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MODULE CODE: ECAD6004

Enterprising and Creative Teaching and Learning 

aSSESSMENT TYPE: aSSIGNMENT 
Assessment/Component: 1

COMPONENT WEIGHTING: 50%

Assignment Title:   

Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 


SUBMISSION DETAILS: 15/12/17


	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 










	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel I have critically reflected upon my creativity and enterprise dispositions in terms of the entrecomp framework . 



	Time management, completing each assignment to a high standard within a short space of time. 



	Student’s Name
	Lucy Elise Rees
	Date
	15.12.17

	Student’s Signature
	LEREES
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Living in a world where the only constant is change; at a time described by Barnes (2007:18) as ‘a century of unparalleled, rapid and global transformations’, where innumerable social, environmental and economic challenges on a local, international and global scale need to be overcome; children and adults need to develop the skills that equip them to successfully respond to the many challenges of 21st Century living (Kivunja, 2014). Notwithstanding the need for literacy, numeracy and digital competence skills (DfES, 2015) according to the World Economic Forum (2015) individuals will need the ability to skilfully collaborative with others and be independent critical thinkers. They need to be creative and innovative problem solvers, who embody the qualities of curiosity, persistence, and adaptability. With creativity and enterprise highly valued competencies on an international scale (Bacigalupo et al, 2016) yet with research conducted across twenty four countries recording barely 6% of adults as highly proficient in problem solving in technology rich environments;  a 21st century skills gap exists (WEF, 2015). 

Within this backdrop, the Welsh Government has called for a transformative education that develops and equips children for life (WAG, 2017) arguing ‘a prosperous Wales needs creative, highly skilled and adaptable people (DfES, 2014:15). With an educational agenda that recognises the significance of including a skills/competencies based approach to learning within the curriculum, it is one that resonates with global trends in educational policy (Donaldson, 2015). With Donaldson (2015:29) calling for all children to be ‘enterprising, creative contributors’ creativity and enterprise are firmly embedded within the curriculum, and thus calls for creative teaching and learning in classrooms are gaining more urgency. 

The place afforded to creativity in education has been a matter of much scrutiny and debate (Craft, 2005; Alexander, 2009; Rose, 2009; Smith, 2013; Donaldson, 2015) with creativity in education defined in many ways. Smith (2013, 9) conceives creativity as ‘being open to the acquisition of new knowledge and innovative skills’. However the definition published by the Department of Education (1999, 29) in collaboration with the National Advisory Committee on Creative and Cultural Education (NACCCE) adopted within a number of educational policy, defines creativity as ‘thinking or behaving imaginatively, the imaginative activity is purposeful... directed to achieving an objective and the outcome must be of value in relation to the objective’. Within this context, it is therefore unsurprising that the importance of practitioners teaching creatively and teaching for creativity is well documented (Davies et al, 2013; Davies et al, 2014; Desailly, 2015 Wilson, 2015). 

The value of practitioners own creativity is articulated by Craft (2005:44) in terms of their pedagogy explaining ‘a pedagogy which fosters creativity depends on practitioners being creative to provide the ethos for enabling children's creativity’. Finding support in research conducted by Davies et al (2014) reporting a systematic review of the literature, a teacher’s skills and attitudes, their willingness to act as a role model, and their pedagogy can all influence creative skills development in children. With creativity conceptualised as the process of equipping learners with an enhanced capacity to generate ideas, practitioners who are enterprising have the skills to take these ideas forward (Bacigalupo et al, 2016). Furthermore, with enterprise also linked with innovation, creativity, risk-taking and risk-management, a can-do attitude and the drive to make ideas happen’ (DfES, 2012) its importance for practitioners is clear, as their enterprising skills can provide the vehicle through which creative expression is made tangible.  

