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The role of the educational practitioner throughout history has primarily been as a giver of knowledge and understanding. This is supported by Flanagan (2006) who suggests that the advancement of learning has always been the primary goal of the educational practitioner. However, as time has progressed, the role has adapted to undertake more responsibilities and expectations. This is the case in Wales, where the educational practitioner encompasses a pastoral role, as well as adapting to meet the needs of individual learners. This is evident in the new Welsh curriculum, where inclusion is emphasised as being a priority. However, how the educational practitioner supports the learning and development of their students can vary. Every learners’ needs must be met, therefore leading to several factors that affect learning and development which educational practitioners must be aware of. This portfolio will focus on four different aspects of the role of the educational practitioner, outlining how learning and development can be supported. These are: 

•    Supporting the learning and development of the individual
•    Supporting learning and development inside the classroom
•    Supporting learning and development outside of the classroom
•    Supporting the learning and development of learners with Additional Learning Needs (ALN)
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According to the Welsh Government (2016), Wales are committed to ensuring that every person within the mandatory school age, is provided with an education that adapts to meet their individual needs. There are many factors which can impact the learning and development of individual learners. For example, individual learners can be affected by their social life, home life, health, stage of development and their strengths and weaknesses. This is supported by the Ministry for Education Guyana (2017) who suggest that individual learners will have different motivation, intellectual ability, attention spans and prior knowledge. Beyond these are biological, social and environmental factors which can have an impact on the learning and development of a child (Best start, 2015). 

A possible factor in a child’s learning and development is poverty. Recent research from Tran et al (2016) found that learning and development are always adversely affected by poverty. The American Academy of Pediatrics (2016) expands on this and suggests that children in poverty are more likely to suffer from physical and mental health problems as well as being less prepared for education. The significance of this in Wales is that a large proportion of the population is classed as living in poverty. According to the Welsh Government (2019), 24 per cent of the entire population in Wales are living in poverty. Therefore, a large part of the role of the educational practitioner is to ensure that individual learners affected by poverty are having their learning and development supported. Recent research by Kennedy (2010) found that professional development opportunities for practitioners resulted in increased attainment, motivation and engagement from learners. However, the OECD (2009) found that professional development opportunities vary as well as the quality of the development offered. Therefore, although in many cases professional development can lead to improved development and support it is not always the case. 
Recent research by the OECD (2009) found that a whole school approach can lead to the needs of individual learners being met. As previously stated, factors affecting learning and development, like poverty can negatively impact a child’s health and wellbeing. Emotional Health at School (2017) suggest that a whole school approach enhances the emotional health and wellbeing of learners. Additionally, a whole school approach to learning has been linked to increased learner attainment. Furthermore, a whole school approach increases the level of inclusion, which is the recognition of each learner as an individual with specific needs. This is supported by Ekins and Grimes (2009) who suggest that whole school approaches lead to increased inclusion of all learners as well as increased practitioner capability. However, there have been concerns raised over prioritising inclusion over attainment. This is supported by Ekins and Grimes (2009) who suggest that schools sometimes find it difficult to fully integrate a whole school inclusive approach while at the same time promoting an increase in standards. However, although schools may find the integration of a whole school approach difficult, the majority of research supports the effectiveness of the strategy in allowing schools to be fully inclusive. 

There are several strategies an educational practitioner can use to ensure that their classroom is fully inclusive. For example, Oxford Brookes University (2019) effective lesson planning can ensure classroom inclusivity. For example, practitioners can make activities that ensure that individual learners are included and given a role. By doing this, practitioners are ensuring that each pupil’s learning and development is being supported. Additionally, emerging technologies can be used by learners and practitioners to ensure student understanding of a topic or activity. This is supported by Oxford Brookes University (2019) who suggest that electronic voting equipment can be used to gauge learner understanding. Using emerging technologies in this way can allow practitioners to support learners who might be embarrassed to speak up in front of peers when they are unsure about something. An example of this technology can be seen in (Appendix A)
However, although these strategies can develop and support learning, the effectiveness of inclusion within the classroom is based on practitioner willingness and capability. This is supported by Glazzard (2011) who suggests that inclusion is useful, but only when teachers are committed to each learner and their needs. Glazzard (2011) found that some teachers were unwilling to engage and include some learners. The implications of this are that not every learners’ needs are considered which can lead to their learning and development becoming adversely affected. 
Although this may be the case in some schools in Wales’ new curriculum inclusion is regarded as a priority within schools (Welsh Government, 2019). Therefore, all educational practitioners are expected to support the needs of each learner. 

