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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. (4000 words)
Introduction 
Joshi (2018) suggests a critical incident is an incident that can transpire in a lesson that can serve to help teachers understand different aspects of teaching and learning. It is also something that can make a teacher stop, reason and reflect (Mohammed, 2016). By using critical incidents as a positive part of the dynamics in a classroom, they can aid teacher’s research to understand and discover the next steps of ‘how’ and ‘why’ these incidents occur (Tripp, 2011). When assessing a critical incident, it is important to use these occurrences to impact teaching practice by using reflective practice to do so. Reflective practice can allow both teachers and students improve their classroom practice, self-development and review their lessons in an environment that will enable them to develop and create ideas on their own, and in collaboration with other teachers (Moon, 2006). According to Griffin (2010) reflective practice through critical incidents can provide an example for finding and uncovering an incident that could be deemed ‘critical’. However, in order for these incidents to be rendered as critical, it is important to discover the underlying meaning of what is usually taken for granted regarding these small incidents (Tripp, 2011). The role of critical reflection will be explored here to aim to enable teachers to act intentionally instead of erratically and reactively (Shandomo, 2010) to help shape their daily teaching procedures (Brookfield, 1998).
This project will aim to investigate a ‘typical, everyday’ incident that can emerge within a primary classroom and discover how these small incidents can constitute turning points that had been going on without detection (Tripp, 2011). This will provoke the need for further analysis and critical reflection to uncover further questioning about the incident. 
Within this assignment, the guidelines followed will be in line with the British Educational Research Association BERA guidelines (2018) to ensure all participants remain anonymous to keep users’ identity private. As a researcher, it is essential these guidelines are in place to keep the confidentiality and anonymous treatment of participants data secure (BERA, 2018). In addition, this assessment will also incorporate Donaldson’s Successful Futures (2015) Four Purposes to clarify how the critical incidents incorporate into the curriculum. The focus will move on to discover different literature surrounding the critical incident, that will explore different theories and concepts behind the critical incidents. It will also review several areas that can lead to the next steps in teaching and learning which will enhance teaching practice. This will be followed by a conclusion to explain the research which was drawn up from a wide variety of educational literature.

The role of critical reflection 
The role of critical reflection is significant for teachers, especially Newly Qualified Teachers (NQT’s) to build on prior knowledge whilst continuing to strengthen their professional development (Hargreaves and Richards, 2013). Reflection has been deemed as an extremely valuable tool for teachers to contemplate the effect of their pedagogical decision making with the aim of improving their practices (Shandomo, 2010). By reflecting upon what went well and what needs improving, it will aid a teachers next steps regarding their continuing development (Tripp and Richard, 2012). Within the QTS Professional Teaching Standards, it is necessary that a teacher uses this, not only for the progress of their students, but to prompt their necessary further professional growth, which is critical for effective teaching pedagogy (UK Government, 2019; Cole, 2013). This could be implemented within classroom practice by participating collaborative reflection with other professionals.
 Furthermore, there are many reflective models which are useful for teachers to draw evaluations from (Mcleod, 2017). They can aid practitioners in discovering certain barriers to their teaching which could be ultimately affecting themselves and their learners (Hargreaves and Page, 2013). 
Loughran (2002) states that critically reflecting is unpicking a problem to make more sense of a puzzling situation; reflection involves working towards a better-quality understanding of the problem and ways of resolving it, whilst investigating the strengths and weaknesses of the certain task. This definition goes hand in hand with Kolb’s (1987) model of reflection and assists in raising educational standards to maximise the learning of potential of all pupils (Zwozdiak-Myers, 2012). Kolb (1987) emphasises the need for four stages of reflective practice to achieve the ultimate goal of learning by using these steps; Concrete Experience, Reflective Observation, Abstract Conceptualisation and Active Experiment. This particular reflective cycle has been praised by many educational researchers to improve teachers and learners’ development by creating new authentic experiences (Mcleod, 2017). Therefore, by reflecting, a teacher is able to create perceptions that combine their observations into rationally sound theories to become a professional practitioner (Brownlee et al., 2021).
Brookfield’s (1998) theory of refection is also useful in terms of reflecting upon classroom practice, due to the educational basis of the theory. For example, he explains reflection in terms of ‘4 lenses’, whereby the first lense observes past experiences, the second provides a students view of reflection, the third lense involves colleagues in reflection and finally, the fourth uses literature to base the summary of the reflection (Brookfield, 2002). This reflection model is useful for teachers to collaborate with colleagues and use theory to build a bigger picture within their pedagogical practice (ibid, 2002)
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 it also enables teachers to critically evaluate their pedagogical decision making, to develop the most appropriate learning opportunities (Kolb, 2014; Mcleod, 2017).  It can be understood, that from these four stages, material should be advanced in ways that draw abilities from each part of the learning cycle (Mcleod, 2017). This links to the role of reflection in the QTS standards, whereby the pedagogical principles state that a teacher should demonstrate awareness of the importance of encouraging reflection and evaluation around behaviours and attitudes for teaching and learning (Welsh Government, 2019). Schon (1983) expresses the need for teachers to incorporate professional research within their practice when critically reflecting, using reflective models to do so. This allows teachers to reflect upon their pedagogical approaches, enabling them to take responsibility for their continuing professional development (Welsh Government, 2011).


