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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒
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[bookmark: _Toc242955949]Introduction
I was assigned to critically reflect on three microteaching sessions. These sessions were held on 23 September 2026 and included a mix of theoretical and practical sessions. The purpose of this reflection is to describe the event and to examine pedagogical approaches, evaluate their impact on learner engagement and consider how these insights will improve my own professional development.
A reflection is widely recognised as a cornerstone of professional growth. Learning from experience is not automatic. It involves active, deliberate thinking about practice (Dewey, 2007). I have structured my reflections using Driscoll’s Cycle of reflection, a framework that is based on systematic consideration of description, feelings, evaluation, analysis, conclusion and action, enabling a deeper examination of each session rather than superficial observation (Driscoll, 2006). By analysing the interactions between teachers and learners, I have also drawn on Vygotsky’s sociocultural theory, the concept of the Zone of Proximal Development to evaluate how effectively practitioners scaffolded learning and supported learners to achieve more than they could independently (Vygotsy, 1978). 
Throughout this assignment, I measured observed practice against the Education and Training Foundation’s Professional Standards (2014). It outlines the knowledge, skills and behaviours expected from teachers in the Further Education (FE) sector. I have also considered principles of adult learning where learners in post-compulsory sector bring in diverse experiences, motivations and responsibilities, shaping their engagement with learning (Knowles, 2020). 
In this assignment I will identify effective practice, will highlight areas for development and set out a clear action plan to guide my own journey towards becoming a confident and inclusive lecturer.

[bookmark: _Toc242955950]Observation 1

The first observation was about the use of Canva (Appendix A). The lecture was well prepared with a clear learning outcome. It had excellent visual aids and practical activity. 
Giving and receiving feedback is an essential part of professional development. High-quality feedback is one of the most powerful influences of learning (Hattie, 2012). My feedback has highlighted strengths, including a welcoming start, clear step-by-step instructions, and effective use of explanation. Time management, the checking of prior learning, and the use of tasks given to make us understand the topic was also analysed. 
The teacher has used ipsative assessment to assess the students’ prior knowledge, so she could teach effectively (Hailikari, et al., 2008). We were introduced to Canva and after a brief explanation of how Canva can be used in real life, we had a task to build a poster. Then we had to use that poster to change different parts of it and we were shown how versatile Canva is. During the practical part the teacher used formative assessment that helped her set the pace. The lesson has finished with the teacher measuring the effectiveness of her teaching by using summative assessment. 
During the lesson it was obvious that the teacher was using her personal experience and she used several professional standards. She has included everyone in the teaching by asking everyone one by one during different parts of the session, and if she noticed that anyone appeared confused, she would approach and explain it further. The teacher was able to prove an extensive knowledge of the topic. She made the class feel her confidence. She has built a positive and collaborative relationship with us the learners by allowing to pick what we wanted to create. She helped everyone catch up. I particularly liked that she used all three assessments to measure the initial knowledge as well as she measured progress and checked at the end how much we have learnt. However, the class could have benefited from more initial theory, but the thirty minutes time limit has limited the depth of then topic. Arguably, it was an enjoyable session and the delivery was effective. 
This observation has effectively shown me that confidence and knowledge of a topic makes all the difference in the quality of teaching. I would suggest her to use more theory at the start to give a better headstart to the class. This will give the opportunity to be able to learn the topic in more depth (Bloom, 2007). 