Within this assignment creativity and enterprise will be explored with The Entrepreneurship Competence Framework, EntreComp utilised as a springboard for personal reflection. Designed as a tool to improve the entrepreneurial capacity of European citizens, it provides a set of competencies deemed necessary for personal development, social inclusion, active citizenship and employment.  Comprising 3 competence areas; Ideas and Opportunities, Resources and Into Action in addition to 15 competences, it offers many positives. It provides a structure to address the challenges of measuring performance and progression across countries, it provides a common understanding of entrepreneurship competence and importantly provides a bridge between the world of education and work; however its limitations remain. Not having been tested in real settings its efficacy is unknown whilst many of the rubric and criteria within the competencies are not applicable to for teachers. Nevertheless, with research highlighting the fundamental importance teachers’ play within a child’s learning process (McBer, 2000) the ability to critically reflect upon and evaluate one’s own performance is as crucial for practitioners as it is for their pupils. The framework therefore, can provide practitioners with a useful starting point beginning with creativity.

Creativity features within the ‘Ideas and opportunities’ of the EntreComp containing five threads however ‘Be curious and open’ has been selected, identifying myself to be at intermediate level I can experiment with my skills and competences in situations that are new to me, whilst actively searching for new solutions that meet my needs. 

Early in my first Personal Teaching Experience (PTE) having spent a limited amount of time with the children, I was required to teach the class for the day unsupervised, having no opportunity for planning (Appendix 1).  Successfully handling this responsibility despite having little experience boosted my confidence, highlighting I am able to think on my feet. Experimenting by drawing upon my developing skills I was able to effectively manage the situation. I drew upon the solutions available to me such as past experience with the class, and in combination with utilising my critical thinking and problem solving skills, searched for other solutions by selecting an activity of hot seating to progress learning; introduced in lectures but untested in a real world setting by me. I had previously seen how much children enjoy working with rhyme, so introduced this when the children struggled with a times table activity using digital technology via an interactive white board to scaffold the children’s learning. The rhyming element encouraged them to participate by singing along to the activity which proved to be both popular and successful interventions, with evidence suggesting the benefit of repetition to consolidate learning (Gross, 2005) and the importance of being actively engaged for learning to take place (Grigg, 2015). 

Whilst my intermediate skills enabled me to handle this situation it was after the initial panic had subsided. This experience highlighted the importance of classroom experience and planning and the value of truly knowing the children you teach in order to tailor work to meet their individual needs. Unfortunately some elements of the day were not so successful. However to progress to advanced level, opportunities to gain more experience during future PTE working with different age groups and in different contexts will be crucial and with Bandura’s Social Learning Theory highlighting the value of observing mentors modelling their skills (Hogg and Vaughan, 2013) I believe both develop my ability to transfer knowledge, ideas and solutions from my experiences of working in different contexts. This will give me a greater sense of confidence whilst allowing me to create opportunities for learning that build upon children’s prior knowledge, incorporate Pupil Voice (App 2) whilst tailoring activities to children’s individual needs (App 3, 3a). Having already volunteered at the end of PTE to remain in my assigned school, I have already attempted to put my progression into action (App 3b) acknowledging how much I can learn and grow from such experiences, with learning through experience the next area of exploration. 

Learning through experience is something everyone does naturally and often unconsciously. For practitioners however, the ability to learn from and consciously reflect upon their experiences and use this knowledge to inform their pedagogy to improve and refine their skills is particularly vital; both in terms of their professional development and personal growth and if they are to provide the children they teach with the best possible learning experiences thus enabling them to flourish. Learning through experience features within the ‘Into action’ section of the framework and contains three threads; Reflect, Learn to learn and learn from experience. In terms of the EntreComp, I am at an intermediate level by having the ability to reflect and judge achievements and failures and learn from them with progression incorporating improving my ability to help others reflect on their achievements and failures by providing honest and constructive feedback.