Observation School and Class Context
Within research projects that contain any information regarding any educational contexts, it is essential that guidelines are adhered to in correlation the British Education Research Association (BERA) ethical guidelines. One essential guideline outlined is ‘’the confidential anonymous treatment of participants is considered the norm for the conduct of research.’’ (BERA, 2018, p.21). In order for the confidentiality of the participants to remain, I will be using the terms ‘Boy A and Boy B’ to fictionalise the participants names throughout the whole project when discussing the observation and critical incident that were seen. 
The several incidents that took place, were observed in an English medium primary school in Vale of Glamorgan. The schools’ name will be kept under the identity of ‘School X’ to ensure anonymity stays paramount throughout. It has around 453 pupils from the ages of 3 to 11 (Estyn, 2017). The primary school is situated in a high socio-economic area, whereby the percentage of children eligible for Free School Meals (eFSM) is 9%, which is well below the national average indicator in Wales of 20% (Estyn, 2017). In addition, there is very few children with special educational needs (ibid, 2017). The class consisted of 24 pupils, with one female teacher who was known as the ‘Ranger’. The lesson was in the outdoor area of the school, with additional support from one LSA (Learning Support Assistant). The lesson consisted of a carousel activity where the children were making berry jam, learning jungle songs and building dens in groups of 4/5. 

