consuming and can sometimes be somewhat costly (Sharna, 2017). 
Similarly, within an Action Plan that was created months prior to the outbreak of the virus that consequently prohibited me to go to placement, I had included forms of ethnographic research. This involved a questionnaire that was aimed at the leader of the Nurture Group. Consequently, this was unable to be completed. When comparing desktop and ethnographic research, as previously stated, the only negative aspect is that I was personally unable to complete the interview that was directed at the leader of the Nurture Group. This would’ve equipped me with a first-hand insight from someone who is professionally trained. However, ethnographic research such as interviews take a long time to carry out (Spotless, 2020). In light of this, I have been able to quickly research various policies and theories online that have given me the same insight on how Nurture Groups are controlled and practiced. 
Finally, the Ethics form that I have produced is no longer required. Ethical issues revolve around child safety; allowing a fine ‘respect for privacy and confidentiality’ (Paediatrics and Child Health, 2008).  In terms of transferable skills and professional practice, ethical issues are put into place to not only ‘support important social and moral values, such as the principle of doing no harm to others’ (Resnik, 2015), but to also develop an awareness towards their moral values, needs and rights. There are no apparent ethical issues within my research. However, this is actually very beneficial to many participants that would’ve been involved within the placement. In turn, I have avoided all issues that could’ve occurred when completing my placement. 
In terms of personal reflection, it is clear to see that I have adapted and reflected on how I carried out my research, using methods of primarily secondary research. Due to the change in methodology, it is important to reflect on how the current situation has made individuals feel. When looking at myself the pre-planning of my ethnographic research, it made me feel anxious following the one-to-one interview; whereas the desktop research made me feel at ease, knowing I could take my time with no limitations. In terms of ethnic issues, this is the main section that has made the investigation a lot easier, with no complications. Avoiding all ethnic issues allows both myself and children to feel more comfortable. Involving myself in a placement environment could cause immediate stress and discomfort for children within the Nurture Group – therefore no placement allows me to feel comfortable knowing that all children in the school system remain undisturbed following my investigation towards cognitive development in young people. 
Ethical Issues:
As referred to in the previous Methodology section, there were no ethical issues due to no placement and that the situation has changed, therefore the reader must refer back to the methodology section for information. 
Results:
Succeeding all secondary sources used to gather research, it is easily demonstrated that Nurture Groups are highly successful in aiding children’s cognitive development following all theory and research used in background research. The Welsh Government (2010, p. 45) states that ‘schools are succeeding as never before’, which indicates just how effective these intervention groups are.
Children of all backgrounds, ethnicities and circumstances deserve the right to education. Article 28 of the UN Convention on the Rights of the Child states that ‘State Parties recognise the right of children to education…should take all appropriate measures to ensure that school discipline is administered in a manner consistent with the child’s human dignity’ (UNICEF, n.d.). Human dignity follows the valid rights of basic needs and loving environment. Through the in-depth secondary research, it has been understood that all children within Nurture Groups have developed skills massively. Case studies are available to help gather information from a reliable source to help demonstrate a greater understanding of the benefits of Nurture Groups within education. 
Pupils have shown increased confidence and self esteem and improved social and literacy skills. Behaviour towards adults and other pupils has improved and exclusions have decreased as has referral to specialist provision.                                                             (Welsh Government, 2010, p. 23). 
Within the brief written by the Welsh Government (2010, p. 22), Neath Port Talbot Local Authority states that, ‘there is growing evidence of the direct benefits of nurture groups to pupils, parents and schools, not only on individual pupils but also contributing directly to whole school improvement’. The fact that children begin to feel more involved with their leaders and peers creates a whole school ethos of inclusion and positivity. The more inclusive schools are, the higher academic success rate there is following an up rise in cognitive development amongst pupils. As stated by the Welsh Government in 2010 (p. 45), ‘Nurture has had a huge impact on the atmosphere in schools. After a period of intervention pupils are able to access the curriculum alongside their peers’, it is important to always keep the child at the centre of the system, making sure they feel comfortable and valuing all their rights ad ethical beliefs. One child stated that: ‘It makes me feel happy coming here and I laugh more. It makes me feel calm’ (Learner, 2011). 