During PTE I created an activity requiring young children to create a sculpture of a wellington boot out of plaster of paris as part of an on-going class theme. Working with one group of children I realised the task was too advanced as they did not have the fine motor skills required to complete the activity independently and I as a practitioner had far too much involvement. Deciding that this activity was not advancing their learning, I quickly adapted my teaching. I later decided to create the moulds myself and have the children take part in a sharing activity, developing creative and motor skills in a more appropriate way by painting the wellingtons before they were put on display which was a messy and playful creative activity they enjoyed (Appendix 4). Using the activity’s failure as a catalyst to reflect upon my observations of the class teacher’s strategy of developing independent learners, and this has greatly impacted upon my own pedagogy. I have recognised the importance of stepping back, to encourage the children to develop independent habits of mind by allowing the children the space in which to be independent (Costa and Kallick, 2000; Gershon, 2016). Through this experience I gained a deeper understanding of the difference between actions that offer true Vygotskian scaffolding opportunities and those promoting dependence. I have learned the importance of providing a learning environment that is enabling, facilitates autonomous practice, and develops an internal locus of control (Berger, 2005). Encouraging independent thinking provides opportunities for children to perceive themselves as capable learners who progress via their own hard work and perseverance thus proving the optimum conditions to facilitate a growth mindset (Dweck, 2006; Gershon, 2016b).  

In order to reach an ‘advanced’ level and help others I will draw upon all of my experiences as they have highlighted for me in tangible form, the power of learning by doing as conceptualised by Dewey (cited in Pound, 2005) and of learning through first-hand experience (Piaget, 1965) not only children but also for me as the practitioner. From further reflection I recognised how being ‘spoonfed’ in my own education diminished many valuable opportunities for me to learn and grow and as such I am committed to empowering children, helping them discover their unique gifts. However from personal experience of being ridiculed for making errors and being told ‘why don’t you just give up’ when struggling to learn; I am passionate about creating an atmosphere for others where mistakes are viewed as opportunities for growth (Price-Mitchell, 2011) where struggles and challenges are viewed as opportunities for learning and where perseverance and effort are equally praised. In such a learning environment children can dare to take risks, and as they challenge themselves to find innovative solutions, develop a sense of self efficacy, that motivates them to achieve. Self- Efficacy and Self-Awareness will inform the final reflections 

In order to develop into mentally healthy well-adjusted human beings it is important to have aspirations (Beck, 1979) and to have the capabilities to fulfil ones needs, wants, interests and goals. Part of this process naturally involves individuals identifying their strengths and weaknesses in order to bring this to fruition. As a practitioner, believing in your ability to shape not only your own future, but also the future of your students such that you feel able to influence the course of events despite setbacks is key.  Self-Awareness and Self-Efficacy features in the ‘Resources’ section of the EntreComp the following examples encompass the strands ‘Follow your aspirations’ and ‘Identify your strengths and weaknesses’. Currently achieving an ‘intermediate’ level I can make the most of my strengths and weaknesses and commit to fulfilling my goals, interests and needs.

 In terms of the latter, I have demonstrated the ability to commit to fulfilling my needs, wants, interests and goals on achieving a disappointing grade in Mathematics (App 5). The advice I received was to accept it and don’t attempt to improve it any further.  Despite this I was determined to improve my result as it had been a cherished goal for such a long time. I used my frustration to inspire me and together with a strong work ethic and belief that with hard work and perseverance it could be possible I was determined to succeed. Having a growth mindset enabled me to overcome obstacles, tolerate frustration and use it as motivation to strive to do better. My resilience enabled me to bounce back and achieve my goal. 

In terms of strengths and weaknesses, I can judge my strengths and weaknesses and am driven by the desire to use my strengths to make the most of opportunities to create value. Aware my subject knowledge of English is not as strong as my knowledge of other subjects, I have noticed how this can translate into a lack of confidence when teaching a literacy based task. In the classroom this has manifest by a reluctance to deviate from pre-planned tasks as opposed to my teaching of Mathematics. Judging myself to be competent in Mathematics, I feel much more at ease teaching children of all ages and have shown more flexibility in my approach. Utilising this insight during a literacy lesson on the theme of ‘Stickman’ and in response to Pupil Voice, an unplanned element was introduced at the children’s request to create their own unique versions of Stickman. Searching for suitable sticks we explored the outdoors, which led to discussions on shape, texture and colour and different uses for sticks.  Utilising different materials to create clothes sparked the children’s imaginations in ways I could not have predicted. Many superheroes emerged, and dialogue turned to what superhero we would each be encompassing a discussion on each child’s strengths. The Stick People were put on display as the children were so proud of their work offering them opportunities for positive reinforcement. Having the courage to depart from my planned agenda facilitated learning that was spontaneous, that absorbed and excited the children, and although the learning deviated in a completely unexpected direction, it was nonetheless profound; for us all. 