Critical incident and The Four Purposes
The critical incident that occurred was part of an outdoor learning session, which has been praised by many educational researchers due to the various ways it can aid children’s holistic development (Prince, 2019). The year 6 pupils were in a carousel learning session, whereby four groups were focusing on an activity at a time and every 20 minutes they would swap to move on to the next activity. The purpose of the session was for the pupils to work collaboratively, with help from the Ranger, when necessary. A group of four boys were making a ‘jungle song’ on the drums, sat next to one another on a log. Boy A who was very quiet, sat and did not participate with the others. Even after the Ranger asked him to and gave suggestions of what beats and techniques he could use, he still sat with his head down and refused to join in. Five minutes into the task, Boy B asked boy A to join in and said “we need your really good help to make our jungle song the best”. After encouragement from the Ranger and Boy B, Boy A said “ok, I’ll help but I don’t want to be in this group”, to which the Ranger replied “I will come and support you and we will all help each other, ok”. As the session carried on, Boy A was more involved than before, however it was clear the other pupils had a strong friendship bond, which Child A was not a part of. The Ranger also used encouraging language such as “come on, we need to hear more beats from you to create an amazing jungle song for the class”, and it was clear without the Rangers’ input, Child A would not have participated. After about 10 minutes, The Ranger removed herself from the group and Boy A asked if he could go with her. When talking to the Ranger, she informed me that Child A is a Looked After Child (LAC) and rarely interacts with other class members.
Relating back to The Four Purposes proposed by Professor Graham Donaldson (2015), they set out to provide learners with a wide variety of opportunities for all children to feel confident and inclusive within their environment. One of the pedagogical principles of the new proposed curriculum in Wales is for both teachers and learners to feel valued as one of the purposes are to be ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015). From the critical incident mentioned, it is clear that child B’s intentions were to kindle confidence and enjoyment for Boy A, as he noticed Boy A did not feel involved. This also links back to one of Donaldson’s purposes of becoming a “valued” member of society, as it was clear from the outset, Boy A was quite introverted and did not feel he wanted to join in until another pupil was able to instil a small amount confidence within him. it is appropriate for the word ‘valued’ to be taken into account here as, at first Boy A was likely to have felt left out until Boy B and The Ranger ensured he ws a part of the task. Alongside this, a characteristic that links to this purpose is to form positive relationship basted on mutual respect (Donaldson, 2015). Boy B tried to from a relationship with Boy A due to the respect and trust he instilled in Boy A to feel a part of the lesson. 
[bookmark: _Hlk86236709]Literature review 
By investigating different literature regarding different the critical incident (See Appendix 2) and comparing the different contexts with other research, it will allow for the expansion of different avenues to explore. This literature review will delve into two specific areas of scaffolded learning and Bowlby’s (1987) attachment theory regarding a child’s well-being. These two selected themes can be linked to the observed critical incident throughout my investigation. The literature review will suggest how these two these themes can be implemented together and inform my pedagogical approach and how different research compares and contrasts within these themes. The review will analyse different theories such as Vygotsky’s scaffolding theory through ZPD (Zone of Proximal Development) and his idea of learning through a more knowledgeable other to understand how and why these incidents took place.
Supporting this, the work of Bruner (1978), who was influenced by the research of Vygotsky (1978), infers that scaffolding is a crucial part of a child’s holistic development in order for them to learn new concepts and acquire new skills through a more knowledgeable other in the form of active support (Mcleod, 2017). He believed when children become more able, the provision can then be gradually faded. 
In discussion with the critical incident mentioned, The Welsh Government (2016) advocates that each individual child should feel inclusive in their surroundings and the recommendations for schools in Wales, suggests pupils should have the confidence to ‘participate in performance’ (ibid, p.32). however, the guidance does not take into account external factors as to why children are not as confident as others. This might imply that pupils who are confident in taking the lead in group situations are more likely to believe their ideas are more valuable. 
There is literature to suggest that a child should be taught by a more knowledgeable other, which links into Vygotsky’s (1978) ZPD theory, whereby he believed children engage through interaction or in collaboration with a more capable other, to gain confidence and new skills (Abtahi, 2017). As witnessed in the critical incident, it is clear that the role of a more knowledgeable other was significant in enabling Child A to participate within the carousel activity. However, it could be noted, the Ranger applying to much support to the child.
Contrary to the work of Vygotsky and Bruner, there is more contemporary research to advocate that scaffolding a child’s learning can sometimes do more harm than good, by preventing learners from processing information independently and therefore could deter their thinking and learning development (Wittwer and Renkl, 2008;Wittwer et al., 2010).
To expand on Vygotsky’s ZPD and scaffolding theory, much of Sanders and Welk (2005) research noted that it is only through exposing children to an environment during which they are externally directed by the instructions of more experienced adults, do children become more mindful of their skills before they are processed in their minds. This is clear within the critical incident, as, as soon as Child A was guided by the Ranger, he started to become more actively involved in the task, whereas prior to this, he was refusing to participate in the activity. However, it is important that a teacher understand the importance of child-led learning prior to scaffolding.
