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Element 1 
Reflection is a universal tool that can be used in many aspects of life. Reflection offers the opportunity to explore and examine ourselves, experiences or actions (University of Edinburgh, No date). It is a process that can be implemented in both our personal and work lives. For instance, Thejll-Madsen (2018) states that reflection is used by various practitioners in multiple professional and educational settings such as teaching and nursing. 
As for the word it-self, there is no tight definition. However, Moon (2004) suggests that the meaning of reflection lies somewhere around the process of learning and the representations of that learning. For example, Moon further suggests that the definition of reflection can be defined as the point in which we look back on something, in order to consider it in more detail. Similarly, Dewey also had a similar view and thought that reflection is when we make use of what we have learned to shape individual and collective action, and to learn in turn, from the results of what we undertake (Cohen, 2007, p. 773-786).

Although the word it-self remains to be somewhat vague and lucrative, it is important to remember that reflection is a valuable resource that provides large and extensive benefits. For instance, whether it is being used for personal or work experiences, everyone stands to gain something from engaging in some type of reflection. For example, Glaze (2001, p. 639 – 647) supports this idea and writes within in work that reflection allows us to improve one’s understanding of context while also allowing us to transform our perspectives, deepen our understandings and re-focus our skills. 

For instance, this is one of the many reasons as to why we must reflect and why we must reiterate to practitioners to do so on a regular basis. To be more specific, Schön introduced the concept of reflective practitioner and emphasised that reflecting on practice granted them the opportunity to analyse an experience and asses their actions to understand why they did or didn’t work (Cameron, 2009, p. 124 – 129). In addition to that, Haslee Sharil, Wan Nurul Elia, & Abd. Majid, Faizah. (2010) also highlight, that in order to become an effective educator one must be able to conclusively reflect on their practice.

When it comes to practitioners reflecting there are various methods available to achieve that reflection. For example, they can reflect in action or on action. The difference between them, is that one is reflecting during an action and the other is reflecting after an event has taken place (Olteanu, 2017, pp. 349 – 367). 

To further support this Schön uses the term reflecting in action to define the time when practitioners are involved in a situation and need to reflect and respond to an action that had not gone to plan immediately (Olteanu, 2017, pp. 349 – 367). In this moment practitioners will need to observe and listen to solve the dilemma (Barradell et.al, 2020) However, often times this type reflection is not about solving the problem or dilemma, but to gain a new perspective on the situation. Due to this reflection happening on the spot it tends to often be more intuitive however, practitioners can use Schön’s method to help aid them during this time. For example, they need to think about the experience, what happened, why didn’t it work and think about what to do next in order to resolve the situation (Solent, No date).  

On the other hand, there is reflecting on action this will take place after an event/ experience. Usually, this type of reflection allows for a greater understanding because the practitioners have more time to reflect as the experience has already happened. It is essential that during this period the practitioners critically reflect and put a side any personal feelings or values. The reasoning behind this is because critical reflective practice is an important aspect of early childhood professionals. For example, reflective practice allows them the ability to develop a critical understanding of their own practice, and continually develop the necessary skills, knowledge and approaches to achieve the best outcomes for children (Lorrainelccc, 2017) 

Therefore, in order to maintain this level of professionalism, practitioners can follow along to David Kolbs reflection model. This particular model is based on your own occurrences, which is then reviewed, analysed and evaluated systematically in three stages (Brown, 2017). Once the process is complete it will allow practitioners to develop their practice to form and develop teaching methods. For example, this model will provide great benefits to practitioners when they are wanting to touch all bases- experiencing, reflecting, thinking and acting- in a recursive process that is responsive to the learning situation and what is being learned (Kolb and Kolb, 2009). 

In addition to that there are also different levels of reflection that a practitioner can undergo. For instance, there are two levels, micro and macro. Micro reflection is very similar to reflecting in action it is a lot more intuitive and quick, it follows the simple and short steps of assess, plan and act (Fergusson, van der laan & Baker, 2019). Whereas Macro reflection involves professionals to take a deeper look into the situation and assess every detail to collect data and findings on the experience in order to obtain a more comprehensive understanding of one’s professional practice (Fergusson, van der laan & Baker, 2019). 

Similarly, Gibbs reflection model follows the macro reflection style because unlike the many other Gibbs is one of the only few people to take into account people’s emotions at the time of the action. In addition to that, Gibb’s reflective model is more detailed and contains more steps for instance, it follows a six-stage process description, feeling, evaluation, analysis, conclusion and action plan (Rumson, 2018). This is a huge benefit to practitioners because it allows the opportunity to look further into the experience and gain an enhanced perspective on their practice. Furthermore, Gibbs model also allows for more interaction during the reflection process because the practitioners are provided with a series of questions, each one leading onto the next (Forrest, 2008). 