Progression encompasses learners compensating for their weaknesses by teaming up with others and by further developing their strengths.  To progress to the ‘advanced’ level, I can take up professional development opportunities, share best practices and encourage others to do so. Meanwhile firm beliefs in the concept of a growth mindset will shape my pedagogy taking the value from my own experiences to encourage others. Undertaking extra-curricular activities to advance my knowledge and skills (currently enrolled in Welsh Language course), gaining practical skills and experience through practice (learning by doing) observing more experienced practitioners and eliciting their feedback (App 6) and eliciting feedback from the children about the lessons I teach, can all help me progress to the advanced stage.  Remaining mindful of the importance of on-going reflection (Pollard et al, 2008; Pollard, 2014) and of recognising the way my skills (App 7) my personal dispositions such as my risk aversion and my own experience as a learner impact my pedagogy can also facilitate the process. 

As practitioners juggling the demands of delivering a curriculum that provides depth, breadth and continuity, matches children’s individual needs (McBer, 2000) whilst providing a stimulating, participatory, environment (DfES, 2015) where flow, divergent thought and creativity flourish will require resilience, artistry and skill, in addition to dispositions of creativity and enterprise. With a practitioners own creativity highlighted by Duffy (2006) as enabling them to respond to a rapidly changing world and to confront the unexpected by extending their current knowledge to new situations by using information in original and innovative ways, it thus encourages them to take risks, think flexibly, be innovative, play with ideas and respond imaginatively; they are thus equipped to respond to the challenges of a rapidly changing world, and therefore well placed to act as suitable models for the children they teach. 
With governments across the world working to close the gap between education and the workplace to enable their citizens to successfully progress from one to the other (Pearson, 2012) and with the urgency of unlocking the potential of every young person a requirement to promote Britain’s economic prosperity (HMSO, 1997) developing dispositions for creativity and enterprise have never been more salient, for teachers and for their pupils. 
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Appendices

Appendix 1
Day 10: On this day the class teacher was required to attend a course which left me to teach the children for the entire day. This information was not known to me until I arrived that morning, as a result I was required to think on my feet and utilise the little time I had for lesson planning . 
For the first session of the day the children took part in singing practice for their Christmas nativity with play straight after.
Following their break, I led the children in a maths lesson following their usual morning routine.  The children were asked to chant out their times tables as they would with their class teacher. I realised that the children found their 7 and 8 times tables challenging so I found two separate videos online which included the same rhythm to help them remember their 7 and 8 times tables. As a class we watched the videos and I encouraged the children to sing a long as I believe when a tune is added to a cluster of letters or words it is easier to remember. The children then enthusiastically sang along to the rhyme and were asked various times tables at random. I then delivered a power point presentation which continued the theme of measuring. I used a power point presentation on an interactive whiteboard to deliver my lesson. The children were asked numerous questions via a hands up approach, random selection and by using their white boards to illustrate their answers. After I had delivered the power point presentation I explained that they would be working on various worksheets focusing upon estimation and length measuring. After this task I used the white board and invited the children to answer my conversion questions via their white boards. The children did not find it challenging to answer questions on mm and cm’s however did find it more difficult to convert metres and kilometres. After I had provided them with one or two examples, the children began to recognise the pattern of metres to kilometres which was very rewarding. I then invited the children to discuss with their learning partner what they enjoyed about the activity and what if anything they had found challenging, then to feed back to the class.  
The children had their lunch and straight after I led the lesson that I had planned to deliver today on castles and writing informal and formal letters. To begin I delivered a power point presentation designed to activate the children’s prior knowledge on the features of a castle. The children were asked their prior knowledge on Kings and Queens; their responses varied: Prince Llewellyn, King Henry Viii, King Richard and Queen Elizabeth 11. I invited the children to take part in a hot seat role play. I had previously made crowns for each group to use. I asked each group to choose one child in their group to be the King or Queen and everyone else would ask them questions starting with; who, what, when, where and why. After a minute or two I soon discovered the children were unable to choose between them who would be the King or Queen so I myself chose for them. I asked the children to put their hand in my sparkly bag and choose an item to wear. The children then all wore their crowns whilst modelling a King or Queen. After this task I asked the children what questions they had decided together and added them to the power point. I then explained to the class the difference between formal and informal letters and why we use letters. The children were then invited to write a letter of their own to the King or Queen of their choice in their neatest hand writing as they would be put on display. 
The children subsequently had their break and on return were asked to complete their letters up until home time. 