 Sanders and Welk (2005) suggest, from their research, if a teacher is scaffolding students learning excessively, they are not enabling the student to be challenged to actively process the information and therefore cannot make connections with existing knowledge. A proposed solution to enable children to flourish with the correct support techniques is for teachers to assist, only when appropriate, through verbal prompts and careful provision to ensure all learners have opportunities to collaborate with peers and work independently, whilst being challenged enough (Pritchard and Woollard, 2013). This is also supported by Shin, Kim and Song (2020) who suggest children should firstly internalise the information by themselves, then facilitate the teacher as a tool for assistance if the task is too far beyond their capabilities.
 Scaffolding is also being adopted within the new Curriculum reform in Wales, whereby teachers are expected to allow for collaborative discussion and also ‘apply learning independently’ (Donaldson, 2015, p.67). This research from contemporary educational scholars provides teachers and NQT’s with practical advice in order to understand how and when to intervene to promote ‘ambitious capable learners’ (ibid, p.31).  
However, it must be understood that a child needs a certain environment for scaffolding to take place, which is not heavily stated in Vygotsky’s theory. For example, Smagorinsky (2018) builds upon the idea that scaffolding can assist children’s learning and development when the classroom environment is managed well and encourages children’s involvement and relationship with peers first. Similarly, there are connections with Donaldson (2015) Successful Futures report, in which he discussed for children to fully engage in learning, they require a rich learning environment which they can explore and collaborate with their peers.
These findings suggests that it is clear scaffolding from a more knowledgeable agent enables children to understand concepts more fluidly, however it is important to note that teachers and practitioners should allow for collaborative learning to allow children to be challenged and prevent misjudging of the ZPD the child is in. Teachers should enable children to work at a pace that is just beyond, but not too far beyond their student’s abilities (Verenikina, 2008). In addition, it is important for teachers to be aware that scaffolding should be designed with reflection for learning tasks which allow for children to be inspired and not interrupted (Boud and Cohen, 2014). 
The second theme relates to the well-being of child 	A within the critical incident observed. As discussed above, a critical incident informs the teacher of the underlying requirements of the child which leaders the action needed to go forward to enable the child to flourish (Tripp, 2011). In this case, well being links directly to the incident as the practitioner previously discussed that Child A usually is shy and feels he does not want to be involved with approaches to learning. Collaborative learning is extremely important in schools in Wales, under the ‘healthy confident individuals’ (Donaldson, 2015) purpose, where children are able to build their mental and emotional well-being by developing confidence, resilience and empathy’ (ibid, p.7). The word ‘empathy’ resonates with the incident, due to Child B understanding the importance of inclusivity and enabling Boy A to feel included within the task. 
Much research by Bowlby (1978) surrounding his attachment theory suggests children who may feel anxious or not involved grow attachments to their primary carer, or in schools; a teacher (Bowlby, 1978). Bowlby’s research mentions that when a child is separated from the primary caregiver, they can feel three stages of separation; the first being protesting, the second despair and the last being detachment, making it difficult to form friendships and levels of trust (Holmes, 2014). This suggests that children who form a close attachment to teachers, may feel uncomfortable in participating in collaborative learning, especially children who do not have a positive relationship at home, due to feelings of self-doubt and anxiousness (Renshaw, 2013).
 Research has provided teachers with a framework to ‘fade’ scaffolding, to enable children to become more independent learners. Crittenden (2017) elaborates upon Bowlby (1978) attachment theory and discusses that children who have these issues tend to be more anxious around others and are then less able to make the most of the learning opportunities which they are provided. A point that could be argued here, is that teachers need to have training on how to from positive relationships with children. For example, Donaldson (2015) recognises the importance of the health and well-being of a child to ensure every young person is treated with an equal chance to an excellent education. He elaborates that teachers will have training to ensure teachers professional development is improved regarding aspects such as children health and well being and to meet the needs of education in Wales (Donaldson, 2015). This could ensure that teachers are able to understand why these children may have these issues and find solutions to the problems.
 Having said this, a child who has attachment issues may delay other children’s learning, due to the constant need of reassurance and scaffolding from the teacher. Castro and Pereira (2019) make suggestions to teachers, by provide positive educational experiences to these children who may have attachment issues, which will not only lead to enhanced learning and cognitive development, but also to emotional, social, and resilience growth, by developing good relationships with the child and their peers. In addition, Perreria (2019) suggest that small group learning could assist in the confidence of children with attachment issues due to them feeling more. However, it must be noted that teachers need to know when to stop intervening as the child may not feel they are able to collaborate with their peers, which is something vital in education in Wales for developing friendships, social competence and holistic development (Welsh Government, 2016). The literature surrounding Bowlby’s (1978) attachment appears to suggest teachers should create a positive relationship with a child to enable them to feel safe and secure in school, however guidance should be taken into consideration to enable for friendships and collaborative learning to take place, in correspondence to Donaldson’s curriculum reform in Wales.