[bookmark: _Toc242955951]Observation 2

On the second observation the teacher was lecturing us about how to make sculptures and what sort of materials can be used (Appendix B). At the start of the session there was an issue with the computers, that the lecturer managed to deter into a joke by showing us a handful of printouts of the slide. 
The lecturer has handed out several different materials, to consider their qualities and creative possibilities. The lecturer shares a deeply personal aspect of his life, his own sculpture that he created when he broke up with his ex-partner, and he has drawn a parallel between personal relationships and the way different materials interact with each other over time. 
This teaching session combined sensory exploration with a narrative of personal experience. The lecturer was clearly moved emotionally. This showed when he was drawing his personal life into the session. The students have responded with constant attention and participation. This session proceeded from a standard technical introduction by mixing material knowledge with a personal emotional experience.
Relational pedagogy suggests that when teachers bring their authentic selves into the classroom, learning deepens through trust and connection (Su & Wood, 2023). Immordino-Yang argues that earning is most powerful when the heart and the mind are engaged together, as emotion is not separate from cognition, but it is part of it (Immordino-Yang, 2015). The teacher’s emotional engagement helped change the materials handed out into a meaningful conversation about time, transformation, and emotions (Zhao, 2024). However, this approach also raises questions. Petty and Brinol realised that while enthusiasm and storytelling are both powerful tools, the emotional focus must serve the learning objectives. A teacher will have to carefully use these without overshadowing the learning objectives (Petty & Brinol, 2014). At this session the emotional story was compelling, but it risked becoming the focal point of the session, instead of sculpturing and materials. There is also the principle of boundary management. Goleman recognises that emotional intelligence includes knowing the amount of personal disclosure that will support the subject instead of being distractive (Goldman, 2001). The teacher’s willingness to be vulnerable has shown me that art is not neutral, it carries emotions and sometimes it is driven by experiences. 
This session demonstrated that pedagogical authenticity is a double-edged sword. While it builds connection and engagement, it can hinder curriculum intent. In future, I will use personal examples carefully rather than allow them to dominate the session. Hands-on exploration remains the primary activity with the narrative serving as context rather than the centrepiece. I will make sure that all emotional examples clearly link back to the technical knowledge. Education is not only about meaningful experience that we reflect upon. The challenge is to be able to ensure that both the heart and the hand are equally served (Dewey, 2007). 

[bookmark: _Toc242955952]Observation 3

The topic of the third observation I will be critically evaluate was Chiaroscuro, a sort of drawing style using light and shadow to create a form or an object (Appendix C). The lesson was well resourced. The teacher was using PowerPoint and had handouts for us to practise the technique. At the beginning I was missing the clarity but after we have been shown a few artistic drawings, the concept clicked into its place and became clearer. The teacher has told us a few details about this style and then asked us to draw and try and do some shades in the drawing. She brought some of her own work up as examples and shown us some examples by a few artists. We got to know that this form of art is frequently used by artists. We were asked to draw a ball applying the technique just taught. At the end of the lesson, she gave us the opportunity to compare our drawings to each other. The lecturer had a few words of feedback on every drawing, making everyone in the class feel included. Overall was an enjoyable session, but the start could have been clearer.
The lesson began without a clear introduction. There was a lack of aims and no questions to check the students’ initial knowledge about the topic. I was not sure about the topic of the lesson until the teacher has shown us a few examples. When we were given handouts to practice shading, the teacher was walking around and gave advice and words of encouragement to everyone. She was clearly knowledgeable and inclusive all around. She created an enjoyable atmosphere in the class and most students grasped the basics. 
I was missing the introduction as I felt we were playing catch-up from the beginning. Without the initial check the teacher could not tailor the lesson to carry on from what we knew, and we were missing that vital part where we would know why something matters right at the beginning (Butler, 2000). A clear start would have set expectations, built confidence, and help the class to get to know the outcome of the lesson. Without it, engagement took longer to achieve (Cruickshank, 2010). However, once she brought the examples to the PowerPoint the initial confusion was clarified. Seeing real artwork and the teacher’s own work side-by-side was effective. The modelling and visual examples eliminated the gap between abstract ideas and practical skills (Petty & Brinol, 2014). The progression from guided practice to independent task gave us a clear goal to aim for. The teaching activity matching the learning outcome is constructive alignment (Biggs, 1996). One of the most powerful tools a teacher could have was identified by her being able to answer any questions confidently (Postareff & Lindblom-Ylanne, 2011). 
For later lessons I would make three small, but significant changes. I would start with a clear entrance by explaining what we will be learning. I would use an initial assessment to find out what do the learners already know about the topic, and lastly I would introduce the terminology instead of showing examples and expect the learners to find out themselves – if ever – what the topic really is about. Overall, it was an enjoyable lesson, and the aim of the lesson was achieved, however a clearer start would have made it more efficient.