Appendix 2

The act of creativity involves generating new ideas and synthesising other ideas into a new understanding. For example during PTE the teacher had already begun introducing stories on Peppa Pig and her family from a large story book and thus the children were familiar with the story. Acknowledging Pupil Voice and the children’s desire to hear more of the stories I introduced a particular story from the book and utilised it as a stimulus for the children’s learning. I adapted the theme of a boat race into helping the children develop an understanding of floating and sinking. The children independently predicted and tested whether items in the class would float or sink. With this knowledge they choose appropriate resources to create their own boats that would float and therefore would be able to successfully take part in a boat race. The planned activities encompassed a mixture of child and adult led activities. The children were able to critically think, problem solve and work independently to create an effective design to test on the water.  However the children had fun, were utterly absorbed in the task and loved blowing the boats with straws to replicate the wind as they raced them across a large container of water in the classroom. The use of the story, stimulated by pupil voice was a success as it facilitated the introduction of science and the concept of sinking and floating in a meaningful way for the children.



Appendix 3
Knowledge of a particular’s child’s strengths and preferred style of learning enabled me to facilitate her learning in a numeracy lesson. A kinaesthetic learner, an activity incorporating making and doing through baking provided her with an opportunity to work within her preferred medium of learning and her enthusiasm translated into full engagement in the lesson. Struggling with abstract concepts I made learning subtraction meaningful for her by introducing a shop related activity a scenario that she was familiar with incorporating addition and subtraction by purchasing pretend items and working out the change. Providing her with an activity that made the learning tangible for that was meaningful as it replicated an authentic context helped her learning progress.  

Appendix 3a

Upon my first PTE, there was a child in the class who was disengaged and refused to complete any tasks appearing disinterested in learning. Following a conversation with the class teacher during which I expressed my concerns, I discovered that he had recently been diagnosed with ADHD. Despite his apparent disengagement I discovered that he had achieved the highest score in the class the previous year in their end of year examinations. It was therefore evident he was very capable of completing the work. Using my initiative I sought out and consulted with his year two teacher from the previous year and asked they had managed to help him achieve a successful outcome in the previous year. With some helpful suggestions I was able to devise a strategy to help. As lots of positive reinforcement was required to keep him on task and his attention span was limited I devised a solution, using an egg timer. Tthe child completed a small portion of their work, at the sound of a beep; the child was able to self-select an activity they enjoyed with time spent on the activity brought to a close by the egg timer. Both task and selected activity were repeated and a result the child completed their work gaining much more learning. Responding appropriately to his needs, supporting him to maximise opportunities for success, barriers were broken down for the him in order to improve outcomes and reach his full potential (Clapper,2009, Grigg, 2015). I provided a bespoke method to learning attuned to his particular needs and the child received positive reinforced providing instant gratification (Bandura, 1997).  From this experience I learned the importance of being aware of any diagnoses the children you teach have been given in order that learning can be adapted to their needs. By providing personalised learning and adhering to children’s preferred learning styles, it can support them in ways that maximise opportunities for success (Pollard, 2004). I considered the pupil’s particular needs and the demands of the learning outcomes to guide the selection, ever mindful of providing an effective learning for learning so that each pupil may reach their potential (Norman, 2014). However this was a challenging undertaking for me as tension arose between the needs of the entire class versus the needs of this particular child, a problem compounded by a lack of teaching assistants in this class. I was only able to implement this activity effectively and successfully when observing the class teacher as I had more time to monitor his progress. 