Refection/Evaluation and Next Steps
Hargreaves and Page (2013) note the importance of reflection in practice as a educational researcher, by focusing on the positives and negative of our work, in order to develop and use these skills to enhance practice. By reflecting upon the critical incident mentioned, it will enable me to expand on the strategies found in the literature and what works well and what does not. With the aid of Brookfield’s (1998) 4 lenses reflective model theory, it will allow for deeper reflective thinking through the lenses of others as well as myself.
Reflecting on my own experiences as a student teacher, I can empathise towards Boy A in the situation as he clearly felt he did not belong in that circle of friends, which is why I initially was drawn towards that particular critical incident. From the incident, it was clear the child needed scaffolding from the teacher in order for him to participate within the session. The literature found surrounding the scaffolding theory, suggests pupils should have appropriate amounts of support, however, it is important that training is implemented to ensure teachers understand where children need extra support and when to allow for the ‘fading’ of the scaffolding (Pritchard and Woolard, 2013; Donaldson, 2015). 
Further evaluation of the critical incident, it is clear the teacher used empathy to allow for Childs A participation, which is something Donaldson (2015) advocated in his curriculum, that teachers and children form a good relationship, and the children can become ‘healthy confident, individuals. This has informed my practice as I will ensure I create boundaries for the children to achieve an environment where they all feel safe in. Moreover, I will also ensure I have informed knowledge of the background of my pupils, as in the critical incident, Child A was a LAC and, therefore the circumstances would have affected his participation. This will be used within my pedagogical approaches to teaching to ensure a child’s health and well-being is priority.
From analysing literature surrounding the critical incident, it also made me aware of the importance of creating diverse opportunities for learners to collaborate with each other. It is clear collaborative learning develops holistic learning by using other children’s ideas to stimulate their own learning (Donaldson, 2015). However, it is important to be aware that children who have attachment issues may find it harder to from relationships.
To relate back to Brookfield’s (1998) theory, the third lense is using colleagues’ experiences to help develop teaching practice (Brookfield, 2017). In this instance, the critical incident observed enabled me to discover more information about Child A, which I would not have been aware of in the first instance. This will further enhance my teaching practice in future situations by allowing me to collaborates with peers and colleagues in a way which can aid my development. 
One of Brookfield’s (1998) suggestions is to create a critical incident questionnaire (CIQ) which focuses on the pupils perspective. From reflection, this will enable teachers to gather informed opinions of the next steps when problems arise in the future. It was clear that child A had trust in the teacher, which is something that Brookfield suggest CIQ’s are able to do to promote inclusion within an educational setting. 
The Professional Teaching Standard and Leadership (Welsh Government, 2016) suggests teachers should use ‘reflection on learning’ within the pedagogy standard and apply it to the research findings (Welsh Government, 2019). When assessing the pedagogy standard within my assessment, I will scaffold children’s learning when it is needed, however I will be conscious when to step back. 
In addition, the ‘collaboration’ standard was met when participating in this observation, as I spoke to the class Ranger, who provided me with essential information regarding the background of Child A. I also conducted wider research around the way in which the child engaged with the learning, which led to wider research and the application of the research findings of theories such as Bowlby’s attachment model and Vygotsky’s scaffolding theory. Although the Leadership standard was not implemented greatly within my research, I hope to expand on this aspect going forward which will enable me to implement more of Donaldson’s (2015) curriculum within my teaching pedagogy.
Conclusion 
To conclude this essay, the wide range of literature found, suggests the importance of scaffolding within the classroom. The theories and contemporary literature found that scaffolding facilitates good teaching and learning, but a good teacher understands when it is appropriate to stand back (Prince, 2019). In relation to the attachment theory within the observed critical incident, it is important to be aware of the child’s background and the support needed to ensure all children have an equal opportunity to learn (Donaldson, 2015). Furthermore, the research has shown how different theories can relate towards the Four Purposes, to use as the forefront of learning within teaching in Wales.
 From reflection, I have gained different knowledge which will enable me to focus on my professional development within a classroom context. The approach I have taken regarding the observation and reflection of my critical incident is a powerful tool to enable me to meet the Professional Teaching Standards in Wales. Through adopting the use of a ‘professional learning blend’ and developing a broad range of knowledge through different literature and models, I have been able to explore different techniques to enable the development of teaching and learning which will be invaluable within the next steps of my teaching practice.
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Appendices 
Appendix 1. Observation 1