[bookmark: _Toc242955953]Comparison

All three sessions have brought in personal experiences. The first lesson was well introduced and the teacher established the initial knowledge of the class and carried on from what the weakest link allowed her from. The second lesson was also well introduced and had a set the scene in a spectacular way and has shown us a great deal of emotion and enthusiasm, while in the third lesson I missed the proper induction and the initial assessment. All three teachers have shown a great knowledge of the topic they have taught us and appeared confident. They all have achieved their goal, and the class gathered some valuable information from all the classes taught. 

[bookmark: _Toc242955954]What have I learnt?

These observations and feedback exchange confirmed that peer observation is most powerful when it becomes a two-way dialogue, rather than a one-sided judgement. I also believe that it is important to keep the feedback constructive instead of being overly critical. This exercise taught me to seek opportunities to actively observe and be observed in the future. It is important to seek for feedback, rather than general impressions. I will dedicate time to reflection after each session. Driscoll’s Model of Reflection will ensure that this is not a one-off exercise but a continuing cycle of professional growth. As Zwozdiak-Myers suggests, a teacher who frequently uses reflection, systematically becomes an extended professional capable of adapting, improving and truly meeting learners’ evolving needs (Zwodiak-Myers, 2018). 

[bookmark: _Toc242955955]Conclusion 

I was experiencing a few Microteach sessions and provided feedback for the teachers. Putting them all together it changed my perspective of teaching. It taught me that knowing the subject is not enough. I need to be able to connect with the students and need to break the topic down to be able to make the learners understand it properly. 
The session about sculptures taught me how important enthusiasm and personal experience is however, I need to balance them to achieve effectiveness. 
The Chiaroscuro lesson has shown me the difference a clear introduction means and that good examples are able to clarify the lesson. 
Finally, the lesson about Canva has shown me the setting the scene, finding out the learners’ initial knowledge and inclusivity will always make a huge difference between a successful session and a failure. 
Most importantly I have learnt that there is no lesson that is perfect, and observing my classmates has shown that different teaching styles will be accepted differently by every student, depending on their own learning styles. 
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Appendix C: Chiaroscuro
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PGCE PCET Microteach 

Peer Observation Form



Guidance on this form:

The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 

Please remember to be constructive and respectful in your feedforward.

These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.



Section One:

		Trainee Teacher Name: Samantha Brown



		Feedback completed by: Laszlo Miko



		Date: 24.09.2026



		Topic: The use of Canva







Section Two:

Please comment on the below:

Planning and Preparation:

In my opinion based of what I have experienced on your session, you were well prepared for the lesson. You have shown us a deep knowledge of the topic and you had well planned and built PowerPoint presentation.



Teaching and delivery:

Your teaching style fitted well with my learning style as I will fully understand a topic if I am allowed to play around with the subject and I had plenty of opportunity to make myself familiar with Canva under your guidance



Links to professional standards:

Inclusivity and equality – you have included everyone in the practical part. Also, you have frequently asked whether everyone knew what and how to do before carried on with the next task.

Subject knowledge – you have proved us a deep knowledge of the topic by telling us about your experience working with Canva and all the questions asked were answered fully and explained in detail.

You have built a positive and collaborative relationship with the learners.i





What went well:

I like how you asked us how much we knew about Canva then you picked up from the person who knew the least and explained everything to us in a way that even someone who never heard of Canva would have been able to learn what you were teaching us and everyone was able to finish the tasks you gave us.