In order to progress to the next level this encompasses describing different techniques to test innovative ideas with end users. During an additional module I carefully chose to study the impact ADHD has on teaching and learning. Upon completion of this assignment I gained a more thorough understanding of ADHD. To reach an advanced level in terms of the EntreComp I will continue to take part in self-initiated research and in the future implement different strategies to help combat issues that I learned about in my research such as; difficulty concentrating, difficulty working collaboratively, following instructions, fine motor skills, time completion for tasks and  attention span.

Appendix 3b
Moreover an additional thread includes ‘I can set up processes to involve stakeholders in finding, developing and testing ideas’. A recent assignment involved creating initiatives to ensure progression, however during my teaching career, if afforded the opportunity to develop these into my own practice that would support this thread. Equally to improve my personal creativity, being placed with outstanding practitioners and imitating their creative teaching will develop my own creative disposition in support of Bandura’s social learning theory (1997). Similarly sharing best practice between peers is beneficial to develop and improve my personal creative teaching, important to develop my own creative teaching in addition to using effective resources such as the Hwb (See Appendix). Teachers need to be inspiring, consider other intelligences as important as intellectual; teachers need to consider and create alternative solutions, supporting individuals interests and talents, by teaching children to ask questions that lead to new ways of solving problems (Pollard, 2014). Practitioner’s provision has a direct impact on children learning, creating an enabling environment encouraging play and exploration by creating an enabling environment that cultivates creativity and creative learning, and then the quality of young children’s play and exploration will be deeper (McBer, 2000).
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Appendix 5

In line with the entrecomp I am able to reflect on failures, identify their causes and learn from them. I can judge if and how I have achieved my goals, so that I can evaluate my performance and learn from it. During my own personal education I undertook tutoring for a number of years in order to improve in mathematics. My first tutor was inspiring and aspirational and he is my role model. The confidence he instilled in me and the belief he had in my ability to succeed motivated me and  inspired me , giving me the determination to successfully achieve my goal in Mathematics. This is the reason why I uphold a passion for mathematics and understand the importance of having a growth mindset and instilling this in others. In this way you can stretch and challenge yourself and persevere in comparision to having a fixed mind set believing that your qualities are carved in stone. As Dweck (2006) and Gershon, (2016b) argue it is essential to develop individuals potential and intelligences through active purposeful engagement (Gershon, 2016b, Dweck, 2006). From this experience I am able to provide opportunities for pupils to shine, experience success to boost their confidence, conversely helping pupils learn from their setbacks see mistakes as opportunities for learning and growth building resilience that challenges and mistakes should be seen as an opportunities to progress (Price-Mitchell, 2011). I learned that through rigorous practice, repetition and effort I was able to achieve my desired outcome of both an A grade at GCSE and achieving an Alevel in Mathematics. To develop this further to an advanced level I can help the children reflect on things they find difficult and as a result did not achieve their desired outcome. I will provide them with constructive feedback and together we can devise solutions to benefit their learning styles, personalising their learning to meet their needs, whilst reinforcing a growth mind set and providing a context that can intrinsically motivate them to achieve their goals .