One way in which an educational practitioner can support and develop individual learning outside of the classroom is by providing learners with opportunities to go outdoors and interact with nature. This is supported by the Welsh Government (2009) who suggest that outdoor enhances every aspect of a child’s learning and development, for example, their social, cultural, physical and personal skills. Within Wales, outdoor learning is a crucial area of the foundation phase which concerns learners aged three to seven (Welsh Government, 2015). However, outdoor learning can benefit learners of all ages. This is supported by Forest Schools Wales (2019) who suggest that Forest schools are a way for educational practitioners to support the learning of pupils with additional learning needs or behavioural problems. However, while outdoor learning is beneficial to development it is associated more with educational practitioners of early years education (Leather, 2016). Therefore, when considering older learners, forest schools are not necessarily associated with the role of the practitioner. Although this may be the case, there is evidence to suggest that it is beneficial to older learners. 
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Many factors can have an effect on an individual’s learning and development within a classroom. When considering the needs of individual learners, educational practitioners have to be able to develop their practice to ensure that the needs of individual learners are being met within the classroom. One factor that can have an effect on individual learning and development within the classroom is the practitioner. Research by Wright et al (1997) found that the educational practitioner was the key contributor to student learning and development. Therefore, practitioners that continue to develop and learn themselves will, in turn, improve the overall outcome of their learners within the classroom. This is supported by the Welsh Government (2015) who highlight that teacher development is a critical factor in student learning and development. However, some argue that although professional development is required, there are not enough opportunities afforded to practitioners to learn and develop themselves. Recent research by Ebbeck (2015) found that practitioners are given little opportunity for development.
Additionally, when development is offered, practitioners felt it was not appropriate and ineffective. However, through Professional Standards for Teaching and Leadership, the Welsh government have set out their expectations on teacher development per Successful Futures and the new curriculum in Wales (Welsh Government, 2017). Therefore, through professional development, educational practitioners can support the learning and development of students inside the classroom. 

The role of the practitioner inside of the classroom encompasses more than professional development.  Each learner has specific needs that must be addressed to ensure learning and development is taking place. Therefore, practitioners have to be able to consider the needs of each learner when considering what takes place within the classroom. One way in which practitioners can do this is through assessment for learning (AfL). According to the Welsh government (2013) (AfL) is a type of formative assessment. Practitioners can use (AfL) to support the development and learning of their class. This is supported by Nare and Gayle (2011) who suggest that (AfL) allows practitioners to elicit student understanding at any point during instruction or practice. Gardner (2012) supports this view and outlines that (AfL) is part of effective planning, fosters motivation, promotes understanding and is central to classroom practice. This suggests that competent educational practitioners are required to include (AfL) to ensure that learning is being supported and developed within the classroom. This is supported by the Welsh government (2015) who outline that assessment is essential for active learning. However, Deluca et al (2012) found that some barriers can adversely affect (AfL). One such barrier is practitioners’ misconception on the purpose of (AfL). Deluca et al (2012) suggest that practitioners often understand (AfL) to be a tool of development for themselves and not the learners. Although this may be the case, (AfL) is an effective method for practitioners to ensure that development and learning are taking place within the classroom. Through Successful Futures, the Welsh government have addressed the lack of clarity on assessment and have emphasised the need for assessment within the classroom to be clear, understandable and to involve the learner. 

 The development of health and wellbeing in learners is one of four purposes within the new curriculum in Wales (Welsh Government, 2015). This is in response to the Wellbeing of future generations act (2015) which outlined the health and wellbeing of Welsh citizens as a priority. The implications of this on the educational practitioner is that they must place the health and wellbeing of each learner within the classroom as a priority. Thorburn and Dey (2017) suggest that the prioritisation of health and wellbeing within classrooms can enhance learner development and motivation. However, Ecclestone and Lewis (2014) suggest that providing health and wellbeing support within a curriculum can lead to learners becoming dependent on support, leading to adverse outcomes. 