Therefore, it is important that practitioners take the time to use reflective practice within their setting because of the many benefits that it has to offer their teachings, their children’s learnings and themselves. In addition to that, practitioners should make use of the many reflecting resources such as the countless reflective models like Kolbs and Gibbs. This will not only allow for better reflection but for a deeper one that will provide new perspectives and new understandings.


Reflective Practice

What does it mean to become a Reflective practitioner?

· Identifies their strengths and skills and acknowledges area that need developing.
· Takes professional responsibility for constantly improving the quality of their own practice. 
· Thinks about the way they work and why they chose certain ways of working.
· Considers the impact of their practice on the children and families in their care. 
· Considers working in different ways and introduces new ways of working.
· Plans how to maintain and develop their practice in future. 

(Pacey, 2016)
Why do we reflect?

As Moon (2004) has written reflection is part of learning and thinking. We reflect in order to learn something, or we learn as a result of reflecting. 

We also reflect in order to process our thoughts and feelings about an incident, a situation or an experience (ELS, No date).

Reflection can also provide guidance and a set of techniques to use when solving a problem or a complication (Van Beveren et al, 2018). 

Another reason for reflection is to monitor one’s practice to ensure informed judgments were made (Libguides, 2020)





 
Reflective practice is a vital aspect of working with young children. In today’s society more early years practitioners are expected to reflect on their practice on a regular basis (Paige-Smith & Craft, 2007). 

By why is it so important? 

Reflective practice enables workers to develop a deeper understand of children’s learning and development (Gray, 2013, p. 1-3). It is the key to ensuring and providing good quality of care. To be more specific, it offers the opportunity to assess and observe practitioner and children’s interactions to see what particular approach worked best (Evans 2010).

Furthermore, taking part in reflective practice has the added advantage of making you more efficient within your role. For example, it allows professionals to improve their teachings, skills, knowledge and overall quality of care. (Kelly 2015). 

What is reflective practice? Well firstly in order to understand it we must define reflection.

Reflection – According to Jasper (2003) Reflection can be defined as the way that we learn from an experience in order to understand and develop practice. It is a process that grants us the opportunity to think through and assess our thoughts, feelings and actions.

Reflective Practice – During Schön’s book The Reflective Practitioner he came to develop the term reflective practice. In turn this term has now become widely used amongst the early years sector to describe the time that practitioners are intellectually engaged in an activity geared to changing practices by transforming knowledge (Lindon, 2012).



The Benefits of using reflective practice within your setting 
By reinforcing reflective practice within your setting, it will enable noticeable changes to be made. For example, it will allow you and your co-workers to become more efficient, it will also enhance your reputation as well as it being a way to provide evidence for Ofsted, CIW, SEF, SASS about your quality of care (Pacey 2016).

In order for practitioners to become well rounded professional’s in reflective practice they must first be able to reflect both in action and on action. These concepts were introduced by Schön who further developed Dewey’s ideas of reflection.

Reflection in Action – Can be defined as the time when practitioners are involved in an immediate situation and need to reflect and respond to an action that had not gone to plan or worked as efficiently (Olteanu, 2017, pp. 349 – 367). During this time, practitioners will have to observe, listen and use their intuition to solve the situation (Barradell et.al, 2020).

Reflective on Action – Is looking back retrospectively on a past experience (Hayes et.al, 2014). During this time the practitioners would critically think and assess their actions at the time of the situation, in order to understand if their practice worked effectively 
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Tips on how to effectively reflect: 

· Remain critical at all times, make sure you put aside your own personal values and consider alternate perspectives (The Empowered Educator, No date).
· Use reflective models such as Gibb’s and Kolb’s as a guide.
· Ensure that you have enough time to conduct a thorough reflection. 
· Congratulate yourself on the positive aspects do not become to fixated on the negative parts. 
(Crowe Associations, No date)
(Brown, 2017)
Graham Gibbs Reflection Model: 
During this reflection model it will encourage you to think systematically about an experience you had during a specific situation, event or activity. 

By following through with these six steps it will allow you to become more aware of your actions and better able to adjust and change your behaviours (Mulder, 2018). 

The various steps are: 
1. Description 
2. Feelings
3. Evaluation
4. Analysis
5. Conclusion
6. Action Plan 
Kolb’s reflective model is also referred to as experimental learning. The basis for this model is on our own experience which is then reviewed, analysed and evaluated (Brown, 2017).