Appendix 6

I can reflect on my interaction with others including peers and mentors and learn from it. I can filter the feedback provided by others and keep the good from it. For example during PTE during a planting activity I introduced an activity and told the children verbally each step, however this did not allow them to work at their own pace, and some children were quicker than others. This did not encourage them to be autonomous in their learning because they were required to wait for verbal instructions which held some children back and confused others. The class teacher suggested using a visual stimulus presenting laminated pictures and symbols highlighting the next steps in order that the children were able to work at their own pace, requiring less input from me and giving the children increased autonomy. Learning from this experience in order to reach an advanced level I will continue on the path of self-reflection and lifelong learning, by learning from personal experience, resources and more experienced practitioners, use divergent thinking and metacognition in order to self-improve and transfer this knowledge into the classroom.
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$3.1- Planning, expectations and targets

In Ks2, Elise used the schools range documents to highlight and become more familiar with the skills. From this, Elise was able to have a clear awareness of
the learning objectives. Elise knows that the learning objective focuses on what the children will learn rather than what they wil do. She started planning for
small groups in both phases, and has progressed with the ability to plan with a good degree of independence for a range of effective learning opportunities,
including effective use of indoor and outdoor spaces, in the PFh. Elise showed a good understanding of the KS2 planning format that the college uses but
has noted that she feels less confident with the FPh planning as the layout is structured differently to the first planning format that she became used to

using.

$3.2 - Monitol

g and assessment

In both phases, Elise has managed to integrate the LNF into her planning. She manages to create and use some effective resources, especially at Christmas
time collecting different Christmas themed items for the children to measure and progress on to the MAT converting the results. She has an awareness of
the needs of the various children in the class and shows this through her growing knowledge of differentiation. In the FPh, she has managed to cater for all
abilities well. She plans with a good degree of independence for a range of effective learning opportunities, including effective use of indoor and outdoor
spaces. She has good expectations for the children and encourages them all to succeed. In Ks2, as the practice developed, Elise became more independent
at planning independently and always had creative ideas to catch the pupils interest. In K52, Elise marked the children's books thoroughly using 2 stars and
awish. she understood the need for the wish, being the target to move the child on in their learing. A way forward, in her next practice, Elise can use AFL
strategies in her lessons, where pupils can peer assess each others work and assess their own, this way she can monitor how the pupils' are assessing

themselves and each other.
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$1- Professional values and practice

In both Ks2 and the FPh, Elise has demonstrated a very good level of independence in all aspects of teaching and monitoring. In the FPh, she has a sound
engagement with pupils' learning - demonstrated clearly through professionally articulated dialogue good ability to reflect on her own practice and its

impact on leaners. In both phases, she was able to evaluate her lessons well and understand the way forward in her own and pupils learning. Elise is always
willing to accepts advice from her mentors and tutors and shows willingness in wanting to improve her own skills. In KS2, she worked very well with the year
3 class teacher and showed an effective engagement with support staff and other professionals, in the FPh. She has showed a very positive attitude and has

modelled this well to the children, in both phases. A way forward, will be for Elise to either take part or lead an after school club in her next placement.

52 Knowledge and Understanding

In Ks2, Elise showed a good knowledge and understanding of the LNF skills needed to teach the children in this phase. It was the first time for her to use the
Apple Mac computers with year 3 pupils, so has experience incorporating ICT in to her lessons. In both phases, she has had the experience of using J2E on
HWB+ in the classroom for the pupils to use. In the FPh, Elise has shown the ability to use her own subject knowledge in an appropriate way to motivate
learners. In both phases, she has shown personal research which supports her planning, teaching and assessment but needs to look carefully at how the
skill should be delivered i.e. when teaching the layout of formal letters. In both phases, she has progressed on to effectively demonstrating an
understanding of learning and teaching approaches and differentiates well for the different groups she has taught, starting off teaching small groups to
eventually the whole class. She has a good understanding of the needs of the different areas of learning. She has managed to produce some lovely sessions
where the children have worked well and thoroughly enjoyed the learning, especially in KS2, when incorporating the Romans theme. A way forward, will be
for Elise to become more familiar with the new curriculum skills in the foundation phase, she will progress the more lessons she teaches. Use more

incidental Welsh in the FPh.
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S1: Profes:

Excellent

+ Comments and Evidence

« Targets for improvement and suggested ways forward

Very professional in your manner and in your appearance. You have obviously worked well as part of this Foundation Phase team. Help with dinner &
playtimes. Aiming to talk to parents - you are hoping to achieve this by the time you complete this placement. From our conversation it is evident that you
have an eagerness to accept advice from mentors and tutors and to set your own targets to improve your skills and future practice Your team work with the
LsAs today demonstrate your exceptional engagement with support staff and other professionals within the learning context, demonstrating an ability to

create an effective team-approach. The class teacher was not present today and you have successfully taken on a higher profile within the class.