One method educational practitioner’s can use to support learner health and wellbeing within the classroom is through the use of emerging technologies. This is supported by MA Education (2019) who suggest that emerging technologies offer opportunities for practitioners to support learner health and wellbeing within the classroom. An example of this is Mind’s eye which is an app that tracks the moods of individual learners daily. This allows learners and practitioners to keep track of health and wellbeing and support it accordingly. 
My own experience within a primary school has allowed me to observe how apps that track learner health and wellbeing can support their learning and development. Additionally, they can develop their digital competency skills at the same time. 

A video on emerging technologies in education can be seen here: 
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There are several factors outside of the classroom that can affect a learner’s development. The role of the educational practitioner requires an awareness of these factors and an ability to promote learner development outside of the classroom. According to Robertson (1996), the learning that takes place outside of the classroom has as much value as learning within the classroom. When considering the development of learners outside of the classroom educational practitioners have to be aware of each individuals background. Egalite (2016) supports this view and outlines that parental education and engagement has an enormous impact on the outcomes of a learner. Goodall and Montgomery (2013) support such views and outline that parental engagement in learning can boost self-esteem, increase motivation, increase engagement and lead to improved learner outcomes. The Welsh Government (2016) support such views and state that parental engagement can lead to learner’s attainment increasing an exponential amount. However, although parental engagement has proven to be beneficial to learners, there are barriers which can impede the level of involvement. This is supported by Education Scotland (2018) and Norrid-Lacey and Spencer (2000) who outline that there are some potential barriers to parental engagement with learning, for example, practical issues such as parents not having time or means of transport to be able to take part. Parentkind (2019) suggest that a whole school approach which integrates parental engagement within its ethos is a method that could allow parents and educational practitioners to overcome some of the barriers which impede parental engagement in learning. However, there are barriers which impede parental engagement with learning that are more difficult to overcome. Campbell (2011) suggests that parents experience at school can affect their willingness to engage. For example, recent research by Campbell (2011) found that a parent had been the subject of bullying throughout primary and secondary school and therefore became disenchanted with the education system as a whole. Goodall and Montgomery (2013) suggest several methods which schools can use to increase the level of parental engagement, for example, parent-teacher meetings that open up a dialogue on the learning that the child is experiencing. Furthermore, Campbell (2011) suggests that communication between educational practitioners and parents in the form of parent-teacher evenings can help to overcome barriers like the one discussed. 
In Wales, parental engagement with schools has been identified as a critical area for improving the attainment of learners from deprived areas (Welsh Government, 2016). Through Education Beings at Home (2016) the Welsh Government aimed to provide parents and carers with advice and guidance on how to support their child’s learning. The relevance to this on educational practitioners in Wales is that there is evidence to suggest that parental engagement in learning can have a profound effect on learners from areas of deprivation (Welsh Government, 2016). The significance of this on Welsh education is that just under a quarter of the population in Wales were living in poverty as of 2017 (Welsh Government, 2018). Because of the commitment shown by the Welsh Government, educational practitioners within Wales should engage parents to support and develop the learning of students outside of the classroom. 

Learning outside the classroom can also be encouraged through parental education. Recent research by Gonzalez et al (2018) found that increased levels of parental education had a drastic effect on the level of development of individual learners. Recent research by Senogo et al (2013) supports this view and highlights that learners that have parents with a high level of education are less likely to suffer from mental health problems. This suggests that parental education can benefit a learner’s health and wellbeing. However, recent research by Vale et al (2012) found that learners that have parents with a high level of education are more likely to be less active than learners with parents that have a lower level of education. 
Overall, the majority of evidence suggests that increasing parental education has a positive effect on learner attainment (Dickson et al 2013). Therefore because of this, it is the role of the educational practitioner to offer opportunities for parental education. The Welsh Government (2015) supports this view and suggests that educational practitioners should encourage family learning whenever possible, to improve the outcomes of their learners. A number of examples for family and parental engagement provided by the Welsh Government can be seen in (Appendix B). A video on parental engagement in education can be seen here: 
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As previously discussed, the modern educational practitioner within Wales has to accommodate the individual needs of every learner. Therefore, a large part of the role of the educational practitioner is to meet the needs of learners with Additional learning needs (ALN) so that their learning and development is supported adequately. This is supported by Dauncey (2016) who states that the majority of learners with (ALN) must have their needs met within mainstream educational settings. According to Mcintyre (2018), the term (ALN) represents learners that require additional support in any circumstance. For example, a learner will have (ALN) if they have a disability, medical needs, require emotional support or if they are underachieving within their school. Because of the scope of (ALN) educational practitioners must be prepared to meet each need. Walker and Logan (2009) suggest that the inclusive practice of (ALN) is most efficient when a whole school approach is used. Additionally, communication between school, teacher, parent and pupil enable active development and learning. 