David Kolb’s Reflective Model:









Concrete experience – experiencing a situation.
Reflective observation – describing the experience
Abstract conceptualisation – questioning your actions during the experience, what went well?, what could have gone better?
Active experimentation – Practicing the newly acquired knowledge from the reflection. 
For additional information on Reflective practice check out the following below:

· Pacey’s Fact sheet - Developing self-reflective practice.
· Book - Developing as a reflective Early Years professional. 


As well has having different times of reflection there are also various levels. For instance, the more deeper and critical they reflect on themselves the more layers than can uncover. These levels can be grouped into two sections Micro and Macro. 

Micro – Micro reflection is very similar to reflecting in action it is a lot more quick and often does not leave much time for practitioners to deeply reflect. Instead, it follows the short and simple steps of assess, plan and act (Fergusson, van der laan & Baker, 2019).

Macro – Macro reflection involves professionals looking deeply into a situation and assess every aspect so that they can collect data and findings on the experience, to obtain a more comprehensive understanding of one’s professional practice (Fergusson, van der laan & Baker, 2019).

[bookmark: cysill]Element 3 Reflective log

	Brief description of the activity 

	With four children aged between 3- 5years, we gathered around the table indoors to cut and chop an assortment of fruit. Once all the fruits were chopped and ready, each of the children had the opportunity to build and construct their own fruit kebab. 


	Aim/Objective of the activity

	The aims of this activity were to educate the children on how we can eat healthy, whilst also informing them on how and where the different types of fruit grow. In addition to that, this activity also had the objective of providing the children with the opportunity to practice their fine motor skills. 


	Your role

	During this activity my main role was to supply the children with the necessary recourses to complete the activity, ensure that the environment was safe and secure, supervise and aide the children and demonstrate my knowledge on times that the children needed it. 


	Positive aspects – why?  How could these be developed further?

	During this activity there were a range of positive aspects displayed. Firstly, all of the children were all very responsive to the activity and all were engaged and wanting to participate. One of the reasons behind this was because the activity offered them independence. For example, all the children had to ability to pick and design their own individual kebabs. Similarly, the children were also very engaged because at the time of the activity I was only mainly supervising, this meant that after I had demonstrated to the children how to cut the fruits, the children were then left with their own plastic knifes and a chopping board to cut the remaining fruits.

In addition to that, another positive aspect of the activity was that the children were also socialising with one another. For instance, they were having secondary conversations with one another about their own fruit kebabs. For example, they were discussing with one another about what fruits they were using. In the future, I would develop this further by suggesting and guiding them to talk more about where the fruit originates and if possibly anyone of their family members grows their own fruit.


	Challenging aspects – why?  Link to your own practice.

	Although the activity was successful there is one particular aspect that I felt was challenging. For instance, the two younger children of the group needed more additional support from myself when cutting the fruit. Although there was a demonstration of how to cut the fruit at the start, the younger children still found it difficult. Therefore, when I was pre planning this activity I miss judged the children’s zone of proximal development and will therefore, need to adjust my teachings and the activity to better support the younger children in the future.




	What knowledge did you demonstrate?

	Throughout this activity there were various opportunities for myself to demonstrate my knowledge. For instance, I had a good understanding of how to introduce the topic of fruit and convey the necessary information over to the children. For example, I knew that the best approach to take was to include visual aids and props. More specifically, I knew that children needed a step-by-step demonstration of how to cut the fruit rather than voiced over instructions. 

In addition to that, I knew that the children would respond better to information if they were participating in an activity. More specifically, I had an understanding of how children learn and knew that they learn better through hands on experiences. Therefore, I created this activity as a way to spark conversations about healthy eating and fruit. 


	What skills did you demonstrate?

	When undergoing this activity there were often times where I needed to use my skills. For example, during this activity I knew that there were going to be some younger aged children. Therefore, I knew that when I was demonstrating or providing information that I had to communicate it in a way that they would understand. For instance, I communicated visually through demonstrations and hand gestures so that they would be able to better grasp the concept. 

Furthermore, I also used the skill of communication to be able to connect and talk to different children. For instance, as the children within the group were different ages, I knew that they would all be at various developmental stages with their speech. Therefore, I made sure to vary and adapt my communication for each child. To give an example, I talked individually to each child and with the younger ones I often repeated my words to give them time to comprehend what I meant. 


	Which values did you demonstrate?

	Looking back on the activity I can now see that there were particular values that I demonstrated. One particular one was that I ensured that all the children’s opinions and voices were heard. For example, throughout the activity I listened and paid attention to what the children had to say, such as if the children wanted to discuss with me about their fruit kebabs then I was willing to listen and chat with them. 