Record 1
	Date and time, year group:
22/09/2021. 13.15-13.45. Year 1

	Where and When: Context of the observation – subject/AOLE, general classroom context
The observation took place outside the classroom, within the year 1’s outdoor area. The session was observed after lunchtime and was a ‘free play’ activity, whereby the children were able to pick what activity they wanted to do. They were able to choose from building a house with foam bricks, using the easel to draw a house on the chalkboard or use the water tray to play with toy animals. I observed three children in this outdoor setting, referring to the as ‘child X’ and ‘child Y’ do to keeping their identity anonymous.







	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
When observing, I could see two boys looking slightly frustrated when paying in the wooden den, I walked over and saw Child X and Child Y playing with the fake bricks outside the classroom, in the wooden outer building, pretending to build a wall for their ‘house’. As the children are playing, boy X shouts at boy Y ‘you’re not doing it right, you’re not listening to me’. Boy X seems very frustrated and says ‘stop stealing my bricks, give them back’ due to anger and frustration and tries to steal the blocks of child Y. Child Y continues to build the wall with the blocks and doesn’t give them to child X. By this point, both children are not sharing nicely or listening to one another. The classroom teacher sees this firmly states ‘do you think it is very nice to act like this, do you think this is a kind way to play?” Boy Y immediately shakes his head and apologies immediately. Boy X looks up at the teacher and also says sorry. Immediately after the teacher set the boundaries, the two children show me what is in their den and are playing nicely together.








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
During this scenario, it is clear that boy X struggles to interact socially with other peers and likes to be in control of what is happening in front of him. it was also evident he finds it challenging to keep his attention focused. However, it is clear both children are aware of what rules they should conform to. This goes hand in hand with Vygotsky’s social interaction theory and can also be linked to Pavlov’s conditioning theory a both children as both children are conditioned to know that it is wrong to behave in that way and it is important to be kind to one another. It is also clear that this boy needed praise and encouragement as all ties to motivate him.









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
The outdoor environment was busy due to the children being able to pick what activity they wanted to do, meaning they jumped from activity quite quickly. It was also after lunch, which was maybe why they were quite hyper from playing, which could have been a reason as to why the two boys were playing nicely together. As the tasks were child led, it gave the children an opportunity to be free with what they were doing with little to no instruction.




