[bookmark: _GoBack]There are several strategies which educational practitioners can use to promote the development and learning of students with (ALN) within the classroom. Walker and Logan (2009) support this view and outline the significance of emerging technologies as a catalyst for learning and development. This is supported by Metatla et al (2018) who suggests that emerging technologies make activities more inclusive and engaging as well as encouraging collaboration. Recent research by Chambers et al (2018) found that emerging technologies, specifically Ipads, are a useful tool when including learners with (ALN). Additionally, Chambers et al (2018) state that the Ipad is an excellent tool for inclusion as it is portable, easy to use, and there are apps which exist that allow for learners individual needs to be met. Educational practitioners can use emerging technologies to their advantage to support learners with (ALN). However, the cost of digital tools like Ipads is often a barrier for schools with tight budgets. This is supported by Ferguson (2016) who states that because of budget restrictions schools are pressurising parents to purchase the equipment for their child. Chambers et al (2018) supports this view and suggests that many schools have implemented a “Bring your own device” (BYOD) policy. While this overcomes the budget issues faced by the school, it can create enormous pressure on parents and learners. This is supported by Concordia University-Portland (2018) who suggest that (BYOD) increases the already significant divide between learners from affluent and deprived backgrounds. The implications of (BYOD) on learners that cannot afford their own device is that the risk of bullying increases (Concordia University-Portland, 2018). 
Overall, there is significant evidence to support the use of emerging technologies when including learners with (ALN). However, there are some criticisms concerning finances and parental pressure which schools and educational practitioners have to be aware of. 
As well as the use of emerging technologies, educational practitioners are required to use other means to ensure that their learners are having their individual needs met. Hout (2017) supports this view and suggests that discussions between the teacher and learner over learner interests allow for students with (ALN) to be successfully included within the classroom. Communication between educational stakeholders has been emphasised especially within Wales’ curriculum. Additionally, the learner's voice has been encouraged. Through the Additional Learning Needs and Education (Tribunal) Wales Act (2018) the Welsh Government intend to increase the level of participation that students with (ALN) have over their learning. A summary of the Act can be seen in (Appendix C). 
The implications of this on educational practitioners is that they are expected to encourage learner participation to ensure that support of learning and development is taking place. However, Behou (2011) suggests that encouragement of the learner's voice can be an overwhelming experience for learners. They may lack the understanding or capability to communicate their vision of their learning. The implications of this are that there may be an uneven level of support and development, which in turn leads to an uninclusive classroom. 
Overall, encouraging students with (ALN) to communicate their vision on what they want from school enables the practitioner to support and develop individual learning successfully. Although there is evidence to suggest that the encouragement of the learner's voice can be intimidating to some, overall most evidence suggests that it is a positive tool for the educational practitioner. 
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In conclusion, the majority of evidence suggests that when considering the role of the educational practitioner with learning and development, a whole school approach effectively benefits learner development in every aspect of their learning. This is because a whole school approach allows for communication between educational stakeholders whom all share one primary aim which is to advance learning. Furthermore, a willingness to learn has become a vital part of the role of the educational practitioner, with evidence suggesting that it can positively impact the learning and development of students inside the classroom as well as students with (ALN). 
When considering educational curriculums, specifically Wales’, inclusion is a priority. Through whole school approaches, educational practitioners can support and develop learning outside the classroom through opportunities for parental engagement. Additionally, through the use of emerging technologies, practitioners enable inclusion by providing accessible learning opportunities to every learner. 
Overall, the role of the educational practitioner has become one of adaptation and collaboration. Although the primary function is still to develop knowledge and understanding, there is now an expectancy to collaborate with those affiliated with learning, for example, parents. Doing this while adapting to the needs of every learner will ensure that educational practitioners are effectively supporting the learning and development of their students.
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Available at: https://www.edsurge.com/product-reviews/socrative
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Available at: https://learning.gov.wales/docs/learningwales/publications/160712-face-toolkit-main-en.pdf
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Available at: file:///Users/Lewis/Documents/masters%20folder%20/aln%20factsheet.pdf
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Student response formative assessment system for use with laptops, tablets,smartphones
Overview