Areas for development:

Due to the lack of time, we were only able to learn a small part of what Canva can do for us. I felt that I could have used a bit more theory and then do a bit of practise. But as I said, time wasn’t your best friend in this session, so this isn’t necessarily your fault. More like from my abilities I could have been able to learn more, however, we had to adapt to the weakest link. 
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PGCE PCET Microteach 

Peer Observation Form



Guidance on this form:

The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 

Please remember to be constructive and respectful in your feedforward.

These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.



Section One:

		Trainee Teacher Name: 
Jonas Tew Paltanavicius-Tew



		Feedback completed by: Laszlo Miko



		Date: 24.09.2026



		Topic: Materiality in sculpture







Section Two:

Please comment on the below:

Planning and Preparation:

In my opinion based on what I have experienced on your lesson, you were very well prepared. Your presentation was well built and up to a professional standard. I specifically liked that you have printed out your slides for an unfortunate event of not being to use a computer.



Teaching and delivery:

The delivery of the topic was well thought through and very well presented. You have shown a deep understanding of the topic, and you have shown a strong enthusiasm. You made the whole experience personal and you have included everyone in the teaching. 



Links to professional standards:

Inclusivity and equality – you have included everyone in the practical part. Also, you have frequently asked whether everyone knew what and how to do before carried on with the next task.

Subject knowledge – you have proved us a deep knowledge of the topic by telling us about your experiences and showing us your own work of art. You have explained in deep detail how different materials can affect each other. It was interesting to get to know that some arts, eve though they are objects, they will change over time.

You have built a positive and collaborative relationship with the learners by introducing us into the links between art and your personal life.





What went well:

I liked the way you have explained how different materials can act and the ways they can be used. I also liked that you have presented some materials that can be used in different forms of art, like the porcupine quills. I also liked that you made us think a bit more in an artistic way.



Areas for development:

The only thing I may be able to bring to your attention is that when the time is as scarce as it was, I would have used less time to talk about your personal life. On the other hand, this was used to explain properly and in detail why did you chose the materials that you chose for your sculpture. The only truly negative point I could think of was that the computer needed to be adjusted to work, however that was completely out of your hand. Overall, a great session. Well done
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PGCE PCET Microteach 

Peer Observation Form



Guidance on this form:

The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 

Please remember to be constructive and respectful in your feedforward.

These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.



Section One:

		Trainee Teacher Name:  Arianne Nicholas



		Feedback completed by: Laszlo Miko



		Date: 24.09.2026



		Topic: Chiaroscuro







Section Two:

Please comment on the below:

Planning and Preparation:

In my opinion based on what I have experienced on your lesson, you were well prepared and experience and enthusiasm reflected through your teaching of this subject. You had a well built and prepared presentation. 



Teaching and delivery:

The delivery of the topic was to a high standard. You have included everyone into the drawing part of your lesson and you truly made us understand a bit more about shading and drawing techniques. 



Links to professional standards:

Inclusivity and equality – you have included everyone in the practical part. Also, you have frequently asked whether everyone knew what and how to do before carried on with the next task. You have examined everyone’s work and gave us a brief feedback.

Subject knowledge – you have proved us a deep knowledge of the topic by telling us about your experiences and showing us your own work of art. You have explained in detail how to shade and how different reflections will appear in a drawing.

You have applied motivational coaching and skill developing strategies to help learners progress and achieve.





What went well:

I liked the way you have explained how to shade that ball and how the reflection of the shadow appears on the bottom of it. I felt like everyone enjoyed drawing, and we have learnt that a drawing is never as simple as it may look at first. Also, showing us how contrast is more important than the colours was truly eye opening



Areas for development:

The only thing I can input here is that when you started the presentation, I was missing the questions that would measure learners initial knowledge of the topic, and you started explaining Chiaroscuro and for a few minutes I wasn’t sure what the presentation was on about. Obviously as you carried on things have cleared and then it was a pleasant informative session. One more thing that comes to mind is that you were a bit quiet however that could be a technique to draw the learners’ full attention to you. Overall, a great session. Well done 
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