Overall, as stated by NurtureUk (N.d.), ‘underlying the development of social and friendship skills are a specific and evolving set of social and cognitive capacities’, with the help of Nurture Groups, children with social, emotional and behavioural complications can slowly reintegrate into mainstream classrooms following their improvement throughout Nurture Group sessions. Whilst improving overall cognitive development, Nurture Groups benefit in both internalising and externalising behaviours (NurtureUK, n.d.), slowly helping children to manage their emotions in more appropriate ways – especially using cognitive restructuring, positive self-instruction and coping templates (NurtureUK, n.d.). 
Discussion:
Finding research is an easily completed process, however once there is any sign of tension it can cause problems for the overall success rate of Nurture Groups. Undoubtably, there will always be arguments and judgements towards the overall beneficial outcome of Nurture Groups, however the main form of discussion is financial stability and the effectiveness towards older children in a secondary school setting. 
Through the review of literature, it was found that financial sustainability is critically required within such systematic intervention groups such as Nurture Groups. Ofsted has made an early intervention to call for more financial support towards young people, as approximately 100 Nurture Groups have closed due to budget cuts, whilst others are reducing hours whilst under threat of closure (Learner, 2011). In terms of expenses, it costs ‘£5,500 per child per year – three times less expensive than full-time local authority support’ (Learner, 2011), which can create an uprising argument from parents and cares due to the exclusive level of support from financial stabilisers. If all Nurture Groups were to close due to budget cuts, schools would definitely feel strain on their academic success. An Ofsted report states that Nurture Groups are having a ‘highly significant and far-reaching" impact on children who might otherwise be at risk of losing their way at school, of behaviour problems, or even of exclusion’ (Learner, 2011). 
[image: ]Although, as educational professionals are looking at incorporating Nurture Groups into secondary schools, research has found that ‘younger children showed more improvement in behavioural, emotional and social skills and the older children showed more improvement in academic skills’ (Bennett, 2014, p. 3). In turn, this allows an understanding that behavioural skills are easier to adapt with younger children, and the use of Nurture Groups may be too late in a secondary school setting – especially if early intervention was not completed during their early years. Following from this, within an article written by NurtureUK (2016), the Nurture Group Network states that ‘the earlier we intervene, the more effective and cost-effective the support becomes’, indicating that if behavioural issues are approached during early intervention compared to during teenage years, this can result in less teenagers involving themselves with drugs and alcohol – which furthermore decrease cognitive intelligence and achievement during crucial years of education. Whilst also being more financially effective than Nurture Groups are costing. 
Figure 1: A demonstration of adults who are involved in high, negative, economic outcomes. Showing that without early intervention, children who are experiences any form of ACES at home, do not know how to cope with their behaviour, emotions and social skills (NurtureUK, 2016). Schools are beginning to realise the highly beneficial outcomes of Nurture Groups and are consequently raising the idea to include them within nurseries and secondary schools (Learner, 2011). In light of this, to improve cognitive development in older children as well as younger, all operational groups must be aware of ‘what mechanisms would work best in secondary school settings could enhance NGs’ presence in secondary schools and uncover the most efficient tools for supporting pupils’ (Bennett, 2014, p. 5). But of course, ‘the younger the pupil accessed the nurture group, the more significant the gains in social functioning and academic performance’ (NurtureUK, n.d.). 


Conclusion:
All things considered wider reading and several forms of desktop research have resulted in an in-depth understanding of Nurture Groups and the policies, theories and legislations that follow. In terms of lines of enquiry, the key issue of Nurture Groups being helpful for children’s cognitive development is highly beneficial. Not only for academic success but also to feel involved in a safe environment, as stated by Bronfenbrenner (1977) ‘Every child needs at least one person who is really crazy about him or her’. Nurture Groups allow children to feel important, to create an all-inclusive learning environment to help them feel as if they matter – that they can succeed in everything that they set their mind to. 
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