Socrative is a cloud-based student response system developed in 2010 by Boston-based graduate school
students. It allows teachers to create simple quizzes that students can take quickly on laptops - or, more
often, via classroom tablet computers or their own smartphones. That makes these devices a more
robust replacement for special purpose “clickers.” “I can assess on the fly and best of all, students can
use their portable media to provide me with near instant feedback,” writes one teacher blogger. “Clickers
do this but the benefit of Socrative is that students do not have to buy anything and I do not have to
spend a lot of time developing quizzes using any certain format.”
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Foundation Phase
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Secondary school age

* Reading stories, talking about
the pictures.

« Teaching songs and nursery
thymes.

« Pointing out and playing with
letters and numbers.

« Painting and drawing.

« Developing one-to-one
correspondence, e.g. matching
socks.

« Visiting the library, museums
and galleries.

« Outdoor trips to parks, woods,
beaches.

« Supporting social and emotional
learning.

« Helping their child to be 'school
ready’.

« Spending 10 minutes a day
reading with the child, any text,
anywhere.

 Using opportunities in daly life
to use numbers and talk about
“how big/much/many'.

 Outings to museurs, the
library and art galleries and
extra-curricular activites.

 Working with the school to
support the child with any
particular issues.

 Supporting social and emotional
learning.

* Keeping them focused on
learning and homework, while
also supporting their autonomy.

« Ensuring that they go to bed at
a regular time, have breakfast
and attend school.

« Communicating aspirations and
celebrating achievements, both
of which can be very powerful
motivators for children at this
age.

« Providing an environment at
home in which they can study
(with no distractions).

« Encouraging children to read,
and to talk about the book they
are reading, what they have
read in the newspaper or the
film they have seen.

Involving children in household
tasks, such as how to
understand bills and plan trips
or plan spending/saving.
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Additional Learning Needs and Education Tribunal (Wales) Act

A0-25 age range. Aunified plan
Therewill b asingle egslatve system relatin o the support Indiidual devlopment lans (DPs) wil replace th exsting
given o childen and young people aged 0 t 25 years who have variety of statutory and non statutory plansfor leamers of
addiional eaning needs (ALN) and ar ecehing education compulsory schoolage and below, a5 wel s for tose eamers
andlor vaining. overcompulsoryschool age in schoo o frther educatio.

This wil ensure consistency and continty and tat provsion
and ights ae protected egardes o the severiy o
complxiy ofneeds.

Uywocraeth Gy
h Government

Welh language
1£2 chid or young person needs ALP n
Wels, tis must be documentzd in the
10P and sl reasonabe steps mustbe
taken t secure the provsion n Welsh

Increased participation of chldren and
young people

Chidren,teir parenticarers and young
people vilbe supported to understand and

Pricpatein o dcsons wic e
How will the ratafct e, provided it pproprte
‘A mandatory ALN Code. Act affect reassurance, and offered opporunites o rase:

Concers and have ther questions answered.

The ALN Code il ensure the e
AN s et ety children,

sy pmg people

bodie thatae responsible for and parents/ Avoiding disagreements and earlier
Spporing ilden andyourg e disagreement resoluton

peoplewith ALN must act. 13 chid, ther parentscarers or a young
perso i not happy withdeciions that
Have been made abou their LN o IDP
by 2 school, they may request thata local
authoriyreviews o econsiers t.

Clear and consistent ights of appeal
Al ridren, thir parentscarers and young people
upto the age o 25 willhaveth ight o appea o
the Education Tibunal against decisions mat by
alocalauthorty o further education nsttute ()
inelation o their LN or thir DP

Chidren and young people must be proided with
access to independent acvocay sevices.

Increased collaboration
Where necessar, IDPs il ncluse additonal leaming provision (ALP) ageed
by health senices socal senices and other seice,as well s education. IDPs
willconainan acion lan that s cea about whichagency s resporsbe for
deivering the ndividualeements.
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