Record 2 – Appendix 2. Observation 2
	Date and time, year group: 23/09/2021 10am Year 6


	Where and When: Context of the observation – subject/AOLE, general classroom context
This observation was carried out first lesson of the morning in the outdoor Forest School at the bottom of the yard. The surroundings were quiet and calm, most of the children were excited and the Ranger informed me the children thrive in the outdoor area.







	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
In this observation, the children were out in the forest school. I came across 3 boys making a ‘ranger song’ from the drums that were provided for them. Prior to this the forest ranger told me that one of the children was a Looked After Child (LAC) and didn’t like to get involved in many of the activities. As I observed this group of boys, I noticed how boy A was not engaged at first and kept fiddling with the leaves on the floor, it seemed he was struggling to sit still and participate with the other boys and didn’t understand what was going on. As time went on, the other 2 were making a beat and a song. Boy B noticed that boy A wasn’t engaged and he stated ‘we need your really good help to make up a song with us’. Even though Boy B encouraged him, Boy A was not cooperative and it was almost as if boy B gave up wanting to help. The Ranger, who was the class teacher, sat by the Group of Boys and said “I will come and support you and we will all help each other”. After this Boy A was willing to engage, however, it was only until the Ranger sat with him to scaffold his learning. 
 









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
In this particular incidence, I feel many theories can relate to this. as soon as the boy 2 egged with him, his confidence grew and by him scaffolding his learning, boy 1 was more than happy to engage with the activity on the drums. In addition, boy 2 has clearly used techniques he has seen of a more knowledgeable other, to try and involve boy 1 when he wasn’t interested, using collaboration and enthusiasm to do so. It also creates an avenue of understanding whereby maybe the outdoor environment is a calmer place for him to learn instead of being in the four walls of a classroom, also using pupil voice to make sure the children could do what they wanted.










	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
The forest ranger immediately told me this session was child led, but if the children need additional supervision, she will intervene. This can also be linked to Vygotsky’s Zone of Proximal Development.
 This lesson was first thing in the morning and the environment and the atmosphere was calm even though there were many different children participating in activities such as lighting fires, making jam using berries and playing with drums. 














Record 3 appendix 3. Observation 3 
	Date and time, year group: year 2. 12:30.


	Where and When: Context of the observation – subject/AOLE, general classroom context
This incident took place in the Year 2 classroom during an English lesson, whereby 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
During an English lesson with a year 2 class, the teacher was asking the children ‘what letters do we need to finish of the sentence?’ this activity was one whereby the children were grouped on the tables ranging from high, middle and low ability. The teacher stated that the children knew why they were placed on these tables in accordance to their ability. The teacher sat on the lower ability table throughout the whole lesson and rarely interacted with the other two table. This incident was a child needed extra help and the teacher explained how he struggles to hold a pen and finds it difficult to read and write, despite being in year two. A child who was on the higher ability table walked up to the teacher to look at her wok to see if it was correct. Immediately after the teacher’s head was turned, Boy A started to swing on his chair and was continuously tapping on the teacher’s shoulder, asking if he could go outside to play. He was very distracted without the teacher and proceeded to try and disrupt the other class members. The teacher then told him that he needed to finish this piece of work to go to afternoon play, however it was clear he struggled to gain attention as he kept trying to play with her hair and wanted her full attention. He finally picked up his pencil to write when she reminded him that playtime is in 5 minutes and had have to complete the work to go outside. The teacher told me she shares a 1:1 with the other class and finds it difficult to teach the other pupils as child A needs constant attention. The teacher used repetitive language with him such as ‘great job, yes great work, now see if you can do one more for me.’’










	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
During this incident, is it clear that child A struggles to keep his attention withot constant support, which impacts on the whole class. The teacher stated that when his is with his 1:1, he will behave because she has a very strong connection with him. Once the child is reminded that he can go to afternoon play once he has finished his work, he uses that to motivate him. This reflects the work of Skinner and his behaviourist theory, whereby he believed children should be rewarded by good behaviour.










	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
It was a busy environment, due to Boy A, who needed constant attention and the other children were all queuing up to get their books marked.
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