Additionally, I also respected the children’s values and appreciated their choices. To be more specific, I let the children have complete control over their fruit kebabs so that they alone could decide what it would look like. I did this by not questioning or encouraging any of the children to pick certain fruits. 


	What could be done differently in future?  Why?

	When this activity is undergone in the future, I would adapt it slightly so that the next outcome would be better than this one. For instance, I would provide the children with more props and visual aids so that the younger children could better understand and being able to perform the task more independently. More specifically, I would provide them with their own picture step-by-step sheets for them to look at or an alternative approach would be to provide them with a secondary demonstration a recording of how to cut the fruit that they can watch and follow along to. 



Element 4 Personal Development Plan
	Area for further development 
	Why?
	How?
	Who/Where?
	When?

	Communication with children who use sign language 
	I want to be able to provide and share my care, knowledge and expertise with all children. 

Additionally, I want to be able to show other children how to sign and how to be able to talk to children and adults who sign.
	Through online courses. 

By gathering and studying, books and articles about sign language. 

Similarly, by watching YouTube Clips and tutorials of people teaching sign language.  

	British-sign.co.uk have available a range of online courses that offer people like me to learn British sign language. On this website they have different types of courses available. For example, they have a course called Introducing BSL which is perfect for beginners and only costs £25. https://www.british-sign.co.uk/learn-online-british-sign-language-course/

Commanding Hands has a 15-minute clip, demonstrating to you 100 basic signs in British Sign Language. https://www.youtube.com/watch?v=gMNHvXSW4iE  
	I aim to achieve this goal by the end of my university course, July 2022. So that I am prepared for when I begin working.



	Food hygiene 
	With my future chosen profession, childminder. There will be a need for me to complete this course so that I am aware of the safety measure that is need when preparing food. 
	Through online courses.

Study and read books about food hygiene in preparation for the course 

Reading guidance packs for childminders about handling food.

	CPD Online College offer flexible and online courses for people who want to achieve their food safety qualification.  https://cpdonline.co.uk/course/food-safety-hygiene-catering-level-2/ 

Food standards agency provide a food safety management pack for childminders about food hygiene.  https://www.food.gov.uk/business-guidance/safer-food-better-business-for-childminders
	In completion of this course, the certificate will only be vailed for two years. Therefore, I will undergo this course at the end of my university course in readiness for employment. 

	First aid 
	It provides me with the necessary information to be able to immediately help a person in need of assistance. Similarly, it offers me the tools to prevent any medical situations from becoming worse. 

Additionally, it will also create confidence in my care and the confidence in my skills to administrate medical care. 
	Read first aid training handbooks 

Attend a training course. 
	Safety Publishing LTD offers a range of e-books on their website. 
https://www.safetypublishing.co.uk/firstaidbooks

British Red Cross offer a paediatric first aid course in their Swansea location which meets OFTED and appointed requirements for early years settings. https://www.redcrossfirstaidtraining.co.uk/courses/first-aid-at-work-courses-uk-mainland/scheduled-courses/paediatric-first-aid/ 
	With the paediatric first aid certificate it is only valid for three years by the British Red Cross. Therefore, I would complete this training before the end of July 2022.

	Educational Development – Postgraduate degree
	The reason to undergo further education is because it will grant me the ability to obtain more knowledge on my current field of study. Similarly, it will also allow me the knowledge to improve the quality of my care. 

In addition to that, it allows for better job prospects. 
	Research postgraduate degrees. 

Attend open days. Discuss with the course tutors about each course.

Apply for a student loan to be able to afford the tuition fees. 

Apply to a course. Create and send in an application.
	The University of Wales Trinity Saint David offer a range of postgraduate courses that focus on childhood, youth and education. A list of their course can be found on their website. https://www.uwtsd.ac.uk/childhood-and-education-studies/ 
	Because this is a postgraduate degree, I will need to first complete my current degree. Due to this I plan to begin this course in September 2022. 

	Teaching methods
	I want to be able to expand my care and explore alternative teaching methods, that I can use as a professional practitioner. 
	Research about alternative methods such as Montessori schools

Visit a Montessori school and shadow a peer to gain an understanding of the teaching method 

Get in contact through Facebook to an early year’s practitioner who uses alternative methods. 
	The children’s room in Swansea is one of only accredited Montessori nursery in south Wales. They offer a range of contact information on their website to be able to arrange a visit. https://www.the-childrens-room.co.uk 

Similarly, their Facebook page allows for direct communication to the setting. https://www.facebook.com/TheChildrensRoomSwansea/ 
	My aim with this target is to complete this while still remaining in my studies. 
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