52: Knowledge and Understanding

Excellent
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$3.1- Planning, expectations and targets

You planning is organized and you are planning with a very good level of independence. You have been able to set targets for children as you have planned

effectively according to their needs. Your planning has provided opportunities for children to work indoors and outdoors.

53.2 - Monitoring and assessment

Through your thorough tracking you have demonstrated clear recognition of the link between evaluation and future planning, therefore enhancing the
pupil's learning experiences. You have used AFL strategies effectively, with awareness of the need to involve the pupils in their own progress. You have

responded appropriately to pupils' work, orally and in writing, setting targets that offer the way forward for pupils.

53.3 - Teaching and class management

You have developed your own style of effective delivery in the classroom and this is particularly evident in the foundation phase. You seem in your comfort
zone with this age range and you act like an experienced teacher. You have developed effective class management / behavior strategies and have shown

thatyou have the ability to guide and support additional adults effectively.
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53.3 - Teaching and class management

In both phases, Elise has developed some effective classroom management strategies. Both classes she has taught in has some rather challenging pupils,
and Elise has grown in confidence and her classroom management has improved over the practices. She demonstrates appropriate organisation and
management skills within a range of physical teaching spaces, effectively using tools, materials, texts and other resources safely and effectively. In FPh, Elise
has developed the good ability to challenge pupils through highly effective, differentiated questions and activties. This has been developed well throughout
her FPh practice, she has questioned the children effectively on the texture and colour of sticks, and challenged pupils' thinking with good questioning. A

way forward, will be for Elise to keep an eye on the clock when she is teaching so she leaves enough time to complete her plenaries.

Oral and written communication

In both phases, Elise shows good ability to articulate expectations clearly in language that all the children understand. In KS2. she started to use more
incidental Welsh the more lessons she taught. In the FPh, she has used incidental Welsh to encourage pupils’ awareness and use of appropriate words,
phrases and sentence structures but this could be emphasized more. She models good use of subject and age/ability-specific vocabulary and was observed
by her class mentor using wonderful vocabulary to describe the shape, texture and colour to the children (Stick Man), the children then used this when
describing their stick men. She promotes and supports pupils’ use of appropriate language, through the use of appropriate strategies for language
development. A way forward, will be for Elise to develop her handwriting on the board, ensuring she forms her capital letters clearly and practices her neat,

cursive writing on the board, especially when teaching Ks2.
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53.2: Teaching: Monitoring and Assessment E

Excellent

* Comments and Evidence

« Targets for improvement and suggested ways forward

You have demonstrated the clear recognition of the link between evaluation and future planning. You are very aware of your own progress - including
targets for improvement and training needs. You ask the children effective questions that build on their understanding. In asking the children to think about
their favourite part of the hunt you tried to get the children to agree and write one sentence. You modelled the writing for the children but here you could
ask the children to try to have a go themselves, possibly using a white board? You had well planned activities where the LSAs were with a small group - they
were monitoring and assessing their pupils and in your small focussed task you were constantly checking understanding and progress. When one little boy
was reluctant to write, you gently encouraged him and when he tried to praised him and helped him to continue - well done. From our conversation you
understand the reasons that we track and monitor progress. You used thumbs up for the children to tell you what they liked and you let one child go and
getwhat he had coloured. It was pleasing to see a child so eager to complete his job and show his friends. In dismissing the children make sure that you aim

for quality here - i you ask one group to put on their coats - make sure that they follow your instruction. This will pay off on your next placement Elise.

$3..

eaching: Teaching and Class Management

Excellent
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